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The publisher/editor

Publisher’s Thoughts
Dear Reader,
 Happy New Year! We have a lot in store at The 
New Social Worker for 2009. So let’s get started!
 Starting with this issue, I am happy to introduce 
our new MSW student columnist, T.J. Rutherford. 
T.J. will be sharing her experiences with us as she 
journeys toward a new career in social work. Her 
first column (page 14) reflects on her experiences as a 
non-traditional White student in a historically Black 
university. 
 Also, with the introduction of T.J., I am excited 
to introduce The New Social Worker’s new blog! In 
between issues of the magazine, you can read about (and communicate 
with) T.J. on a more frequent basis at http://blog.socialworker.com. I will also be 
posting social work news, information, and thoughts on the blog. Watch as it 
continues to develop each day.
 In the last issue, Barbara Trainin Blank introduced us to hip-hop social 
work. In this issue, she continues her series of articles on creative arts thera-
pies, with a focus on music therapy and therapeutic music. This topic is near 
and dear to my heart, as I just completed my own certification as a Certified 
Music Practitioner in October 2008. The coming issues will feature other 
creative arts therapies, so stay tuned!
 Two of our columns are coming to an end with this issue. Amanda and 
Lyndal wrap up their 4-part series on social work careers (see page 12) with a 
look at cultivating your purpose. If you have not had a chance to read parts 
1-3, see page 13 for links to the previous installments in this series. Thank 
you, Amanda and Lyndal!
 Marshall Smith is retiring from writing the Electronic Connection column. 
Over the past 10 years, Dr. Smith has covered a wide variety of technology 
topics. In this issue, he looks into his “LED ball” to see into the future of 
social work and technology. He has gathered the predictions of some of the 
top leaders on this topic for his farewell aloha column. Read it on page 30. 
Thank you, Marshall!
 Don’t forget, if you are looking for a social work job, or looking to hire a 
social worker, check out our online job board at http://www.socialworkjobbank.
com. We have a new look—check it out!
 Until next time—happy reading!

Write for The New Social Worker
 We are looking for articles from social work practitioners, students, and educators. 
 Some areas of particular interest are: social work ethics; student field placement; 
practice specialties; and news of unusual, creative, or nontraditional social work.
 Feature articles run 1,500-2,000 words in length. News articles are typically 100-
150 words. Our style is conversational, practical, and educational. Write as if you are 
having a conversation with a student or colleague. What do you want him or her to 
know about the topic? What would you want to know? Use examples.
 The best articles have a specific focus. If you are writing an ethics article, focus 
on a particular aspect of ethics. For example, analyze a specific portion of the NASW 
Code of Ethics (including examples), or talk about ethical issues unique to a particular 
practice setting. When possible, include one or two resources at the end of your 
article—books, additional reading materials, and/or Web sites.
 We also want photos of social workers and social work students “in action” for our 
cover, and photos to accompany your news articles!
 Send submissions to lindagrobman@socialworker.com.

http://blog.socialworker.com
mailto:lindagrobman@socialworker.com
mailto:lindagrobman@socialworker.com
http://www.socialworker.com
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Jason Luey
by Barbara Trainin Blank

Luey—continued on page 21

 Jason Luey discov-
ered social work during 
a period of “real soul 
searching.”
 The recent (Octo-
ber 2008) MSW gradu-
ate at the University of 
British Columbia—where 
he also obtained his 
B.A. and later his BSW—
recalls sitting down and 
questioning where he 
was going in his life, 
what he wanted to do, 
and what he was good 
at. Being a conscientious 
person, Luey reflected 
on his “entire life” in the 
process. 
 “I examined my 
work experience, life 
experience, family, edu-
cation, volunteer work, 
hobbies, and interests,” 
he says. “Then I did 
some researching and 
found the UBC School 
of Social Work. Fast 
forward to now, and 
I’m finishing with grad 
school and working in a 
field I love.” Although 
this isn’t a face-to-face 
interview, you can prac-
tically “feel” his broad 
smile.
 There were no 
social workers in Luey’s 
family. In fact, the Cana-
dian-born (Vancouver) 
30-year-old is the first in 
his family to have gone 
to university, let alone 
earn a master’s degree. 
The friends Luey grew 
up with were all either 
in business or comput-
ers.
 “So it was quite 
a shock when I an-
nounced my leap into 
the social work profes-
sion,” he says. “My 
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friends were like, ‘What? Jason is going 
into social work?’ My family was like, 
‘Huh, what is social work?’ ” They were 
all supportive, though, and I thank them 
for believing and having confidence in 
me.”
 Growing up, Luey knew about 
deprivation. His grandparents, who im-
migrated from China (his parents were 
born in Hong Kong) “didn’t have much” 
when they came to Canada. His grandfa-
ther was a private gardener. Luey’s father 
worked several jobs to support his wife, 
son, and daughter, Jennie. 
 Luey’s “passion” for working with 
the elderly also stems from his family. “It 
comes from my experience taking care 
of my grandparents, who passed away,” 
he says. “I watched both of them, in their 
own ways, go through the public health 
system. I particularly chose the hospital 
setting because of my grandmother’s 
traumatic experiences. I knew I had to 
learn and understand the hospital system 
so as to help others—in honor of my 
grandparents.”
 Although he had no idea of his son’s 
future career choice at the time, it was 
Luey’s father who recommended that 
the young man volunteer in the neigh-
borhood residential care facility to gain 
work experience. But once Luey started 
his volunteerism, he was “hooked.” “I 
enjoyed visiting the elderly, because I 
could see that some of them really appre-
ciated seeing a young face,” Luey recalls. 
 Since 2007, Luey has worked at the 
Pacific Spirit Health Unit with adults and 
older adults. “The Health Centre is part 
of the Vancouver Coastal Health Author-
ity, attached to many local hospitals, so 
it has really been quite a shift in perspec-
tive,” Luey says. “When I worked as a 
hospital social worker before doing my 
MSW, I was working with older adults 
and their families within the context of 
a large, hospital environment. Now, as a 
case manager, I see them in the com-
munity and get a different picture I often 
didn’t get to see in acute or residential 
care.”
 Because he found not much is of-
fered in the area to prepare social work 

students to practice in a health care 
environment, he took the “initiative” to 
educate himself. “I searched for activi-
ties, courses, and volunteer opportunities 
that would be relevant to my practice 
in a health care setting—such as pal-
liative care, addictions, and bioethics,” 
Luey says. “I took as many of them as I 
could.” 
 That Luey is so dedicated comes as 
no surprise to Miu Chung Yan, associate 
professor at UBC, who taught the young 
man in both undergraduate courses and 
supervised his MSW field placement. 
“Jason was a conscientious, diligent, and 
organized student,” Yan says. “Through-
out the years, I have seen him grow 
intellectually.”
 Luey’s leadership qualities were 
evident in other ways. During his years 
on the UBC campus, he was active in 
CHIUS, Community Health Initiative 
by University Students—an amalgam of 
students from different health-related 
disciplines who came together to vol-
unteer at Community Health Center in 
Vancouver’s Downtown Eastside. “While 
helping a good cause, students obtained 
real practical experience,” says Luey, 
who served as social work representative 
to CHIUS during his third and fourth 
years of his BSW program and as social 
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Many professionals enter into the 
field of social work to help oth-
ers grow and improve their life 

circumstances. Yet, when working with 
clients, social workers must maintain 
clear boundaries to assure professional 
integrity and responsibility. On any giv-
en social work credentialing board Web 
site, one will see frequent cases in which 
there have been complaints filed against 
social workers resulting in imposed fines, 
penalties, licensure sanction, suspension, 
or revocation. In some instances, work-
ers have been imprisoned for misconduct 
for violation of confidentiality, falsifica-
tion in record-keeping, malfeasance, 
and so forth. However, this article will 
explore the issue of client relationships 
and ethical boundaries for those working 
in social work, with a particular focus for 
those in child welfare. 
 Dietz & Thompson (2004) offered, 
“The concern about appropriate bound-
aries is, at least in part, a concern about 
the effects of the power differential 
between client and professional. It is 
primarily a concern about boundary vio-
lations” (p. 2). Boundaries are “the limits 
that allow for a safe connection based 
on the client’s needs” (Peterson, 1992, 
p. 74). Yet, in retrospect, Reamer (2003) 
suggested that boundary violations and 
boundary crossings have to be examined 
in the context of the behavioral effects 
the behavior has caused for either the 
social worker or client. He posited a 
typology of five central themes in which 
boundary issues may arise: 1) intimate 
relationships, 2) pursuit of personal ben-
efit, 3) emotional and dependency needs, 
4) altruistic gestures, and 5) responses to 
unanticipated circumstances. 
 In addition, the clinical issues 
of managing dual relationships and 
management of transference and 
countertransference are factors that 
cannot be ignored in this discussion. 
Workers in child welfare are often found 
in dual client relationships. According 
to the NASW Code of Ethics (1999), 
dual relationships occur “when social 

Client Relationships and Ethical Boundaries 
for Social Workers in Child Welfare
by Rose M. Handon, BSW, MSA, LSW

workers relate to clients in more than 
one relationship, whether professional, 
social, or business” (p. 9). Social workers 
must be knowledgeable and mindful of 
the NASW Code of Ethics (http://www.
socialworkers.org/pubs/Code/code.asp), which 
provides a comprehensive and strategic 
outline of one’s professional standards 
and conduct in meeting the needs of 
those we serve.  
 Throughout one’s career, the ques-
tion is often asked, “Why did you go 
into social work?” The answer invariably 
centers on an interest in wanting to help 
or improve the lives of others. In child 
welfare, we are often described as help-
ers, resource/change agents, do-gooders, 
motivators of change, child-snatchers, 
and other stereotypes. Inside our respec-
tive roles and responsibilities, to move a 
client forward, we must engage a client 
in the process of change. 

 When working with clients, a major 
skill that social workers must utilize in 
facilitating the client’s growth or change 
process is to earn their trust, confidence, 
and respect. This is an integral part of the 
client engagement strategy, which must 
be established in the early phase of the 
relationship. For those in child welfare, 
this poses a great challenge, since there 
is an inherent right and governmental 
authority to remove children from their 
own homes, while continuing to work 
with families toward improved function-
ing, stabilization, and/or family reunifica-
tion. Unfortunately, many professionals 
in our field have difficulties in the area 
of client rapport building. In an effort 
to meet the clients’ needs, workers may 
find themselves “befriending the client,” 
under the guise of helping.

 Throughout our profession, thou-
sands of men and women work with 
vulnerable families and children. In the 
scope of delivering social services, we 
often hear stories that can “break one’s 
heart,” or cause one to be inadvertently  
“sympathetic vs. empathetic” to the 
clients’ experiences and/or pain. Many 
of our clients have been subjected to 
abuse, neglect, or other forms of violence 
or maltreatment. Some report stories of 
abandonment, domestic violence, emo-
tional abuse, or other wrenching experi-
ences. Some even report having difficulty 
with intimacy as a result of their reported 
pain.  When social workers have not 
clearly identified and/or managed their 
emotional issues and baggage that they 
brought into the profession, the scope 
and nature of client/worker relationships 
can become quite blurry. Subsequently, 
instead of helping, the social worker may 
start the path of hurting the client while 
disclosing or sharing his or her own 
personal experiences.
  In child welfare, immediate supervi-
sors must play a vital role in modeling, 
coaching, and engaging in frequent dis-
cussions with workers on topical issues 
of client engagement, rapport-building, 
and assurance of proper boundaries in 
the worker and client relationship. Social 
work schools, child welfare training, and 
other continuing education programs 
also have a responsibility in provid-
ing education and information on the 
management of client relationships and 
examination of ongoing ethical issues. 
 The following behavioral factors 
may warrant or signal violations in the 
worker/client relationship:

Worker has given the client his/her 
personal e-mail, cell, home address 
or phone number, or may even dis-
close his/her MySpace or FaceBook 
account
Worker and client communicate 
with each other via texting via cell  
on the worker’s personal and/or 
company cell phone 

•

•

Ethics

Always remain focused 
on meeting the needs of 

the client versus your own 
personal needs. 
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Worker is warm-natured and enjoys 
physical connectedness with clients, 
such as hugging or embracing 
upon contact, kissing, rubbing the 
shoulder, hands, or face to provide 
comfort and support to the client
Worker spends lengthy phone hours 
with the client during the work day 
or even on personal time
Worker may tend to dress provoca-
tively on days when scheduled to see 
the client(s)
Worker tends to spend an inordinate 
amount of time with the client, both 
scheduled and unscheduled visits, in 
comparison to other clients
Worker talks frequently about the 
client, and may even openly share 
how much he or she likes, fantasizes, 
or can relate to the client
Worker may begin to spend frequent 
time with client at various restau-
rants, movie theaters, or other public 
places outside of the client’s home, 
or even at worker’s home, under the 
guise of a client visit
Worker freely shares and discusses 
his/her own personal experiences 
with the client
Worker spends his/her own per-
sonal funds to support clients’ needs, 
particularly if agency won’t pay for 
clients’ needs, while worker chooses 
to assume cost on his/her own
Worker engages in the use of drugs 
and/or alcohol with the client
Co-workers begin to talk about the 
worker and his/her relationship(s) 
with specific clients 
Client’s own family and/or per-
sonal friends begin to talk about the 
amount of time worker spends with 
the client, and may even share such 
information with the agency

 The above is not an exhaustive list, 
but signals that the worker’s involve-
ment with the client warrants further 
probe and attention. If the supervisor 
has a suspicion or concern, it’s important 
to document and confer with others in 
authority. In some instances, it may be 
a labor relations matter, or a training or 
coaching issue between the worker and 
supervisor.  
 There have been two distinct 
incidents in my career in which it was 
determined, following an internal 
investigation, that two different work-
ers had grossly violated boundaries in 
the client/worker relationship. One 
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case involved a worker being intimate 
with a parent during a weekend home 
visit, and a four-year-old child reported 
“daddy and caseworker” were kissing in 
father’s bedroom. The other involved a 
caseworker who had called off sick, and 
one of the caseworker’s clients called to 
report to the supervisor that the worker 
was not sick, but was instead at a client’s 
home getting “high.” In both instances, 
the workers were terminated from their 
jobs. 
 Why might a caseworker risk 
contamination of the client engagement 
process or actual working relationship? 
There is no definitive or even easy 
answer. Erickson’s developmental stage 
of young adulthood, when there is a con-
centration on intimacy and expansion of 
one’s interpersonal relationships, might 
suggest that social workers between 22 
and 25 years of age are vulnerable to 
such violations occurring while finding 
their personal and/or professional selves. 
Others may suggest that social workers’ 
use and/or abuse of power and author-
ity may be a contributing factor while 
working with vulnerable clients who lack 
decision-making or empowerment skills. 
From others, it may be suggested there 
are always persons in any given profes-
sion who will violate the code of conduct 
rules and standards, despite any degree 
of training, supervision, or administrative 
oversight.
 As social workers, we have a respon-
sibility to examine the issues of client re-
lationships and ethical boundaries. This 
conversation merits discussion among 
our peers and other related profession-
als. In the age of increased litigation and 
constituent complaints, it is not a topic to 
be ignored. The personal and corporate 
costs and liabilities associated with claims 
of unethical behaviors have long lasting 
impact to those in the profession and for 
those who are served. 
 Fortunately, ethics training for social 
workers must be taken in accordance 
with state licensure standards. This 
provides an opportunity to be mindful of 
our ethical obligations and boundaries in 
serving others throughout the field. Non-
licensed employees are not exempt from 
the risk of assumed liabilities in child 
welfare or other social work settings. 
Both public and private organizations 
generally have ascribed core principles, 
ethical procedures, and guidance with 
regard to policy safeguards that govern 
the scope of responsibilities of employ-

ees in providing client services. This is 
intended to keep all safe. 
 As individuals, let’s take the time to 
examine our own behaviors and interac-
tions in the way we communicate with 
and relate to our clients. This includes 
verbal and nonverbal communication. 
Explore and determine whether your 
client engagement skills are healthy or 
unhealthy. Revisit the signals and warn-
ing list of possible risk factors provided 
earlier in this article. If you find yourself 
or others on the list, take any necessary 
action to correct the area(s) of concern. 
 Always remain focused on meeting 
the needs of the client versus your own 
personal needs. Evaluate and pursue 
other avenues of support, which may 
include professional counseling, clinical 
supervision, and training. Finally, criti-
cally evaluate whether a career change 
might be necessary for the protection of 
self, clients, and agency employer. 
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When Students Plagiarize
by Marian L. Swindell, Ph.D.

I reviewed the APA manual and how to format citations. I explained the first 
day of class the consequences of plagiarizing. I have shown students the Aca-
demic Misconduct form. Yet, today as I grade papers, I see another student 

has plagiarized. It’s not direct plagiarism, such as buying a paper off the Internet 
or cutting and pasting an entire paper from the Internet into Microsoft Word. It’s 
the type of plagiarism that frustrates me, because it’s just not fair. This is one of 
my favorite students. Comes to class on time, every class meeting, participates in 
discussions, does well on the exams...but alas, I will end up giving her an “F” in 
the course and will make her repeat the course to stay in the program. It’s frustrat-
ing, because I know in my heart that she did not intentionally set out to plagia-
rize on this paper. All she did was forget to cite a source. It’s simple, but yet so 
complex. Years of inadequate teachers in grade school and high school who have 
pushed her through. Years of parents who didn’t push her to excel and lack of role 
models in her community to encourage her to go beyond the required and go the 
extra mile. Sadly, I take out my red pen and cross through the plagiarized mate-
rial, attach the text she plagiarized, and assign a big, fat “F” to the grading rubric. 
I am mad, disappointed, frustrated. I really liked this student. Now I have to as-
sign the “F” and pass along my frustration. She will hate me. But that can’t matter. 
Why didn’t she just listen to me all those times I went over how to cite references 
and why correctly citing is so important? Why didn’t she look at the handouts I 
gave out in class AND went over in class? Did she think I was kidding when I 
said I would fail students who plagiarized? Did she think I would go against the 
NASW Code of Ethics and give her a passing grade anyway, knowing full well 
that she cheated? Yes. She cheated on this assignment. I am frustrated, because 
every semester I go over and over APA formatting in my courses. I go over all 
the reasons not to plagiarize. But yet almost every semester, students plagiarize. I 
have no recourse but to assign the “F” and discuss the actions of the student with 
my program director, along with the other instructors. Then other faculty mem-
bers know of this student’s plagiarism. The dynamic between the instructors and 
the student changes. They know we know that they cheated. They don’t look at us 
directly in the eye anymore. They don’t participate as much in the class any more. 
 Not only are students frustrated with these failing grades; teachers are frus-
trated. I don’t know how many times I have heard, “Well, I’ve never had to write 
a paper before in any of my other classes.” And now, students are hearing, “Well, 
I’ve never had to fail a student for plagiarizing on a paper before.”  But I guess 
there’s a first time for everything. 
 My advice to all the students who are reading this article is to understand that 
social work instructors are here to teach you social work skills. Writing is a social 
work skill. You will not graduate from our programs if you do not learn how to 
write. I would much rather read a “C” paper from a student who wrote the paper 
honestly than read an “A+” paper from a student who plagiarized. Ultimately, 
the “C” student will graduate and will be the better social worker, because he or 
she will do the right thing by the client. They won’t be looking for a quick fix to 
the problem. They won’t be looking for ways to cut corners. They won’t be filling 
out forms with false information, and they won’t be cheating the client. I enjoy 
the papers from the “C” students. At least I know they are honest. And that is the 
type of student I want graduating from my program and taking care of our clients. 
Many good students have plagiarized on papers, but universities and community 
colleges are becoming more strict. Some universities place an “X” on student 
transcripts, denoting academic misconduct. And that “X” often is never removed 
and follows the student from job to job. So students, pay attention to your instruc-
tors when they discuss their paper requirements with you. Ask questions. Turn in 
rough drafts. Go the extra mile when citing sources. All that hard work really does 
pay off in the end. 

