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Publisher’s Thoughts
Dear Reader,
 Last Spring, professor Lisa Cox at The Richard Stockton 
College of New Jersey gave her students a “creative assign-
ment”—to write reflections on their field placements and submit 
them for publication. THE NEW SOCIAL WORKER was the 
lucky recipient of several of these submissions. In this issue, 
we feature three of these writings, each of which tells of the 
now-graduated student’s experiences on the road to becoming 
a social worker.
 Our previous Career Talk columnists finished their series 
with the theme of career transitions. In this issue, we continue 
this theme with Veronica Vaiti’s look at changing jobs (page 24) 
and Sandra Fortier’s musings on what she has learned in her 
first 18 months in the transition from student to professional social worker (page 22).
 Research plays an important role in informing our practice, so in this issue, we 
have included two research reports. Brian Garavaglia reports on memory loss in older 
adults on page 18. Do you assume that an older adult’s memory loss is due to his or 
her age? Think again—there may be other influencing factors. Nadezhda Dimitrova 
Dyulgerova provides an interesting look at six- and seven-year-old children in her 
country of Bulgaria. Through drawings and interviews, the researcher ascertained some 
telling information about these children.
 If you are just beginning the process of applying to MSW programs, you are in 
luck. Felicia Townsend shares her insights into this process on page 16.
 Are we too dependent on our PDAs, cell phones, and other technology? What has 
happened to the fine art of hand lettering? Read what Marshall Smith and Robert Rivas 
have to say on this subject on page 26.
 Do you have information you would like to share with THE NEW SOCIAL 
WORKER’s readers? Think about submitting an article. It could be an overview of your 
practice setting, a look at ethical issues you have faced, tips for students in field place-
ment, career development/job search ideas, or anything that would be of interest to a 
social work student or new practitioner. Get creative! I’d love to hear from you. Also, 
I am always looking for photos of social work students and social workers “in action.” 
You can e-mail your article submissions and high-resolution photos, with captions, to 
me at lindagrobman@socialworker.com
 Until next time—happy reading!
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Amal Elanouari
by Barbara Trainin Blank

Elanouari—continued on page 25

 There’s nothing 
wishy-washy about 
Amal Elanouari’s ebul-
lient personality or her 
commitment to helping 
marginalized communi-
ties.
 The second-year 
MSW student (Univer-
sity of California-Berke-
ley) advocated for the 
rights of North African 
immigrants while pursu-
ing her master’s degree 
at the Sorbonne Uni-
versity in France. Since 
arriving in the United 
States in 2000, Elan-
ouari has taught and 
tutored Arab Muslim 
immigrants in Oakland, 
CA; helped create an 
educational program 
for the prevention of 
substance abuse, AIDS, 
sexually transmitted 
diseases, and sexual 
harassment while taking 
courses at San Francisco 
State University; and 
served as a domestic vi-
olence counselor for the 
Stand Against Domestic 
Violence in Virginia. 
 Last year, as a 
student intern, she 
provided mental health 
diagnosis, assessment, 
psychotherapy, and case 
management to women 
and children at the Afri-
can American Families 
Counseling Center in 
Oakland.
 Born in Agadir, 
Morocco, Elanouari 
grew up in a traditional 
Muslim family that 
“almost just survived.” 
She found support in 
her mother, a house-
wife, and even more 
unexpectedly from her 
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Amal Elanouari

grandmother. Although the older wom-
an, one of four wives to Amal’s grandfa-
ther, covered her entire body and was a 
“very traditional conservative Muslim,” 
she nonetheless was “very enlightened 
and very compassionate,” Amal recalls.
 “She would hold me and we would 
tour the city together early in the morn-
ing,” says Elanouari. “She instilled me 
with love and compassion for the poor. 
She stopped and talked to the homeless 
women we met, asking if they needed 
anything. She invited them to her house, 
and there she would give them whatever 
she had.”
 Although her grandmother prob-
ably wasn’t familiar with the term, she 
gave Elanouari “an appreciation for 
social work.” Elanouari became the first 
female in her family to get a high school 
diploma and then went on not only to 
college but to the prestigious Sorbonne.
 “The male expectation in the family 
was that I would turn 16 or 17 and get 
married, or at least get a proposal,” she 
says. “But my mother was against that. 
She had gotten married at 15 and was 
a little rebellious. She told me that I 
needed to get my education. My grand-
mother used some of her savings and 
collected money to help support me.”
 When she began college, Elanouari 
wasn’t oriented toward a particular ca-
reer, although she considered journalism 
or medicine. She just had one “obses-
sion”—to succeed. 
  France had a heavy impact on 
Morocco, a former French colony, even 
among young people like herself—Elan-
ouari is 30—who hadn’t been alive then. 
That influenced the choice of her college 
major: French language and literature. 
“The French were portrayed as the 
model for success,” she says. 
 Still without a specific career goal, 
Elanouari “negotiated” to obtain her 
father’s permission to study in France. 
The experience had a paradoxical effect.
 “I was not religious,” Elanouari says. 
“And I was so young. I had an identity 
crisis. Who am I? I was working with 
a lot of people from the North African 
population and getting more attached to 

my roots. It triggered the whole thing. 
There was oppression going on.”
 In an attempt to find her spiritual 
roots, Elanouari started wearing a scarf. 
She was amazed how quickly and radi-
cally her interaction with non-Muslims 
changed.
 She encountered “racist phrases, 
indifference, and put-downs,” even being 
questioned if her husband—by then Elan-
ouari was married to a Moroccan émigré, 
Abdeslam Hafidi—had forced her to put 
on the scarf. 
 “It was very stressful to justify your-
self everywhere,” she says. “I would be 
asked in the bank if I speak French. But I 
was the same person as before.”
 After moving to the United States 
for a job opportunity offered to her en-
gineer husband, Elanouari found greater 
freedom and open-mindedness, even in 
the tense post-9/11 atmosphere. 
 “People would ask about the veil, 
but it was more educational,” she says. “I 
didn’t feel unwanted. Here, you can fight 
for yourself.”
 Her own experiences with poverty 
and prejudice led Elanouari, finally, 
to a career direction. She completed 
coursework in psychology and counsel-
ing at SFSU before beginning the MSW 
program at Berkeley with a community 
mental health concentration. 
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 My graduation from Stockton’s BSW 
program is fast approaching. Within a 
month, I’ll be seeking a part-time job to 
help with the expenses of my upcoming 
MSW classes. The piece of paper that I 
will soon receive signifies to the world 
that I am academically prepared to enter 
the field. However, it was my internship 
experience that reassured me that I am 
personally, emotionally, and profession-
ally ready to begin the transition from 
student to social worker. I was fortunate 
to have an exceptional field experi-
ence that served as a living example 
of a multitude of concepts emphasized 
throughout the program and relevant to 
the profession as a whole. 
 My placement was with South Jersey 
AIDS Alliance, a nonprofit organization 
in Cumberland County that provides ser-
vices to residents living with HIV/AIDS. 
There, I assisted the Early Intervention 
Case Manager in performing client in-
takes; scheduling medical appointments; 
and helping clients obtain needs such as 
food, housing, pharmaceutical assistance, 
and transportation. The application 
of numerous textbook elements in a 
real-life agency setting became clear as I 
witnessed the challenges and the rewards 
of the profession with each day on the 
job. 
 Every Stockton social work class 
stresses the importance of self-aware-
ness and ethics. These elements came 
into play immediately at my internship. 
My social work training taught me that 
a nonjudgmental, respectful attitude is 
essential when working with any popula-
tion. I was well aware, though, of the 
stigma associated with HIV/AIDS that 
still exists within our society. Exposure 
is too often equated with “irresponsible” 
behavior and assumed to be prevent-
able. Therefore, during my initial 
interactions with clients at SJAA, I was 
particularly conscious of my demeanor, 
tone, and body language to ensure that 
I was conveying empathy, respect, and 
acceptance. I also encountered a variety 
of new terms and expressions related to 
drug use. I tried to clarify their words 
carefully so that my lack of familiarity 

Classroom Comes to Life in HIV/AIDS Field Placement
by Nancy Martin, BSW
wouldn’t be mistaken for judgment by 
any of the clients.
 A constant attention to confidential-
ity issues, another textbook theme, was 
essential in my work there. A person 
must be HIV-positive to be eligible for 
SJAA’s services, so even revealing the 
name of the agency reveals a client’s sta-
tus. This created the added challenge of 
making phone calls, faxing paperwork, 
and making outside referrals without 
compromising the client’s right to priva-
cy. At times, this could be frustrating. For 
example, I had to remember to check to 
see whether or not a client had requested 
that the agency’s number be blocked 
from their caller ID before calling his or 
her home number. There were also times 
in which I made phone calls on behalf 
of clients and couldn’t leave messages, 

because the person calling back would 
be greeted with the agency’s name. 
 The issue of disclosure presented 
another challenge. Several clients chose 
not to disclose their status to anyone, in-
cluding family members with whom they 
lived. This not only made it difficult to 
contact them by phone, but also affected 
the type of health-related social support 
that was immediately available to them. 
Others chose not to discuss their status 
with their sexual partners. The first time 
I heard this, I struggled to understand 
this decision from the client’s viewpoint. 
From a social work perspective, this felt 
like an ethical dilemma, because I could 
neither protect the other person nor 
force the client to disclose. This was a 
valuable lesson in “respecting self-deter-
mination,” a critical classroom concept. 

 I also observed how clients’ self-
determination governs their decisions to 
attend medical appointments, adhere to 
their medication regimen, or continue to 
abstain from drug use. Considering each 
individual’s personal choices deepened 
my understanding of two other textbook 
elements, the “person-in-environment” 
perspective and the need to “start where 
the client is.” 
 I met clients from a variety of racial 
and ethnic backgrounds and age groups, 
and in different stages of HIV progres-
sion. I saw how the virus affects each 
person differently, both physically and 
emotionally. Some clients felt energetic 
and maintained part-time jobs, while oth-
ers suffered from debilitating medication 
side effects or developed opportunistic 
infections. There were many clients 
who shared similar present realities, but 
possessed unique perspectives on their 
current situations and past experiences. 
 I marveled at the variety of personal 
strengths and coping skills that clients 
had developed. Many clients created 
new social networks for themselves 
through regular support group atten-
dance. Some clients relied on drug use 
to “escape” their situations. One client 
stopped taking her medications because 
she believed that her faith would heal 
her body instead. Personally, I didn’t 
always agree with the methods that they 
had chosen. Professionally, though, I 
understood the importance of viewing 
each situation from the client’s perspec-
tive, not my own. 
 Although there was a rich diversity 
among clients, their contexts shared 
a common thread. Nearly all of them 
requested assistance in obtaining basic 
needs, including food and housing. 
Therefore, I quickly became aware of 
the many available resources and service 
deficiencies existing in our area. I also 
learned how resources can sometimes be 
creatively combined or supplemented. 
For example, a client displaced by hur-
ricane Katrina was receiving FEMA 
funds to stay in a hotel. At the end of the 
thirty-day maximum allowance, he still 
had no alternative housing options. Low-

Ethics & Field Placement

I have come to 
understand that what we 

learn in the classroom 
forms the body of the 

profession, but the way 
in which we apply our 

education in our work is 
its heart and soul.
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income housing was so scarce in our area 
that our county was facing a three-year 
wait for “Section 8” assistance. I was 
uncertain about how to help him until 
I learned that he was still eligible for 
additional hotel vouchers through Ryan 
White funds, which provide services for 
people living with HIV.
 At the same time, I witnessed first-
hand how policies and funding issues 
on the mezzo and macro levels affected 
our work on the micro level. The agency 
was beginning a new grant year, which 
brought with it several changes. For 
example, every file had to be updated for 
us to continue services for each client. 
We were responsible for verifying cur-
rent contact information and obtaining 
new signed consent forms from every 
client on our caseloads. Also, client 
information and documentation of each 
contact now had to be entered into two 
computer databases instead of one. Ac-
curacy and consistency was vital in this 
process, because these databases gener-
ate statistics that ultimately demonstrate 
the program’s use and effectiveness. 
 The most significant change, though, 
came with the sudden announcement 
that funding cuts had eliminated all 
non-medical transportation. Nearly all of 
our clients depended on this service to 
attend medical, mental health, and even 
our own agency’s appointments. Essen-
tial services such as support groups and 
our agency’s food bank were no longer 
covered. I was faced with the dilemma 
of how to link clients with services when 
I knew that they couldn’t get to them. 
I was also confronted with the reality 
of having to explain this change to the 
many long-term clients who had always 
relied on this service.
 During my time at the agency, I was 
granted many opportunities for client 
interaction. I performed intakes on my 
own, initiated numerous client contacts 
while working on file updates, and ac-
companied several clients during their 
appointments at our associated clinic. As 
my direct work with clients increased, 
everything in the textbooks about the 
importance of active listening and effec-
tive communication came to life. I began 
to develop my skills and personal style 
as a social worker. I also employed skills 
from research class. On my own initia-
tive, I sought out information about HIV 
medications and the progression of the 
illness. This increased my effectiveness 
in relating to clients and improved my 
understanding of some of their concerns.

Journal of Social Work Values and Ethics

 The Journal of Social Work Values and Ethics is an online, free, full-text peer-re-
viewed journal published by the publisher of The New Social Worker.
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published twice a year, is available 
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research, and theory development. 
 Register for a free user account, 
and you will be sent the Table of 
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Term Paper Contest
 See the Journal’s Web site at 
http://www.socialworker.com/jswve/content/view/45/47/ for details about this year’s 
Term Paper Contest! Deadline for submissions is May	15,	2007.
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 Throughout my internship, I saw 
classroom concepts merge with real-life 
experience. I discovered how to success-
fully draw upon under-utilized resources, 
such as extended family connections, 
support group bonds, and an individual’s 
own faith or spirituality. However, I also 
learned a great deal from the clients 
themselves. As I worked with clients 
over time, I learned more details of their 
unique, and often inspiring, personal 
stories. The tremendous amount of 
untapped strength that they possessed 
became evident. I was amazed at the 
resilience and determination that they 
exhibited in coping with the impact of 
HIV/AIDS and with other difficult issues 
in their lives. I learned about social work 
as well as about the strength of the hu-
man spirit.
 In spite of the challenges of the 
profession, my eagerness to continue 

working in the field has increased. I have 
always been drawn to social work, even 
before I recognized the path. Now, I 
know that this was where my personal 
journey was always meant to lead. I have 
felt the surge of enthusiasm that keeps 
others rooted in this meaningful career, 
and my appreciation for my social work 
education has deepened. Through this 
experience, I have come to understand 
that what we learn in the classroom 
forms the body of the profession, but the 
way in which we apply our education in 
our work is its heart and soul. As I pre-
pare to begin the next phase, I am proud 
to step into my roles as MSW student 
and new social worker. 
 
