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Publisher’s Thoughts
Dear Reader,
 The suicide death of Rutgers University freshman 
Tyler Clementi in the fall of 2010 was a tragedy, and 
it affected me deeply to think that a college freshman 
with his whole life ahead of him would be prompted 
to take such measures as a result of a schoolmate’s 
devastating actions. This, plus a rash of other bullying-
related suicides of gay and other youth, caught the 
attention of the national media. And it made me 
think—this is one of the primary areas in which social 
workers must take the lead. Teaching children from 
an early age to respect ALL people is of paramount importance. Bullying 
has to stop, on all levels. After all, children who bully and who hold preju-
dices against those who are different from themselves grow up to be adults 
who bully and hold the same prejudices, passing these traits on to their 
children, and so on.
 So, when SW 2.0 columnist Karen Zgoda suggested writing an article 
about the It Gets Better Project, I was thrilled. This innovative use of You-
Tube, although not a be-all-end-all solution, begins to raise awareness of 
LGBT youth issues and brings life to the old adage that “suicide is a perma-
nent solution to a temporary problem.”
 In addition, in this new year, I want to highlight the issue of bullying in 
this magazine. A couple of years ago, we published an article about a social 
worker’s work with the Olweus bullying prevention program. In this issue, 
we feature an article by psychologist Ted Zeff on warning signs that a child 
is being bullied, along with a personal account of being bullied, written by 
social worker Amy T. I hope to address other aspects of bullying, such as 
cyber-bullying, in future issues.
 In this issue, we have the first of a two-part series on social work job 
search by Karen Graziano. In addition, new MSW grad Kryss Shane will 
be sharing her experiences with us periodically, as she navigates her way 
through her first professional social work position.
 Is it okay for foster care social workers to adopt their own clients? Rana 
Duncan-Daston explains ethical difficulties with this scenario (see page 4).  
Also, in this issue, read about supervision, title protection, academic pub-
lishing, homeless children, listening to teenagers, staying passionate in your 
work, and a lot more!
 Until next time—happy reading!

Write for The New Social Worker
 We are looking for articles from social work practitioners, students, and educators. 
 Some areas of particular interest are: social work ethics; student field placement; 
practice specialties; and news of unusual, creative, or nontraditional social work.
 Feature articles run 1,500-2,000 words in length. News articles are typically 100-
150 words. Our style is conversational, practical, and educational. Write as if you are 
having a conversation with a student or colleague. What do you want him or her to 
know about the topic? What would you want to know? Use examples.
 The best articles have a specific focus. If you are writing an ethics article, focus 
on a particular aspect of ethics. For example, analyze a specific portion of the NASW 
Code of Ethics (including examples), or talk about ethical issues unique to a particular 
practice setting. When possible, include one or two resources at the end of your 
article—books, additional reading materials, and/or Web sites.
 We also want photos of social workers and social work students “in action” for our 
cover, and photos to accompany your news articles!
 Send submissions to lindagrobman@socialworker.com.
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Carrie Rheingans
by Barbara Trainin Blank