Marian L. Swindell, Ph.D., is on the social work faculty at Mississippi State University, 
Meridian.
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Feeling overwhelmed during field 
trying to locate resources for im-
poverished clients during a time of 

fiscal restraints and cutbacks is a com-
monly shared issue for both American 
and international social work students. 
There is little doubt that these issues are 
on students’ minds as they cope with the 
complexities of field work experiences 
and as they give consideration to what 
their future holds for them as they begin 
careers in social work. 
 Most studies in social work field 
education have relied on traditional aca-
demic methods of written documentation 
and verbal reports as teaching methods 
to link classroom content and field work 
experiences (Bogo & Vayda, 1998, Alt-
man, 2001).  I feel what is missing is the 
opportunity for students to give their 
unique perceptions of field work experi-
ences using non-traditional methods of 
expression. In this article, I will share 
the use of photography, written reflec-
tion worksheets, and participation in 
photo-elicitation interviews, which were 
used as alternative techniques to garner 
students’ impressions and perceptions of 
the field work experience. This combina-
tion of techniques was used in a research 

project that I conducted in South Africa 
at the University of Stellenbosch. My 
research produced 110 student-generated 
photographs, reflection worksheets, and 
transcriptions. 
 Eight senior female social work 
students at a South African university 
participated in the study during their 
final field work experience. I gave 
student participants Polaroid cameras 
to take photographs of artifacts in their 
environments. Artifacts were explained 
as being objects participants chose to 
represent their individual perspectives 
and experiences during field work. 
Students were restricted to taking photo-
graphs of artifacts, and no photographs 
of clients or staff were permitted. This 
restriction forced students to “look” at 
their environments and not use intrusive 
photography of people. The importance 
of artifacts cannot be underestimated. 
We interact with artifacts every day, and 
as a result, we attach meaning to them. 
These interactions can take on personal 
meaning and can provide insight into 
individual concerns, fears, and other per-
sonal issues (Fidler & Velde, 1999; Csik-
szentmihalyi & Rochberg-Halton, 1981).  
The social work profession interacts 

with people and 
artifacts in their 
environments that 
shape their identi-
ties based on the 
interaction and ac-
tivities they have 
with the artifacts. 
By understanding 
the significance 
of the meanings 
given to artifacts 
through photogra-
phy and reflection, 
social workers 
can learn a new 
way to address 
their concerns 
and issues with 
the university and 

practice community, as well as the social, 
cultural, and personal needs of clients 
and the communities they serve. 
 I used Polaroid cameras in the study, 
because the cameras are easy to use and 
produce instant photographs that can 
be reviewed within minutes. By using 
Polaroid cameras, students were able 
to explore their environments, record 
their experiences by documenting their 
artifacts, express their thoughts and emo-
tions through reflective writings, com-
municate their perspectives, potentially 
motivate others to change their perspec-
tives, and make new connections in how 
students approach their problem-solving 
and critical thinking abilities. For my 
purposes in this study, the quality of the 
photographs was secondary to the mean-
ing and significance students attached to 
the artifacts. 
 Students completed an accompany-
ing reflection worksheet for each photo-
graphed artifact. The worksheet required 
them to give a title to each photograph, 
describe the artifact, and reflect upon 
the significance and to share lessons they 
learned by their reflection.  Reflection is 
a common method that many disciplines 
utilize to engage students in integrat-
ing their learning and expressing their 
thoughts and feelings about a particular 
subject or experience (Bromley, 1993; 
Orton & Jacobs, 2004).  In social work, 
reflection is often required during field 
work as a journaling assignment.  Stu-
dents’ written reflections were critical to 
my understanding and interpretation of 
their chosen artifacts. 
 The photo-elicitation interview 
with me was an important aspect of the 
study. Because the photographs were 
student generated and not created by 
me, the significance of the photographs 
became more meaningful and significant. 
The photo-elicitation interview process 
provided the opportunity for participants 
to educate me regarding their chosen 
artifacts and, in doing so, provided more 
in-depth responses. The process also 

Inspiration, Coping, and Hope:
South African Student Reflections During Field Work

by Dianne J. Orton, DPhil, MSW, LCSW

Field Placement

Figure 1
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helped build rapport between myself and 
the students.
 I identified three domains from anal-
ysis of the photographs, reflection work-
sheets, and photo-elicitation interviews:  
1) at the agency, 2) outside the agency, 
and 3) personal domain. Six overarching 
themes resulted from my analysis of the 
data and occurred in all three domains. 
The six themes are: Safety, Environment 
and Atmosphere, Transportation, Frustra-
tion and Stress, Inspiration, Coping, 
and Hope, and Transferable Skills. In 
this article, I will share a summary of 
my analysis of the theme “Inspiration, 
Coping, and Hope.” The information 
gathered includes students’ perceived 
meaning of their photographed social 
artifacts, written reflections, and partici-
pation in a photo-elicitation interview. 
 Overall, participants were inspired 
by tangible artifacts for their photo-
graph and reflections. Examples of 
these tangible artifacts include posters 
with sayings and colorful pictures that 
provide students with encouragement 
and motivation to do their field work. 
More abstract examples include students’ 
personal self reflections that provided 
them with insight to help them cope with 
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their field work experiences. 
Students’ hopes reflect their 
anticipation that things will get 
better for their clients despite 
the realism that, as students, 
they cannot change everything 
and have few resources to offer 
clients. Both the students and 
their clients are doing their best 
to manage with what little they 
each have. 
 At-the-agency domain 
artifacts included a number of 
visual images of posters, prose, 
and thoughts for the day that 
served as inspiration to the students as 
they reflected upon these words and 
meaning to help them cope with their 
challenging work. The example shown in 
Figure 1 is a poster of a whale fin that the 
student titled “My special inspiration.”  
The student related that this reflected 
the importance of creating a calm, sup-
portive atmosphere that is conducive to 
communicating with clients, and this is 
reflected in the student’s choice of the 
artifact. The artifact also represents a 
major goal students in general hope to 
achieve by creating a warm and invit-
ing environment. Other photographs 

of green plants, flowers, and furniture 
arrangement also reflect students’ desire 
to create a welcoming office environ-
ment. Some photographs reflect images 
and metaphors to illustrate problem 
solving abilities. This was shown by a 
photograph of a little yellow preschool 
chair that the student titled “My Think-
ing Chair” and reflects the student’s 
need to “Collect my thoughts. This chair 
helps me to switch off for a few seconds, 
just to clear my head, so that I can think 
straight, professionally, and effective.”
 Outside-the-agency domain artifacts 
that show inspiration and hope were 

Figure 2
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directly linked to clients. Numerous 
photographs of impoverished clients’ 
homes not only reflect clients’ desperate 
living conditions, but also represent the 
students’ working conditions. Because 
many clients do not have transportation, 
students visit their clients in their homes 
located in townships, pig farms, and wine 
farms that are often unsafe environments 
for young women. A photograph titled 
“Home Sweet Home” in Figure 2 is a 
pig farm where the students’ clients live. 
“My clients actually live in a pigsty. They 
have pigs in front of them and pigs that 
live to the front of them and to the side 
of them.”  A photograph of a family of 
seven living in one room without run-
ning water and sanitation systems titled 
“Life” (in Figure 3) further illustrates 
the poverty and hopelessness students 
encounter. Students expressed anger and 
empathy regarding the sustained poverty 
clients must tolerate and the frustration 
for wanting to do more to help, but they 
have limited resources to offer. 
 The photograph of a statuette of 
Jesus Christ with a baby titled “Hope” 
in Figure 1 reminds the student that 
everyone needs to hold on to something 
greater than him or herself to survive, 

and that there is hope, even in the most 
devastating circumstances.  The student 
attributes a religious studies course 
that helped her learn how to work with 
clients with different religious beliefs and 
states, “If everything in life goes wrong, 
you must believe that there will be hope 
and better days.”
 Personal domain photographs il-
lustrate more intimate ways of coping. 
The costs of commuting to the agen-
cies, tuition fees, and lack of time and 
money were evident. Students report 
that the peer support they receive from 
one another, especially during the time 
they commute together to their agencies, 
is an important component to the field 
experience. All students report that they 
receive inspiration and hope from their 
clients, who teach them how they live 
and cope with their environments. “They 
teach you coping skills and a positive 
attitude to life. A lot of my clients don’t 
always have the best of circumstances, 
but some are trying their best to have 
food on the table, clean their clothes. 
Almost every client I work with struggles 
to survive.”
 The photograph of a bottle of beer 
in Figure 1 titled “Hypocrite” is one 

student’s acknowledgment that 
drinking is one way she copes with 
her field work. She acknowledges 
that she feels like a hypocrite, 
because she works with clients on 
wine farms who have substance 
abuse problems, but rationalizes 
her drinking because “it keeps 
me sane and helps me put my life 
into perspective. Somehow I make 
myself believe that it is all going to 
be okay.” A photograph of a na-
ture scene that is out of focus titled 
“Perspective” (Figure 4) reminds 

a student 
that there 
is “still 
some 
beauty 
in the 
world.” 
The 
student’s 
written 
reflections 
acknowl-
edge that 
she tries 
to gain 
perspec-
tive 
regarding 

her field work and that the photograph is 
out of focus and represents the fact that 
she is usually rushed.
 In summary, the use of photography 
provided field work students with a new 
method of visually communicating field 
experiences that produced new ways of 
seeing their physical and social environ-
ments. Photographs provide a visual 

Figure 3
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impact that words 
alone would be 
difficult to convey 
to faculty and 
agency staff. The 
use of written 
reflections pro-
vided the oppor-
tunity for students 
to further explore 
deeper under-
standing of their 
field experiences. 
Symbolic and meta-
phorical meanings of everyday objects, 
scenes, and places became significant in 
ways student report they had not openly 
shared or communicated in the past. 
 Photo-elicitation interviews made it 
possible for students to take ownership in 
their work, and as a result, they became 
empowered in sharing their unique 
perspectives. Because students generated 
the photographs, they were intimate with 
their content and meaning. That made 
the process of sharing their impressions 
with me more personal and powerful. 
 I feel my findings provided students 
with a “visual voice” to express concerns 
and challenges regarding field work that 
they had not experienced before in their 

coursework. 
The combina-
tion of pho-
tography and 
reflection pro-
vided a venue 
for students 
to exemplify 
their thoughts, 
feelings, and 
opinions that 
had not been 
previously 

shared with the 
practice community or university. 
 Not every photograph or reflec-
tion that the students wrote about was 
positive, therefore making it challenging 
for them to confront their values, roles, 
and career decisions. Overall, students 
seemed to gain a sense of empowerment 
by participating in a process that they 
had not experienced before in their field 
work assignments. 
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Share this copy of

THE NEW SOCIAL 
WORKER

with a colleague 
or classmate!

Editor’s Note: This is the fourth (and final) 
installment in a 4-part series on creating 
YOUR social work career! I am delighted that 
Lyndal Greenslade and Amanda Vos of the 
Australian Association of Social Workers have 
shared these ideas with readers of The New 
Social Worker. We will be discussing this 
article in a live online chat on February 15. 
See next page for details.

Welcome back to the final 
column dedicated to explor-
ing what’s on your social work 

horizon. Our previous three columns 
invited you to clarify your unique pur-
pose, understand the purpose of social 
work, and to use the insights you gained 
to begin to create your purpose. We hope 
that in reading through the articles and 
in trying out some of the exercises, you 
have increased your confidence in rela-
tion to how you go about seeking out the 
career you want. Our message should be 
really clear by now—you are in charge! 
 The final phase, and the topic of 
this column, explores how to cultivate 
your purpose and includes tips on how 
to ensure that you remain connected to 
WHY you are a social worker. Keeping 
yourself grounded in this knowledge will 
provide you with a way to continue to be 
motivated and inspired and assist you to 
grow a career that resonates deeply with 
who you are. You’ll be challenged to feed 
your passions, nurture your interests, and 
develop ongoing strategies to fulfill your 
potential. Let’s get started!
 Let’s imagine that all that reflecting 
and clarifying, seeking and connecting 
has paid off, and you have found yourself 
work that fits well with who you are and 
what you want to achieve. Well done! 
We knew you could do it. What now? Is 
that it? Will you live happily ever after 
sheltered in the warm glow of a job that 

meets your needs? Well...we don’t mean 
to bring you down, but chances are if 
you breathe a sigh of relief and think 
your career is now sorted...think again! 
Like anything in life, things change. We 
change. When we change, our career 
needs change. This is a good thing! 
If our purpose is to choose work that 
resonates with who we are, we will need 
to regularly review and reflect, to ensure 
that our careers grow alongside us. Just 
like spring cleaning, New Year’s resolu-
tions, or end of year reviews, our careers 
need a regular injection of reflecting and 
re-setting our goals, to keep them fresh 
and challenging. Whether it’s a monthly, 
twice yearly, or annual review, ask your-
self the following questions:

What have I achieved?
What goals have I not yet reached?
Do I want to let go of or re-fashion 
any of my previous goals?
What new goals or experiences 
interest me?
What do I want from the next year?

 Answering the above questions will 
give you a mechanism for re-evaluating 
your career needs and allow you some 
time to build new visions for your future. 
There are lots of great Web sites that 
help with goal setting, and all of them 
make the following point really clear—
WRITE IT DOWN. There seems to be 
something in the process of turning your 
daydreams into concrete words on a 
page that increases the likelihood of your 
actually working toward those goals! 
You might like to consider designating 
a journal to just this purpose. It can be 
fascinating reading down the track, as 
you chart your progress!
 While a regular review is essential, 
that’s not the full story when it comes to 

•
•
•

•

•

cultivating your career. There are many 
things you can do to make your experi-
ences brighter and more meaningful. 
Our number one tip for breathing life 
into your career is the importance of the 
Power of Association. Yes, it deserves the 
capital letters! We can’t underestimate 
the value of seeking out and associating 
with inspiring, uplifting, and encourag-
ing people. By joining with other social 
workers or like-minded professionals, we 
can find ways to celebrate and be proud 
of who we are. 
 Let’s imagine the following sce-
nario—it’s late, it’s cold, it’s raining, and 
you’ve just worked a grueling shift. It 
also happens to be World Social Work 
Day, and there’s an event to get together 
and celebrate. You know you should go, 
but well...you’re tired and the thought of 
your couch and the TV is very appeal-
ing. You know what we’re going to say, 
don’t you? Yep...go!!! 
 We speak with many social work-
ers in our roles and without a doubt, the 
ones who are energized and motivated 
by their work are the ones who are a 
part of a network. They have a sense of 
belonging. They feel a part of something 
bigger than their particular job in their 
particular field of practice. Being a part 
of a supportive and positive professional 
network is the number one thing you 
can do to enhance your experience of 
enjoying your profession. Note, we said 
positive—if you’re associating with people 
who spend their network meetings or 
monthly catch-ups moaning and groan-
ing about how horrendous and depress-
ing everything is, perhaps you want to 
find some alternative groups. The power 
of association is two-fold. If you associ-
ate with negativity, chances are you’ll be 
negative; associate with positive, uplift-
ing, supportive, and encouraging people, 
and well, you can work it out! 
 If there’s nothing in your area to 
be a part of, make use of the wonderful 
social work resources on the Internet to 
find others, or consider starting some-
thing yourself. One social work new grad 
we know of was feeling isolated being 
the only social worker in the emergency 
department of the hospital she worked 

Creating YOUR Social Work Career
Phase 4: Cultivating Your Purpose

by Lyndal Greenslade, BA, BSocWk, MAASW, and Amanda Vos, BSocWk, MAASW (Acc)

What’s On Your Social Work Horizon?

Dream big and 
believe in yourself!
It makes a world of 

difference.
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in. She decided to reach out and create 
the support she needed, so she contacted 
all of the other hospitals in her city and 
established a “Social Workers in Emer-
gency” group. We’re not worried about 
her career at all, because she knows that 
making the effort will enhance her expe-
riences of her career. What can you be a 
part of? 
 Another tip for cultivating your ca-
reer is to make a commitment to lifelong 
learning. Our social work degrees have 
provided us with a ticket into the profes-
sion, but if we want to keep ourselves 
motivated and excited about our careers, 
we need to keep learning. One of the 
foundation ways to do this is to seek 
out and proactively engage in profes-
sional supervision. In our work, we have 
learned that social workers who have 
regular supervision are more likely to be 
satisfied with their careers, and if they’re 
not, they have a mechanism for working 
toward improving them. Supervision en-
sures that we can continue to grow and 
develop as social workers. 
 Lifelong learning can also be real-
ized through continuing professional 
education. Many organizations and 
professional associations offer regular 
courses and events on particular topics 
of interest. Is there a new skill you’d like 
to acquire? Would you like to build your 
knowledge of a new field of practice? 
 The benefits of attending these sorts of 
courses and events are two-fold. Not only 
do you gain new skills and knowledge, but 
you also connect with new people who 
may just become important parts of your 
social work community. Further study is 
another great way to keep yourself moving 
forward. Remember how challenged 
you felt at the university? That feeling 
of being on the very cutting edge of 
developments in social work is available to 
you anytime in the form of post-graduate 
study. Challenge yourself by learning 
something new! 
 Don’t have a lot of time? We don’t 
know how many times we’ve said this...
but thank goodness for the Internet!! It’s 
packed full of articles, blogs, forums, chat 
rooms, organizations, and inspiring peo-
ple, all of which provide you a tangible 
way to cultivate your career interests. 
Reach out, there’s always someone there!
 Finally, we want to give you some 
really great news. There’s a simple, con-
venient, and foolproof way to ensure that 
your experience of your career continues 
to be a positive one, providing you with 

ample opportunities to grow and thrive. 
It’s also totally in your control and com-
pletely free. It’s your ATTITUDE. And it 
definitely deserves all capitals! 
 Your thoughts create your reality. 
If your attitude is not leading to the 
experiences you want, be proactive and 
change it. We all need to step up and 
take responsibility for the direction our 
careers take. At one time or another, 
many of us assume a role of powerless-
ness, blaming a bunch of circumstances 
for the reasons we can’t get where we 
want to go. Telling ourselves that it’s 
our boss’s fault, the industry is to blame, 
or that we don’t have the right skills or 
qualifications will not help us become all 
that we can be. Rather than waiting for 
the perfect set of circumstances to come 
your way, why not put yourself in the 
driver’s seat of your own life and choose 
your attitude? Rather than get stuck in 
a negative thought pattern, think about 
what you can do to turn it around. As 
Maya Angelou wrote, “If you don’t like 
something, change it. If you can’t change 
it, change your attitude.”