Nancy Martin, BSW, received her degree in 
Spring 2006 from The Richard Stockton Col-
lege of New Jersey. She is currently working on 
her MSW at Widener University.

http://www.cafepress.com/socialworker
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 The decision to enter the field of 
social work was the result of many dif-
ficult years in my life. As an older non-
traditional student, pursuing a career in 
social work would enable me to reach 
out to others in need. It was through 
the empowering process of a dedicated 
social worker that I was guided into this 
field of work.
 The first three years of preparing 
for a career in social work are concen-
trated on defining what it means to be a 
generalist social worker. As students, we 
are required to take classes in psychol-
ogy, human behavior, ethnic and minor-
ity relations, and research. It is a time 
when students learn and take to heart 
the Code of Ethics for social workers. In 
the last year, we are assigned to a field 
practicum and have the opportunity to 
implement the skills, knowledge and 
values important to social workers.
 Senior year is a time of excitement. 
Graduation is close at hand, and now 
everything we have learned can be ap-
plied in a field placement. Reaching this 
point, one feels both excitement and ap-
prehension. Utilizing everything that we 
have learned, and under the guidance 
of a field supervisor, we cautiously enter 
into the role of helping others. 

My Placement

 My placement involved working 
with families that were in need of basic 
parenting skills. As a facilitator of a 
parenting group, it was my responsibil-
ity to help educate these clients on ap-
propriate ways to parent their children. 
The parents who attended this group 
were often mandated by the Division of 
Youth and Family Services or the legal 
system. The majority of parents attend-
ing group had temporally lost custody of 
their children. Their children had either 
been placed in foster care or were living 
with relatives. Each child’s removal was 
due to an assortment of reasons, which 
included neglect; substance abuse; or 
emotional, physical, and/or sexual 
abuse by a caregiver. As I began my 
work with the group, I frantically tried 
to remember what course discussed all 
of these issues.
 Factors that contribute to the 
mistreatment of children involve stress, 

poverty, marital discord, and lack of so-
cial support (Gershater-Molko, Lutzker, 
& Wesch, 2003). Abused children are 
often robbed of their childhood and left 
with doubts as to whether life can be 
trusted. The typical neglectful parent is 
an isolated individual who has difficulty 
forming relationships or carrying on the 
routine tasks of everyday life (Crosson-
Tower, 2005). Burdened with anger and 
sadness over unmet childhood needs, 
this parent finds it impossible to con-
sistently recognize and meet the needs 
of his or her children (Crosson-Tower, 
2005). Physical and sexual abuse of a 
child by a parent is also caused by inter-
connected groups of characteristics and 
events. When dealing with these types 
of abuse, 
social 
workers 
need to 
recognize 
that the 
character-
istics of the 
parent, the 
interaction 
between 
the victim 
and the 
abuser, or 
the dynam-
ics within 
the family 
give rise to 
an abusive 
situation, 
and the en-
vironment and the stressors present also 
play a role in abuse (Crosson-Tower, 
2005).

The Group

 The individuals in the group were 
predominantly young, single women in 
their twenties, struggling to raise their 
children. Many of the women indicated 
they had either been in or continued 
to enter into abusive relationships. 
Group members often were receiving 
assistance for housing, food, and day 
care expenses. Members expressed on 
numerous occasions that they had also 
been the victims of abuse or neglect 

as children.  Some of the stories these 
young parents told were of childhood 
horrors of physical or sexual abuse at 
the hands of trusted caregivers. Many, 
as children, were left to babysit younger 
siblings when their parents worked. 
Now these individuals are faced with the 
challenge of raising their own children 
without basic parenting knowledge. Af-
ter listening to the mothers in the group 
talk about their lives, it was obvious that 
these parents loved their children but 
were repeating what was done to them. 
 My role as facilitator was that of 
teacher and educator, providing differ-
ent techniques for more appropriate 
parenting methods. The issues discussed 
in group encompassed safety, punish-

ment versus discipline, self-care, and 
parenting styles. As part of the group 
process, it was important that I present a 
caring and empathic attitude. Although 
some of the stories that I heard were 
horrific and difficult to understand, it 
was important that my attitude remain 
non-judgmental. My time spent with 
the group members proved to be a very 
rewarding experience. 
 As group members became more 
comfortable with each other, the process 
of mutual aid came to light. They were 
gradually able to share with each other 
the most painful of stories, and they 
came to depend upon their fellow mem-
bers for support. As facilitator, it was at 
times necessary for me to refocus the 

Empowerment Through Group Process
by Leslie Stanton, BSW

Field Placement
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group to the issues at hand. An invalu-
able tool that I used in working with the 
group was humor. Many of the clients 
felt these to be the darkest moments in 
their lives, and the ability to see them 
laugh and feel optimistic toward a better 
future reflected the amount of self-deter-
mination each client held. 
 There were times during group in-
teraction when I chose to disclose small 
portions of my life. Revealing pieces of 
myself helped the group to connect with 
me on a human level. 
 My interest has always been in 
the area of child welfare. The parents 
present in this group were representa-
tive of the resiliency found in survivors 
of abuse. Many of them have beaten 
the odds and are recognizing that what 
they endured as children was wrong. By 
taking a look at their life experiences 
and hardships, they are working toward 
changing the lives of their children. 

The Right Decision

 At the end of one particular group 
meeting, a young woman in her early 
twenties stated that she had come to 

realize that she could depend upon her-
self. She did not need someone else to 
make her feel whole. She, all by herself, 
was sufficient. I do not know if it was 
something I said, a revelation she had 
on her own, or the reflection of another 
group member, but at that moment I 
knew the decision to be a social worker 
was the right decision.
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 With graduation approaching, 
I find myself reflecting on what I 
have accomplished during the past 
four years at The Richard Stockton 
College of New Jersey. I have been 
taught theories, skills, and principles 
in conjunction with opportunities to 
intern at a highly accredited agency 
in Atlantic County. Like many other 
social work students, I find the need to 
have direct experience with clients is 
very important. I believe that having 
the opportunity to work with clients 
is essential, because it allows a social 
worker to apply skills learned in the 
classroom. During my senior intern-
ship at the Atlantic County Prosecutors 
Office, Victim Witness Unit, I was able 
to apply many skills that helped me 
develop a rapport with each victim. In 
addition, I was given the opportunity 
to learn and facilitate the many ser-
vices provided by the Victim Witness 
Unit. Throughout my internship, I was 
able to advocate for victims involved 
in child abuse, sexual assault, and 
homicide cases. Another interesting 
detail about my internship was having 
the opportunity to work with Latino 
victims of crime. This opportunity al-
lowed me to utilize my bilingual skills 
and bridge the language barrier that in 
some cases existed among the pros-
ecutors, investigator, and advocate. I 
was able to put the victims at ease and 
help alleviate the stressors caused by 
their traumatic experiences. With the 
guidance of my superiors and co-advo-
cate, I was able to learn the “do’s” and 
“Don’ts.” Most importantly, I learned 
how to display a genuine concern, and 
above all, demonstrate professionalism 
at all times.

What is a Victim Witness 
Advocate?

 By now you may be asking your-
self: what is a victim witness advocate? 
The role of a Victim Witness Advocate 

is very important in the prosecution of 
a criminal case. I define an advocate as 
the middleman or the “go to” person. 
While interning with the Victim Wit-
ness Unit, I was able to witness the 
remarkable work that goes on behind 
the scenes of a criminal prosecution. 
The advocates take their work seri-
ously and display genuineness and 
empathy when interacting with each 
victim. All the advocates were passion-

ate, empathetic, nonjudgmental, and 
professional when working with each 
individual. This made me realize how 
much I wanted to develop the same 
professional skills. With this newfound 
motivation, I observed them diligently 
to develop my skills.
 I started by learning how to 
review case files and make entries in 
the various computer systems used 
in our office. Then I began to handle 
telephone calls from victims of crime. 
Next, I attended court proceedings 
with my supervisor, so I could better 
understand the workings of the court 
system. As I learned more, I was given 
more responsibility within the office. 
These responsibilities included speak-
ing directly with victims and prepar-
ing written communications for them. 
These written communications were 
in the form of letters addressing court 
proceedings, plea agreements, indict-
ments, and sentencings. 
 Another valuable skill I developed 
was networking. I was able to work 
with various social service agencies, 

such as the Division of Youth and 
Family Services (DYFS). By network-
ing with other stakeholders, I was 
able to refer victims to other agencies, 
so these individuals would receive 
the maximum amount of services at 
their disposal. For example, in a child 
sexual assault case, I would contact the 
family and seek information about the 
well-being of the child. I would then 
provide them with information about 
the criminal justice system and the 
Victims of Crime Compensation Board 
(VCCB). Depending on the degree of 
the crime and the applicable statutes, 
the family or guardian of the victim 
has the right to have the defendant 
tested for HIV/AIDS. This information 
is provided to the family when appli-
cable. If the family didn’t have medical 
coverage, I would provide them with 
an application for the VCCB. The 
VCCB would then assist the family 
financially with any medical cost and 
counseling services needed by the vic-
tim. Aside from completing outreach 
services to the victim, this particular 
case would be placed on the list for 
the Child Abuse Multiple Disciplin-
ary Team meeting (MDT). This team 
meeting is composed of prosecutors, 
investigators, Division of Youth and 
Family Services case managers, and 
an advocate from the Victim Witness 
Unit. The purpose of these meetings is 
to review current child abuse cases re-
ceived in our office and/or child abuse 
cases under investigation. These meet-
ings keep all the team members in-
formed about new information on each 
case, and allow the team to change 
direction in the case if warranted. The 
circumstances and information relating 
to each case shared by the stakeholders 
represented on the MDT helps to re-
duce the amount of stress on the family 
and victim. We shared information, 
so the families and victims would not 
have to go through painful interviews 
more than necessary. Beyond the social 
service that the MDT provides, studies 

Cultural Competence in a Field Placement 
as a Victim Witness Advocate

by Adalgisa Estevez, BSW
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different culture 
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have shown that cases involving an 
MDT are prosecuted more successfully.

Speaking the Client’s 
Language

 During my internship at the 
prosecutor’s office, I was also given 
the opportunity to advocate for victims 
of crime in sexual assault cases and 
homicides. My supervisor in the Victim 
Witness Unit called on my individual 
skills as a native speaker of Spanish to 
work with the victims of certain cases. 
The victims in these cases were Latinos 
and did not speak English. Because of 
my fluency in Spanish, I was able to 
co-advocate for these victims, along 
with the supervising advocate assigned 
to the case. I was able to contact the 
victims and inform them in Spanish 
about the criminal justice system and 
the various social services available 
to them. I made them aware of their 
rights as victims of crime and answered 
any questions regarding the prosecu-
tion of the case. It was rewarding to be 
able to ease the anxiety in an already 
difficult situation by removing the lan-
guage barriers between the victims and 
staff at the prosecutor’s office. 
 Cultural competence is very 
important when you are working with 
victims of different nationalities. It’s 
important for advocates to be aware 
of the customs and challenges each 
different culture presents. Being Latina, 
I have an advantage over my peers, 
because I am able to work with the 
Latin population with less difficulty. 
For example, I was involved in a 
sexual assault case in which the victim 
was Latina and felt very intimidated 
by law enforcement. By stepping in as 
an advocate, but more importantly as 
another Latina, I was able to ease her 
anxiety as well as translate her feel-
ings to the prosecutor. My involvement 
in the case eased the feelings of the 
victim in two ways—first, because I was 
a woman who was caring and compas-
sionate about what she went through, 
and second, because I was another 
Latina, which made it easier for her to 
relate to me. 
 In another example, I had the diffi-
cult task of informing a family mem-
ber that a loved one had been killed. 
When this particular family picked up 
the phone and heard the bad news, it 
was in Spanish rather than English. 

Subsequently, when this family went to 
court, I was there beside them explain-
ing in detail the court proceeding. The 
victim’s family members appreciated 
my ability to speak to them in Spanish 
and be sensitive to their language bar-
rier. 
 Working with the Latino commu-
nity often presents individual chal-
lenges to social workers. It’s important 
to understand that although Latino is 
a general term, there exists a variety 
of subcultures all with their specific 
challenges. Some examples of these 
differences are characteristics in skin 
color, language, nation of origin, 
religion, self-ascription, and citizenship 
status. When interacting with Latinos, 
it’s important not to assume all Latinos 
are from the same country. By asking 
questions about their country of origin, 
religion, and language, you are show-
ing empathy, and your clients will 
appreciate your efforts to know them 
better. As a Latina, this skill comes to 
me easily, but those who do not possess 
this skill could benefit from additional 
training. This training would provide 
a cultural awareness, which would ulti-
mately benefit both social workers and 
the clients they serve. 
 Also during my internship, I 
have worked with homicide cases. 
During these complex and sensitive 
investigations, I have been able to use 
my fluency in Spanish to assist with 
working with the victims’ families. I 
worked with both the investigators and 
prosecutor to assist in communication 
with the victims’ survivors, as well as 
helping to obtain relevant information 
regarding the case. As with other cases, 
I offered various social services and 
outlets for the victims along with their 
families as they tried to work through a 
painful situation. 

New Skills

  In closing, my position as an intern 
at the Atlantic County Prosecutor’s Of-
fice allows me to serve in the capacity 
of a Victim Witness Advocate. I often 
call on my fluency in Spanish, along 
with my sensitivity to the needs of the 
Latino community, in completing my 
job tasks. I have been able to apply 
practical knowledge I have gained dur-
ing my time as a social work student at 
Richard Stockton College. Each time 
I work with a client, I take away new 

skills and knowledge, which helps me 
improve overall. This will help me to 
improve my individual skills, as well 
as using these skills to improve the 
services I provide on each case. 
 Through my experience as an in-
tern, I have developed my professional 
skill set and improved my practical 
communication skills. All of these im-
provements move me toward my final 
goal to provide the maximum amount 
of service to each person with whom I 
work. 

Adalgisa Estevez, BSW, received her degree 
from The Richard Stockton College of New 
Jersey in Spring 2006.
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Six- and Seven-Year-Old Children and Their Families
Nadezhda Dimitrova Dyulgerova

 Family is the most important factor 
of socialization for a number of reasons. 
It provides the settings for primary so-
cialization and is responsible for accom-
plishing this process. Family provides 
the earliest human contact for an infant 
and has the responsibility of giving all 
the attention, love, and support a child 
needs. 