Rheingans—continued on page 23

 Carrie Amber 
Rheingans is a human 
dynamo. Simultane-
ously obtaining a Master 
of Public Health and a 
Master of Social Work 
at the University of 
Michigan at Ann Arbor, 
she has several other 
commitments. 
 The trilingual 
(German and Spanish) 
Rheingans is a social 
work intern with the 
Washtenaw County Pub-
lic Health Department, 
coordinating community 
members and social ser-
vice providers to create 
the county’s first-ever 
Latina-focused resource 
center.  
 She is a research as-
sistant at the university’s 
Sexuality and Health 
Laboratory, interview-
ing participants about 
Internet use and HIV 
testing-seeking behavior 
and a student associate 
at the Center for Global 
Health.
 Rheingans is a grad-
uate student instructor 
at U-M’s Department 
of Cellular, Molecular, 
and Developmental 
Biology, reflecting an 
earlier major. If all that 
were not enough, she is 
curriculum co-chair of 
the planning committee 
of the Campaign to End 
AIDS’ National Youth 
Caucus and Youth AC-
TION Institute.
 She has secured ad-
ditional training and cer-
tification as an HIV test 
counselor and attended 
and given presentations 
at gatherings near and 
far, including the Beijing 
Aizhixing Institute 
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Conference on 
Social Work and 
HIV last May. 
She was awarded 
the University of 
Michigan Social 
Work Student of 
the Year in 2010. 
 “I feel 
when I work 
with HIV, I’m 
working against 
a lot of forms of 
discrimination 
at once—sexism, 
racism, ho-
mophobia, and 
transphobia,” 
Rheingans says. 
 With her 
drive and focus, one would think Rhein-
gans had always been confident. Yet her 
youth was fraught with challenges.
 “Mine was a modern American 
family,” the 29-year-old Flint, Michi-
gan native says wryly. “My parents 
were divorced when I was seven, and 
my mother remarried a man with two 
young children. I took it at the time that 
they didn’t love me. After ten years, my 
mother was divorced again, and my step-
dad married a woman with three kids.”
 Rheingans approached her situation 
philosophically, even joyfully, consider-
ing all those siblings. “We talk on the 
phone and help each other with signifi-
cant other problems,” she says. “After I 
had knee surgery and needed supervi-
sion, I stayed at the house of my stepdad 
and his wife.” 
 Her father had been awarded cus-
tody of Rheingans and her sister because 
of her mother’s alcoholism—a condition 
the older woman has battled on and off.  
Although he is now in China, he and 
Rheingans are still close. 
  “My mother is a social worker’s 
dream,” she says sadly. “There was a pe-
riod after her remarriage that she barely 
drank. She was a supermom. Now she 
has disabilities. It’s really frustrating for 
someone going into social work and pub-
lic health. I try to think of a way to help 
her help herself. But behavioral change 

theories don’t fit everyone.”
 As a kid, Rheingans played sports 
with boys and liked the color blue, in an 
attempt to “prove people were wrong,” 
as she puts it. After reading Jurassic Park 
in middle school, she thought it was the 
“coolest thing” and became interested in 
genetic engineering. “I thought we could 
make a cheap plant for everyone to eat—
or a magic rice with all the nutrients. I 
took a lot of math and science courses in 
middle and high school,” she says.
 Neither of her parents had gone to 
college. What Rheingans found there 
was not just the opportunity for higher 
learning, but a whole new world of 
diversity. “I met all kinds of people and 
heard them speaking about discrimina-
tion and things not being fair. It was easy 
for me to relate because of gender issues. 
I got into social justice and politics and 
became a resident advisor in my junior 
year,” she recalls.
 An immunology class focusing on 
HIV was the catalyst to bring together 
all her interests. “I knew I had the skill 
to talk to people about uncomfortable 
subjects, as well as lab skills,” Rheingans 
says. “Ever since I was a kid, I was able 
to stand up to people and speak my 
mind. I knew I could empower people 
and decided I wanted to work with them. 

Carrie Rheingans is shown making a presentation at the Beijing Aizhix-
ing Institute’s first-ever Conference on Social Work and HIV in the United 
States and China.
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Finding permanent families for 
adolescents aging out of care has 
now assumed the priority that it 

deserves in the field of child welfare. 
Research has shown that adolescents 
who age out of the system are much 
more likely to experience “homeless-
ness, be involved in criminal activity, be 
uneducated, be unemployed, experience 
poverty, and lack proper healthcare” 
(Atkinson, 2008, p. 183).  Child welfare 
professionals are redoubling their efforts 
to create permanent families for these 
vulnerable members of our society, and 
rightly so. 
 Amidst these much-heralded and 
long overdue changes, some profession-
als are advocating for the removal of 
the conflict of interest standard in the 
National Association of Social Workers 
(NASW) Code of Ethics. For instance, the 
North American Council for Adoptable 
Children (NACAC) suggests a key policy 
barrier that prevents older children from 
being adopted is the restriction blocking 
child welfare professionals from adopting 
youth (It’s Time to Make Older Child Adop-
tion a Reality, 2009).  This recent publica-
tion states:

The National Association of Social 
Workers’ Code of Ethics provides impor-
tant guidelines about how social workers 
can avoid conflicts of interest and prevent 
dual or multiple relationships with 
clients. This conflict of interest provision 
is frequently relied on by child welfare or-
ganizations to restrict workers and other 
staff from adopting youth in their care. 
Although these guidelines exist to protect 
both the social worker and children, 
they can also prevent adults who know 
a youth best from being able to consider 
adopting the youth (2009, p. 7).