 By following the tips above, you will 
ensure that your career keeps pace with 
your changing needs. It’s not difficult, but 
it takes commitment and requires ongoing 
action and attention. Given that we all 
wish for meaningful work that enriches 
our lives and adds value to our daily 
experiences, it’s well worth the effort!
 That brings to a close our four-part 
“Creating YOUR Social Work Career” 
series. Where to from here? We encour-
age you to use this framework as a tool 
that you can revisit over and over again 
to reconnect with and build upon your 
“bigger picture” purpose. Our message 
challenges you to be proactive, take 
control, and create the life you really 
want. Dream big and believe in yourself! 
It makes a world of difference. 

Amanda Vos, BSocWk, MAASW (Acc), 
is Manager of the Australian Association 
of Social Workers Horizon Career Centre. 
Lyndal Greenslade, BA, BSocWk, MAASW, 
is a social worker employed at Horizon 
Career Centre, located at http://www.
horizonemployment.com.au.

Don’t Miss This Opportunity!

Chat LIVE with Amanda, Lyndal, and The New Social Worker 
editor/publisher Linda Grobman

 
We will discuss this article 

(Cultivating YOUR Purpose) on

February 15, 2009
9 p.m. Eastern Time

SocialWorkChat.org

Find parts 1-3 of Lyndal and Amanda’s career series here:

Part	1:	Clarify	Your	Purpose
http://www.socialworker.com/home/Feature_Articles/Professional_Development_%26_Ad-
vancement/Creating_YOUR_Social_Work_Career%3A_Clarify_Your_Purpose/

Part	2:	Understanding	the	Purpose	of	Social	Work
http://www.socialworker.com/home/Feature_Articles/Professional_Development_%26_Ad-
vancement/Creating_YOUR_Social_Work_Career%3A_Understanding_the_Purpose_of_So-
cial_Work/

Part	3:	Creating	Your	Purpose
http://www.socialworker.com/home/Feature_Articles/Professional_Development_%26_Ad-
vancement/Creating_YOUR_Social_Work_Career%3A_Creating_Your_Purpose/

THANK YOU, Amanda and Lyndal!

http://www.socialworkchat.org
http://www.horizonemployment.com.au
http://www.socialworker.com/home/Feature_Articles/Professional_Development_%26_Advancement/Creating_YOUR_Social_Work_Career%3A_Clarify_Your_Purpose/
http://www.socialworker.com/home/Feature_Articles/Professional_Development_%26_Advancement/Creating_YOUR_Social_Work_Career%3A_Understanding_the_Purpose_of_Social_Work/
http://www.socialworker.com/home/Feature_Articles/Professional_Development_%26_Advancement/Creating_YOUR_Social_Work_Career%3A_Creating_Your_Purpose/
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Editor’s Note: With this issue, we welcome 
T.J. Rutherford, our new MSW student col-
umnist! T.J. will share her experiences with 
us through this column and through our new 
blog at http://blog.socialworker.com.

I’ll always remember the day I gave 
in to my calling. A co-worker was 
in trouble with alcohol, drugs, and 

an abusive partner. I found myself, for 
what seemed the millionth time in my 49 
years, counseling someone who needed 
help. After I referred her to the appropri-
ate professionals, I walked back to my 
desk at the city magazine where I am an 
editor, and something inside me clicked.
 This is my life’s work. 
 For the first time, I got it. More 
importantly, I gave myself permission 
to do something about it. Growing up in 
an alcoholic, dysfunctional family envi-
ronment, I had always run fast and far 
from the field of social work. I wanted to 
forget about it, not jump into the middle 
of it. I chose journalism as my under-
graduate degree, and it has served me 
well for many years.
 Over the years, however, I was 
pulled into the social work field. I 
worked in an alcohol and drug treat-
ment center as an admissions specialist, 
and I worked for the Governor’s Com-
mission for a Drug-Free Indiana as a 
community organizer. 
 That defining moment in December 
2007 set me onto a whole new path. 
From the moment I made a decision to 
speak with the department head of the 
master’s social work program, doors be-
gan to fly open. Before long, I was filling 
out applications; scheduling, studying 
for, and taking the GRE; and registering 
for my first classes.
  I was so excited. I hadn’t been in 
college for at least 26 years (yikes!). 
Those years were filled with high family 
drama and my attempts to escape it in 
any way possible. To say I did not apply 
myself would be an understatement. 
The fact that I graduated with a pretty 
decent GPA is a mystery I still ponder. 
I vowed that graduate school would be 
my chance to shine—to do projects and 
assignments to the best of my ability.
 My first semester in spring 2008 
included Research Methods I and Social 
Work Practice With Individuals and 

Families. When I entered the classroom 
on the first day, I noticed I was the only 
White female in the room. There were 
five African American women, one Afri-
can American man, and one White man.  
 The fact that I am a White woman 
at a historically Black university does not 
bother me. In fact, I believe it is enrich-
ing my education in ways I can’t yet 
begin to articulate. The Higher Educa-
tion Act of 1965 defines historically Black 
colleges and universities (HBCUs) as “...
any historically Black college or univer-
sity that was established prior to 1964, 
whose principal mission was, and is, the 
education of Black Americans, and that 
is accredited by a nationally recognized 
accrediting agency or association deter-
mined by the Secretary of Education to 
be a reliable authority as to the quality of 
training offered or is, according to such 
an agency or association, making reason-
able progress toward accreditation.” 
 From the definition above, I could 
surmise that the principal mission is not 
to educate me—a White female. Suddenly 
I have become “the other.” I need to 
emphasize right away that I do not feel 
that I am treated any differently or with 
any disrespect by my professors or my 
classmates. On the contrary; I feel as if 
I fit into this institution—that if I choose 
to concentrate on our differences rather 
than our many similarities, I will sabo-
tage this amazing opportunity.
 One reason I feel as if I belong is 
my friendship with a Black woman in 
my cohort. We were first paired together 
in practice class. We had to role play cli-
ent/patient intake behavior. She was the 
client and I was the caseworker. It didn’t 
matter what I said to her, she fought 
me. With every interview technique I 
employed, she shot me down. Even the 
professor noticed that she was being a bit 
tough on me and made a few comments. 
When we finished our assignment, she 
looked me in the eyes and said, “Girl, 
they are going to eat you up.” Ouch!
 By “they,” she was referring to the 
clients I would be serving at the Depart-
ment of Family and Children Services 
(DFCS). I have accepted a grant from 
DFCS, and in exchange for Title IV-E 
benefits, I am obligated to give back the 
amount of years with employment for 
each year of education they give me.

 I’d be lying if I said that her words 
didn’t get under my skin. The audacity, I 
thought. Today, I look back on that day 
with a wry smile for all we have been 
through together since then.
 During the summer semester, we 
were the only students in both of our 
accelerated classes. Because of the huge 
demands of one of the classes, Social 
Welfare Policy and Services, and our 
constant togetherness during Saturday 
classes, we began to form a bond that 
continues to grow stronger.
 Her favorite thing to say to me is, 
“That’s because you’re a White girl.” 
She has taught me to not be afraid to ask 
about her culture, to not be afraid to use 
the words Black and African American. It’s 
so strange when people whisper those 
words. I now call them on it, reminding 
them that they are not four-letter words!
 Fall semester, we were blended into 
a 14-person cohort. In Cultural Diversity 
class, I listened and watched with disbe-
lief as she told a story: She said that she 
had never had a White friend before me. 
I playfully punched her in the arm and 
said, “No way.” As I looked into her face, 
I could see that she was telling the truth. 
She went on to share that her upbringing 
was “Black” and that her family did not 
have White friends. She mentioned that 
she’d had co-workers that were White, 
but they were only acquaintances. 
 We have had meals together; we 
have helped one another with homework 
and with emotional support. I remember 
being concerned about her because she 
commutes from a distance to classes 
and, because she was so tired one early 
morning, she almost veered off the road. 
I have offered our spare bedroom to her 
and, although she has never accepted, 
the offer stands.
 While I am learning a lot about 
becoming a social worker in my classes, 
the experiences with my classmates at 
this university may well be a deeper, 
richer education than I could have ever 
imagined.

T. J. Rutherford is in her second year of graduate 
school where she is earning a master’s in social 
work. She is Assistant Editor and Web Manager 
for a city magazine. T. J. shares her life with her 
husband and a nine-year-old rescue dog.

by T. J. RutherfordAn MSW Student’s Life

http://blog.socialworker.com
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David’s Harp: 
Bringing Healing Through Music 

by Barbara Trainin Blank

In Alfred Hitchcock’s thriller Vertigo, 
the hero is hospitalized in a catatonic 
state after witnessing the horrifying 

death of the woman he loves. The 
psychiatrist puts on a record of classical 
music, but the patient’s despairing friend 
(would-be girlfriend) says something to 
the effect of: “I don’t think Mozart is 
going to help.”
  It’s a powerful image. But fortunate-
ly, music therapy has a much better track 
record than that. 

Defining Music Therapy

 First, a definition. According to the 
American Music Therapy Association, Inc. 
(http:musictherapy.org), music therapy is an 
established health care profession that uses 
music to address the physical, emotional, 
cognitive, and social needs of individuals of 
all ages.

  Music therapists assess the well-being, 
physical health, social functioning, com-
munication abilities, and cognitive skills of 
clients through musical responses. They 
then design music sessions for individuals 
and groups. Working in hospitals, rehabili-
tation facilities, outpatient clinics, day care 
treatments, agencies serving the develop-
mentally disabled, senior residences, and 
schools—as well as in private practice—mu-
sic therapists participate in interdisciplinary 
treatment teams along with social workers, 
doctors, and other professionals to set goals 
and determine progress. 
 Music therapy seems to be increasing 
in appeal as it is applied to new areas—such 
as wellness programs, neonatal care, pris-
ons, hospices, and dementia units. 
 Although the roots of music therapy 
are ancient—think David playing his harp 
and singing for the depressed King Saul—
AMTA says that the 20th-century discipline 
began after the World Wars. Commu-
nity musicians went to veterans’ hospitals 
around the country to play for veterans 
suffering from both physical and emotional 
trauma and observed their improvement. 
The first music therapy degree program in 
the world was established at Michigan State 
University in 1944. The association itself 
was founded in 1998, as the merger of two 
earlier umbrella organizations. 
 Music therapists must complete an 
approved college music therapy curricu-
lum—including an internship—and then pass 
a national exam offered by the Certification 
Board for Music Therapists. Increasingly, 
too, social workers and other therapists are 
seeking music therapy training, and vice 
versa. 

Combining Social Work and 
Music Therapy

      Christine Stevens, who is a board certi-
fied music therapist and holds master’s de-
grees in social work and music therapy, came 
to her interest in the latter through the foster 
care system in Colorado, where she found 
that music helped bond kids with attachment 
disorders to their adoptive parents.
      One reason music, as a tool of nonver-
bal communication therapists can use, is 
effective is that people “take an active role, 

even choosing the music they want,” says 
Stevens, based in Valencia, CA. And drums 
seem to work particularly well because 
they are “very immediate, easy to play, 
accessible, and human,” she adds. “We’re 
biologically wired to rhythm. We can’t hold 
still when a good beat is playing.”
      Stevens has found drumming helpful 
in drug and alcohol recovery, particularly 
in overcoming resistance. “Drumming 
draws people into the better parts of their 
selves,” she says. Studies have also shown, 
Stevens adds, that drumming aids the im-
mune system, counters burnout, and allevi-
ates mood disturbances and chronic pain. 
And that includes health care professionals 
and social workers facing burnout who find 
relief in group drumming. 
      Barbara Dunn of Clinton, WA, first 
learned about music therapy from a guid-
ance counselor in high school. Her original 
plan was to study music therapy and 
become a psychologist. Later she decided 
on an MSW, with the intent to “fold” her 
music therapy into a social work practice. 
She also studied ethnomusic in New Zea-
land in an attempt to understand how other 
cultures use art. 
      After her master’s program, Dunn 
worked for a while as a medical social 
worker and incorporated music therapy 
into her work. “But I really missed the 
music, so I went back to private practice, 
where I could more effectively combine the 
two disciplines.” 
 There’s a great deal of flexibility in 
music therapy, but the type of music mat-
ters a great deal. “It is largely determined 
by the needs of the client and situation,” 
Dunn says. “One person may love a certain 
style of music or a specific artist...that same 
music might drive another person crazy. 
Obviously, it would be counterproductive 
to use it with that person.”
 Although music therapists work in 
a variety of settings, there are individual 
factors that determine how effective it will 
be, Dunn says. “For example, it might be 
less desirable as an intervention if music 
therapy is offered in a hospital and the 
patient has been awake all night and needs 
to sleep. It really has more to do with indi-
vidual factors that affect someone than with 
demographics or type of challenge they 
might be facing.”

Christine Stevens, MSW, MA, MT-BC, recently 
conducted conflict-resolution with Kurds and Arabs in 
northern Iraq through community drum circles, a true 
social work model of community empowerment. 
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Music for Healing

  On the other hand, soothing live 
music at the bedside might be just what 
the doctor ordered to help that exhausted 
patient fall asleep.
 While board certified music therapists 
often involve clients more actively in music 
as a therapeutic tool, therapeutic musicians 
provide live music at the bedside, allowing 
patients or clients to passively receive the 
music, and sometimes even fall asleep to 
it. One organization that trains therapeutic 
musicians is the Music for Healing  & 
Transition Program, Inc.TM, which trains 
and certifies musicians to provide live 
therapeutic music at the bedside to create 
a healing environment. These musicians 
collaborate with health care facilities and 
community organizations to educate about, 
and promote research in, the effectiveness 
of therapeutic music in the healing process 
and the life/death transition. Those who 
complete the program (consisting of five 
weekend modules, 10 book reviews, and a 
45-hour internship) are known as Certified 
Music Practitioners (CMPs). 
 One social worker who completed the 
program is Linda Grobman, The New Social 
Worker’s editor and publisher (see next 
page). She plays bedside flute music in a 
hospital and a nursing home.
      The program was co-founded by 
Laurie Riley, a musician who went to visit 

her sick father in the hospital. He wasn’t 
expected to live through the night. Hesi-
tantly, Riley asked staff in the ICU if she 
could play the harp for him. They said she 
could play for five minutes—but after those 
five minutes, they asked her not to stop, be-
cause her father’s vital signs were improv-
ing with her playing. In fact, Riley’s father 
got better and lived for almost another year. 
      “Laurie Riley was a pioneer in the  
movement of live therapeutic music being 
played at the bedside,” says Grobman, 
who also has degrees in music therapy and 
social work. “It’s different from music thera-
py. Most practitioners of therapeutic music 
don’t have music therapy degrees. But 
some of them do.” CMPs use the intrinsic 
elements of live music to create a comfort-
ing environment, changing the music as 
needed to tailor it to an individual’s needs, 
Grobman explains.
 Currently heading MHTP, based 
in Hillsdale, NY, is executive director 
Melinda Gardiner. A longtime amateur 
musician and nurse who became involved 
some years ago in hospice work, Gardiner 
started in 1987 playing the celtic harp for 
the actively dying. “Then I heard about 
MHTP and its founder, who suggested I 
start classes where I was,” says Gardiner.
 CMPs who receive training and 
certification through the Music for Healing 
and Transition Program tend to be adults 
with a median age of 50. There are more 
women than men at this point, although the 
numbers of the latter are increasing. “They 
tend to be health care professionals—nurses, 
social workers, psychotherapists—who want 
to give back [to the community],” says 
Gardiner. “We also get a lot of retired music 
teachers, as well as professional musicians 
who want to use music in different ways. 
The health care professionals themselves 
are often amateur musicians.”
 Although the harp is commonly used 
in bedside therapeutic music, the program 
is open “to all kinds of instruments,” says 
Gardiner. “And to the human voice. We get 
lots of singers.”
 MHTP certificate holders often  work 
in hospices, nursing homes, and hospitals. 
Although music for healing and transi-
tion doesn’t require the long and intense 
academic requirements of music therapy, 
it’s a mistake—made by some musicians, 
Gardiner says—to think that “anyone can do 
it. The longer I do music healing, the more 
I realize how much more I need to know,” 
she points out. 
 One of the challenges for CMPs is 
entering a conscious person’s room and 

having to “assess” his or her psychological 
state. “We tell the person he or she doesn’t 
have to listen to the music, but can relax, 
even fall asleep,” Gardiner explains. 
“Therapeutic music isn’t entertainment. 
We match the music to the person’s mood. 
If he or she is depressed, we may start 
in that mood, then change the key if the 
person starts responding. We don’t go in 
and ask the person what kind of music he 
or she likes, but match it to the heartbeat or 
breathing.”
  Music as healing can help a person 
physically—by lowering blood pressure and 
reducing pain, offering comfort and peace 
in a hospice setting, and even helping a per-
son “let go” in the very end stages of life. “It 
also offers relaxation for family members of 
hospice patients,” says Grobman.
      Music as healing has also been used 
in nursing homes and senior communities 
for residents with dementia. “Music can in 
some cases stimulate a person’s memory,” 
Grobman points out. “They may not 
remember what happened five minutes 
ago, but if they hear a song from the past, 
they respond. It’s more meaningful than 
[having] the TV on all the time.”
  CMPs do not have specific therapeu-
tic goals, the way music therapists do, but 
they are trained to know when they need 
to call a health care professional into the 
room, Gardiner adds. 
      Donalyn Gross, a social worker and 
certified music practitioner in Longmead-
ow, MA, who founded an organization 
called Good Endings, has been a death and 
dying counselor for 30 years. But it was at 
a conference some six years ago that she 
heard about someone playing the harp for 
the dying, chronically ill, premature babies, 
and nursing home residents. The longtime 
piano player decided to pick up David’s 
instrument and has trained with MHTP. 
 “With the dying, you don’t want to 
play something recognizable,” Gross says. 
“You want them to go out gently, so you 
improvise—something like Yani, New Age, 
the sounds of rain or birds. Unless there’s 
a specific request. One time I played nine 
hours of Elvis.”
 Playing for the dying sometimes 
means that the patient may not be con-
scious, but the family, nurses, or other resi-
dents in the hospice are listening. “In such 
a case, you play according to the breathing 
patterns of the patient,” Gross says. “I’ve 
been told by family members that the per-
son died to my music, and they’re grateful.”
 Gross has also participated in vigil 
teams, volunteers who sit with a dying 

American Music Therapy Association
http://www.musictherapy.org

Barbara Dunn
http://www.barbaradunn.com

Good Endings
http://www.goodendings.net

Hospice and Palliative Care Music 
Therapy 
http://www.hospicemusictherapy.org

Linda Grobman
http://www.lindagrobman.com

Music for Healing and Transition 
Program (includes directory of CMPs)
http://www.mhtp.org

UpBeat Drum Circles
http://www.ubdrumcircles.com

University of Windsor Social Work
http://www.uwindsor.ca/socialwork

For More Information

http://www.musictherapy.org
http://www.barbaradunn.com
http://www.goodendings.net
http://www.hospicemusictherapy.org
http://www.lindagrobman.com
http://www.mhtp.org
http://www.ubdrumcircles.com
http://www.uwindsor.ca/socialwork
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person for a few hours. “But music re-
ally enhances it,” she says. “Music relaxes 
people. It helps them fall asleep.”
 Gross’s work with dementia patients 
has also underscored the power of music. 
“They may be confused, but when I do 
sing-alongs, they know the words to every 
song.”