Theoretical Views

 Paul Chalfont and Emily Labeff 
(1988) have written that in the family 
begins the process of socialization, and 
it is the first major setting in which the 
child interacts. Although parents are 
not solely responsible for the personal-
ity of a child—they are not sculptors 
able to create whatever they wish of the 
child—they do lay the foundation for the 
future of the child in direct and indirect 
ways. Without a secure family environ-
ment, or with a destructive or neglect-
ful family environment, children face 
greater difficulties in both social and 
personal development (Chalfont and 
Labeff, 1988).
 I chose to study 6- and 7-year-old 
children, because it is a very important 
period of a child’s development. Rachel 
G. Ragland and Burt Saxon (1985) say 
that at the age of six, the middle child-
hood starts. They think it is a period of 
calmness between two less calm peri-
ods, early childhood and adolescence. 
Yet middle childhood has important 
developmental tasks. Educator Robert 
Havighurst has listed some of them, 
dealing with physical, cognitive, and 
social development: 

Learning physical skills necessary 
for ordinary games.
Developing fundamental skills in 
reading, writing, and calculating.
Developing concepts necessary for 
everyday living.
Building wholesome attitudes to-
ward yourself as a person.
Developing conscience, morality, 
and values scaling.
Learning to get along with people 
your age.
Developing attitude toward social 
groups and institutions.
Achieving personal independence 
(Ragland and Saxon, 1985, p. 157).

•

•

•

•

•

•

•

•

 In addition, I have to say that Bul-
garian children start school at the age of 
seven, and they have to visit a preschool 
group at the age of six. Therefore, it is a 
very special period for them, because at 
the age of seven, they accept a new social 
role, that of a student. 
 This article aims to explore where 
6- and 7-year-old children’s place is in 
modern families. The research was con-
ducted in September and October 2005. 
One hundred and eighteen children at 
the ages of six and seven took part in the 
research. Some of the children live in 
ordinary families (Figure 1). They visit 
part-time or daily preschool groups. 

1 – first the child has drawn herself
2 – second the child has drawn her father
3 – third the child has drawn her mother
 
Figure	1:	A	picture	of	a	child	who	
lives	in	an	ordinary	family

 Other children spend only their 
weekends with their families (Figure 
2), because they visit weekly preschool 
groups. 

 

1 – first the child has drawn his father
2 – second the child has drawn his mother
3 – third the child has drawn his younger 
sister
4 – fourth the child has drawn his elder sister
 
Figure	2:	A	picture	of	a	child	who	
visits	weekly	preschool	group

 Some of the children live at SOS 
Children’s Village (Figure 3) and go to 
a preschool group, which is at the local 
school. 

 

1 – first the child has drawn himself
2 – second the child has drawn his elder SOS 
brother
3 – third the child has drawn his elder SOS 
sister
4 – fourth the child has drawn his younger 
SOS brother

Figure	3:	A	picture	of	a	child	who	
lives	at	SOS	Children’s	Village

Methods

 For my research, I used a picture test 
(“Draw your family!”) and an interview 
with the children to discover how 6- and 
7-year-old children feel in their homes. 
All the children drew their families on a 
white sheet of paper using color pencils.
 The interview that was conducted 
with the children included five groups of 
questions:

Describe your picture. Tell me who 
is who in your picture. Who have 
you drawn first?
Who do you want to play with? 
Why?
Is there a sad person? Who? Why?
Imagine that your family is going 
out for a walk. Who would you ask 
to come with you? Why?
Who would you prefer to resemble 
when you grow up? Why?

 The “Draw your Family” test was 
analyzed according to its contents—a 
picture of a family, expressing how 
children accept their own families, how 
they feel at home, and whether they are 
among the other family’s members. The 
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test provides us with information about 
who is the most important person in 
the child’s life and whether the child is 
ignored at home. 
   

Analysis of Results

 According to the results, 52.54% 
of the children live with their parents; 
27.12% live with their parents and grand-
parents. Some of the children (about 
14%) live without a mother or a father, 
and their grandparents look after them. 
If we accept Korman’s opinion that the 
child draws first the most important per-
son (Алексиева, Ем. 2000, p. 105), we 
have to say that 33.90% of the children 
have drawn their father first, 32.20% of 
the children have begun their drawings 
with their mothers, and only 2.54% of the 
children have started their pictures with 
their sisters or brothers. About 20.34% 
of the children have pictured themselves 
first.
 Thus, usually parents are the 
most important people in a child’s life, 
because 66.1% of them begin their 
pictures with the mother or the father. 
The parents’ importance is also shown 
by the children’s pictures, because most 
of the children (52.54%) have drawn 
themselves next to their parents: 23.73% 
next to the mother; 18.64% next to the 
father, and 10.17% between the mother 
and the father. In addition, parents’ 
influence is obvious by the answer of the 
fifth question, “Who would you prefer 
to resemble when you grow up? Why?” 
Most of the children (78.82%) say that 
when they grow up they would rather 
be like their parents: 44.07% point to the 
mother and 34.75% point to the father.
 Brothers and sisters are important 
parts of the family, too. In spite of the 
fact that 11.87% of the children have 
forgotten to draw their brother or sister 
and only 5.08% would rather be like their 
sister or brother, 27.11% of them say that 
they would rather play with their broth-
ers and sisters. Children want to play 
with a friend (17.8%) or a cousin (5.8%), 
too. To sum up, 50.71% of the children 
prefer playing with other children. Only 
22.04% of the children prefer playing 
with their parents. So the group of peers 
begins to influence a child’s life even 
at the age of six or seven. This fact is 
confirmed by the answer to the fourth 
question (“Imagine that your family is 
going out for a walk who would you 
ask to come with you? Why?”), because 

33.90 % of the interviewed children say 
that they would invite another child for a 
walk. 
 The results of the picture test also 
show some problems. First, in more than 
one third (34.75%) of the pictures, the 
children have forgotten to draw them-
selves. Second, 23.73% of the children 
say that they often play alone. Third, 
the interview shows that there are sad 
children in the drawings (5.08%). 
 These facts show that some children 
aren’t accepted well in their homes and 
that sometimes they feel lonely. 
 If we try to analyze the results ac-
cording to children’s sex, we will discov-
er some interesting facts. Equal numbers 
of boys and girls have drawn themselves 
next to their mothers, but we can see 
that more boys have drawn themselves 
closer to their fathers (27.69%) than girls 
(7.55%). In addition, 47.17% of the girls 
have drawn their mothers first, and only 
20% of the boys have done the same. But 
in 49.23% of the male pictures, the father 
has been drawn first, and only in 15.09% 
of the female pictures the father is drawn 
first. Also, 23.08% of the boys have 
forgotten to draw their mothers, but only 
9.43% of the girls have forgotten to draw 
their mothers. Moreover, 79.25% of the 
girls would rather be like their mothers 
when they grow up, and only 5.66% of 
them prefer being like their fathers. But 
58.46% of the boys would rather be like 
their fathers, and only 15.38% of them 
prefer being like their mothers when 
they grow up. 
 When we try to analyze the results 
according to the type of home in which 
the children grow up, we can see that 
they live in different surroundings. It is 
most obvious by the different percent 
showing how many sad members the 
children’s families have. About 58% of 
the children who are visiting weekly 
preschool group say that there is a sad 
person in their families. Only about 
23% of the other children mention the 
same. So we see that the families of the 
children who visit a weekly preschool 
group live in harder conditions. These 
families are usually very poor, and this is 
one of the reasons their 6- and 7-year-
old children are in a weekly preschool 
group, where they receive not only 
elementary knowledge, but food and 
clean clothes. Because these children 
aren’t at home all weekdays, they often 
expel themselves from their native 
families and forget to draw themselves as 
a part of their families (78.95%). 

 The children who live at SOS 
Children’s Village grow up in a stranger 
situation than other children, because 
they are not in their native families. SOS 
mothers look after them. So they were 
asked to draw their SOS families. Maybe 
this is one of the reasons that 75% of 
them forgot to draw their SOS mothers. 
The rest of these children have drawn 
themselves far away from their SOS 
mothers. They have preferred being next 
to their SOS brothers or sisters. More-
over, 25% of SOS children mention that 
they are sad. The same percent of these 
children say their SOS mothers are sad, 
too. Only 25% of SOS children say that 
there isn’t a sad person in their SOS 
families. 
 In conclusion, we can tell that a fam-
ily picture and a set of questions can give 
us very interesting information, which 
shows that 6- and 7-year-old children 
who grow up in a different situation 
aren’t able to accept their families in the 
same ways. Children’s place at home is 
influenced by their surroundings.
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When can I expect my next issue?

THE NEW SOCIAL WORKER  is published four times a year, 
in January, April, July, and October.  Please allow several 
weeks from the beginning of the month of publication for 
delivery of the print edition. The magazine will be available 
electronically on our Web site (http://www.socialworker.com) 
by the first day of the month of publication.

 As social workers, we are all 
conscious of the fights that we must 
fight—the forces that we can and cannot 
control, the political powers that seek 
to diminish the spirits of our clients, 
and the social stigmas attached to the 
issues that are essentially the meat of 
our work. However, we must also seek 
to confront and hold true to our profes-
sional roots regarding issues within our 
own system of functioning, such as: 
steadfast adherence to ethical standards, 
working to empower vs. enable our 
clientele, and seeking to expand upon 
the image of the social worker. 
 It is an undeniable reality that 
much of the population has a limited 
view of what a social worker is and 
what a social worker does. Many people 
believe us to exclusively be nonprofit 
case managers, to work only with fami-
lies and children, to be the entities that 
divide families vs. unite them, and to 
be professionals within a field rampant 
with high turnover and even higher 
burnout. We must reflect on these 
commonly held images and discern 
what they mean. Furthermore, we must 
determine together what it means to be 
a social worker. 

An Adopted Image

 I now offer up my adopted image 
of what it means to be a social worker. 
We are agents of change who pull from 
a strengths-based philosophy and that 
abide by the core belief system that all 
who come to us for help are entitled to 
such assistance. We are agents of change 
who believe that we are capable of pro-
viding aid through ethically conscious 
interventions drawn from individual 
and social empowerment. We are agents 
of change who believe that equality 

can heal wounds caused by racism, 
homophobia, heterosexism, patriarchy, 
classism, and oppression. We are agents 
of change who want to end oppression. 
These are the social problems that we 
battle, and these are the values that we 
draw from to initiate the social change 
process. 
 Who we are as professionals, how 
we work toward social change, and the 
venues that we work in are boundless. 
It is time to discard the historical image 
of the social worker and to acknowledge 
that we exist in for- as well as nonprofit 
arenas, that 
we work 
within po-
litical sys-
tems, that 
we have an 
impact on 
not only 
individu-
als, but 
also policy 
formation, 
that we can 
and do run 
for politi-
cal offices, 
and that 
we consult 
with educational institutions and major 
national and international organizations. 
Furthermore, we must also remind 
ourselves that we are not lone agents of 
change, and that instead we are con-
nected to one another by our shared 
beliefs and core professional values. 
We must shed the historical image of 
the social worker also not only as a 
means to diversify our professional base 
and experience, but also to ensure the 
survival of our professional discipline. 
Demonstration of adaptation and flex-

ibility serves to demonstrate profes-
sional competency to our clients and 
also demonstrates the vitality or life 
force that exists within this profession. 
Diversification of our professional base 
and vocational avenues also serves to 
bolster interest in those expressing early 
interest in the field. 

Reinventing Ourselves

 Becoming a social worker often 
begins with becoming interested in the 
notion of helping—of wanting to influ-
ence society in a meaningful and lasting 
way. However, many of those express-
ing early interest in the field become 
discouraged as a result of the perpetu-
ated image of what a social worker is 
or does. These words are offered up 
not only to that audience, but also to 
already existing professionals. Social 
workers need to reinvent themselves 
and what we do in order to bring vital-
ity and professional energy into this 
field. We must collectively recognize 
that helping, aiding, and supporting 
others in need may be our common 
thread—the thing that drives us into this 
profession with such passion and vigor. 
However, while that desire may be the 
initial spark, we must work to recognize 
that there are endless creative forms 
of providing support and assistance 
to individuals, groups, and communi-
ties in need. Ingenuity and creativity 
are often the things that best reach our 
clientele because such creative outreach 
efforts are often the efforts that clients 
regard as special and exceptional. These 
unique efforts and forms of our work are 
also the things that continually breathe 
new life into the profession. 
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 Are you considering applying to 
graduate school but you just don’t know 
where to start? The pursuit of a gradu-
ate education is a financial and personal 
investment. It’s important for students to 
make an informed decision before com-
mitting to an advanced degree of study 
like a Master of Social Work (MSW) 
degree. It’s almost like purchasing a 
new car. The average car buyer will visit 
several dealerships before making a final 
purchase. The same strategy should ap-
ply to selecting the MSW program that 
will fit your needs.
 Any major decision in your life 
that will affect your financial, academic, 
and professional career should be ap-
proached with a plan of action that will 
help you make practical decisions. One 
way to demystify the journey to obtain-
ing an MSW is to create what I have 
coined as a Graduate Education Action 
Plan (G.E.A.P). The plan consists of three 
key components that will make your pur-
suit of obtaining a graduate degree more 
attainable: Purpose, Research, and Apply. 
It’s that simple. The G.E.A.P is similar to 
a business plan that an aspiring entrepre-
neur would create before embarking on a 
new business venture. The plan will pro-
vide you with a roadmap to sort out your 
reasons for wanting to earn an MSW or 
any graduate level degree. 

Purpose: Why do you want to 
obtain an MSW?

 The first part of the G.E.A.P should 
focus on your purpose for applying to 
an MSW program. Remember that the 
decision to pursue an advanced degree, 
like an MSW, should be your decision 
and no one else’s. Just because your best 
friend or relative is a social worker does 
not necessarily mean that social work is 
a good fit for you. To be truly successful 
and fulfilled in an MSW program, you 
have to possess the passion and motiva-
tion to want to earn the degree in order 
to make a meaningful contribution to 
the field of social work. You should not 
expect to find your passion once you get 
to graduate school—you should come 
into the program motivated and driven 
to contribute and gain new knowledge in 
the social work field.

 Also assess why you want to apply 
to a particular type of MSW program at 
a particular university. For example, will 
the universities that you are applying to 
provide you with the skills to reach your 
goal to better serve your community, 
individuals, and families? Will the MSW 
degree provide you with the conceptual 
and practical knowledge you need to 
achieve your lifelong dream of address-
ing international issues? Is the university 
conducive to learning? If the answers 
are yes, then you should start applying 
to those graduate schools of social work 
that you feel are conducive to learning 
and that will best prepare you to practice 
international and family-centered social 
work. If the answers are no, or if you 
have different goals, I recommend that 
you continue your research until you find 

the university 
that provides the 
MSW program 
that will meet 
your academic 
and career goals. 
Whatever the 
outcome, you 
should feel proud 
in knowing that 
your diligence in 
following a plan 

of action will yield a more rewarding and 
beneficial outcome. 
 During the initial stages of the 
admissions process to a particular institu-
tion, students begin to form their first 
impressions of the social and intellectual 
character of the institution (Tinto, 1993). 
Therefore, it’s critical for prospective stu-
dents to take the time now to thoroughly 
investigate various universities and their 
graduate programs to make sure that 
it’s the right fit. The G.E.A.P will help 
you make informed decisions that will 
ultimately turn your purpose into reality. 

Research: Which universities 
will provide the knowledge 
base to help you become a 
proficient social worker?

 Typically, students start their re-
search of graduate programs by visiting 
the university’s Web site and requesting a 

program brochure and admissions appli-
cation. To get the information you need 
to make a well-informed decision, you 
must incorporate other research compo-
nents in your G.E.A.P. 
 Information	Sessions. Most gradu-
ate schools hold monthly information 
sessions that are designed to give the pro-
spective student an opportunity to visit 
the campus and learn more about the 
program and university from the director 
of admissions, faculty, and dean. This 
is a great opportunity for applicants to 
take a tour of the campus and to inquire 
about program prerequisites, testing, 
the program structure and curriculum, 
admissions criteria, and financial aid.
 Class	Visits. Scheduling a time to sit 
in on several different course sessions is 
a good way for a prospective student to 
assess the professors’ teaching style, depth 
and quality of content, and student-teach-
er interaction. Depending on the class dis-
cussion, this is also an opportunity for you 
to showcase your interest and knowledge 
in the course topic by participating in 
class discussions. If you don’t voluntarily 
participate, it’s likely that the professor 
will engage you in class discussion.
 Graduate	Fairs. Generally 
between the months of September and 
November, universities across the country 
host graduate fairs for their current 
undergraduate students and alum to 
come and meet with graduate program 
representatives from different academic 
disciplines. The fair is an opportunity for 
prospective graduate students to inquire 
about such things as the admissions 
process, financial aid, student-to-faculty 
ratio, and student services. It’s important to 
not get overwhelmed by the vast number 
of programs represented at the graduate 
fair. Stay focused. If you know for sure that 
your passion is to pursue an MSW, do not 
waste your time talking to a representative 
who is promoting the biochemistry 
program. However, if you are weighing 
your option between two graduate 
programs, by all means talk with each 
representative to gather more information. 
 Individual	Meetings. If after attend-
ing an information session or graduate 
fair you find that you would like to get 
more information, you should schedule a 
time to visit one-on-one with the direc-

Tackling the Graduate Admissions Process with a 
Graduate Education Action Plan (G.E.A.P)

by Felicia L. Townsend, MBA
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tor of admissions, a faculty member, or 
other program representatives to get your 
questions answered. Come prepared with 
a set of questions in hand. Some graduate 
programs have a larger student popula-
tion and may not be able to grant as many 
individual meetings as a smaller program. 
 E-mail	and	Telephone.	These are 
two of the most popular methods for 
students to communicate with admis-
sions representatives. However, if you 
choose to use these modes of commu-
nication, proceed with professionalism 

and brevity. For 
example, you 
should not use 
e-mail as an op-
portunity to get all 
of your questions 
answered. Your 
e-mail should not 
exceed two short 

paragraphs. Remember that admissions 
representatives receive an overwhelm-
ing number of e-mails from applicants 
daily. Therefore, in order for them to 
respond to each e-mail in a timely man-
ner, they would prefer not to be given 
ten questions to address in each e-mail 
they receive. Also, if you speak with the 
admissions director or other representa-
tive via telephone, you should maximize 
your conversation by having your ques-
tions prepared before placing the phone 
call. Also, some of your questions may 
be addressed in the program’s brochure 
or Web site, and you should therefore 
use the time with the admissions repre-
sentative to discuss other pertinent issues. 
 Sometimes communicating with an 
admissions or other university representa-
tive can turn into an awkward situation if 
done improperly. Instead of using Hey, Hi, 
and Hello to start your e-mail message, use 
such introductions as Dear, Greetings, or Good 
Morning. This will change the tone from an 
informal to a more professional one. Also, 
avoid using the person’s first name unless 
instructed to do so. Instead, these represen-
tatives should be addressed with appropri-
ate titles or prefixes, such as Dean, Profes-
sor, Dr., Mr., Ms., or Mrs. If you are unsure 
of the title, err on the side of caution and 
address the person by his or her full name. 

Applying: Once you find the 
university that fits your goals, 
start the application process.
 
 Applying to graduate school can 
be a very stressful and tedious process. 

According to the National Center for 
Education Statistics, between 1976 and 
2004 enrollment in graduate programs 
increased 62 percent from 1.3 million to 
2.3 million, and by 2015, graduate enroll-
ment is expected to reach 2.6 million. 
Unfortunately, everyone who applies to 
graduate school does not get accepted. 
Therefore, you must take the time to 
put together a comprehensive, well-
presented application package that will 
set you apart from other applicants and 
provide the admissions committee with a 
good sense of your potential to succeed 
in an advanced degree program. Follow 
the directions outlined on the application 
and, if in doubt, contact the university 
for clarification. 
 Although each component of the 
application is evaluated thoroughly by 
the admissions committee, the personal 
statement and letters of recommenda-
tion are two of the most important areas 
that are needed to help the committee 
make its decision. Considering that you 
will not be present when the admissions 
committee reviews your application, it’s 
important for you to “tell your story” in a 
well-written personal statement. The per-
sonal statement enables the admissions 
committee to rate your writing and rea-
soning skills. It also provides the commit-
tee an opportunity to assess your ability 
to follow instructions. For example, if the 
application requires a minimum of five 
to seven double-spaced typed pages, do 
not submit three hand-written pages. The 
committee will probably assume that if 
you were given a class assignment that 
requires a minimum of fifteen to twenty 
pages, you may only turn in seven. 
 Most importantly, check your 
personal statement for typographical and 
grammatical errors. For example, admis-
sions committee members are aware that 
you are applying to several universities. 
However, they would prefer that you 
remove the name of the other university 
from the personal statement that you’ve 
submitted for review. This is a clear sign 
that the applicant is not taking the admis-
sions process seriously and is probably us-
ing the same personal statement for each 
university to which he or she is applying. 
 Next, you should secure letters of 
recommendation from people who have 
firsthand knowledge of your academic 
and work experience. Take the time to 
identify people who can make a good 
assessment of your writing skills, prob-
lem-solving ability, and work ethic. Once 
someone has agreed to submit a letter 

of recommendation on your behalf, you 
should send a thank you note to show 
your appreciation. Also, if you are in 
the early stages of your undergraduate 
studies, I recommend that you build a 
working relationship with at least two of 
your academic professors. You should 
talk with them now about your interest in 
pursuing a graduate degree and let them 
know that you will contact them in the 
near future to write a letter of recommen-
dation on your behalf.

Waiting for the Admissions 
Decision

 One of the most stressful periods of 
the admissions process for the applicant 
is waiting for the admissions committee’s 
decision. Some universities will provide 
a decision within a couple of weeks, and 
some within a few months. If you have 
not received your decision or an update 
within one month from the time you 
submitted your completed package, you 
should follow up with the admissions 
representative by sending a friendly 
e-mail or phone message requesting an 
update. Once you receive your update 
from the admissions representative, you 
should feel confident in knowing that 
the process is still underway. Remember 
that whatever the outcome may be, it’s 
important for you to continue to make 
plans to move to the next level of your 
academic and professional career. 
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The Confounding Influence of Age as an Explanation for 
Memory Loss Among Older Adult Long Term Care Residents

by Brian Garavaglia, Ph.D.
 Aging is often viewed as the central 
component behind memory decline 
found in older adults. Intuitively, it ap-
pears quite straightforward; aging leads 
to memory decline. Yet, when problems 
in older adult memory happen, is the 
attribution of the aging process causing 
these changes a satisfactory explanation? 
For many the answer is yes, but it is not 
always that simple or clear. Although 
science strives for parsimony, this type 
of parsimony is far from explanatory. 
Furthermore, when an older adult enters 
a hospital, nursing home, or rehabilita-
tion center and memory issues start 
to surface, is aging again the causative 
component? What will entail is hope-
fully a brief, yet informative discussion 
and response to these questions. The 
exposition that follows will hopefully 
demonstrate the need to look at memory 
issues in the older adult and understand 
the underlying complexity that exists. All 
too often clinicians, family members, and 
laypersons attempt to reduce issues to a 
level of simplicity that fails to capture the 
true complexity of the problem. Unfor-
tunately, when this happens, it not only 
perpetuates older adult stereotypes, but it 
fails to adequately address memory prob-
lems that may be quite correctible. 
 In examining the data, only ap-
proximately 25 percent of the variability 
is explained by age (Ferrer, Salthouse, 
McArdle, Steward, & Schwartz, 2005; 
Schultz & Salthouse, 1999; Sliwinski, 
Hofer, Hall, Buschke, & Lipton, 2003). 
This leaves us with a considerable 
amount of unexplained variance. What 
this means is that approximately three 
quarters of change found in older adults’ 
memory cannot be attributed to age 
alone. Diagram 1 demonstrates an inner 
circle, showing that about a quarter of 
the change in memory can be accounted 
for by age. However, notice the amount 
of factors that exist outside of the smaller 
circle, approximately three-quarters of 
the factors that play a role in memory 
change witnessed in the older adult. 
 What this demonstrates is that as 
one ages, quite contrary to what many 
anticipate, it becomes more difficult to 
isolate these effects of aging. Therefore, 
determining age and its association with 

memory is not as clear as most would 
come to believe. Unfortunately, many 
associate strict and irreversible causal 
relationships between memory problems 
and age, and these mistaken assumptions 
and errors of reasoning become even 
more pronounced when one examines 
nursing homes and mistaken assump-
tions made by nursing home staff (“Nurs-
ing home myths,” 2003; Vann, 2004). 
In addition, it appears that being more 
professionally trained does not insulate 
nursing home professionals from stereo-
types, especially as they relate to aging 
and memory (Hefner, 2001).  
 It is evident that age does play a 
role in certain aspects of memory, but 
when examining the large amount of 
unexplained variance, one has to look 
to other areas, especially confounding 
variables, that are important in explain-
ing memory. For instance, one of the 
critical areas that needs to be considered 
is health. The effect of health, or lack 
thereof, is critical for memory (Chan, 
Ho, Cheung, & Albert, 2005; DeFrias, 
Dixon, & Backman, 2003; “A link,” 
2003). At all ages, being in poor health 
can significantly affect memory, and 
given that older adults typically have 
more diseases, especially chronic in 
nature, one can anticipate that these dis-
eases would have significant impact on 
an older adult’s memory. Diseases such 
as hypertension, congestive heart failure, 
or diabetes, diseases that are frequently 
part of the long-term care environment 
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and often not considered as being related 
to memory, actually can have a strong 
impact on memory. Moreover, psycho-
logical health may be more important in 
its implications for older adult memory 
than physical health, especially given the 
level of depression found among nursing 
home residents (vanHooren et al., 2005).
  

Other Confounding Factors 
on Aging Memory

 Older adults typically use more 
medication than other age groups. The 
average older adult uses four to five 
medications daily, and those within nurs-
ing homes average double that amount 
(Ferrini & Ferrini, 2000; Merck Manual of 
Health and Aging, 2004; Wooten & Gala-
vis, 2005). For instance, blood pressure 
and pain medication are very common 
among this age group. Although both 
are important for addressing medical 
conditions in later years, they can also 
have important and pronounced effects 
on memory. For example, many blood 
pressure medications can cause leth-
argy, as well as slightly altering states of 
consciousness and memory, and these 
mild alterations may hold significant 
results for memory in older adults. Even 
many medications that are sold over the 
counter, especially for cold and allergy 
symptoms, may produce anticholiner-
gic effects, which can lead to memory 
problems, especially among older adult 
members. 
 Associated with the polypharmacy 
issue above is the biological changes 
that happen as we age. Medications 
have to be specially tailored to the 
age and the level of debilitation in the 
person. However, most drugs continue 
to be tested on younger populations 
with dosage recommendations that are 
based on more youthful trial participants 

Change result of other factors
About 75%

Change result 
of age

About 25%

Diagram	1.		Factors	involved	in	
memory	change	of	older	adults

Research
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(Steinmetz, Coley, & Pollock, 2005). 
The pharmacokinetic effect, such as the 
metabolism of the drug(s) in the liver and 
elimination and excretion of the drug(s) 
from the kidneys, is usually reduced with 
age (Estelle & Simons, 2002; Health and 
Medicine Week, 2005). What this entails is 
that medications may stay longer in the 
body and the same strength medication 
used on the younger population may also 
have an increased effect on older adults. 
Along with this issue is the likelihood for 
medication interaction, which increases 
with the more medications that are used. 
Here again the potential of multiple 
medication use and reduced metabolism 
of the medication can accentuate the 
likelihood for pharmaceutically induced 
cognitive problems and memory issues in 
the older adult.  
 Nutrition may have an important 
impact on memory as well. Although 
nutrition is often taken for granted, it has 
been estimated that as many as 10 to 25 
percent of the older adult population is 
malnourished (Ferrini & Ferrini, 2000). 
Although caloric intake is often reduced 
with older age, an important nutritional 
balance still needs to exist (Consumer 
Reports on Health, 2003; USA Today, 2005; 
Walsh, 2002). Not having an appropri-
ate intake of certain vitamins, minerals, 
fatty acids, proteins, and carbohydrates 
can and does affect memory, and with 
the level of potential malnutrition found 
among older adults, especially within 
long-term care settings, this is an im-
portant consideration that needs to be 
examined as it relates to memory. Even 
hydration is an important nutrition con-
sideration (Ritz & Berrut, 2005). Many 
elderly people may not be receiving 
adequate hydration within long-term care 
settings, leading to memory problems.   
 Depression can also be instrumen-
tal in memory problems. Depression 
in the elderly often goes unrecognized 
because of stereotypes associated with 
this age group (Ferrini & Ferrini, 2000). 
With younger individuals, one of the 
cardinal signs of depression is problems 
with memory. Yet, among older adults, 
this becomes overlooked and associ-
ated with “normal aging.” Furthermore, 
depression in older adults will demon-
strate different presentations that when 
coupled with anxiety and the stereotypes 
of aging, make it a formidable challenge 
to diagnose (“Depression is different,” 
2005; Smallbrugge, Jongenelis, Pot, 
Beekman, & Esfsting, 2005). Depression 

can be another confounding 
feature that is too frequently 
not addressed or failed to be 
viewed as playing a critical 
role in memory loss among 
older adults. 
 Before leaving this 
topic, the influence that 
stress has upon older adults 
and their memory has to be 
mentioned. Not all stress 
is negative, and although 
individuals of all ages expe-
rience stress, enduring and 
unremitting stressors can 
have a pronounced effect 
on memory. Furthermore, movement 
into a long-term care facility is often a 
very stressful experience for many older 
adults. Stress hormones often accompany 
the stress response, and some of these 
stress hormones have negative effects 
on memory, especially in the retrieval 
of information (Newcomer et al., 1999).  
James McGaugh (2000) found that 
increased glucocorticoid levels such as 
cortisol, a specific hormone released dur-
ing stress, has profound implications for 
memory. The higher the glucocorticoids 
in the blood, the greater the memory 
impairment that was found. Moreover, 
higher stress hormones such as cortisol, 
sustained over a period of time as the re-
sult of prolonged stress, have a neurotox-
ic impact on the cells in a critical brain 
region called the hippocampus, poten-
tially leading to cell death. As a result of 
cortisol’s toxic impact on the hippocam-
pal region of the brain, impairment in 
memory, especially with the consolida-
tion and retrieval of information, is com-
mon. (Sapolsky, 1992; Sapolsky, 2001; 
Sapolsky, 2004). This may help explain 
why so many older adults, after being ad-
mitted to long-term care facilities, start to 
demonstrate memory problems. It may 
not be that the older adult “just started to 
go senile,” but rather that the stress of the 
new residence or placement into such a 
facility has created a significant level of 
stress, subsequently leading to memory 
problems from the stress response. 