Music Therapy in the Hospice 
Setting

 Another individual who focuses on 
similar situations is Chicago-based Rus-
sell Hilliard, Ph.D., a board certified 
music therapist and MSW. Hilliard is vice 
president of Seasons Hospice and Palliative 
Care and founding director of the Center 
for Music Therapy in End of Life Care. He 
earned his doctorate in music from Florida 
State University, which incidentally, offers 
a Certificate in Arts and Community Social 
Work program through the school of social 
work and the schools of music, art, and 
dance. 
  Calling music a “very powerful 
medium,” Hilliard recalls a 40-year-old 
woman living far from home whose chil-
dren couldn’t come to visit. She was dying 
of breast cancer and asked him to pray for 
her. Hilliard asked in turn if he could sing 
her a hymn. As he sang Do, Lord, Remember 
Me, they held hands and she cried. “It was a 
cathartic release of emotion,” Hilliard says. 
“Then we had an intensive counseling ses-
sion.”
 As part of the assessment team, music 
therapists help evaluate hospice patients 
and help them deal with such typical emo-
tions as shock and denial. “We may do 
lyrics analysis discussion,” Hilliard says. 
“Lyrics may have new meaning (when a 
person is dying), and verbal counseling may 
not be adequate.”
 Music therapists can also help family 
members write songs for dying parents or 
children and for patients to record songs 
they want to leave as their legacy. “Noth-
ing makes it easy, but music can ease the 
transition for the actively dying patient. 
It’s not okay that the person has died, but 
it’s better than a traumatic death in the 
ICU.”
 Music can also add quality to 
interaction with dementia patients, he 
says, especially those whose families 
no longer want to visit because they’re 
not recognized. “When I sing songs, 
for a moment the patient comes back,” 
Hilliard says. 

A Dual Degree

 At least one university, in Canada, 
offers a dual degree program for a bacca-
laureate in social work as well as in music 
therapy.
      “Our school already had a combined 
social work and women’s studies degree, 
so we looked at developing a collaboration 
with the school of music,” says Brent An-
gell, professor and director of social work at 
the University of Windsor in Ontario.
      The dual major program—which 
confers two degrees that are both fully ac-
credited—enhances the ability for graduates 
to find jobs, he says. “Students now are 
looking for value-added degrees—to build 
their profiles.” But it also does a “better job 
in serving the public.” What’s more, the 
joint program is approved by the Canadian 
Association for Music Therapy (CAMT) 
and the American Music Therapy Associa-
tion (AMTA), so an American citizen who 

trains at Windsor has leverage to find work 
in the United States.

The Sound of Music in Social 
Work

      Social workers who love incorporating 
music into their work might consider addi-
tional training in music therapy or thera-
peutic music. But even those not interested 
in such practices themselves might consider 
incorporating the services of such profes-
sionals in the treatment of the many clients 
who could benefit from them. For chil-
dren, elderly clients with dementia, those 
in chronic pain, terminally or critically ill 
patients, or people dealing with substance 
abuse or anxiety, the sound of music may 
bring both therapy and healing.  

Barbara Trainin Blank is a freelance writer in 
Harrisburg, PA.

Music and Social Work: The Connection
by Linda May Grobman, MSW, LSW, CMP
 Social work and music have always been intertwined for me.  Lately, I have been hear-
ing more and more about social workers who use music and the other arts in their work.  It 
seems like a natural fit.   
 I have been a flutist since about the age of 11 and have always been aware of the thera-
peutic qualities of music.  In high school, I became a volunteer for many different causes.  
When I went away to college, I found a major that combined these two interests—music 
therapy—before returning to school to get my master’s in social work.
 I have always seen the two as being related, at least for me, since I have had an interest 
and training in both.  So, when I saw an ad for the Music for Healing and Transition Program 
(MHTP) a couple of years ago, I took notice.  MHTP is a national nonprofit organization that 
trains and certifies people to provide live therapeutic music at the bedside, culminating in 
certification as a Certified Music Practitioner (CMP).  
 As a social work publisher who previously worked in mental health and medical set-
tings, I had been thinking about getting back into part-time direct practice.  MHTP was the 
answer for me.  The training program consists of five weekend modules, 10 book reports, and 
a 45-hour internship, plus an exam and recording of therapeutic music repertoire. It took me 
15 months to complete the program and become a CMP.
 I interned (and continue to do this work) in two settings—a nursing home and a hospital.  
Let me tell you a few stories about what I do.
 One resident at the nursing home, an 87-year-old man, told me he liked to go to the 
opera.  I played classical music for him for about 25 minutes.  He smiled and thanked me.  
He died a week or so later.  My session with him was most likely the last time in his life that 
he heard live music.
 I played for another resident who told me, “I’m not glad I’m in a nursing home, but I’m 
glad I am here to hear this.”
 In the hospital, I often play my flute on the pediatrics floor.  One day, I was playing my 
flute for a 12-year-old male patient. This young man told me that he liked all kinds of music, 
and his mom chimed in, “He likes classical music.”  Although he didn’t look very excited, I 
trusted “mother’s intuition” and gave it a try.  As I played, he smiled, and when I finished, his 
face was beaming. He shouted, “That was awesome!”  For a period of time, the music took 
his mind off of his illness.
 Through my training in MHTP, I learned to play appropriate, non-obtrusive music at 
the bedside, based on the individual patient’s needs.  As I play for each patient, I continue to 
evaluate from moment to moment how the person is responding to the music.  By providing 
live music, I can adjust what and how I play to each person’s needs.
 In social work, we often use words to reach people, but sometimes words aren’t needed, 
and the pure sound of music may take us far beyond what words can express. 
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Impact of the Internet on Self-Injurious Behaviors: 
Psychological and Social Contributors and Consequences

by Michelle Lanham, BS, LSW

You know you’re out there. The people 
who have to wear long sleeves in 
the summer, make up stories when 

people ask where you got that scar on your 
wrist; who always carry a razor blade in 
their purse or a lighter in their pocket. This is 
a place where you need not worry that others 
will judge you or call you a freak. If you are 
looking for advice, or just a place to vent your 
emotions, then you are welcome in this blog 
ring. Together we can understand our methods 
of self-injury. 

—introduction to a Web log community

 Self-injury is alternately referred 
to as self-mutilation, self-harm, deliber-
ate self-harm, or self-injurious behavior 
(SIB). Among both real-life and online 
communities of self-injurers, it is often 
referred to as “SI” (Self-Injury) or “SH” 
(Self-Harm). There exist three subtypes 
of self-injury: major, stereotypic, and 
superficial/moderate. Superficial/moder-
ate self-injury encompasses compulsive, 
episodic, and repetitive subtypes, and 
includes cutting and burning, which are 
the two most common forms self-injuri-
ous behavior takes. Individuals may 
utilize other means, and according to 
Conterio and Lader (1998), approxi-
mately 75 percent of self-injurers engage 
in more than one method, such as:

Cutting skin
Burning oneself

•
•

Hitting oneself
Extracting hair to excess
Head banging
Scratching to excess
Biting oneself
Interfering with the healing of 
wounds
Breaking bones
Chewing the lips, tongue, or fingers
Eye enucleation (removal)
Amputation of limbs, breasts, digits, 
genitals
Facial skinning
Ingesting sharp or toxic objects

 According to Conterio and Lader 
(1998), “Self-injury is one of our society’s 
fastest-growing and most disturbing epi-
demics. Experts estimate that more than 
three million Americans are afflicted 
with this syndrome...due to society’s 
reaction to it, self-abuse is a widely mis-
understood and dangerously mistreated 
psychiatric disorder.” Although once 
referred to as “the addiction of the 90s” 
and currently referred to as “the new 
anorexia” and “the next teen disor-
der” (Whitlock, Powers, & Eckenrode, 
2006), the topic of self-injury is typically 
surrounded by uncomfortable silence. 
Oftentimes, self-injurious behavior pro-
vokes responses of fear, disgust, anger, 
and confusion. Regarding this behavior, 
lack of awareness and a strong degree of 
ignorance on behalf of the general public 
exists. 

Potential Impact of the Internet 

 It has been proposed that the 
silence, stigma, and social isolation that 
can accompany self-harming behavior 
compel self-injurers to seek support 
via other means. Research has not 
established conclusively whether these 
individuals spend time online for this 
particular reason, although this correla-
tion has been proposed. A number of 
individuals who self-injure are drawn to 
the Internet, where chat rooms, message 
boards, online support groups, and Web 
logs (commonly referred to as “blogs” 
or online journals) are easily accessed 
and exist as a source of refuge, comfort, 
support, information, and motivation (for 

•
•
•
•
•
•

•
•
•
•

•
•

either recovery or relapse) for those who 
are struggling.
 In recent times, there has been a rise 
of popularity of Internet usage. “Com-
puter use has grown exponentially over 
the past decade. Today, over 70 percent 
of American adults use the Internet regu-
larly; 65 percent of these go online daily. 
Among American youth, 87 percent use 
the Internet regularly and over half log 
on daily” (Whitlock, Lader, & Conterio, 
2007). With the Internet, there is more 
rapid and increased dispersal of informa-
tion that has the potential to be either 
beneficial or harmful. The Internet has 
been shown to be a very powerful influ-
ence in the lives of people today. How-
ever, to this date, there has been little at-
tention paid to the impact of the Internet 
on self-injurious behaviors, which is out 
of proportion to the significant number 
of Web sites revolving around self-injury.
 This pattern certainly deserves some 
examination and a greater depth of 
understanding on the behalf of clinical 
providers. For instance, does the Internet 
serve as a reinforcement of self-injuri-
ous behavior? Or on the contrary, does 
it provide a level of much-needed social 
support and numerous helpful education-
al materials? Web sites exist that provide 
beneficial information for educational 
or clinical purposes, and importantly, 
promote recovery among self-injurers. 
Yet there also exist anti-recovery Web 
sites that outright encourage self-injuri-
ous behaviors, or Web sites that may 
simply be interpreted by self-injurers to 
reinforce these behaviors. Clearly, there 
are both risks and virtues.

Benefit: Social Support and 
Decreased Isolation

 A good degree of the existing 
research has focused on the social sup-
port aspect of the Internet in the lives of 
self-injurers. Many individuals utilize the 
Internet for a means of social connection. 
The Internet allows for users to interact 
with individuals of similar backgrounds, 
experiences, and struggles, ones they 
may not encounter face-to-face in their 
daily lives. However, social support can 
serve either as reinforcement for healthy 
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ways of living, as well as encouraging 
unhealthy behaviors or increasing the 
contagion factor. The Internet provides 
opportunities for self-injurers to commu-
nicate openly and honestly with others 
in an environment of anonymity and 
relative safety. It allows them to converse 
with others about very sensitive and 
difficult issues that they may be wary 
of sharing with those in their everyday 
lives. Interestingly, individuals (particu-
larly those with depressive symptomatol-
ogy) may be more prone to opening up 
with those they do not know personally, 
and are more likely to share highly per-
sonal information with online strangers 
(Whitlock, Powers, & Eckenrode, 2007).
 This factor may also draw self-injur-
ers to the Internet, as many self-report 
high levels of isolation. This state may be 
either a result of the silence and secrecy 
that surrounds the behavior, or because 
the common profile of self-injurers 
tends to include seclusion or feelings of 
loneliness. “For many, virtual self-injury 
communities are a gift, an opportunity to 
reach out of the loneliness and isolation 
that so often characterizes the practice” 
(Whitlock, Lader, & Conterio, 2007). 
Individuals learn they are not alone, and 
a certain degree of “normalizing” the be-
havior can be encouraging and alleviate 
some anxiety on the behalf of self-injur-
ers. 

Benefit: Decreased Stigma

 Among the general public and even 
within the helping professions, a substan-
tial degree of stigma surrounds self-injuri-
ous behavior. Although eating disorders 
such as anorexia nervosa and bulimia 
nervosa have been brought considerably 
more “out in the open,” are generally 
more understood and even implicitly 
accepted in society, self-injury receives 
much different responses. 
 Stereotypes, secrecy, and silence 
accompany this behavior. Misconcep-
tions about self-injury are prevalent, 
such as: self-injury is a suicide attempt, is 
attention-seeking and manipulative, or is 
simply masochistic. “Self-mutilation has 
been trivialized (wrist-cutting), misidenti-
fied (suicide attempt), regarded merely as 
a symptom (borderline personality disor-
der), and misreported by the media and 
the public” according to Strong (1998). 
As a result of this societal response, self-
injurers may find benefits in being able 
to open up and share their struggles in a 
safe, relatively stigma-free environment, 

as well as to recognize they are not alone 
and begin to receive understanding from 
others in similar situations.

Other Benefits: Education, 
Information, and Promotion 
of Recovery

 In addition, Web sites that actively 
promote recovery and align with an 
individual’s therapeutic goals can be 
highly beneficial. Accessing information 
and educating oneself can be an impor-
tant component to coping with suffering. 
Individuals who struggle with self-harm 
can gain a greater understanding of the 
behavior and can make strides toward 
recovery, while clinicians can more 
strongly familiarize themselves with the 
issues with which their clients struggle. 
 Studies have shown that self-injurers 
have also found their online involvement 
to be invaluable: “In a self-report study 
of whether self-injury discussion groups 
alleviate or exacerbate self-injurious 
behavior, 37 percent indicated it had a 
positive effect on their behavior through 
support of their efforts to cease self-injury 
and/or through an enhancement of self-
acceptance. Only a minority (7 percent) 
indicated that they believe the group led 
to an increase in self-injury” (Whitlock, 
Lader, & Conterio, 2007). 
 It is important to be cognizant of the 
potential benefits the Internet has in the 
lives of people whose lives are affected by 
self-injury. However, it is crucial to exam-
ine both sides of the issue. The existing 
research emphasizes the potential harm 
that may result from Web site information 
and online interactions. In light of the 
social component, the literature describes 
the danger of individuals replacing “real-
life” relationships with online interactions, 
or spending increasing time and energy 
online at the expense of engaging in other 
areas of their lives. However, this phe-
nomenon is not exclusive to individuals 
who self-harm, and includes Internet users 
from all walks of life. 

Negatives: Neglected “Real-
Life” Relationships, Fewer 
Opportunities to Develop 
Interpersonal Skills

 Individuals who self-harm often 
experience high degrees of loneliness 
and isolation, and they may also have 
great difficulties in interpersonal relation-

ships, as well as a greater sensitivity to 
negative responses of others and rejec-
tion (Whitlock, Lader, & Conterio, 2007). 
A powerful sense of self and identity 
can be derived from participating in 
online communities, as well as bonding 
with individuals in real life who share 
similar struggles. For certain individuals, 
this strong sense of identity and social 
acceptance, no matter its basis, can be 
extremely attractive and tempting, and 
even necessary. Also, individuals may 
derive a sense of character by being la-
beled a “cutter” or self-harmer, and some 
utilize symbolism—for instance, wearing 
orange ribbons or orange bracelets to sig-
nify their status. Whereas online commu-
nities and blogs may provide a safe ha-
ven for these individuals, they may also 
impede their recovery by decreasing the 
amount of time and energy they spend in 
building healthy and meaningful real-life 
relationships. They may decrease the lev-
els of openness and true intimacy found 
in live people interactions, and may not 
afford them the opportunity to utilize 
interpersonal skills as effectively.

Negative: Triggering and 
Anti-Recovery Content

 The content and intensity of mate-
rial presented on self-injury Web sites 
certainly play a role in triggering self-
injuring behavior. In their study examin-
ing 3,219 individual posts from approxi-
mately 10 frequently-accessed self-injury 
message boards, Whitlock, Powers, & 
Eckenrode (2006) noted 11 major themes 
under which these posts could be catego-
rized: 

Informal support and exchange
Motivation for self-injury
Concealment of self-injurious be-
havior (e.g., anxiety about exposure, 
methods for concealment of cuts and 
scars)
Addiction language (e.g., days self-
injury free, difficulty stopping)
Formal help seeking and treatment
Sharing techniques
Links to other mental health or be-
havioral conditions known to be as-
sociated with self-injurious behavior
References to popular culture
Perceptions of non-self-injurers’ 
reactions to self-injurious behavior
Perception of self and behavior (e.g., 
self-worth, lovability, dissociation)
Venting and apologizing

1.
2.
3.

4.

5.
6.
7.

8.
9.

10.

11.
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 In terms of intensity of self-injury 
related material, there are three major 
moderation levels among self-injury 
Web sites. “Moderation level refers to 
the degree to which posters are actively 
moderated for potentially damaging 
content and is typically accomplished 
by one or more individuals, often the 
board architects, who judge suitability of 
posting content,” according to Whitlock, 
Lader, and Conterio (2007). 
 Strongly moderated Web sites are 
actively monitored by a webmaster, or 
other individuals, who screen the sites 
for content and prohibit and eliminate 
any language, pictures, or other materi-
als that may serve to promote self-harm. 
Web sites that are less-moderated may 
allow such materials, but will “flag” them 
as “triggering” or “potentially harmful,” 
leaving it up to the viewer’s discretion 
whether or not to access it. 
 Thus, Web sites with lower to absent 
moderation levels could be obstacles 
to recovery and lead to higher rates of 
relapse. Although these Web sites may 
or may not be what is known as “Pro-
S.I.” (or Pro-Self-Injury), such Web sites 
have significantly less discretion, and 
will present graphic images, including 
camera photographs of injured body 
parts, bloody razors, or even videos 
of individuals engaging in the act of 
self-harm. Some Web sites, particularly 
online journals, will reflect depressive 
themes, such as dark colors or pictures 
depicting sadness or despair. Many of 
these sites have a shared language of 
their own, including terms such as “Days 
SI-Free” (or days gone by without self-
injury), or record the number of cuts 
or other damages inflicted. Also pres-
ent are vivid narratives of self-injurious 
behavior, or detailed descriptions of the 
intense emotional pain that leads to, ac-
companies, or results from the self-injury. 
Individuals may also exchange how-to 
information or tips regarding how to cut 
“better,” deeper, and how to bleed the 
most without getting stitches and requir-
ing hospitalization. 