Summary  

 There are other variables that could 
further be delineated as playing critical 
roles in the unaccounted variance found 
among aging memory. However, this list 
should provide an important account of 
many variables that can confound stud-

ies of older adult memory and make it 
difficult to isolate the effects of aging and 
memory in exclusivity from these other 
variables. For sure, attributing age as the 
sole source of memory disturbance is 
often too simple an explanation. Further-
more, a vast amount of memory loss is 
simply not explained by just the single 
variable of age. However, it continues 
to be used by many in society, in health 
care, and in particular, long-term care, 
to explain the deterioration of memory. 
Memory loss or disturbance is frequently 
associated with age and becomes an easy 
heuristic to use as a causative explana-
tion. However, as has been shown in this 
article, age is neither a necessary, nor 
sufficient cause for explaining most of 
the variance in memory problems found 
among the elderly. Hopefully this article 
will help to bring about a greater holistic 
evaluation of older adults and issues 
related to memory in long-term care and 
prevent cursory diagnoses of age-related 
cognitive changes or dementia to be 
reached out of convenience without any 
appropriate supporting evidence.    

References

Antimicrobials: Altered pharmacokinetics 
in the elderly make antimicrobial dosing dif-
ficult. (2005, May 16). Health & Medicine Week, 
p. 95.

Chan, A. S., Ho, Y., Cheung, M., & Albert, 
M. S. (2005). Association between mind-body 
and cardiovascular exercises and memory 
in older adults. Journal of American Geriatrics 
Society, 53 (10), 1754.

De Frias, C. M., Dixon, R. A., & Backman, 
L. (2003). Use of memory compensation 
strategies is related to psychosocial and health 
indicators. The Journals of Gerontology: Series 
B: Psychological Sciences and Social Sciences, 58B 
(1), 12.



�0     The New Social Worker     Winter �007

From the publishers of THE NEW SOCIAL WORKER®
DAYS IN THE LIVES OF SOCIAL WORKERS 
54 Professionals Tell “Real-Life” Stories From Social Work Practice
3rd Edition

 Spend a day with 54 professional social workers, each in a different setting. Take a look at the ups and 
downs and ins and outs of their real-life days in the “trenches” of social work practice.
 Each chapter presents a first person look at social work practice, with the following areas represented: 
health care, HIV/AIDS, schools, children/youth/families, disabilities, mental health, substance abuse, private 
practice, criminal justice, older adults and the end of life, management, veterans and the military, higher educa-
tion, international social work, and working in communities.
 This book is the ultimate guide to social work careers. Whether you are  a social work student, an 
experienced professional wishing to make a change in career direction, or just thinking about going into the 
field, you will learn valuable lessons from the experiences described in DAYS IN THE LIVES OF SOCIAL 
WORKERS.
 The third edition contains six new chapters, expanding the sections on international social work, health 
care social work, older adults, and children/youth/families. The chapter on disaster mental health has been updated 
to include content on the writer’s experiences related to 9/11. 

Edited by Linda May Grobman, ACSW, LSW, Founder, publisher, and editor of THE NEW SOCIAL WORKER.

ISBN: 1-929109-15-6 2005    Price: $19.95     410 pages   Shipping/Handling: add $7.00/first book, $1.00/each additional book in U.S.
Canadian orders: add $9.00/book. Other orders: add $12.00/book. If ordering from Pennsylvania, add 6% sales tax.
Use order form on back cover or inside front cover of this magazine, or order from White Hat Communications, P.O. Box 5390, Harrisburg, PA 17110-0390.

Depression is different in older adults. (2005). 
Geriatrics, 60 (12), 12.

Estelle, F., & Simons. R. (2002). Comparative 
pharmacology of H1 antihistamines: Clinical 
relevance. The American Journal of Medicine, 113 
(9A), S38.

Ferrer, E., Salthouse, T. A., McArdle, J. J., 
Steward, W. F., & Schwartz, B. S. (2005). 
Multvariate modeling of age and retest in 
longitudinal studies of cognitive abilities. 
Psychology of Aging, 20 (3), 412

Ferrini, A. F., & Ferrini, R. L. (2000). Health in 
the later years. Boston: McGraw-Hill.

Hefner, R. L. (2001). Exploring the percep-
tions of nursing personnel towards the elderly. 
(Doctoral dissertation, Chicago School of Pro-
fessional Psychology). Proquest, AAT 3072960

High blood sugar may harm memory (2003, 
June). Consumer Reports on Health, 15 (6), p. 10.

High-fat diets hinder memory (2005, April). 
USA Today, 133 (2719), 3. 

A link between high blood sugar and memory 
problems. (2003, May). Tufts University Health 
& Nutrition Letter, 21 (3), 7.

McGaugh, J. L. (2000). Memory—A century of 
consolidation. Science, 287, 248.

The Merck Manual of Health & Aging. (2004). 
Whitehouse Station, NJ: Merck & Co. 

Newcomer, J., Selke, G., Melson, A., Hershey, 
T., Craft, S., Richards, K., & Alderson, A. 
(1999). Decreased memory performance 
in healthy humans induced by stress-level cor-
tisol treatment. Archives of General Psychiatry, 
56, 527.

Nursing home myths and realities (Metro 
Edition). (2003, Jan 31). San Antonio Express-
News, 3E. 

Sapolsky, R. M. (1992). Stress, the aging brain, 
and the mechanisms of neuron death. Cambridge, 
MA: MIT Press.

Sapolsky, R. M. (2001). Depression, antide-
pressants, and the shrinking hippocampus. 
Proceedings of the National Academy of 
Sciences of the United States of America, 98 
(22), 12320-12322.

Sapolsky, R. M. (2004). Why Zebras don’t get 
ulcers. New York: Henry Holt. 

Schulz, R., & Salthouse, T. (1999). Adult devel-
opment and aging: Myths and emerging realities. 
Upper Saddle River, NJ: Prentice Hall.

Sliwinski, M. J., Hofer, S. M., Hall, C., 
Buschke, H., & Lipton, R. B. (2003). Model-
ing memory decline in older adults: The 
importance of preclinical dementia, attrition, 
and chronological age. Psychology of Aging, 18 
(4), 658. 
 
Smalbrugge, M., Jongenelis, L., Pot. A. M., 
Beekman, A. T. F., & Esfsting, J. A. (2005). 
Comorbidity of depression and anxiety in 

nursing home patients. International Journal of 
Geriatric Psychiatry, 20 (3), 218. 

Steinmetz, K., Coley, K. C., & Pollock, B. G. 
(2005). Assessment of geriatric information 
on the drug label for commonly prescribed 
drugs in older people. Journal of the American 
Geriatrics Society, 53 (5), 891.

van Hooren, S.A.H., Valentijn, S.A.M., 
Bosma, H., Ponds, R., van Boxtel, M.P.J., 
& Jolles, J., (2005). Relation between health 
status and cognitive functioning: A 6-year 
follow-up of the Maastricht aging study. The 
Journals of Gerontology, 60B (1), 57. 

Vann, K. (2004, Oct 26). New age of nursing 
homes as boomers are getting older. Chicago 
Tribune (final edition). 2.

Walsh, J. (2002). Brain candy: Focus on foods 
that fuel your mind and memory. Environmen-
tal Nutrition, 25 (3), 1.

Wooten, J., & Galavis, J. (2005). Polypharma-
cy: Keeping the elderly safe. RN, 68 (8), 44. 

Ritz, P., & Berrut, G. (2005). The importance 
of good hydration for day-to-day health. 
Nutrition Reviews, 63 (6), Part II, S6

Brian Garavaglia, Ph.D., is a gerontolo-
gist in Michigan with interests in dementia, 
delirium, and depression, especially within 
long-term care. He has worked as a long-term 
care administrator and ethicist, and teaches at 
colleges in the Detroit metropolitan area.

http://www.socialworker.com/home/Publications/Social_Work_Books/Days_In_the_Lives_of_Social_Workers/


The New Social Worker     Winter �007    �1

News of the Profession

 The 24th Annual Social Work Day at the United Nations has 
been scheduled for Friday, March 23, 2007. The event will take 
place from 1:00-4:00 p.m. at the United Nations headquarters in 
New York City.
 This year’s theme is 
“Women and Develop-
ment: Best Practices.” 
Social Work Day at the 
UN is “a unique forum 
for social work students, 
practitioners, and educators 
to convene at the UN to 
learn more about the UN, 
innovative projects and is-
sues related to international social work and the critical role social 
work plays in the international arena.” The event is co-chaired 
by Janice Wood Wetzel and Robin S. Mama.
 For updates on this year’s Social Work Day at the UN, see 
the Web site at: http://bluehawk.monmouth.edu/swork/UN

24th Annual Social Work Day at the UN

Photo credit: WHO/P. Virot

Write for The New Social Worker
 We are looking for news, feature articles, photos, and 
other items of interest from social workers, social work 
students, and social work educators. Have an idea? Send 
your idea or completed submission to lindagrobman@
socialworker.com to be considered for publication in The 
New Social Worker. We look forward to hearing from you soon!

http://bluehawk.monmouth.edu/swork/UN
mailto:lindagrobman@socialworker.com
http://www.wcupa.edu
mailto:mswprogram@wcupa.edu
http://www.wcupa.edu
http://www.erikson.edu
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Playing Nice, and Other Lessons 
From the Field: The First 18 Months

by Sandra Fortier, LMSW

 In the eighteen months since I 
earned an MSW degree and began 
working (for money!) in the field of social 
work, I have been enlightened, some-
times disillusioned, and, most important-
ly, educated in the school of the life of a 
social worker. The lessons I have learned 
cannot be taught in the classroom, but 
are vital to one’s success as a new social 
worker. I share them here in hopes of 
enlightening other soon-to-be social 
workers and commiserating with fellow 
new social workers.

Lesson #1: What do you do 
again?

 Upon leaving the protective 
atmosphere of graduate school and 
entering “the real world,” I discovered 
that the general population was clueless 
about the profession I had just entered. 
When meeting new people, attending 
social gatherings, and even reuniting with 
family members, the question “What do 
you do?” is standard. After graduating, 
it felt so good to reply, “I am a social 
worker.” I had no idea that I would have 
to explain so much more! In my short 
experience, most people have associated 
my occupation with one of two things: 
a child protective services worker or a 
veritable martyr. Many people assumed 
the term “social worker” meant I 
worked for county or state child welfare 
departments, removing children from 
abuse or neglect situations. However, 
during the summer after my graduation 
when I stayed on at my internship 
working with families with HIV/AIDS, 
I was often viewed as a martyr. People 
would say “Wow, how do you do that? It 
must be so hard!” 
 Additionally, most people do not 
realize that a large number of social 
workers are employed as clinical social 
workers or therapists. When I began 
working as a therapist, some people 
would respond “Can you do that as a 
social worker?” 
 In the past eighteen months, I’ve 
learned the importance about being 
very clear myself about what I do and 
to develop a short “sound bite” that 

explains my job to others. “I’m a social 
worker” just doesn’t cut it, so now I add, 
“I provide therapy to children in foster 
care.” Just adding a few more words 
improves the public’s understanding of 
our profession by leaps and bounds.

Lesson #2: What I learned 
from “Hooters” (Yes, the 
restaurant chain)

 Some of my fellow social workers 
were planning an agency lunch outing. 
A good chance to network and build 
relationships within our agency! Where 
was the luncheon to take place? Hooters! 
But we’re social workers; we don’t go to 
Hooters!! What about the objectification 
of women, the sexualized exploitation 
of young women employees working for 
minimum wage?! I was shocked to be the 
sole minority in my outrage. After all, we 
were all social workers! That’s when I 
learned that graduate school and real-life 
social work are very, very different. 
 Graduate school was such a thrilling, 
energizing experience. In class, we were 
all there because we truly cared about 
people and social justice. We were fight-
ers, liberators, the staunchest advocates 
for every marginalized person, and de-
fenders of equality. We were led by our 
professors, who prodded us to constantly 
examine issues from various cultural and 
ethical perspectives. While most of us 
weren’t actually out in the community 
fighting these battles, we felt strongly, we 
spoke strongly, and we wrote about it all 
in our class papers. 
 Naturally, I assumed that when I 
entered the workplace as a social worker, 
I would again be surrounded by like-
minded people who cared about the 
issues I did and were up for the battles 
I thought social workers were supposed 
to fight. Not so. Outside of the academia 
microcosm, social work is filled with 
diverse people with diverse backgrounds, 
beliefs, personalities, and motivations. 
There are social workers who live their 
lives in pursuit of social justice...and 
there are social workers who are simply 
employed as social workers. There are 
even (to my shock!) social workers who 
are employed as social workers, but 
hardly work—and, no, talking on your 

cell phone to various friends all day does 
not count as working. Social work is just 
like any other field of employment: there 
are dedicated employees, marginal em-
ployees, over achievers, and people who 
should have been fired a long time ago. 
Rather than assume my own opinions 
about social justice will be shared by fel-
low social workers, I’ve learned to accept 
the diversity within the profession. I’ve 
learned to share my beliefs about social 
justice when appropriate and to recog-
nize that, although we share credentials, 
we don’t all view social justice in the 
same way, nor hold it in the same place 
in our hearts. 

Lesson #3: Learning to Play 
Nice with Others 

 Social workers are employed in a va-
riety of fields, and I (pre- and post-gradu-
ation) have had the pleasure of working 
in several—public schools, residential 
treatment facilities, and nonprofit social 
service agencies. I left graduate school 
knowing what was right, and in class, we 
could almost always agree on the right 
way to work with a client. However, 
when I became one of the few (or the 
only) social worker(s) in the midst of 
other professionals, I often got shouted 
out pretty quickly. Needless to say, I had 
not yet begun to learn the art of gradual 
change. I was right! Why couldn’t the 
other non-social work professionals see 
that?! 
 Take public schools, for instance. 
Teachers did not always agree that a 
homeless student’s unruly behavior is 
understandable, or that children arriv-
ing late to school may have real excuses 
for their poor attendance (like a mother 
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using drugs or lack of a family vehicle), or that children without 
winter coats are entitled to be provided with one. 
 In a residential treatment setting, non-social worker col-
leagues often did not agree that punishing behavior is not best 
practice treatment, or that a child’s worsening behavior can 
sometimes be the result of emotional healing, or that every 
child, no matter what they have done, deserves unconditional 
love, affection, and respect.  
 No, colleagues do not always see things through “social 
work” lenses and, as a new social worker, I have perfected nei-
ther the fine art of winning others over to my side, nor the art 
of tolerating momentary injustice in favor of the “big picture.” 
No, my technique had been more of the bulldozer kind, which, 
believe me, often gets you stuck in the mud. On my muddy 
trek through my first eighteen months as a social worker, I have 
learned that the loudest voice is not necessarily the one heard. 
Also, kindness and validation go a really long way, as does 
acknowledging that professionals usually share the same inten-
tions if not the same means.  