Personal Narratives

 Online journals often tell the story 
of an individual’s personal experiences 
with self-harm. These personal narratives 
may or may not be overtly beneficial 
or harmful; rather, they may be subject 
to the reader’s interpretation. Although 
the sharing of personal stories can serve 

as catharsis, means of expression, and 
a source of support, Whitlock, Lader, 
and Conterio (2007) find there are some 
concerns with such an approach: Indi-
viduals immersed in self-injury communities 
may experience what we think of as “narra-
tive reinforcement’”—the sharing of similar 
life stories and interpretations, which can 
normalize and subconsciously justify the use of 
self-injury. Although narrative reinforcement 
may eventually lead people to recognize the 
damage suffered by themselves and others by 
self-injurious behavior, it may also keep them 
from identifying and attending to its underly-
ing causes.
 A degree of normalization can help 
individuals decrease feelings of be-
ing alone in their problems. Too much 
normalization can be interpreted as ap-
proval, and therefore can be harmful.

Conclusion

 To date, research demonstrates 
that a relationship between self-injuri-
ous behavior and the Internet primar-
ily has social and relational overtones. 
Individuals who self-injure often report 
higher levels of isolation and loneliness. 
Whether this social state is a cause or an 
effect of self-injurious behavior has yet to 
be established. It seems to be a recipro-
cal relationship. As a result, individuals 
who self-injure may be driven to seek 
information and support online, as 
opposed to in their daily lives. Or it is 
possible these individuals just happen to 
stumble across related Web site content. 
Not all self-injurers are engaged in fre-
quent online activity of this nature. 
 Web sites, particularly those that 
are carefully moderated, can be a strong 
source of encouragement for recovery 
and seeking treatment, educational 
information, social support, and a place 
to feel safe and understood by those with 
similar issues. However, certain Web 

sites, especially those with lower modera-
tion levels, which present more contro-
versial and more intense content, can be 
triggering, distressing, harmful, and pose 
as obstacles to recovery. 
 Self-injurious behavior and the 
impact of the Internet generally seem to 
be an overlooked area in clinical practice 
and research. Nonetheless, the current 
research clearly demonstrates that the 
Internet can play a very powerful role, 
whether positive or negative, harmful 
or beneficial, and often an ambiguous 
combination of both, in the lives of self-
injurers who spend significant periods of 
time online. 
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work representative/executive during his 
MSW program. 
 With the foresight that seems typical 
of him, Luey found another purpose for 
involvement in CHIUS. “I tried my best 
to get out there and show social work 
is here. We have to stake our presence 
as social workers in an interdisciplinary 
health care team.”
 Such capacity for making his mark is 
something Yan sensed about his former 
student. “Jason may be quiet, but he’s 
not shy in expressing his perspectives 
and opinions. He is also very accom-
modating. Therefore, he earned great re-
spect from his fellow classmates. He led 
them, but not in a forceful way. Instead, 
Jason put himself at the front line as a 
model for others.”
 Luey was in fact recognized in 
2006 by his fellow UBC classmates and 
presented with the Alma Mater Society’s 
“Just Desserts” Award for his involve-
ment with CHIUS and his service to the 
students of the School of Social Work 
Students Association.

Luey—continued from page 3
 Seriousness of purpose and hard 
work still fortunately leave room in Lu-
ey’s life for Cheryl Chua, his high school 
sweetheart/girlfriend. Chua recently 
started nursing school at UBC. “It’s 
great, because we can help each other, 
given our professional backgrounds and 
education,” says Luey. “We make an 
unstoppable team.” (Again, the broad 
smile.)
 If he vacations, Luey says he can 
easily find a “getaway spot” close to 
home—with the beaches, mountains, 
parks, and other natural beauty to be 
found in Vancouver and British Colum-
bia as a whole. 
 Luey also seeks out city festivals, 
social gatherings, and community events. 
“I love to see people come together for a 
common reason and be lively and ener-
getic,” he adds. “It’s awesome. I’m sure 
if we had more of these, the world would 
be a better place.” 

Barbara Trainin Blank is a freelance writer 
in Harrisburg, PA.
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Be a Fan of The New Social Worker on 
Facebook!
 The New Social Worker joined 
Facebook in December 2007. In our 
first year, we have reached 2,036 fans 
of our page on facebook at http://www.
facebook.com/pages/The-New-Social-
Worker-Magazine/6689018002
 Besides providing information 
about The New Social Worker magazine, 
the page has some of the features of 
a typical Facebook profile—a “wall” 
where you can exchange messages, 
a discussion board, and a place for 
photos and videos. We have uploaded 
photos of the magazine’s covers, and 
will feature social work-related videos 
on the page, such as “Social Workers—
We Can Help,” the video that social 
worker Jeffrey Natalie made during a 
recent session at the NASW Pennsyl-
vania conference. (Go to our page on 
Facebook to see it!) 

 We also list upcoming events, 
such as the online chats we are now 
co-sponsoring with the National As-
sociation of Social Workers (NASW) 
at http://www.socialworkchat.org (see 
page 29 for more information on 
this). And we send updates to our 
fans when there is something inter-
esting happening!
 Are you on Facebook? Do you 
love The New Social Worker? Show us 
how much you care! Be one of our 
Facebook fans and help us reach 2,500 
(and beyond)!
 In addition, we’d like to know 
how you are using Facebook. Have you 
found it a useful tool for networking 
with social work colleagues, searching 
for a job, or fundraising for your 
agency? Write to lindagrobman@
socialworker.com and let us know.

On Our Web Site
The Social Work 

Podcast
http://www.socialworker.
com/home/menu/Social_

Work_Podcast/
 The Social	Work	Podcast 
provides information on all things 
social work, including direct prac-
tice, research, policy, and education. 
Join host Jonathan Singer, LCSW, as 
he explores topics that are relevant 
to social workers, whether they are 
practicing in the field, teaching in 
higher ed, formulating policy on 
Capitol Hill, or running regression 
analyses in their offices. 
 Visit http://socialworkpodcast.com 
for more information, including refer-
ences that were used in developing the 
podcasts and links to other resources.
 Please e-mail Jonathan at jona-
than@socialworkpodcast.comto let him 
know topics you are interested in. 

http://www.facebook.com/pages/The-New-Social-Worker-Magazine/6689018002
http://www.socialworker.com/home/menu/Social_Work_Podcast/
http://www.socialworkpodcast.com
http://www.facebook.com/pages/The-New-Social-Worker-Magazine/6689018002
http://www.socialworker.com
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I recently took a class about effecting 
community change. Like most social 
work courses, it was based on book 

learning and case studies. As a student, 
I felt a need to engage in active and 
reflective learning about the promotion 
of healthy community life, but I didn’t 
know how this could be possible. The 
answer, I discovered, is simple but not 
obvious: as social work students, we can 
define ourselves collectively as a commu-
nity, assess our own strengths and needs, 
outline our goals, and work together to 
improve our learning environment. 
 One day last winter, several of us at 
New Mexico State University gathered 
over coffee to discuss our educational 
program, which is housed at a satellite 
campus of a large university. There were 
questions concerning the learning objec-
tives of the curriculum. Several students 
were unhappy with the mandatory 
payment of fees to support main campus 
recreational facilities. Others admitted to 
feeling lost sometimes in class and wor-
rying about being prepared for the state 
licensing exam.
 Following a “Town Hall” forum with 
a top administrator, a handful of us de-
cided that positive change might be pos-
sible within the context of a local student 
organization. We identified objectives for 
our fledgling alliance: 

to facilitate more supportive inter-
action among graduate students, 
faculty, university administration, 
social service agencies, and the com-
munity;

1.

to promote networking among 
MSW student cohorts;
to function as a support group for 
graduate social work students in our 
satellite program, offering a forum 
where concerns can be shared; and
to give MSW students a voice in 
decision-making about policies, pro-
cedures and plans that affect them. 

 Now, MSW students at my campus 
are learning the skills of community 
organizing as we attempt it within our 
own “community.” While we prepare to 
work with clients professionally, we are 
engaging in a sort of “parallel process” at 
school. We ask to be treated with respect, 
as social workers are asked to treat cli-
ents. We want to be involved in decisions 
that affect us, just like clients do. We seek 
modeling of social work skills by our 
professors, who encourage us to engage 
clients through “use of self.” 
 Entering its second full semester of 
existence, our organization, the Gradu-
ate Student Social Workers’ Association, 
is quietly generating enthusiasm among 
students, who are able to bring their in-
dividual skills and talents to bear on our 
collective success. We have found that 
our participation in the student organiza-
tion has been instrumental in creating 
a climate of mutual trust, respect, and 
open dialogue. While inspiring our fel-
lows with hope for true change, we still 
encounter roadblocks: inertia, lack of 
funds, our own periodic reluctance to 
lead, and an unclear path to reaching our 
objectives. However, as we pursue goals 
that neither faculty, students, nor admin-
istrators could accomplish alone, we are 
being rewarded with learning tools that 
are directly transferable to our future 
work. Through reflection and action, we 
strive to act in a way that reflects the type 
of society we wish to see in place. This is, 
after all, the mission of social work.

Gina Bryant is the founding president of the 
Graduate Student Social Workers’ Association 
on the Albuquerque campus of New Mexico 
State University.
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Empowering the 
Student Voice
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Whenever a theory appears to you as the only 
possible one, take this as a sign that you have 
neither understood the theory nor the problem 
which it was intended to solve.

Karl Popper 
 

As I began the fall semester of my 
doctoral program, a wave of fear 
crept over me, as I pondered my 

presence here. Am I ready? Why didn’t 
I just get a job? Do I belong in a doctoral 
program? Am I scholarly enough to 
grace the hallowed halls of the acad-
emy? Searching for an answer to these 
perplexing questions interrupted my 
slumber on many nights, that is, when 
I was able to grab a couple of winks 
between assignments.  Now, on the eve 
of my final semester of course work, I 
am given an assignment that will define 
who I am for the remaining time that 
I am in graduate school, and perhaps 
define me as I enter into the academy. 
The pressure is on, and this assignment 
cannot be taken lightly, as it will lay the 
groundwork for my dissertation topic, 
my life’s passion, the fruit of my educa-
tional labor. 
 I would say it is perhaps the most 
important assignment I have been di-
rected to produce; my personal journey 
with theory is the essence of the assign-
ment. Yes, theory, that awful word that 
pops out of every professor’s mouth, 
a word that many students take for 
granted, a concept that is merely treated 
as a vocabulary word to be defined on a 
test or analyzed in a paper. I pondered 
this assignment for many weeks as I 
prepared to produce the final product, a 
beginning to my dissertation.
 I have been influenced by many 
theories during my career as a graduate 
student of social work. Because of this 
experience, my life has been changed 
and I now have a mission. I will explain 
in no uncertain terms my journey with 
theory, and I hope that by the end of 
my odyssey, you will understand what 
theory means to me and its application 
to my future.
 What is a theory? I decided to 
do what most eager graduate students 
would do. I Googled the term and came 
up with 259,000,000 hits. WOW! The 

Number One site for “theory” housed a 
clothing line for men entitled Blue Fly, 
the ultimate hook up for the fashion 
obsessed. Perhaps at this level I should 
do a scholarly search, so I logged onto 
the university Web site and searched the 
term “theory” on Ebsco Host Research 
Database. The site returned 447,367 hits, 
JSTOR returned 669,609 hits, and none 
of the articles involved fashion; however, 
the term theory has roots in every disci-
pline known to the academic world from 
algebraic theories to zoological theories. 
 I then turned to the collection of 
very expensive text books that I have 
accumulated over the years and scruti-
nized the table of contents searching for 
a definition of theory, and found several 
interesting interpretations. 
 

According to Becvar & Becvar (1999), 
“we prefer to think of theories as stories 
in order to remind us that while they 
may be useful and thus true in some 
way, we cannot speak of them as Truth 
in the ultimate sense” (p. 2). Now this is a 
definition of a concept that has utility. 
 A theory is not necessarily the truth, 
and therefore, we can accept or reject a 
theory. Theory generation, according to 
Padgett (1998), “involves generating a 
meaningful explanatory framework that 
has been developed from the ground level 
up” (p. 58). According to Berg (2007), 
who cites Babbie, Hagan and Senese, 
“theory can be defined as a general and 
more or less comprehensive set of state-
ments or propositions that describe differ-
ent aspects of some phenomena” (p. 19). 
 The most comprehensible defini-
tion hails from the Internet version of 
the American Heritage Dictionary, which 
defines theory as a set of statements or 
principles devised to explain a group of 
facts or phenomena, especially one that 
has been repeatedly tested or is widely 
accepted and can be used to make pre-
dictions about natural phenomena. 
 I cannot say that I recall the theories 
that were discussed in my undergradu-

ate school days, as this was in excess of 
twenty years ago, and my class schedule 
consisted of a multitude of courses aimed 
at developing a future stock market ana-
lyst, a fortune 500 company’s CEO, or 
a bank president. As far as theory goes, 
I can only remember that economics 
was chock full of theories, and it was my 
least favorite class. I somewhat remem-
ber a theory that involved quantity and 
demand, and an inverse relationship 
between the two, but really I believe e = 
mc² was the only theory I remembered 
from my undergraduate days. 
 My graduate school career began 
just a few short years ago, and I can 
recall many theories that were espoused 
by the learned faculty, and this is where 
my journey with theory really begins. As 
a non-traditional student in a three-year 
MSSW program with a specialization in 
marriage and family therapy, I was intro-
duced to social work practice theories, as 
well as family therapy theories. During 
this often mystifying and frenzied time in 
my life, I was introduced to a theory that 
shed light on me as a confused graduate 
student, embarking on his first practi-
cum—empowerment theory was intro-
duced in a Human Behavior in the Social 
Environment class, and thus began my 
first love affair with theory.
 Empowerment theory is the first sig-
nificant theory I encountered that made 
sense. Empowerment theory, as present-
ed by the faculty of the school of social 
work, gave me a torch to pick up and run 
with as I attempted to provide therapy to 
a multitude of troubled souls. Empower-
ment theory, as defined by Gutierrez 
(1995), is “the process of increasing per-
sonal, interpersonal, or political power 
so that individuals, families, and com-
munities can take action to improve their 
situations” (p. 229). Imagine me, a kid 
from the Southside of Chicago, helping 
clients to improve their situations based 
on a concept learned in school. 
 The following semester, I was in-
troduced to a litany of practice theories, 
all of which had utility, but the one that 
resonated with me the most was General 
Systems Theory. According to Chisholm 
(1967), general systems theory, as postu-
lated by Ludwig von Bertalanffy, states 

Theory or Bust: A Doctoral Student’s Insight on the Role of 
Theory in Education and Research

by Michael A. Robinson, MSSW

...the application of the 
right theory can help to 

improve outcomes
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that all things have connections with 
many other things, and the significance 
of any one depends on its relationship 
with others, and the unit of study should 
not be a single thing but a system of in-
terrelated objects or ideals. As confusing 
as this concept sounds, it made perfect 
sense to me—everything makes sense in 
context. I can remember my first client 
and how I invited his family into the 
session (with his permission), as well as 
friends and a co-worker. The revelations 
revealed in that ground-breaking session 
still bring tears to my eyes today. The 
systemic process proved successful, as we 
as a system helped to make this young 
man’s life become more bearable. 
 I must add that there were other 
practice theories that I experimented 
with, such as Freud’s psychodynamic the-
ory; B.F. Skinner and other behaviorist 
theories; and the post modern commu-
nication theories espoused by the Palo 
Alto group, which consisted of Bateson, 
Jackson, Haley, and Weakland. The 
other theoretical approaches are effective 
in their own rights, but I found a comfort 
zone in general systems theory and its 
application to family therapy. 

 Postmodernism challenges the first 
order cyberneticists and all of the theo-
ries generated by this group of learned 
people. The primary difference between 
the first order cybernetics and second 
order cybernetics is the position of the 
observer. This was part of a paradigm 
shift in mental health, treating the family 
as a unit, and the therapist as part of the 
system. The therapist is the expert on 
process, and the family is the expert on 
their problems.  
 Postmodernism, which has its roots 
in literary deconstruction, communica-
tion theories, semiotics, and sociology, 
challenges the age-old ideal that the 
therapist—the professional—is the keeper 
of all knowledge, the expert. Instead, this 
group espouses the stance that the client 
and the therapist/professional have equal 
positions in the therapeutic process, 
and language and the role of discourse 
are the focus of constructivist and social 
constructionist. 
 Systems theory is a unifying theory 
that represents a paradigm shift in terms 
of how we understand the client’s 
behavior. We now look at the client and 
his relationship to the family as each af-
fects and is affected by the other persons 
(Becvar & Becvar, 1999). The clichés, 
“no man is an island” and “it takes a vil-
lage to raise a child” have meaning in the 
post modern era.
 General systems theory as a frame-
work for family therapy is different from 
the psychodynamic theories, in that the 
therapists do not use intrapsychic labels 
such as ego, self concept, drive aware-
ness, and so forth as behavior descrip-
tors. Systems theorists move away from 
the norm of linear causality and move 
toward a circular or reciprocal model 
(Becvar & Becvar, 1999). I will attempt to 
summarize the concepts used in general 
systems theory in its application to fam-
ily therapy. 
 Boundaries are fundamental char-
acteristics of a family system, and the 
amount of information flowing into and 
out of the family system is dictated by 
the rigidity of its boundaries, which can 
be opened or closed (Becvar & Becvar, 
1999). 
 Communication and information 
processing are also central tenants of 
systems theory. Context is the tenant that 
I consider the most essential aspect of 
systems theory in its application to family 
therapy, because change equals a change 
in context. Other important concepts are 
entropy, which is the shortage of energy 

in a system, and negative entropy, which 
is the tendency away from maximum 
chaos moving toward a state of balance. 
Communication is paramount, and feed-
back can be positive or negative, which 
in this framework does not imply good 
or bad—it is relative to context (Becvar 
& Becvar, 1999). This revolutionary 
theoretical framework proves useful as 
the definition of family changes from the 
nuclear family to non-traditional family 
systems that consist of single parent fami-
lies, gay and lesbian couples, communes, 
and kibbutzes. 
 I advanced to the next challenging 
phase of my graduate school career, the 
Ph.D. program, a program that requires 
each of its students to be intimate with a 
theory or theories, depending upon the 
discipline. We discussed the differences 
among theory, worldview, perspective, 
and model, and how the terms are many 
times used interchangeably. The first 
theory class at this advanced level rein-
troduced me to many of the theories cul-
tivated in the MSSW program, but the 
assignment I remembered and welcomed 
the most required the students to write a 
paper on a theory of our choosing. I con-
templated this assignment, researched 
theories, and decided to take a chance. 
I chose a very controversial theory that 
involves race and racism, and I tried to 
elicit responses from the instructor and 
my cohort, but to no avail. I was given 
a letter grade, and we moved on to the 
next assignment. 
 The theory I reviewed was criti-
cal race theory (CRT), which evolved 
from critical legal studies, white feminist 
theory, Black feminist thought, radi-
cal feminism, and critical theory. The 
founders of the movement are Derrick 
Bell, Mari Matsuda, Kimberle Crenshaw, 
Alan Freeman, Richard Delgado, and 
Patricia Williams. The historical origin of 
CRT began during the 1960s, a turbulent 
time in American history, which gave 
birth to a movement in which African 
Americans were making advances in 
civil rights in America. Critical race 
theorists believe that minorities need to 
oppose this binary thinking and work 
jointly to confront forces that oppress 
them all. 
 A new generation of scholars is put-
ting whiteness under a lens and explor-
ing why everything good is portrayed 
in life and fiction as white, while bad 
is portrayed as black/dark. They are 
studying how certain groups moved from 
non-white to white—groups such as Irish, 
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Jews, and Italians. They will look at the 
recent manifestation of white supremacy 
and white power groups and why they 
mean trouble as opposed to black soli-
darity groups. White privilege will also 
be examined and how it has evolved in 
our society. As with all theories, there are 
those who do not agree with the tenets, 
and CRT is no different. 
 It is now the eleventh hour, and I 
have to write about a theory that is near 
and dear to me. I have toyed with the 
idea of healthcare disparities in general 
and access to healthcare in particular for 
a dissertation topic; however, I am told 
that this topic appears to be too broad for 
a dissertation.  I am told I need to nar-
row my focus and perhaps develop my 
dissertation around a particular illness 
or disease, such as hypertension, birth 
defects, heart disease, substance abuse, 
or any one of many chronic diseases 
known to man. Although I have not 
quite determined what my focus will be, 
I have researched theories in the area of 
healthcare disparities. The theory I have 
chosen thus far is the Andersen Model.
 The Andersen Model was developed 
by Ronald Andersen, a professor, chair 
of the Department of Health Services, 
and chair of the School of Public Health 
at UCLA. According to Andersen & 
Davidson (2007), “the model stresses that 
improving access to healthcare can best 
be accomplished by focusing on contex-
tual as well as individual determinants” 
(p. 4). The model suggests that contex-
tual factors play an important role in rec-
ognizing the significance of community, 
structure of the healthcare network, and 
the process of providing care to individu-
als within the community. The model 
has four major components: contextual 
characteristics, individual characteristics, 
health behaviors, and outcomes. I have 
to become intimate with this structure 
if I am to succeed in the time-honored 
tradition of dissertation defense—the last 
road block, the academy’s gatekeepers’ 
final defense against individuals with 
questionable scholarship.
 Healthcare inequities continue to be 
problematic in the lower socioeconomic 
status communities, which primarily con-
sist of minorities. I strongly believe that 
it is my moral duty as a social worker 
to take a stand and focus my efforts on 
empowering clients. Effecting change 
is a charge of every social worker, or 
should be, and theory is an important 
element in the process. What I realized 
while conducting the search for a theory 

that can be used as a lens in which to 
view my research, was that there are a 
plethora of theories that I could have em-
ployed. As a graduate student, I realize 
the importance of theory in social work 
education, practice, and research, and if 
we are to dispel the Abraham Flexner 
myth, as a profession we must become 
intimate with theory.    
 As a social worker, it is my re-
sponsibility to the discipline and to the 
underserved populations to help develop 
a framework by which to help allevi-
ate healthcare disparities or any of the 
social problems that plague our society. 
In the text Modern Social Work Theory, 
Payne cites Howe, 1987, “We always 
have a theory that helps us decide why 
and how to choose between alternatives, 
even if we hide it from ourselves” (p. 4). 
Theory is a part of social work whether 
we choose to acknowledge it or not, and 
according to Dilthey, who is referenced 
by Weick (1991), human beings differ 
significantly from the inhabitants of 
the physical world, which is the subject 
matter for most scientists. Therefore, a 
different approach to studying humans 
is needed. The scientific method has a 
place in studying the physical universe, 
but when attempting to understand man, 
contextual factors should be considered, 
because they are just as important, and 
theory can provide the lens in which to 
establish and view the contextual factors 
that influence man’s existence.
 If social workers as a profession 
are to advance their cause in the area of 
social research, they will require funding 
by public and private agencies that will 
hold their research agendas to the same 
rigorous standards as the so-called hard 
sciences. Moreover, to further the cause 
of social work, scientific methodologies 
must be employed if we are to contend 
for the limited amount of funding avail-
able for social programs.  
 Does this mean that the future of 
social research is in the hands of the 
positivist researcher? According to 
Morris (2006), the positivist approach 
to social work research is an objective 
world view. She goes on to say “it is the 
paradigm that underlies almost all social 
research method books” (p. xviii). Is 
positivism, a combination of traditional 
philosophies of science with probability 
theory and sampling theory, the wave 
of the future for social work research? 
What of the post positivists, who favor 
qualitative research methods? Are they 
not capable of securing research grants? 

Is their research not as reliable or valid 
as the positivists? The answer lies with 
theory selection, and social workers, 
practitioners, and researchers must adapt 
theories that parallel their belief systems, 
and subscribe to their tenets. 
 Social workers must take into ac-
count that social work has encountered 
many problems by following the scien-
tific method. This is not to say that the 
scientific method is not useful in social 
work, but used alone may prove ineffec-
tive, or less effective at times. According 
to Weick (1991), social work theories not 
rooted in the human experience have 
yielded unreliable or erroneous results. 
There needs to be a middle of the road 
approach for integrating science and 
social work, perhaps science with a heart. 
Social work research is the scientific arm 
of the profession and through research, 
theory is explored and tested in an effort 
to improve practice methodologies and 
outcomes. However, context should be a 
mandatory variable in the scientific equa-
tion as it pertains to social work.  
 Is there a happy medium between 
the scientific method and social work 
values? The use of qualitative inquiry 
may be really more in line with social 
work principles and is a viable research 
methodology, but is this method rigor-
ous enough to stand up to the standards 
established by the hard sciences? Now is 
the time for social work researchers and 
educators to adapt or develop theories 
that embrace social work values and 
provide the support necessary to obtain 
funding from the private and govern-
mental funding agencies. Practitioners 
should realize that the application of 
the right theory can help to improve 
outcomes, and students of social work 
should realize that theory selection may 
indeed control the future of social work.  
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Attending to the internship pro-
gram in Nuremberg (Germany) 
by traveling there from my 

hometown (in Turkey), I analyzed the 
different target and client systems during 
this program that lasted from March to 
August of 2007. I worked in a cultural 
center (Buergerzentrum Villa Leon) 
whose aim is to gather information about 
various cultures and people. I should 
give some significant information about 
this center to make it understandable. 
 The Villa Leon is located in a 
place that was formerly the Nuremberg 
slaughterhouse (http://www.kubiss.de/kul-
tur/info/kuf/villa/eingang.asp). Yet, now it is 
a significant cultural center for migrants 
and also for the city. The cultural center 
of  Villa Leon was opened in December 
2001 as a part of the town center with 
integrated library (Stadtbibliothek). Be-
sides its uniqueness, the cultural store is 
also a platform for national and sub-na-
tional cultural events. This young cultural 
equipment is the successor of the oldest 
Nuremberg cultural store (“KuRo”), 
which was placed there for more than 25 
years in the Rothenburgerstraße.
 The basic tasks and aims of Villa 
Leon are:

Cultural arrangements and informa-
tion in the intercultural area.
Music row Klezmer in the Villa, 
which reflects Renaissance and mod-
ern development of old Klezmer 
music.
Music row Worldmusic of Café, with 
music from all continents, with back-
ground information and activities for 
the support and arrangement of the 
Nuremberg town partnerships.
Political education and arrangements 
of information on topical subjects 
(human rights, integration policy, 
and social policy)
Intercultural dialogue and coopera-
tion with many Nuremberg institu-
tions, specifically child culture events 
(children’s place, detective club, 
children’s theater)
It reflects and provides human 
services and facilities all around 
the towns of Saint Leonhard and 
Schweinau.
Groups, courses, and consultation 
meetings (integration courses, al-

•

•

•

•

•

•

•

phabetization courses, among other 
things)
Finally, the Villa Leon is the com-
mon point of associations and initia-
tive groups, which work indepen-
dently and targets to be integrated.

 Cayhaus is the part of the Villa Leon 
to build a bridge between Germany 
and other nations with Turkish catering 
trade and is the main philosophy of the 
Cayhaus (http://www.kubiss.de/kultur/info/
kuf/villa/html/teehaus.html)
 Stadtteilbibliothek means the city li-
brary, which is located in the Villa Leon 
building so everyone can benefit from it. 
In my opinion, it supports the main task 
of Villa Leon, because in the culture cen-
ter to spread away the different culture 
to everyone, the books and other things 
take an important place.
 In Villa Leon, my client system was 
related with migrants and their adapta-
tion problems in their environment. My 
supervisor and I worked together to help 
them by organizing concerts, meetings, 
and group sessions to solve their prob-
lems by themselves. 
 At the beginning, it was very hard 
for me to understand the structure and 
mission of cultural centers, because in 
Turkey there are not any places like Villa 
Leon. So I tried to examine the aim and 
structure of these places. It was very dif-
ferent for me to examine and apply the 
social workers’ tasks and roles, because 
in Turkey, most of the social workers 
only understand the issue that social 
workers can do individual or group so-
cial work. I learned from here that social 
workers have very different roles. For ex-
ample, they organize social activities to 
meet the clients’ interests and needs, and 
with this they can integrate with their 
environment and society in the best way. 
Also, social workers help the clients who 
do not know how to read and write. So, 
the social workers’ basic role is acting as 
a facilitator and helping to show the cli-
ents how to establish the bridge between 
their culture and the German culture by 
first learning the language. 
 My target system was clustered with 
children, older people except disabled 
and handicapped, and also teenagers. 
Yet, I wanted to have other client sys-
tems in my project. As a result, I started 

•

to plan my project. First, I talked with 
my supervisor and got some feedback 
from him. Next, I formed a list about the 
pros and cons of it. Then, my supervisor 
and I explained my project in detail to 
the chief of the cultural center in Nurem-
berg. Together, we discussed how to find 
the formal and informal resources for my 
project. 
 I wanted to make a different project 
in Villa Leon, because they did not have 
handicapped people in their sub-target 
group. As the communities all over the 
world have some prejudices toward 
physically disabled people, I wanted to 
help bring them into social life. 
 When I went to Gremsdorf with the 
Turkish Folklore Group, I saw and ob-
served Barmherzige Brueder Gremsdorf. 
I saw people who were mentally and 
physically handicapped or disabled. 
 I decided to integrate them with 
the children of St. Leonhard School. I 
informed my supervisor about this idea, 
but when we met, I realized I could not 
fulfill it, because my time was too limit-
ed. According to my supervisor’s advice, 
I decided to change my project to only 
include physically disabled people in this 
project, but there was a big problem with 
the transportation. 
 First I searched for informal re-
source systems. For example, my friend 
worked in community services, and 
he said that he worked in “meals on 
wheels” 400 km outside of Nuremberg. 
As a result, I could not use my infor-
mal resource system. Then one of my 
supervisors in my project informed me 
about the transportation in Nuremberg, 
but she was so busy that she could not 
talk to them. I decided to send another 
communication to the social worker in 
Barmherzige Brueder Gremsdorf, and 
she told that they had the transportation. 
As a result, I decided to see her and talk 
about my project face-to-face, because 
before that, I sent my project via e-mail. 
To me, it is very important to talk face-to-
face and observe the project participants 
again before beginning a project.
 I guess I have to tell a bit about 
Barmherzige Brueder Gremsdorf to 
make it easier to understand. It is a 
rehabilitation center where disabled 
and handicapped people live together. 
The age of clients is between 18 and 65. 

An Internship in Nuremberg, Germany
by Gizem Arat, BSW
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Most of them stayed in the rehabilita-
tion center, but some of them just came 
to work in “Werk-statt” to earn money. 
It means that the disabled and handi-
capped people work in the places where 
some responsibilities are given to them 
to fulfill their jobs like putting the things 
in boxes. These tasks are given them 
according to their disabilities. To me, it is 
really important to make them feel as if 
they are citizens of the society. 
 I went to Gremsdorf and explained 
my problem to her, and she said that the 
transportation is not a problem for them, 
because they have two buses to carry 
them. So I have changed the main idea 
of my project. I decided to fulfill it by 
giving a breakfast to mentally ill people 
with older people who are the clients of 
Villa Leon.
 I singlehandedly designed and man-
aged this project. The goal was to make 
a difference and introduce the mentally 
disabled people to Villa Leon as a mar-
ginal target group. After confirming with 
my supervisor, I went to Gremsdorf to 
consult with the social worker and iden-
tify the number and age range of people.
I communicated the goals of the project 
to the elderly client group of Villa Leon, 
and they agreed to fully support the 

project by getting involved. However, on 
the first day of the project, the unfortu-
nate loss of a Villa Leon elderly resident 
made us unable to match the numbers 
of the elderly residents to the mentally 
ill people. Therefore, the target group of 
seven mentally ill people carried on their 
activities without interacting with all of 
the elderly. On the other hand, only one 
of the elderly clients joined in the activity 
with the mentally ill clients. They made 
a great breakfast by communicating with 
each other and playing some music. I 
learned from this that you have to get 
prepared for unexpected events, such as 
a death. For instance, a few older people 
joined in my project, so I used music to 
gather people together.
 In the end of the project, I realized 
that one of the key elements that made 
this client system closer was the music. 
By the help of the music, they came 
together and started to chat and smile at 
each other. So, I recommend that all so-
cial workers and social work candidates 
use this method. 
 According to my experience, I rec-
ognized that the two different client sys-
tems could fit perfectly when you find a 
common interest, such as music. I advise 
social workers to improve themselves by 

working with different client systems 
in foreign countries, because they have 
incredible experiences professionally to 
develop themselves. 

Gizem Arat received her BSW in 2007 
from Baskent University in Turkey. She 
is an MSW student at the University of 
Pittsburgh. In the future, she wants to get her 
PhD and become an academician, so she can 
share her experiences and knowledge with 
students all over the world.
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Editor’s Note: I would like to personally 
thank Marshall Smith for bringing so many 
technology issues to the forefront in this col-
umn over the past ten years. As he retires from 
writing the column, he leaves us with a view 
of what to expect in the years to come. Thank 
you, Marshall!

I have written this column for almost 
ten years, and as I approach this last 
installment, it is time for me to pass 

the responsibility on to someone else. I 
thought it would be a good opportunity 
to review the predictions being made 
about the future relationship of social 
work (both education and practice) and 
technology. In preparing for this, I asked 
my social work education colleagues 
who think about these things. The re-
sponses I received were from the leading 
technology experts in the field of social 
work education. Their comments, pre-
dictions, hopes, and fears are included in 
this column. It is my pleasure and honor 
to have worked with all of them on vari-
ous projects over my career and I share 
their words with you as my farewell 
aloha gift.

Likely Technology 
Developments

 Almost unanimously, social work 
education technology experts agree that 
now is the time to continue focusing on 
the ways that faculty and students inter-
act around and use technology. 
 Paul Freddollino, of Michigan State 
University, believes that 

for the next three to five years, the biggest im-
pact of technology in social work will continue 
to be in education rather than practice. This 
will include expanded use of technology in 
social work continuing education and profes-
sional development. In five years, perhaps, 
there will be a critical mass of more experi-
enced practitioners who encounter technology 
through social work education and continuing 
education, together with younger practitioners 
who have been maturing along with technol-

ogy. Put this critical mass of practitioners 
together with Web 2.0 cloud computing tools, 
and by 2013 the next generation of Web-based 
tools, and you will finally see more wide-
spread development and use of technology sup-
ported tools in social work practice. Bottom 
line, though, is that social work practice will 
still remain a follower, not a leader, among 
the professions.

 Kim Fielding, of Missouri State 
University, reminds us of Alvin Toffler’s 
term coined in his book The Third Wave, 
“prosumer.” Fielding believes that the 
skills students learn in the online learn-
ing environment have the potential to 
expand to clients later on. She believes 

that what students learn during their 
education will

reduce the perceived distance between instruc-
tor and students. As a result, students not only 
consume in the learning-centered venue, they 
are producers as other students benefit through 
vicarious learning. All those discussion post-
ings and shared papers create a wonderful 
array of dynamic feedback loops. Various 
media help reduce the gaps in time and space. 
Shared cognition and empathy can sensitize 
students to expect similar processes beyond 
graduation. What was modeled during the 
educational journey can transfer into practice 
settings as social workers are accustomed to 
peer collaboration and input from others. I 

hope such “disciplinary habits of mind” due 
to social work distance education learning 
environments expands to include clients as 
prosumers.

 Distance education is a growing 
presence in social work education with 
the economic pressures on students 
making it extremely difficult to attend 
campus-based degree programs, let alone 
the conflicts between students’ commit-
ments to their families and work and the 
scheduling of class meeting days and 
times. As Philip Ouellette, of Indiana 
University, observes,

 I believe the future role of technology in 
social work education will become increasingly 
important. Every year, I observe how financial 
challenges create difficulty for students to 
maintain a high degree of involvement in both 
graduate and undergraduate programs in 
social work. A traditional on-campus training 
program is becoming more and more a finan-
cial burden for many students, especially those 
with families and other financial obligations. 
 Our challenge as social work educators is 
to move beyond bickering about technological 
advances and take a serious look at how to 
deliver training in a more efficient and cost ef-
fective manner and to an increasing number of 
students. I believe that the use of technology is 
key to the ongoing development of our profes-
sion and to its future existence. If we continue 
to think that social work training cannot be 
offered online, the profession will disappear as 
a viable human service profession serving the 
needs of the disadvantaged and the under-
served. Putting limited resources in traditional 
bricks and mortar infrastructure projects and 
focusing attention on the importance of the 
reduction of classroom sizes may make our 
programs less efficient and cost prohibitive. 
Over time, we will be replaced by other hu-
man service professions who dare to innovate. 
With increasing social problems in the U.S., 
including those created by the current financial 
crisis, there is a need to train competent social 
workers more now than ever before. Consum-
ers’ difficulties in accessing social work services 
due to increased costs from traditional service 
delivery formats and methods, our students 

Electronic Connection

What my “LED Ball” Reveals About the Future of Technology 
and Social Work: A Farewell Aloha

by Marshall L. Smith, Ph.D., MSW
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will not be able to practice what we preach 
in our social work training programs. Today’s 
technology in higher education is not only pos-
sible, it is a viable solution.