Lesson #4: A Social Work Family

 In the past eighteen months, one constant has been an 
invaluable source of support, affirmation, and re-energizing: the 
national and local social work community. Participating in the 
professional social work community has given me a sense of 
belonging, purpose, and solidarity. For me, knowing that there 
is an entire professional organization of people who believe 
in social justice is re-affirming and spiritually strengthening. 
Additionally, the community provides learning opportunities, 
continuing education, professional publications, conferences, 
and other resources that allow me to continue honing my skills. 
Organizations like the national and local NASW, clinical social 
work societies, international listservs like the Women’s Com-
mission and Poverty Net, and publications like The New Social 
Worker and Social Work Today, are all well-worth the membership 
and subscription fees.
 These lessons were sometimes difficult to learn, sometimes 
energizing, but nevertheless essential to my own growth and 
development as a social worker. I reflect on my first eighteen 
months with the knowledge that by learning these lessons and 
sharing this journey with other beginning social workers, I am 
stronger and more prepared for the next eighteen.

Sandra Fortier, LMSW, is a graduate of California State University-
Sacramento and a licensed social worker in New Mexico.
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 Nobody likes to be a newbie in the 
office, especially an office full of social 
workers and psychotherapists—people 
trained to assess and diagnose. Be the 
new girl in town? Yikes! But my experi-
ence in switching from one mental health 
agency to another, along with working 
with a completely different popula-
tion, proved to be more than just a new 
beginning. It was a topic—“how does the 
new social work practitioner fare when 
beginning anew, again, in a new work 
environment”—I thought deserved its 
own spotlight.

The Invitation

 No matter what field you’re in, ev-
eryone loves to hear the words: “We’d 
love to have you join us…how soon 
can you start?” The ol’ job offer, can’t 
ever get too many of those. But when 
these words fell into my lap recently, I 
felt as if I had been stung by the bee of 
indecision; injected with both joy and 
dread. 
 Out of graduate school less than two 
years, I had been working in the same 
agency where I completed my second 
field placement, and was just settling in. 
But getting another job offer...I felt my-
self slowly being tempted to hop on that 
changing jobs rollercoaster ride. 
 “Uh, well, I will need some time to 
think this over,” was my cool, collected 
and ambivalent answer. Though I bought 
some time to deliver my final decision, 
as I explained, “to gather all the facts to 
make the best career choice,” the truth of 
the matter was I needed time to sort out 
the influx of mixed emotions I felt. 

 Changing jobs is counted among the 
more stressful life events modern man, 
or in this case woman, may encounter. 
And the fact that I’m a clinical social 
worker trained in the fine art of handling 
human emotion didn’t exactly translate 
into instant immunity to the usual stress 
experienced by such an event. In fact, 
because I’m fairly new to the field, I 
found the transition all the more precari-
ous and wrought with aching growing 
pains. 

Leaving the Familiar 

 I liked my job as a psychothera-
pist in the AIDS Mental Health Clinic 
(AMHC). Since I’d been there, I had 
developed many deep ties with col-
leagues, clients, and the environment. 
Any consideration of leaving threw me 
into a state of premature mourning. 
 My colleagues and I spent more 
waking time at AMHC together than we 
did anywhere else. And, by virtue of the 
work we did with our clients, we came 
to share and show sides of ourselves and 
support one another in ways that you 
wouldn’t necessarily find in an automo-
bile manufacturing plant or a corporate 
law firm, for that matter.
 We felt like family. We knew each 
other’s habits and idiosyncrasies, likes 
and dislikes, joys and sorrows. We were 
a constant part in each other’s daily rou-
tines, and each time I thought of leaving, 
a spray of mist coated my eyes. Was this 
usual? “It’s just a job,” I thought. But I 
knew better.
 If my colleagues fed my soul at 
work, then my clients fed my heart. For 
me, it’s an honor and a most heartfelt ex-
perience to sit with clients as they share 
themselves, slowly peeling off protective 
layers as they move toward a deeper 
understanding of themselves. And many 
of my clients were in the midst of making 
such movements. 
 Could I really leave now? Was it 
ethical and of professionally sound judg-
ment for me to terminate at this point in 
the work just because I wanted to gain 
more experience? Would I be hurting 
my clients, abandoning my clients? Had 
I grown too attached to my clients? How 

would my clients feel about working with 
a different therapist? My job was to help, 
not to hurt. 
 Of course, there were one or two 
clients I was quietly relieved about trans-
ferring. Yet the thought of parting at this 
point in the work with clients for whom 
I felt a deep sense of care and respon-
sibility, and from whom I had learned 
immeasurable wisdom, plagued me. 
 Although things weren’t perfect, 
I was comfortable and at ease in the 
AMHC environment. I knew how 
things worked there. I had my groove 
down. The paperwork, the protocols, the 
agency politics, where the light switches 
were when I was last to leave at night—it 
was truly a second home! 
 But at some point and in some way, 
we all need to venture from the familiar 
to the unknown for growth to take place. 
Professional and personal growth, after 
all, was the main motivating factor for 
my decision to even entertain the idea of 
working elsewhere. I desperately wanted 
experience working with children and 
adolescents, and in truth, AMHC could 
never offer that.
 So, with the knowledge that I would 
be leaving the comforts of home so to 
speak, working longer hours, in a more 
rigorous environment all with the sole 
intention of gaining varied experience, I 
accepted the offer at Clinic B (a general 
population outpatient mental health 
clinic) and ruefully gave my notice to 
AMHC. 

New Kid on the Block

 With terminations completed, 
paperwork finished, and exit interview 
behind me, I was now out of the gates 
and galloping with bittersweet excite-
ment toward the newness I was about to 
face. 
 And it was exciting, at first. There 
was the novelty of a new route to work 
in a different part of town, having my 
own private office space, and a whole 
new order of things with a new computer 
system, protocols, and people, of course. 
But the evil triplets of doubt, uncertainty, 
and longing for the familiar were riding 
on excitement’s coattails. 

Beginning Anew, Again—Reflections of a 
New Social Worker

by Veronica L. Vaiti, LMSW

Your Social Work 
Career
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 Currently, Elanouari is interning 
in the department of psychiatry at San 
Francisco General Hospital, providing 
casework services to the acutely mentally 
ill in black ethnic and forensic focus 
acute inpatient units.
 “Forensics is challenging and inter-
esting,” she says. “A lot of inmates, es-
pecially people of color, are vulnerable. 
About 50 percent are mentally ill, and 
there is a lack of mental health treatment 
in facilities.”
 Although the multilingual student 
comes from a different culture from the 
women she works with, she has formed 
bonds around common experiences 
and her African roots. A number of her 
clients either are or were Muslim or have 
Muslim family members.
 Gwen Wilson is not surprised Elan-
ouari has formed such bonds.
 Executive director of GOALS for 
Women at the African American Family 
Counseling Center—now in Berkeley—
Wilson was Elanouari’s field supervisor 
last year.
 “Amal is one of the most compas-
sionate and humanistic spirits,” Wilson 
says. “She is giving and concerned about 
social justice. Amal wants to do what’s 
right for all people. People open up and 
easily connect with her. She gives them a 
lot of inspiration and a ray of hope.” 
 Elanouari taps into her activism and 
optimism in her new role as NASW’s 
national MSW student board member. 
 “What I want to bring to the board 
is to express fresh views, and an inter-
national perspective,” she says. “I’m 
honored to be part of the initiative for 
immigration of NASW.”
 There is little time for outside 
interests, although Elanouari does love 
doing art work, networking to meet new 
people, and preparing Moroccan dishes. 
Her “hobby,” the MSW student says, is 
spending time with her family, especially 
her four-year-old son. 
 Gwen Wilson is convinced Elan-
ouari will make a major contribution to 
her chosen profession. 
 “I meet a lot of different people, but 
a small group of us want to change the 
world,” she says. “Amal is an old-school 
social worker, like Jane Addams and W. 
E. B. Dubois. Society will benefit from 
her work.” 

Barbara Trainin Blank is a freelance writer 
in Harrisburg, PA.

Elanouari—continued from page 3 When I first saw the list of my as-
signed 30+ clients, I gulped. There were 
children as young as five, teenagers and 
their families, women in midlife, most 
of whom had been transferred from 
the departing therapist. I was used to 
working with a predominantly gay male 
population. At Clinic B, I felt like I was 
a student all over again, starting from 
scratch.
 But wasn’t this the reason why I 
accepted this position in the first place? 
After all, wasn’t I craving professional 
growth and the opportunity to work 
with children and adolescents? This 
was what I wanted, yet I couldn’t help 
feeling shaken by my own insecurities in 
moving forward in the work, doubting 
my knowledge and abilities to work with 
these populations. I was even afraid to 
call clients’ parents at first! 
 As if working with youngsters and 
their parents wasn’t intimidating enough, 
I had to meet and manage the challenge 
posed by transferred clients to fill the 
shoes, or not, of their previous therapist. 
Who was this person whose space I now 
assumed? What was she like? How did 
she work? Would I be able to measure 
up to her not only in the eyes of my cli-
ents, but also in the eyes of my co-work-
ers? 
 I felt surrounded by uncertainty—un-
certainty about how this new arrange-
ment was going to work out—in the treat-
ment room with clients and in the office 
space with colleagues. Unfortunately, 
they didn’t offer a training module on 
office politics and social codes during my 
new employee orientation. I had to learn 
to decipher and navigate those on my 
own. 
 What were the codes of conduct? 
Was it frowned upon to take a full lunch 
hour? Who liked who? Was the staff 
open to talk about the work, or did they 
keep to themselves? Were they friendly 
or competitive? Supportive? Indifferent? 
Did anyone harbor secret resentment 
toward me for assuming the position of 
their former co-worker?
 I was eager to get to know my new 
co-workers and made attempts. But 
when I walked out of my windowless, 
cinderblock cell-like private office, I 
found a hallway of mostly closed doors, 
or colleagues who were obviously pres-
sured and too busy to share more than a 
few niceties. I felt isolated and alone. 
 Add to this mix of doubt and un-
certainty a feeling of ineptness regard-

ing clerical matters and office policies, 
and you can imagine how I pined and 
yearned for the comforts of my home at 
AMHC.

Lessons Learned

 I’ve been at Clinic B for about 
seven months now, and I finally feel like 
I’ve adjusted. Although not much has 
changed here—it’s the same clinic, same 
people, same policies—my perspective 
has certainly undergone some tinkering. 
 What has helped me most thus far is 
regaining an inner sense of trust, know-
ing, and acceptance sprinkled with a bit 
of humor and unending support. Trusting 
that I hadn’t made the wrong choice; 
despite my discomfort and unease, I 
have instinctually known that I was right 
where I needed to be both profession-
ally and emotionally. Knowing how to 
discern mere growing pains from true 
misery and that if I were truly miserable 
I could always leave has been an addi-
tional relief.
 By accepting my role as new kid 
on the block and all the accompany-
ing awkwardness and confusion as also 
acceptable, another dose of stress was 
alleviated. Plus, being able to laugh at 
myself and not take myself too seriously 
has been liberating. So what if it took 
me three hours instead of one to do my 
first intake just because I wasn’t adept at 
using the computerized documentation 
system? At least it was a thorough intake!
 The fact is that growth comes with 
its fair share of discomfort, which is all 
grist for the mill. And having sound 
support in addition to an internal sense 
of openness and curiosity to process 
this grist through the mill is key. Talk-
ing to my supervisor, friends, and old 
colleagues and even new co-workers has 
helped to normalize and make sense out 
of this experience. 
 Look, adjustment is a process and 
one that must be allowed the space to 
unfold over time. I don’t know how 
long I’ll be at Clinic B, but at least I’m 
prepared for what to expect if and when 
I’m on to Clinic C. 

Veronica L. Vaiti, LMSW, is a psychothera-
pist and social worker by trade working in 
New York City. In addition to writing and 
yoga, Veronica has a strong interest in social 
workers’ career development and work-related 
issues. 
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Electronic Connection by Marshall L. Smith, Ph.D., and Robert Rivas, MSW

Okay, time to ask questions about 
where all this technology is lead-
ing us! Have students who rely 

on e-mail and text messaging lost their 
ability to express themselves through 
writing? Recently, the SAT exam, which 
is taken by millions of high school stu-
dents hoping to be accepted to a college 
or university, added handwritten essays 
to the usual multiple choice questions. 
Only fifteen percent of the million and 
a half exam takers wrote their answers 
in cursive longhand. The rest of the 
exam takers printed their essays in block 
letters. Why, you might ask, is this a 
problem? Well, for one, it takes longer to 
write out the same text in printed block 
letters than it does to do it in cursive 
handwriting. Further, research has 
shown that the students who print their 
essays produce simpler, less complex 
and shorter compositions. Essays written 
in longhand for the SAT scored higher 
than those that were printed in block 
letters, suggesting that this theory is true. 
Apparently, it is more difficult to express 
complicated thoughts and ideas when 
they are put on paper using block letters
 What has replaced students’ abil-
ity to write cursively? Obviously, it is 
keyboarding. On one hand, it is essential 
that students pick up good keyboarding 
skills as early as possible in school, but 
if one has never developed the flow in 
one’s thought process that comes from 
writing cursively, is it possible to develop 
this flow during keyboarding? Can one 
learn to “think with one’s fingers” the 
way our elders learned to “think with a 
fountain pen”?
 A good friend of mine (Marshall’s) 
teases me unmercifully when we meet 
at conferences: When we need to check 
what sessions we are going to, or when 
I just need to make a note, I reach for 
my PDA, remove the stylus, open to the 
right screen, and start using “graffiti.” 
He, long before I have completed this 
process, reaches for his “BadDogShark,” 
a 3x5 card that looks like a PDA on one 
side, and is a blank card on the other. By 
the time I have recorded the informa-
tion on my PDA, he has written what he 
needed to record (in cursive), returned 
his BadDogShark back into his pocket, 
and taken a couple of sips on his cup 
of coffee. He enjoys making this point 
about the inefficiency of technology. 
Of course, I argue that at least my data 

is recorded and can be recalled from 
my database at a later time, but he just 
laughs at “unthinking dependence on 
technology.” He has a point, and prob-
ably so do I. 
 In the end, the time gained because 
of the use of technology may very well 
be equal to the time lost because of the 
same technology. For example, how 
much time do you spend waiting for 
your computer to boot up each day? 
Waiting to deal with spam and annoying 
unsolicited e-mail? Waiting to update the 
planned obsolescence of software? Wait-
ing to scan your computer for viruses, 
spyware, tracking bots, unwanted cook-
ies, and so forth? 