 Bob Rivas, of Siena College, sees 
a parallel between how technology has 
transformed communication and col-
laboration between baccalaureate social 
work educators and how technology 
radically changed the political climate of 
the recent presidential election: 

 If students want to know what the future 
of technology in social work is, we have seen 
it in the recent presidential election, and we 
have seen it bring tremendous change to the 
landscape of this country. I can’t help thinking 
that this is a product and a process of this next 
generation (and massive numbers of young 
voters who have great hope for the future), 
but that we educators, too, are part of it. 
Baccalaureate social work educators have used 
a simple E-mail listserv as a powerful tool of 
community organization for fourteen years, 
and as a method for changing social work 
education. We have seen this in the election, as 
well as though the listserv.

 Jerry Finn, of the University of 
Washington, Tacoma, a long-time ob-
server of online support groups, writes in 
his recent article on online therapy that 
much work still lies ahead in the devel-
opment of both the techniques and the 
structure needed to facilitate this activity:

 It is estimated that in 2006, 73% of 
adults in the U.S. accessed the Internet, and 
they are increasingly using it for support in 
social and health-related matters. As more 
people use the Internet, human service organi-
zations will need to determine to what extent 
they will engage in online therapeutic and 
other services. They will need to create policies 
and procedures to promote compliance with 
their decisions. For those who do offer online 
services, it will require creating secure systems, 
training workers in online communication, 
creating policies regarding what services may 
be offered online by whom, developing policies 
for handling both expected and unsolicited 
e-mail, creating record keeping procedures for 
online communications, and evaluating the 
impact of their online services. In addition, 
legal issues related to online practice across 
state lines will need to be resolved. This may 
involve development of national standards 
and national licensure for online practice.

 Finn also indicates that the develop-
ment of new services and advocacy for 

social policies to promote social and 
economic justice is fast becoming a real-
ity. He sees the following examples as 
already existing:

Online advocacy groups able to mobilize 
tens of thousands of people through the 
Internet.
Online fundraising to fund advocacy 
projects and innovative services.
Distributed policy development —e.g., 
a Wikipedia-type service to write and 
improve social policies.
One-on-one support—e.g., every foster 
child aging out of the system will have an 
online mentor.
Professionally moderated online self-help 
groups to promote safe mutual aid/self-
help.
24/7 online crisis/help lines for issues 
such as sexual assault, self-harm, domes-
tic violence, PTSD, teen run-away, and 
substance abuse support

Future Concerns

 Whereas these experts see positive 
developments on the horizon for social 
work education, they also have some 
fears for the future. Ouellette thinks that 
the social work profession needs to be 
very careful not to place ourselves in a 
financially uncompetitive position:

…due to the increased cost of traditionally-de-
livered social work education programs, train-
ing is slowly becoming a training program 
for the well-to-do. For the less fortunate who 
wish to enter our profession and who want 
to engage in a quality social work training 
program for all the right reasons based on the 
values our profession stands for and based on 
our profession’s rich tradition is being chal-
lenged by another reality. That is, the return 
on investment or ROI. How can we expect 
graduate social work students to accumulate 
such financial debt for a job that often pays 
less than that of a blue collar tradesman? 
Many non-professional employment opportu-
nities have better ROI value for their training 
programs than that of social work. This is 
supported by the fact that financial aid orga-
nizations today will not provide student loans 
if the ROI looks poor. Social work certainly 
fits that category. This fact is especially rel-
evant in our current global financial climate.

 Ouellette goes on to say

 The only thing that worries me is not 
about how to train with technology but rather 
when we will do it. At the present rate of 

•

•

•

•

•

•

development on the integration of technology 
in our profession, progress is bleak, it’s slow, 
it lacks inter-university collaboration, it’s 
way too competitive, and lots of unnecessary 
duplication of effort is going on. In addi-
tion, the use of technology in social work is 
developed mostly in isolation by a certain few 
who dare to challenge the status quo. Every 
time I go to a social work conference or school 
program committee meetings, I still hear argu-
ments on such trivial matters as whether or 
not a certain course should be offered only in 
the classroom, in a hybrid format, or totally 
online. We still cannot figure out how to 
charge an affordable tuition rate for courses 
offered online to students everywhere. We still 
argue about which course management system 
is better than another for teaching online, as 
if it has anything to do with pedagogy and 
instructional design. In addition to these 
arguments, few rewards and incentives are 
provided for innovation and creativity. In fact, 
I think the opposite is occurring for many of 
my colleagues. Greater financial incentives 
are provided to teach summer classes in the 
classroom for a few well-to-do students than 
for developing new and creative ways to teach 
through and with technology to serve a greater 
number of students. By the time our profession 
wakes up to the technological reality of our 
times, my biggest fear is that social work as a 
profession will dwindle into oblivion and will 
be remembered only as a “has been” profession 
of do-gooders who meant to do great work but 
lacked the fortitude, persistence, and vision to 
pursue innovation to meet the client needs of 
the future. What a shame that will be.

 Freddollino echoes Ouellette’s 
concerns but is equally worried about 
the possible situation of not being careful 
enough in our assessment of the technol-
ogy we adopt:

 My deepest fear is that the nay-sayers 
and skeptics will be successful in preventing 
fair tests of technology-based or technology 
supported social work interventions, bas-
ing their opposition on the highest ethical 
principles, no doubt; the absence of data will 
then spell the end of many potentially useful 
interventions. If I am wrong about this and 
there is an expansion in such technology 
models, however, the deepest fear will be the 
wholesale, uncritical acceptance of technol-
ogy-related interventions regardless of data 
to support the model and without alternate 
emergency procedures.

 Supporting Freddollino’s concerns 
about the need for research, Jo Ann R. 
Coe Regan says
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 There is a need to develop a coherent 
body of knowledge to support the delivery 
of teaching in technology-enhanced learning 
environments for future social work educa-
tion. Furthermore, implications for students 
and faculty engaged in teaching and learning 
in these learning environments (i.e., increased 
surveillance by administrators, online assess-
ment of courses) also needs to be explored. 
Web-based learning environments can allow 
for a class or entire course to be recorded and 
packaged in such a way so the instructor could 
be completely out of the picture. All of these is-
sues need to be addressed as they have ominous 
aspects for the future of social work education.

 Finn, referring to the French com-
puter scientist Jacques Vallee’s predic-
tions in the late 1970s, describes the 
“Digital Society” as

a data-driven, centralized, society in which 
personal privacy all but disappeared through 
development of large databases that cross-ref-
erenced all information related to the individ-
ual including health, education, employment, 
communications, and even shopping choices. 
The development of super computers and 
cheap storage makes this society a possibility. 
Social work practice must include monitor-
ing the development of such applications and 
advocating against them.

 Gary Holden, of New York Univer-
sity, is extremely skeptical of where our 
current emphasis on distance education 
and computer mediated learning is lead-
ing us. He offered these observations:

 I’ve thought a fair amount about distance 
education (and realize that in more geographi-
cally dispersed locales it has more appeal). For 
me, telepresence isn’t presence, and while there 
are the hypercommunication qualities created 
by technology (rapid seeming intimacy in e-
mail) it may be intense but fleeting. The only 
explanation that I have come up with is that 
the possibility of touch and smell is missing. 
 I did a major multi-site study in the 
early/mid 90s with over 100 investigators in 
eight cities. Much of the work was done by 
conference call and you could tell when people 
drifted off—it was just too much to focus for 
an hour on some visualization of the meeting 
beyond the voices. 
 I think the first few courses via DE may 
hold folks’ attention quite well, but what will 
it be like when it is the thirtieth course (and 
it’s a required one, and the spouse is watching 
a loud ball game, and the kids are making 
noise and the dog is barking)?

Hopeful Predictions

 But the future is not all bleak. These 
same experts have high hopes for the 
continued development of our profes-
sion utilizing technological applications. 
Ouellette is working on the development 
of possible models for service delivery 
online that will both deliver effective and 
ethical services to clients. His dream 

is to see social work education and social 
work practice move toward the innovative 
and creative use of technology as a realistic 
alternative to current service delivery meth-
ods. I even see direct services and professional 
therapeutic services offered through the creative 
use of technology and advanced communica-
tion networks. But first we must learn how to 
train with technology before we can expect to 
expand service delivery in a technology-sup-
ported environment. Presently, I am working 
on creating a virtual aid organization to serve 
the needs of individuals, families, and groups. 
The prototype I am currently developing will 
allow for social work practitioners to deliver 
their services online and/or access technol-
ogy-supported tools that would enhance the 
delivery of their services, as well as making 
them more cost efficient. In addition, this 
virtual aid organization could also be used 
to provide additional field work training op-
portunities for students experiencing difficul-
ties accessing a quality internship experience 
due to the financial challenges many agencies 
are experiencing today. Increased cutbacks and 
limited insurance coverage result in decreased 
programming and reduced manpower. This is 
a reality now, not something in the future. We 
not only need to develop better online training 
opportunities; we also need to think about 
how to serve clients through the creative use of 
today’s technology.

 Freddolino calls for more research 
into the question of technology-enhanced 
service delivery and hopes that

there will be a considerable increase in 
research and evaluation related to the use of 
new models of technology-related social work 
practice. In the absence of hard data to exam-
ine outcomes, impacts, and total costs, it will 
be extremely difficult to reach widespread ex-
pansion of technology in practice. If such data 
were available—and assuming it will show 
considerable net-positive, cost-effective models 
of technology-related social work practice—it 
would enable an expanded attention to a wide 
range of technology related interventions.

 Finn indicates that much of the 
future is already here and uses Vallee’s 
notion of the “grapevine society” to il-
lustrate his point. This concept refers to 
the situation

in which everyone has access to everyone else 
and to all the information. We are already 
seeing this through the development of easy-to-
use search engines, virtual communities, and 
thousands of online self-help groups. In ad-
dition, traditional practice is becoming more 
“distributed” as therapists are going online 
with e-therapy practice through chat and 
e-mail, and social agencies are beginning to 
use e-mail in communicating with their con-
sumers. (See all the MSWs on http://www.
LivePerson.com.) In the near future, real-
time video-based computer communications 
will be widely available, enhancing service 
delivery and removing some of the assessment 
and treatment downside barriers to current 
online practice. The promise is more readily 
available, improved, and less expensive service 
delivery....

 Finally, Philip Ng, of the University 
of Rochester, the programming expert 
behind the BEAP Project, has some 
thoughts on the future of social work 
and/or computing in general:

I foresee a continuation in the focus of 
mobile devices that will allow social 
workers to better review case files and 
improvements in technologies that will 
let social workers keep their heads above 
water. There have been some interesting 
examples in the creation of new applica-
tions for the humble iPhone, which help 
in general record keeping. There is a new 
EMR (electronic medical record system) 
on these devices! 
The facilitation of remote tele-assis-
tance—with the advent of $2.50 web 
cameras from China, and the continuing 
reduction of cost in computing, I can 
foresee an era where telephones can help 
facilitate face-to-face communications 
with clients, especially in far-flung rural 
settings.
Centralization of databases—I can see 
that the myriad of assistance grants and 
governmental services will be aggregated 
to allow for a better palette of tools to 
help social workers help their clients. 
With the first two points above, I can 
see how rural social workers can create 
networks for mutual support for their 
clients—something which is easy to create 
in a city but difficult elsewhere. 

•

•

•

•
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Databases can be set up to facilitate bet-
ter predictive strategies to see trends and 
predict solutions ahead of time, allowing 
for a more real-time approach to under-
standing needs.

 With all that is in store, the future will 
yield a better, more empowered social work 
profession, but the social worker of tomorrow 
has much more in common with the social 
worker of today. I can simply see an improve-
ment of the tools in assisting her/him to per-
form everyday tasks, with the focus still firmly 
planted in helping those who need it the most.

 I think all of these colleagues have 
some grasp of the truth. As a profes-
sion, we need to focus our attention on 
addressing the issues they have raised for 
us as systemic issues rather than some 
educators focusing on new approaches 
to distance education, some practitioners 
focusing on ways to provide services 
over the Internet, and some policy ex-
perts emphasizing influencing state and 
national elected officials and lawmakers. 
Advancement of our profession and the 
welfare of our clients must be addressed 
by us all—clinicians, policy advocates, 
group workers, field and practicum 
coordinators and supervisors, educators, 
and community organizers. I have truly 
enjoyed my career journey to this point, 
and I will now watch from the sidelines 
while the rest of you carry out the tasks 
ahead. I hope to send in an observation 
or two now and then.

•  Finally, I want to pay tribute to the 
long list of social workers and technology 
experts who have nurtured the develop-
ment of applications that facilitate the 
work we all share. In addition to the 
contributors to this column, mentioned 
in the text above, here’s my list of our 
technological pioneers in no special 
order. (My apologies in advance to any 
obvious people I have overlooked or 
forgotten.): Bob Vernon, Darlene Lynch, 
Steve Marson, Dennis Cogswell, Carol 
Williams, Walter Hudson, Dick Schoech, 
Walter LaMendola, Mary Richmond, 
Irene Queiro-Tajalli, Alan Knowles, 
Goutham Menon, Frank Raymond, 
Santos Hernandez, Curtis J. Bonk, 
Therese LaFerriere, Akbar Del Piambo, 
Joanne Yaffe, Thomasine Heitkamp, 
Bud Hansen, Jan Steyaert, Stuart Toole, 
Jackie Rafferty, Cathy Pike, Michael 
Berghoef, Ogden Rogers, Simon Miel-
niczuk, Gabrielli Rossini, Ginny Cruz, 
Lynn Adkins, Debra Gohagen, Nathan 
Chang, Harry Chaiklin, Todd Lennon, 
John McNutt, Bill Butterfield, Lisa Gebo, 
Diane Falk....
 Aloha.

Marshall L. Smith, PhD, MSW, is Professor 
and Program Coordinator for Distance Edu-
cation at the Myron B. Thompson School of 
Social Work, University of Hawaii at Manoa. 
This is his final official Electronic Connection 
column.

On THE NEW SOCIAL WORKER Online...
a calendar of social work events

 The New Social Worker 
Online Calendar of Events is a 
color-coded, interactive calen-
dar on our Web site that serves 
as a central point on the Web 
where you can find upcoming 
conferences, calls for papers, 
deadlines, celebrations, and 
other professional social work 
events.
 You can sign up for e-mail 
reminders, add events to your 
own electronic calendar, and 
perform other “event actions.” 
In addition, we have set up a 
“Submit an Event” form, so organi-
zations and individuals can suggest 
events to be added to our published 
calendar.

 
Just head over to our Web site at http://
www.socialworker.com and click on the 
“Calendar” tab at the top! 

Geriatric Social Work 
Initiative Announce YouTube 
Contest Winners

 The Geriatric Social Work Initiative 
(http://www.gswi.org) held a YouTube 
contest in which social work students 
were asked to create videos on the 
theme, “This is Social Work and Aging.” 
The winning entries were announced at 
the 61st Annual Meeting of the Geronto-
logical Society of America on November 
23, 2008.
 The winners are:

First Place

Gerontology Student Association
Washington University in St. Louis

Runner Up

Maegan Krueger Blaschke
University of Texas-San Antonio

Honorable Mention

Moon Choi
Case Western Reserve University

Sheila B. Martin
East Central University

Elizabeth Jenson
Metro State College of Denver

 View the winning entries at: http://
www.youtube.com/user/GSWI2008

 View all entries at: http://www.
youtube.com/group/SocialWorkAging

Visit Our New Blog!
blog.socialworker.com

Keep in touch between issues of 
The New Social Worker. Be sure to 
subscribe to our blog, and leave 
some comments to let us know 
your thoughts!

http://blog.socialworker.com
http://www.gswi.org
http://www.socialworker.com
http://www.youtube.com/user/GSWI2008
http://www.youtube.com/group/SocialWorkAging
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Reviews

Be a Book Reviewer for The New Social Worker

 The New Social Worker is expanding its book review section. If you are a social 
work practitioner, educator, or student who loves to read, let us know your areas of 
interest and send us a short sample of your writing. We will then consider you when 
we are assigning books for review in The New Social Worker and on our Web site. 

 Send writing sample, interest list, credentials, and contact information to 
lindagrobman@socialworker.com.

Animal-Assisted Brief Therapy: A Solu-
tion-Focused Approach, Teri Pichot and Marc 
Coulter, The Haworth Press, Binghamton, 
NY, 2007, 244 pages (including Appendices 
and Index), $39.95 hardbound, $29.95 
softbound.

 This book is written in a very linear 
manner, with each chapter building 
off the previous ones. It starts off with 
explanations of each topic before diving 
into details and ideas, written so that 
both readers new to therapy and those 
with a great deal of experience are able 
to follow along without anyone feeling 
uninformed or as if this book is too basic.  
 The introduction and first chapter 
give the authors’ discussion of per-
sonal experiences with dogs, giving the 
reader a list of what to expect from each 
chapter.  It immediately differentiates be-
tween Animal-Assisted Activities/Thera-
py (AAA/T, which uses trained animals 
as part of the therapeutic process tailored 
for each specific client) and Animal-As-
sisted Activities (a more general “meet 
and greet” for anyone wanting to spend 
a few moments with an animal). This 
book educates the reader about AAA/T, 
including how to introduce the pos-
sibility of including a dog into an office 
setting. It provides sample policy and 
procedure sheets to help clients and staff 
alike understand the difference between 
a trained therapeutic dog and someone 
who simply brings his or her pet to 
work. Readers are given an overarch-
ing understanding of solution-focused 
therapy, created by Insoo Kim Berg and 
Steve de Shazer.  This prepares readers 
at all levels for the rest of the book, as it 
discusses working with dogs, creating a 
successful AAA/T program, and working 
with different types of client populations. 
The appendix includes a state-by-state 
listing of dog training resources.
 It is important to note that dogs are 
referred to as “who” rather than “that,” 
which furthers the authors’ belief that, 
in these settings, the dog is as much 
part of the staff as any human member.  
This level of equality between dog and 
trainer continues throughout the book, 
as instruction is mixed with examples 
and verbatim conversations of client 
interactions with a therapy dog, which 
allows the reader both to learn the logi-

cal aspects and to see these plans used 
practically.  
 There are verbatim discussions with 
the clients and other staff, recommenda-
tions on how to best choose a dog for 
therapy training, thoughts by the authors 
on how they have personally handled 
difficult situations, and photos of dogs 
at the start of each chapter that reiterate 
that the authors speak from experience.  
This makes for a great learning experi-
ence and prevents the reader from feel-
ing overwhelmed or bored by the vast 
amount of material.
 The mix of information, anec-
dotes, and real life experiences within 
this book are very inclusive and cover 
many different situations, ranging from 
workplace resistance to implementing an 
AAA/T program to how to best utilize 
a trained therapy dog when working 
with substance-abusing clients, children, 
adolescents, adults, and acknowledging 
cultural considerations. The final chapter 
discusses how working with a trained 
therapy dog affects the dog, the handler, 
and community relationships.  Although 
no single book turns a novice into an ex-
pert, Pichot and Coulter provide a great 
foundation for those wanting to explore 
Animal-Assisted Activities/Therapy and 
Animal-Assisted Activities.

Reviewed by Kristen Marie (Kryss) Shane, 
BS/SWT, MSW II Student, The Ohio State 
University.

Three Little Words: A Memoir, Ashley 
Rhodes-Courter, Atheneum, 2008, 320 pages, 
$17.99 hardcover, $9.99 paperback.

 Ashley Rhodes-Courter dedicated 
her memoir about her journey from fos-
ter care into adoption to the “more than 
half million American children who are 
still waiting for safe, permanent homes.” 
She describes the fear and bewilderment 

of being taken from her young mother at 
less than four years of age, followed by 
the constant parade of caseworkers and 
“so-called mothers” that led up to her 
wary entry into an adoptive home at age 
twelve.
 In the nine years between, Ashley 
experienced frustration and confusion 
about being taken, chaos in overcrowded 
foster homes, even neglect and abuse 
in one particular family. At the Mosses’ 
home, discipline was often harsh or 
unusual, including children being forced 
to drink hot sauce. There she and other 
foster children experienced hunger, 
shame, and unsanitary living conditions.
 Many of the nineteen foster parents 
Ashley encountered were not abusive, 
however. While in stable foster homes, 
she still felt the constant ache for her 
mother. Ms. Rhodes-Courter does an ex-
cellent job of reporting her experiences 
in a raw child’s voice, complete with the 
complexity often missed by the adults 
around her. Ashley’s dogged attempts to 
wait for her mother were slowly eroded 
by missed visits and other disappoint-
ments.
 Three Little Words points out several 
other complicated relationships. Ashley 
veered between feeling protectiveness 
and love for her younger brother and 
the fear and anger that he might be 
keeping her from her mother. Ashley’s 
dependence on both her caseworkers 
and foster parents made her vulnerable 
when any of them were oblivious to 
her pain. The last chapters of the book 
poignantly express her tentative steps 
into an adoptive family, complete with 
power struggles and hesitations. 
 The book’s title was taken from 
words spoken at Ashley’s adoption 
proceedings, when she was asked by the 
judge for her consent. “I guess so,” was 
her reply, indicating her tenuous faith in 
not only in the system, but in people in 

mailto:lindagrobman@socialworker.com
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general. Ultimately, that faith took root 
and grew in her new home, where she 
was encouraged not only to tell her story, 
but was also supported in filing a class 
action suit against the Mosses.
 It is humbling as a social worker to 
read that one of the heroes in Ashley’s 
story is not a social worker, but a Guard-
ian ad Litem, Mary Miller. Ms. Miller 
took the time to listen to Ashley, even 
to find and return her prized Easy-Bake 
Oven. Something as simple as a child’s 
toy can symbolize security and love 
when those qualities seem in short sup-
ply. 
 Three Little Words is excellent read-
ing for any social worker involved in 
child welfare, foster care, or adoption, 
and offers great insight into the mind of 
children in transition. The book serves 
as a great challenge to an often over-
whelmed system. It can also be helpful to 
clients considering adoption or foster-
ing as they prepare to take in children 
who may have a hard time with trust or 
permanence. Ashley’s story serves as an 
eloquent testament to resilience, hope, 
and the healing power of love.

Reviewed by Michelle Estile, LMSW, Family 
Counseling Services, Inc., Athens, GA.

The Therapist’s Starter Guide: Setting Up 
and Building Your Practice, Working with 
Clients, and Managing Professional Growth, 
by Mark Lanci & Anne Spreng, John Wiley 
& Sons, Inc., Hoboken, New Jersey, 2008, 
359 pages, $40.00.

 The Therapist’s Starter Guide: Setting 
Up and Building Your Practice, Working with 
Clients, and Managing Professional Growth 
is one of the more comprehensive books 
out there that I’ve seen on this subject. 
Whereas other books focus on the con-
siderations of building a private prac-
tice, or becoming a successful therapist 
without burning out, this book effectively 
talks about both topics in conjunction. It 
is a paperback and is a hefty 335 pages, 
with an additional 10 pages of useful 
references and a helpful 12-page subject 
index.
 The authors describe the main 
purpose of the book as “to provide 
new psychotherapists with a means of 
transitioning from graduate student 
interns to working practitioners at the 
start of their career”(preface, p. xiv). I 
agree that it may also be helpful to those 
mental health practitioners or clinical 

social workers that are in the first few 
years of private practice, and for those 
who wish to revitalize their practices. A 
regular gripe heard from fellow clinical 
social workers in private practice is that 
graduate schools of social work did not 
adequately prepare them for the business 
of private practice. The book may be 
used by social work educators to give a 
taste of what lies ahead, should the stu-
dents chose the path of private practice.
 The guide is divided into three 
sections. The first section is about how 
to set up and build your practice and 
includes information on purpose, ethical 
and legal issues, and the importance 
of documentation. The second section 
focuses on working with clients, includ-
ing the therapeutic relationship; client 
interactions; understanding the change 
process; and the beginning, middle, and 
end of treatment. It covers working with 
common therapy themes and with chal-
lenging cases, managing adverse events, 
and understanding medications and the 
effect of medical conditions. Section 
three deals with managing professional 
growth, mentorship, burnout and vi-
carious trauma, clients’ influence on the 
therapist’s development, and finding the 
clinician’s niche.
 Some of the important heavier 
information, such as the ethical and legal 
considerations, is dense, but the authors 
have made the content more accessible. 
The layout includes bullet points about 
what you will learn, exercises to help 
you interact with the subject, tip boxes 
to highlight key points, and a summation 
at the end of each chapter. Concrete ex-
amples and vignettes are used through-
out the text to illustrate the ideas being 
presented. 
 The guide offers a collection of tools 
and information for those new to private 
practice issues and is a valuable reference 
and reminder for veteran practitioners. I 
find it refreshing for a handbook to exist 
that combines coverage of professional 
growth, working with clients, and setting 
up a private practice in a single volume. 
All in all, this is a helpful resource for 
social workers in private practice, as well 
as educators and students interested in 
this area.

Reviewed by Kate Alson, ACSW, MSW, 
Associate Clinical Social Worker in private 
practice in Torrance, CA. http://www.
katealson.com. 

Carissa, a film by David Sauvage. 23 minutes 
plus special features. DVD: $20 ($90 with 
education license). http://www.carissaproject.
com.

 Filmmaker David Sauvage recently 
sent me a copy of his short documen-
tary film, Carissa. The 23-minute film 
captures the real-life story of Carissa 
Phelps, who at age 12, was “dropped 
off” at Fresno County Juvenile Hall by 
her mother, eventually ending up on the 
streets of Fresno. 
 The film follows Carissa and shows 
her raw emotion as she revisits sites from 
her troubled past, such as “Motel Drive” 
and the very motel room where her 
pimp raped her. Interviews with Carissa 
herself, as well as with her mother, her 
father, a counselor, a former teacher, 
and a prostitute, allow the viewer to see 
the influence each of these people had 
on Carissa. Some of the best material 
on the DVD is contained in the “special 
features,” which include deleted scenes, 
interviews with her childhood friends, 
the reading of a letter from Carissa’s 
former pimp (from his jail cell), and the 
director’s commentary.
 I was completely engrossed in 
Carissa’s story of family dysfunction, 
child prostitution, rape, and survival 
through the help of a caring counselor 
and supportive teacher.  Carissa has 
completed her MBA and law degrees 
now, and she is an avid advocate for 
children, going back to Fresno County 
Juvenile Hall and other places to tell her 
story to young people and others. Yet the 
vulnerable child—still not too far from the 
surface—comes through in her telling of 
her story.
 This award-winning film, which Sau-
vage developed as a student project, was 
executive produced by Davis Guggen-
heim, director of An Inconvenient Truth. I 
recommend this film highly for all social 
work students and practitioners, especial-
ly those who are interested in working 
with troubled teenagers, families, sexu-
ally exploited young people, and those in 
juvenile corrections. The film is moving, 
powerful, and insightful.
 See http://www.carissaproject.com/ for 
more information about this film project.

Reviewed by Linda May Grobman, ACSW, 
LSW, publisher/editor of The New Social 
Worker.

http://www.carissaproject.com
http://www.katealson.com
http://www.carissaproject.com
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HTTP://SOCIALWORKEXAM.COM	
Social Work Exam Prep Review. Prepare right on the 
Internet!! Multiple choice exam banks, Timed Questions, 
Secrets to Passing, DSM-IV Terms, Notables, all Online 
and Interactive. Reveal strengths and weaknesses so 
you can map your study strategy. Check out our FREE 
QUESTION SAMPLER!! 
Licensure Exams, Inc.

Social	Work	Employers,	Publishers,	Schools
Please contact Linda Grobman for information on adver-
tising in our publications. Job listings can be advertised on 
our Web site (SocialWorkJobBank.com) and in our e-mail 
newsletter, The Social Work E-News. Ask about banner 
advertising on our Web sites! Contact: linda.grobman@
paonline.com
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JOB SEEKERS: 
search our jobs database
e-mail jobs to yourself or to a friend
receive job listings by e-mail
apply for jobs directly from the 
SocialWorkJobBank site
post your confidential résumé
visit our Online Career Center

EMPLOYERS: 
post your job openings
receive online applications from job seekers
search our résumé database
check for our monthly special discounts

•
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Find your next job at

THE NEW SOCIAL WORKER’s full-featured, interactive online job board

REGISTER TODAY! 
All Job Seeker services are FREE at www.socialworkjobbank.com!

From THE NEW SOCIAL WORKER

The Field Placement Survival 
Guide

Volume 2 of the “Best of THE 
NEW SOCIAL WORKER” 
series. Field placement is one of 
the most exciting and exhilarat-
ing parts of a formal social work 
education. It is also one of the 
most challenging. This collec-
tion addresses the multitude of 
issues that social work students 
in field placement encounter. 
This book brings together in 
one volume the best field place-
ment articles from THE NEW SOCIAL WORKER. 
Packed with practical, essential information for every 
student in field placement!

ISBN: 1-929109-10-5, 2002, $21.95 plus shipping, 
253 pages. 

See order form on inside front cover of this magazine, or 
order online at http://www.whitehatcommunications.
com/store

SocialWorkJobBank.com—

visit today and see 

our new look!

Letter to the Editor
Dear Editor:

 Thank you! Interesting publication and worth read-
ing. I'm doing research on social work ethics, ethical 
(unethical) conduct, values, principles, and disciplinary 
hearings—read with interest the article by Kevin Stanford 
[in the Fall 2008 issue].

Kind regards,
Irma McKinlay

South Africa

http://socialworkexam.com
mailto:linda.grobman@paonline.com
http://www.whitehatcommunications.com/store
http://www.socialworkjobbank.com


From the publishers of THE NEW SOCIAL WORKER®
DAYS IN THE LIVES OF SOCIAL WORKERS 
54 Professionals Tell “Real-Life” Stories From Social Work Practice
3rd Edition

Spend a day with 54 professional social workers, each in a different setting. Take a look at the ups and downs 
and ins and outs of their real-life days in the “trenches” of social work practice.

Each chapter presents a first person look at social work practice, with the following areas represented: 
health care, HIV/AIDS, schools, children/youth/families, disabilities, mental health, substance abuse, private 
practice, criminal justice, older adults and the end of life, management, veterans and the military, higher edu-
cation, international social work, and working in communities.

This book is the ultimate guide to social work careers. Whether you are  a social work student, an expe-
rienced professional wishing to make a change in career direction, or just thinking about going into the 
field, you will learn valuable lessons from the experiences described in DAYS IN THE LIVES OF SOCIAL 
WORKERS.

The third edition contains six new chapters, expanding the sections on international social work, health care social work, older adults, and chil-
dren/youth/families. The chapter on disaster mental health has been updated to include content on the writer’s experiences related to 9/11. 

Edited by Linda May Grobman, ACSW, LSW
Founder, publisher, and editor of THE NEW SOCIAL WORKER.

ISBN: 1-929109-15-6 2005    Price: $19.95     410 pages   Shipping/Handling: add $8.00/first book, $1.50/each additional book in U.S.
Canadian orders: add $12.00/book. Other orders: contact us. If ordering from Pennsylvania, add 6% sales tax.

Send order form and payment to:
WHITE HAT COMMUNICATIONS, P.O. Box 5390

Harrisburg, PA 17110-0390
Telephone  orders (MC , Visa, Amex, Discover): 

717-238-3787     Fax: 717-238-2090   
Online orders: http://www.socialworker.com

Please send ___ copies of DAYS IN THE LIVES OF SOCIAL WORKERS, ____ 
copies of MORE DAYS IN THE LIVES OF SOCIAL WORKERS, _____ copies of DAYS 
IN THE LIVES OF GERONTOLOGICAL SOCIAL WORKERS (see page 7.)
Enclosed is a check for $______ made payable to “White Hat Communica-
tions.”  
I want to pay with my:   MC   Visa   American Express    Discover

Card #  _____________________________________________________

Expiration Date _______________________________________________

VISA/MC/Discover: 3-digit # on back ____  AMEX: 4-digit # on front ____

Name as it appears on card _____________________________________

Signature ____________________________________________________

NAME ______________________________________________________

ADDRESS ___________________________________________________

ADDRESS ___________________________________________________

CITY/STATE/ZIP ______________________________________________

TELEPHONE NUMBER ________________________________________

             DAYS IN THE LIVES OF SOCIAL WORKERS
35 “Real-Life” Stories of Advocacy, Outreach, 

and Other Intriguing Roles in Social Work Practice
Linda May Grobman, ACSW, LSW, Editor

More

Using the same first-person narrative format as the popular DAYS IN THE LIVES OF SOCIAL WORKERS, this new 
volume allows the reader to spend a day with 35 professional social workers, each in a different setting. In this 
book, the editor provides more of a focus on macro social work roles than in the first, although this volume 
also includes “micro”-level stories, and illustrates ways in which social workers combine macro, mezzo, and 
micro level work in their everyday practice.

 The macro roles presented in 
MORE DAYS IN THE LIVES OF SOCIAL 
WORKERS fall into several categories. 
They include political advocacy, com-
munity organizing, management/admin-
istration, program development, training 
and consultation, working in national organizations, higher education, 
research, and funding.
 Additional roles presented include several specialized roles and innova-
tive fields of practice, including social work in the court system, domestic 
violence, employment and hunger, various therapeutic roles, and faith-based 
settings.
 Each chapter includes “Think About It” discussion questions. Biblio-
graphic references and additional resources for students and other readers 
can be found in the appendices.
 This easy-to-read, hard-to-put-down book will make a welcome supple-
ment to the theory found in your course’s textbook. Find out how social 
work managers and practitioners put theory into practice on a day-to-day 
basis!

ISBN: 1-929109-16-4  Publication Date: 2005  $16.95
Shipping: add $8.00/first book, $1.50/each additional book in U.S.
Canadian orders: add $12.00/book  Other orders outside the U.S.: contact us. 
If ordering from Pennsylvania, add 6% sales tax.

For more information about books in the Days in the Lives of Social Workers series, see http://www.daysinthelivesofsocialworkers.com

http://www.socialworker.com
http://www.daysinthelivesofsocialworkers.com


THE NEW SOCIAL WORKER® 
Continuing Education Program

Keep up with your profession (and get credit for it)
with THE NEW SOCIAL WORKER.

We have partnered with CEU4U.com to provide online testing, so you can receive 
continuing education credit for reading your favorite magazine.

Continuing education credit is available 
for reading this issue* of THE NEW SOCIAL WORKER.

It’s as easy as 1-2-3.
Read the articles in this issue of THE NEW SOCIAL WORKER magazine. 
Go to http://www.ceu4u.com/tnsw and register/pay the fee for the course that corresponds 
with this issue. (After you get to the site, click on “Social Work,” and then find the course under 
“The New Social Worker Magazine.”) You will automatically receive a 15% discount for this 
and all courses that you register for through this link.
Take the post-test and print out your certificate. 

*Note: If this issue is not yet listed in the available courses, please check again later. CE credit is usually available within a few 
weeks of the publication of each issue.

The courses are approved by the Association of Social Work Boards (ASWB). Please see 
the CEU4U.com site (http://www.ceu4u.com/tnsw—look under course info/accredita-
tions) or contact your state social work licensing board to find out if the credits are ap-
proved in your state.

In addition to courses based on THE NEW SOCIAL WORKER magazine, CEU4U.com 
offers a wide variety of courses that are approved for social work continuing education 

credit. Go to http://www.ceu4u.com/tnsw and browse through the social work section, and receive a 
15% discount.

If you would like to continue reading THE NEW SOCIAL WORKER, we can remind you when each 
new issue is available. Just go to the subscription page on SocialWorker.com and sign up to receive 
free e-mail reminders and tables of contents for each quarterly issue. This way, you will be sure not to 
miss out on any of our great articles! 

LINKS:
To subscribe to THE NEW SOCIAL WORKER (free):
http://www.socialworker.com/home/menu/Subscribe/

To get continuing education credit:
http://www.ceu4u.com/tnsw  (The New Social Worker readers receive 15% discount on all courses 
when using this link.)
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IMPORTANT: New Ways to Subscribe
 The New Social Worker is now available in electronic format only. It is available in PDF format,	free	of	charge, via our Web site at 
http://www.socialworker.com, so you can download it or view it online. It is in full color, and you can save it on your computer for future refer-
ence. It is still published on a quarterly basis. You can still subscribe in several ways:

Subscribe to receive a free e-mail notification each time The New Social Worker is published and ready for download (quarterly).
Subscribe to receive our free Social Work E-News, an electronic newsletter that is sent monthly to more than 25,000 subscribers.
You can subscribe to receive notifications of our free online Journal of Social Work Values and Ethics. 

Go to http://www.socialworker.com/home/menu/Subscribe/ to subscribe to The New Social Worker notifications and the Social Work E-News. Go 
to http://www.socialworker.com/jswve to subscribe to the Journal of Social Work Values and Ethics.
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