 Then, there’s data loss due to 
technology. At one time, we thought that 
by digitizing every important record, 
we could guarantee the preservation of 
information. But this guarantee could 
easily be compromised by the planned 
obsolescence of our hardware technol-
ogy. For example, people from past 
generations remember recording TV 
programs on Betamax recorders and 
recording music on a variety of now 
obsolete devices such as reel-to-reel tape 
and cassette recorders. Unless one has 
these devices stored in an attic, access to 
these recordings is difficult at best. Many 
people still have their vinyl LP album 
collections stored somewhere. Try to 
find a good 33-45-78 rpm turntable these 
days! For our personal computers, even 

the floppy disk has run its course (both 
the 5¼ and the 3½ inch). Important data 
needs to be saved in several formats, and 
even then, the saved version might out-
live the devices that can access the data.
 And, what about our recent elec-
tions? New voting machines have ap-
peared since the 2000 and 2004 election 
fiascos, but we still can’t produce a paper 
trail to confirm the results of our voting. 
Even some digital voting machines have 
recorded the wrong vote—right in front 
of the voter’s eyes! Aside from the cor-
ruption that may or may not be behind 
the scenes, we do not yet have voting 
procedures we can count on. A noted 
computer scientist remarked in response 
to the voting irregularities of these elec-
tions that this was an embarrassment 
to his profession and an indication that 
something other than programming qual-
ity has been influencing vote counts.
 Lest I begin to sound like a Luddite, 
I use my computer for practically every-
thing that calls for accuracy—remember-
ing large amounts of data, tracking my 
financial records, managing the public 
information of the Distance Education 
Program of the University of Hawai‘i at 
Manoa, and communicating with almost 
everyone in my life (including my 96-
year-old mother). But, I still take notes 
in meetings in a notebook with a pen, 
occasionally printing in block letters, 
but usually writing cursive notes. I’d 
prefer to use my favorite fountain pen, 
but paper is now made to favor the ink 
of ballpoint or roller-ball pens. Paper is 
now so thin that the liquid ink flowing 
from a finely tuned fountain pen with the 
nibs carefully worn in and tailored to my 
own hand will bleed through to the other 
side quite easily. It is very rare for paper 
to remain opaque with notes written in 
fountain pen on both sides.
 One final question seems appropri-
ate: what do we gain and lose by relying 
on technology to express ourselves to 
others? Our handwriting is unique. It 
expresses our emotions with our own 
unique writing style. It is often perceived 
by the reader as more “personal” and 
can more deeply reflect our personalities. 
It tells the reader that we have taken time 
to consider and fashion our communica-
tion. In contrast, keyboarding takes those 
personal aspects of our communication 
and standardizes them into an imper-
sonal format. Keyboarding sanitizes the 

Handwriting 
vs. 

Keyboarding, 
Fountain 

Pens 
vs.

PDAs
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On THE NEW SOCIAL WORKER 
Online...a calendar of social 
work events
 The New Social Worker Online 
Calendar of Events is a color-coded, 
interactive calendar on our Web site 
that serves as a central point on the 
Web where you can find upcoming 
conferences, calls for papers, dead-
lines, celebrations, and other profes-
sional social work events.
 You can sign up for e-mail remind-
ers, add events to your own electronic 
calendar, and perform other “event 
actions.” In addition, we have set up 
a “Submit an Event” form, so orga-
nizations and individuals can suggest 
events to be added to our published 

calendar. In time, this will result in the 
calendar providing a comprehensive 
source of information on upcoming 
items of interest to all social workers.
 Just head over to our Web site at 
http://www.socialworker.com and click on 
the “Calendar” tab at the top! 

“metacommunication” (communication 
about how to interpret a message) that 
cursive handwriting so aptly expresses to 
a reader (just think of the computer sym-
bols we have had to rely on to express 
our emotions, ;-). On the positive side, 
keyboarding provides us with imme-
diacy. E-mail and text messaging allow 
us to be in instant and constant commu-
nication with those who are important to 
us. If we rely on keyboarding to express 
ourselves, will we lose our ability to be 
“personal” in our communications? 

Marshall L. Smith, Ph.D., is Professor and 
Coordinator of Distance Education at the 
School of Social Work, University of Hawai’i 
at Manoa. Robert Rivas, MSW, is a social 
work professor at Siena College in Loudon-
ville, NY.
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STUDENT SOCIAL WORK 
ORGANIZATIONS
 Please send us a short 
news	article about your 
group’s activities. Also, 
send us photos	of your 
club in action—we may 
even feature you on our 
front cover!
 It’s easy to share your 
club’s activities with our 
readers. Send your news/
photos to: 

Linda Grobman, ACSW, LSW
Editor/Publisher
THE NEW SOCIAL WORKER
P.O. Box 5390
Harrisburg, PA 17110-0390
or to lindagrobman@socialworker.com

Take Back Your Time Day at 
Central Missouri

 As Americans, we value hard work. 
In fact, we believe the harder and longer 
one works, the better it is for our per-
sonal lives, our business, and our nation 
as a whole. Unfortunately, we have been 
working—and continue to work—those 
long, hard hours without seeing the 
benefits we were promised. We are in an 
epidemic of overwork, over-scheduling, 
and time famine. 
 Take Back Your Time Day 
(TBYTD) is a national movement to 
counter this epidemic because of the 
negative effects it has on our health, our 
families, our communities, and our envi-
ronment. Today, Americans are working 
longer hours than they did in the 1950s, 

have high levels of mandatory overtime, 
and work almost nine weeks longer 
than Western Europeans. TBYTD is an 
initiative to reduce this stress by ensur-
ing paid sick leave, at least three weeks 
of paid vacation time, and overtime as a 
choice, not a requirement. 
 Take Back Your Time Day is not 
anti-work. The movement calls attention 
to our culture’s obsession with produc-
tion and consumption in relation to the 
way it is negatively affecting other values 
such as: our marriages, families, and 
relationships, our ability to engage in 
community or service work, our concern 
for the environment, care for our pets, 
and our personal health. Time stress pre-
vents time for leisure, self development, 
and spiritual growth. 
 The social work department at the 
University of Central Missouri cel-
ebrated and promoted Take Back Your 
Time Day on October 23, 2006. It was 

presented as a fun day about a serious 
issue. The activities included a Jeopardy 
game composed of TBYTD information, 
conducting surveys about time famine 
among those on campus, giving “cita-
tions” to those who were recognized as 
overworked, and distributing awards to 
those who are currently “taking back 
their time.” In addition, a drawing was 
held for prizes such as two nights in Las 
Vegas, two free rounds of golf, and a 
free massage. Approximately $200 was 
donated for the drawings. All proceeds 
were donated to BitterSweet Place, a 
local agency that provides support for 
children who have lost a loved one.
 For more information on Take Back 
Your Time Day, visit http://www.timeday.
org. 

Written by Cassandra Hoernig, senior social 
work student at University of Central Mis-
souri.

University of Central Missouri students on Take Back Your Time Day 2006.

http://www.socialworker.com
http://www.timeday.org
mailto:lindagrobman@socialworker.com
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Books
Burack-Weiss, A. (2006). The Caregiver’s 
Tale: Loss and Renewal in Memoirs of Family 
Life. Columbia University Press. 208 
pages, $22.50 paperback.

 Ann Burack-Weiss brings almost four 
decades of social work experience and 
teaching to examining the family caregiv-
ing experience through published mem-
oirs in The Caregiver’s Tale. Rather than 
viewing family caregiving as an anoma-
lous event, Burack-Weiss considers it to 
be an integral part of family life. Accord-
ing to the National Caregiver’s Associa-
tion, over 50 million people provide care 
for a disabled, ill, or aged family member 
or friend within any given year.1

 When studying the professional 
literature on family caregiving, Burack-
Weiss observed an emphasis on the con-
cepts of stress and burden. Conversely, 
memoirs written by caregivers expressed 
more depth and complexity. Ultimately, 
Burack-Weiss accumulated and examined 
more than 120 memoirs, which covered 
a broad assortment of styles, situations, 
and relationships.
 Some authors were seasoned writers, 
as in the case of Isabel Allende writing 
about her daughter’s coma. Sidney Wi-
nawer, in contrast, utilized a co-author to 
detail the story of his wife’s cancer. Social 
worker and adoptive mother Patricia 
Broadbent and her daughter Hydeia co-
wrote an account of Hydeia’s diagnosis 
of, and subsequent life with, HIV. 
 Burack-Weiss used narrative analy-
sis as a lens for identifying common 

tale.” Social work students interested in 
hospital social work, gerontology, and 
family dynamics will also find valuable 
references. Social work educators may 
recommend the memoirs as auxiliary 
texts on narrative analysis, grief and 
loss, and resiliency. A helpful appendix 
categorizes the memoirs by situation and 
relationship for quick reference.
 Burack-Weiss closes by naming 
ten steps commonly taken by families 
moving through the caregiving expe-
rience—from grief and mourning to 
living in the moment. She raises topics 
for further study, including friend care 
and less common care situations. The 
Caregiver’s Tale is a unique and valuable 
contribution to the social work literature 
and offers a deeply human view of the 
“crystallized love” of caregiving.

Reviewed by Michelle Estile, second-year 
MSW student, University of Georgia, Athens, 
GA.

 1http://www.nfcacares.org/who/stats.cfm

themes among the diverse voices. In 
each memoir, the relationship story and 
the situation story (of the specific illness 
or impairment) intersected within the 
individual author’s story. 
 The Caregiver’s Tale is divided into 
three sections. In Part One, the author 
addresses the most common situa-
tions that require caregiving: cancer, 
dementia, HIV/AIDS, and mental 
illness/chemical dependency. Burack-
Weiss provides overarching themes for 
all caregiving situations, but describes 
aspects particular to each illness. Cancer, 
for instance, carries less stigma in society 
than other illnesses. Dementia can be 
harrowing for family members forced to 
watch loved ones deteriorate cognitively 
and emotionally. Using examples from 
the memoirs, Burack-Weiss delineates the 
struggle to make sense of the diagnosis 
and the caregiver role.
 In Part Two, the author shifts the 
focus onto the relationships represented 
in the memoirs. She points out the 
special losses of parent caregivers who 
mourn the end of an imagined future for 
their children. Sibling caregivers face 
survivor’s guilt and uncertain expecta-
tions regarding caregiving. Couple 
caregivers fight to preserve the dignity 
of their ailing spouses. Adult children 
caregivers range from adoring caregivers 
to estranged children who provide as-
sistance within a fractured or ambivalent 
relationship. 
 Finally, the “memoirs in brief” 
section offers a trove of resources for 
social workers and clients. Practitioners 
can recommend memoirs to clients 
as encouragement through the voices 
of others who have lived to “tell the 
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Social Work Education
In The Real World.

MASTER OF SOCIAL WORK
Concentrations in: 
• Clinical Social Work Practice
• Management and Planning

This widely recognized graduate program is designed to provide social work education for working professionals, 
with completion in 3 years part-time.  Temple University Harrisburg also offers an Advanced Standing Program for qualified BSWs.
And, TUH also offers Continuing Education opportunities for Social Workers. 

Fourth & Walnut Street, Harrisburg (in Strawberry Square)

717.232.6400   Toll Free 1.866.769.1860   www.temple.edu/harrisburg

MSW Program locations:
• Harrisburg • Huntingdon
• Lancaster New for Fall 2006 • Pottsville 

New Social Worker Spring 2006 ad  2/28/06  4:22 PM  Page 1

mailto:sswadmis@smith.edu
http://www.smith.edu/ssw
http://www.smith.edu/ssw
http://www.temple.edu/harrisburg
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Celebrating its 50th anniversary, Wurzweiler School of Social Work at Yeshiva University has earned a
national and international reputation for its academic excellence, dedicated faculty, and diverse student body.

• Master of Social Work concentrations in social casework, group work, and
community organization/administration

• Full-time or part-time studies, with classes offered days, evenings, and Sundays

• Field placements throughout the greater New York metropolitan area

• Opportunities for work/study field placements for those already working in social service settings

• Certificate in Jewish Communal Service

• Interdenominational Clergy Plan

•  Our Block Plan offers June-July classes in New York City and field work in 
communities throughout the United States, Israel, and Canada.

•  Small classes

•  Diverse student population

•  Supportive learning environment

For more information about Wurzweiler, visit www.yu.edu/wurzweiler, email wsswadmissions@yu.edu,
or call 212-960-0810.

WURZWEILER
SCHOOL OF SOCIAL WORK

B R I N G  W I S D O M  T O  L I F ETM

©2006 Yeshiva University.

mailto:wsswadmissions@yu.edu
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IMPORTANT NOTICE TO SUBSCRIBERS
The New Social Worker Moving to New 
Format

 As announced in the Fall issue, we 
are moving toward a primarily electronic 
format for THE NEW SOCIAL WORKER. 
The magazine is available electronically in 
PDF format,	free	of	charge, via our Web 
site at http://www.socialworker.com. This will 
allow it to be more widely read and used 
in social work practice and education. This 
means you can download (or view online) a magazine that looks 
just like this one. It is in full color, and you’ll be able to save it 
on your computer for future reference. It will still be published 
on a quarterly basis. 
 In preparation for this change, we recently redesigned 
our Web site. We have published many of the articles from the 
past several issues on our Web site. We will continue to publish 
future issues in this new Web magazine format, as well. 
 We will no longer be accepting subscriptions for the print 
edition as we convert to the new format. We will continue to 
print The New Social Worker for at least part of 2007. We will 
notify you of our plans beyond that time, and if part of your 
subscription has not been filled, we will issue you a refund.
 So...stay tuned, and we’ll keep you posted!

http://www.socialworker.com
http://www.roberts.edu
mailto:mswinfo@augsburg.edu
http://www.augsburg.edu
http://www.augsburg.edu
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NON-PERSONNEL

HTTP://SOCIALWORKEXAM.COM	
Social Work Exam Prep Review. Prepare right on the Internet!! 
Multiple choice exam banks, Timed Questions, Secrets to 
Passing, DSM-IV Terms, Notables, all Online and Interactive. 
Reveal strengths and weaknesses so you can map your study 
strategy. Check out our FREE QUESTION SAMPLER!! 
Licensure Exams, Inc.

PERSONNEL

FSRI,	Inc.	is one of the oldest non-profit human services 
agencies in Rhode Island. Our 350+ committed employees 
are dedicated to providing exemplary service to nearly 3,000 
children and adults, every year. 

Multiple opportunities for CLINICIANS	&	CLINICAL	
DIRECTORS are available in our CEDARR, Home Based, 
MPA, Foster Care, and Residential programs. 

A minimum of a Master’s Degree in a human services field is 
required, with evidence of future eligibility for RI licensure. 
Independent license is required for the CEDARR program 
and Clinical Director candidates. Use of personal vehicle, valid 
driver’s license, and auto insurance required. Compensation 
differential is available for bilingual candidates. 

FSRI, Inc. is a proud recipient of the 2006 Alfred P. Sloan 
Award for Business Excellence in Workplace Flexibility (Hon-
orable Mention)! We offer our employees medical, dental, life 
and disability insurance, tuition reimbursement and extensive 
training opportunities, vacation & sick time, 11 holidays, 
403(b) retirement, pension, supervision and a collegial, inter-
esting and challenging work environment.

Submit cover letter, including salary requirements, and resume 
to HR, FSRI, Inc., P.O. Box 6688, Providence, RI 02940-
6688; e-mail: hr@familyserviceri.org; fax: (401) 277-3366.  

EOE       
www.familyserviceri.org
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JOB SEEKERS: 
search our jobs database
e-mail jobs to yourself or to a friend
receive job listings by e-mail
apply for jobs directly from the SocialWorkJobBank 
site
post your confidential résumé
visit our Online Career Center

EMPLOYERS: 
post your job openings
receive online applications from job seekers
search our résumé database

REGISTER TODAY! 
All Job Seeker services are FREE!

•
•
•
•

•
•

•
•
•

SocialWorkJobBank.com
THE NEW SOCIAL WORKER’s 

full-featured, interactive online job board

SOCIAL WORK EMPLOYERS, 
PUBLISHERS, SCHOOLS!  

If you are looking for new social work staff, 
want to let social workers know about your 
books or products, or would like to provide 
information about your school’s undergradu-
ate or graduate programs, please contact 
Linda Grobman for information on advertis-
ing. Job listings can also be advertised on 
our Web site (SocialWorkJobBank.com) and 
in our e-mail newsletter, The Social Work E-
News. Ask about banner advertising on our 
Web sites!

Phone: 717-238-3787
Fax: 717-238-2090

linda.grobman@paonline.com 

Mailing List Notice
 Occasionally, THE NEW SOCIAL WORKER 
receives requests for our mailing list from social work 
publishers, job recruiters, and others who want to send 
our readers some information of interest. We provide 
these groups only with names and addresses of our 
subscribers. We do NOT release telephone numbers or 
e-mail addresses.
 If you do not want us to include your name and 
address when we share our mailing list, please write to 
us at:

THE NEW SOCIAL WORKER
P.O. Box 5390
Harrisburg, PA 17110-0390
or e-mail
linda.grobman@paonline.com

 Thank you.

http://socialworkexam.com
mailto:hr@familyserviceri.org
http://www.familyserviceri.org
mailto:linda.grobman@paonline.com
mailto:linda.grobman@paonline.com
http://www.socialworkjobbank.com


Did you miss an issue of THE NEW SOCIAL WORKER? Back issues are now available!
Fall 2006—cultural competence with Latino 
clients, team supervision, racism, Mexico expe-
rience, clinical social work with families

Summer 2006—challenging heterosexism, 
social work in London, conducting interdisci-
plinary research, gay and lesbian adoption, 
career transitions

Spring 2006—ethics and everyday violence, 
faculty liaisons, early police social workers, 
international social work, psychotropic medi-
cation

Winter 2006—rural social work ethics, elective 
self-amputation, international social work, 
healing from childhood sexual abuse, 2005 
hurricane season, teddy bear therapy, giving 
back, stance of uncertainty with teenagers

Fall 2005—ISM and IST, surviving college, inter-
national social work, EAP social work, suicide 
intervention, digital mindset

Summer 2005—teens who self-injure, social 
worker safety, death on campus, burnout

Spring 2005—congressional field placement, 
poor mothers, social work interview skills, job 
networking, school social work, malware and 
spyware online

Winter 2005—integrating classroom and 
fieldwork, ethics in health care, preparing for 
social work licensure, life & death in the ICU, 
international field experience

Fall 2004—human rights and social work, role 
of field instruction, being straight in a LGBT 
agency, research, working with transgender 
individuals, leadership

Summer 2004—asserting yourself, shaping your 
professional self in the practicum, traumatic 
stress and prostitution, the job interview, burn-
out, new technologies

Spring 2004—taking no action is an action, 
student-field instructor relationship, the perfect 
résumé, palliative care

Winter 2004—things they never told you about 
field placement, social work and the American 
poor, marketing your BSW or MSW, bumps 
along research road, a touchy subject

Fall 2003—Tuskegee Syphilis Study, field 
placement relationships, caring for children 
after tragedy, micro/macro tensions in 
generalist practice, autobiographical writing, 
confronting spam

Summer 2003—boundaries in pediatric oncol-
ogy, vulnerability in field placement, develop-
ing leadership, marital counseling, domestic 
violence, communicating online

Spring 2003—grandparents raising grandchil-
dren, advocacy ethics, ethical decision mak-
ing, homelessness, older adults and HIV

Winter 2003—battered women in emergency 
room and trauma settings, social work salaries, 
ethics at lunch, vicarious trauma, feedback in 
practicum, BPD policy fellowship, technology 
with deaf clients and colleagues

Fall 2002—writing for publication, use and non-
use of spirituality, field learning agreement, 
diversity, international study, working with 
adolescents

Summer 2002—mental health practice, job 
search tips, school social work, economic 
justice, research practicum, groupwork poetry, 
essays

Spring 2002—cultural competence, rural fam-
ily, cross-cultural parenting practices. termina-
tion in field placement, social work licensing, 
Islam

Winter 2002—mentorship, managed care, ethi-
cal practice (part 2), terrorism (9/11/01), the 
road to a great practicum

Fall 2001—ethical practice (part 1), under-
standing published research, maximizing field 
liaison relationship, social work and the arts

Summer 2001—successful fundraising, cultural 
competence, when practicum leads to a not-per-
fect job, parental notification in higher education, 
foster children and emotional trash

Spring 2001—experiential learning, working with 
gay and lesbian youth, good habits for practicum, 
unplanned change, job search, ethical dilemmas

Winter 2001—international social work, advanced 
rural generalist, interprofessional collaboration

Fall 2000—adult learning, advanced placement, 
student code of ethics, eliminating bad habits 
in the social work interview, the metaphor, new 
vision of welfare in the U.S.

Summer 2000—tips for surviving and thriving in 
social work, family sculpting, U.S. alcohol policy, 
ethical dilemmas in field, Internet ethics, social 
work in behavioral health

Spring 2000—the power of group work, marketing 
your practice, enhancing creativity, family ties for 
the elderly, making accessible Web pages, public 
housing policy

Winter 2000—psychotropic meds, self determina-
tion and disabled adults, Chinese immigrants

Fall 1999—starting a private practice, transition 
from field placement to employment, evaluate 
your career path, working with clients in crisis

Summer 1999—vicarious trauma in field place-
ment, peer education on college campus, 
promoting worker safety, homophobia, service 
learning

Spring 1999—animal abuse/human abuse con-
nection, ethical dilemmas, promoting social justice 
in the practicum, math anxiety in social work 
students, supervision, working in grant-funded 
programs

Winter 1999—professional identity, ethics for 
interns, transition from student to professional, 
choosing field placement wisely, cool online 
research tool

Fall 1998—self-disclosure, developmental dis-
abilities, online supervision, coping with the death 
of a client

Summer 1998—settlement houses, self-advocacy 
for social workers, confidentiality, being the only 
social worker in an agency, thoughts on retiring

Spring 1998—client advocacy for funding medical 
equipment, working with batterers, boundary 

BACK ISSUE ORDER FORM
NAME ________________________________________________________________
ADDRESS _____________________________________________________________
CITY/STATE/ZIP ________________________________________________________
TELEPHONE ___________________________________________________________

PLEASE SEND ME THE FOLLOWING BACK ISSUES OF THE NEW SOCIAL WORKER:
 ________________________________________________________________
 ________________________________________________________________
I want all 45 available back issues for only $135.
I am enclosing a check made payable to White Hat Communications
Charge my:  ___MC    ___Visa ____AMEX ____Discover

issues, campus resources, 
peer support for new 
social workers, tips for 
successful placement

Winter 1998—ad-
vanced clinical train-
ing, poetry therapy, 
burn-out, portfolio for 
BSWs, everyday eth-
ics, field placement 
concerns, first week as a 
social worker

Fall 1997—social work and juvenile justice, 
preparing social work records, temp positions 
in social work, ethics in working with the elderly, 
paid practicum

Summer 1997—stressed out by self-awareness, 
becoming a social worker, research, managed 
care, administrative licensing, volunteering 
for the Red Cross, student observation in field 
placement

Spring 1997—disabilities in social work educa-
tion, choices for the developmentally disabled, 
job search online, evaluating your field instruc-
tor

Winter 1997—social work couples, social work in 
the media, task groups, academic job hunting, 
field placement as a career building block

Fall 1996—starting a private practice, religion 
and social work, informed consent, practicum 
at place of employment, strategy for the job 
interview, writing an effective personal state-
ment

Spring 1996—SOLD OUT!

Fall 1995—violence prevention, supervision in 
field placement, what to do if a colleague acts 
unethically, job interviewing, getting a Ph.D. 

Spring 1995—AIDS, risks in field placement, 
school-based health clinics, student ethics, 
choosing a graduate school

Fall 1994—public child welfare, social work and 
the Internet, what you should know about field 
placement, alternative spring breaks

Spring 1994—social work licensing, school so-
cial work, what job recruiters really want, how 
to write a résumé, advantages of volunteering

Card Number ________________________________________________________
VISA/MC/Discover: 3-digit # on back of card_____  
AMEX: 4-digit # on front of card____
Expiration Date _______________________________________________________
Name on card _______________________________________________________
Billing address for card ________________________________________________

Single copies $4.95 each. 5-9 back issues $4.00 each. 10 or more $3.25 each. In Pennsylva-
nia, add 6% sales tax. Make check payable to White Hat Communications, P.O. Box 5390, 
Harrisburg, PA 17110-0390. Please specify which issue(s) and quantity you want. Credit cards 
accepted. To place a credit card order by telephone, call 717-238-3787. Order online at www.
socialworker.com.
Send this form with payment to THE NEW SOCIAL WORKER, PO Box 5390, Harrisburg, PA 17110-
0390, or fax to 717-238-2090.  Thank you!       0107
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Please send ___ copies of DAYS IN THE LIVES OF SOCIAL WORKERS ($19.95, see 
page 20), and ____ copies of MORE DAYS IN THE LIVES OF SOCIAL WORKERS 
($16.95). Add $7/1st book + $1/each add’l book for shipping to U.S. address, plus 6% 
PA sales tax if shipping to PA. See below (right) for other shipping charges.
Enclosed is a check for $______ made payable to “White Hat Communica-
tions.”  
I want to pay with my:   MC   Visa   American Express    Discover

Card #  _____________________________________________________
Expiration Date _______________________________________________
VISA/MC/Discover: 3-digit # on back ____  AMEX: 4-digit # on front ____
Name as it appears on card _____________________________________
Signature ____________________________________________________
NAME ______________________________________________________
ADDRESS ___________________________________________________
ADDRESS ___________________________________________________
CITY/STATE/ZIP ______________________________________________
TELEPHONE NUMBER ________________________________________

             DAYS IN THE LIVES OF SOCIAL WORKERS
35 “Real-Life” Stories of Advocacy, Outreach, 

and Other Intriguing Roles in Social Work Practice
Linda May Grobman, ACSW, LSW, Editor

More

Using the same first-person narrative format as the popular DAYS IN THE LIVES OF SOCIAL WORKERS, this new 
volume allows the reader to spend a day with 35 professional social workers, each in a different setting. In this 
book, the editor provides more of a focus on macro social work roles than in the first, although this volume 
also includes “micro”-level stories, and illustrates ways in which social workers combine macro, mezzo, and 
micro level work in their everyday practice.

 The macro roles presented in 
MORE DAYS IN THE LIVES OF SOCIAL 
WORKERS fall into several categories. 
They include political advocacy, com-
munity organizing, management/admin-
istration, program development, training 
and consultation, working in national organizations, higher education, 
research, and funding.
 Additional roles presented include several specialized roles and innova-
tive fields of practice, including social work in the court system, domestic 
violence, employment and hunger, various therapeutic roles, and faith-based 
settings.
 Each chapter includes “Think About It” discussion questions. Biblio-
graphic references and additional resources for students and other readers 
can be found in the appendices.
 This easy-to-read, hard-to-put-down book will make a welcome supple-
ment to the theory found in your course’s textbook. Find out how social 
work managers and practitioners put theory into practice on a day-to-day 
basis!

ISBN: 1-929109-16-4  Publication Date: 2005  $16.95
Shipping: add $7.00/first book, $1.00/each additional book in U.S.
Canadian orders: add $9.00/book. Other orders outside the U.S.: add $12/
book. If ordering from Pennsylvania, add 6% sales tax.

Send order form and payment to:
WHITE HAT COMMUNICATIONS, P.O. Box 5390

Harrisburg, PA 17110-0390
Telephone  orders (MC , Visa, Amex, Discover): 

717-238-3787     Fax: 717-238-2090   
Online orders: http://www.socialworker.com

http://www.socialworker.com/home/Publications/Social_Work_Books/More_Days_in_the_Lives_of_Social_Workers/
http://www.socialworker.com


THE NEW SOCIAL WORKER® 
Continuing Education Program

Keep up with your profession
(and get credit for it)

with THE NEW SOCIAL WORKER.

We have partnered with CEU4U.com to provide online testing, so you can receive 
continuing education credit for reading your favorite magazine.

Continuing education credit is available 
for reading this issue of THE NEW SOCIAL WORKER.

It’s as easy as 1-2-3.

Read the articles in this issue of THE NEW SOCIAL WORKER magazine. 
Go to http://www.ceu4u.com/tnsw and register/pay the fee for the course 
that corresponds with this issue. (After you get to the site, click on “Social Work,” 
and then find the course under “The New Social Worker Magazine.”)
Take the post-test and print out your certificate. 

The courses are approved by the Association of Social Work Boards 
(ASWB). Please see the CEU4U.com site (http://www.ceu4u.com/
tnsw) or contact your state social work licensing board to find out 
if the credits are approved in your state.

In addition to courses based on THE NEW SOCIAL WORKER 
magazine, CEU4U.com offers a wide variety of courses that are 
approved for social work continuing education credit. Go to http://
www.ceu4u.com/tnsw and browse through the social work section.

If you would like to continue reading THE NEW SOCIAL WORKER, we can 
remind you when each new issue is available. Just go to the subscription page on 
SocialWorker.com and sign up to receive free e-mail reminders and tables of contents 
for each quarterly issue. This way, you will be sure not to miss out on any of our 
great articles! 

LINKS:
To subscribe to THE NEW SOCIAL WORKER (free):
http://www.socialworker.com/home/menu/Subscribe/

To get continuing education credit:
http://www.ceu4u.com/tnsw

1.
2.

3.
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