 This statement appears in a section 
in the publication about policy barriers 
that are described as the “unplanned 
consequence” of “well-intentioned poli-
cies and laws” (p. 5).

Addressing an Overt Challenge to the Code of Ethics: 
Is it permissible for foster care workers to adopt adolescents 

aging out of care from their own caseloads? NO!
by Rana Duncan-Daston, MSW, LCSW, Ed.D.

 In another publication by the NA-
CAC, for the Annie E. Casey Foundation 
Family to Family Initiative (A Family for 
Every Child, 2005), the point is made that 
some jurisdictions prohibit professionals 
who work with a child from adopting 
that child. This publication states, “Bar-
riers such as these should be carefully 
eliminated” (p. 54).
 These statements constitute an overt 
challenge to the NASW Code of Ethics 
and, as such, demand a response from 
social workers nationally who are not in 
agreement. Making a permanent com-
mitment to a young adult who is aging 
out of care is noble and something to 
emulate; however, adopting from one’s 
own caseload is a completely separate is-

sue. Since the conflict of interest standard 
exists only to protect clients, the purpose 
of this article is to call attention to this is-
sue and to reassert the importance of the 
conflict of interest standards. 
 A review of the ethical standard is 
important. The first standard regarding 
conflicts of interest requires social work-
ers to be aware of and “avoid conflicts of 
interest that interfere with the exercise 
of professional discretion and impartial 
judgment” (NASW, 2008, 1.06a). This is 
part of what it means to be a professional 
in the field. The next standard in the sec-
tion says that “social workers should not 
take unfair advantage of any professional 
relationship or exploit others to further 
their personal...interests” (1.06b). Does 
this standard pass the relevancy test? 
YES!  
 A foster case worker has tremen-
dous power in a child’s life. This worker 
makes plans for returning the child 
home, for adoption, or for continued 

foster care. If the worker experiences a 
“special connection” to this child and 
decides that he or she wants to adopt this 
older adolescent, how can the public be 
sure that this decision was not an unfair 
use of power? How can the worker prove 
that his or her decision-making was not 
influenced by the desire to adopt the 
child? Even the appearance of impropri-
ety could erode the public trust in the 
child welfare profession. In many agen-
cies, foster care workers work side-by-
side with child protection workers, and 
the public trust is exceedingly important 
in the delicate work of assessing a child’s 
safety in the home.
 In section 1.06c, the Code states 
“social workers should not engage in 

dual relationships...with clients or 
former clients in which there is a 
risk of exploitation or potential 
harm to the client.” Note that 
this standard does not prohibit 
dual relationships altogether; it 
prohibits exploitative or harm-

ful dual relationships. Why would any 
responsible professional wish to remove 
that protection from our clients?  
 Let’s consider an example of a social 
worker who is going through the empty 
nest syndrome. If this social worker sees 
the teen who is aging out of care as the 
cure to her “empty nest,” this could lead 
to exploitation of a client—if the social 
worker’s needs are primary. Surely our 
field does not want decisions about cli-
ents to be made with the social worker’s 
life as the beginning reference point. 
 Another example of the blurring 
of professional boundaries can happen 
to young professionals. Some foster 
care workers are in their early twenties. 
VanderVen, in her writing about profes-
sional development, states that ”begin-
ning microsystem workers may hold a 
strong rescue fantasy; their conviction 
that they...can make up to the children 
what their deprived pasts have failed to 
give” (2006, p. 248). VanderVen goes on 

Ethics

The conflict of interest standard 
protects foster care children; it 
does not get in the way of finding 
homes for them.
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to say that “these workers may consider 
policies equalizing treatment for all 
children or guidelines for professional 
relations...unreasonable, since they fly 
in the face of their wish to give” (2006, 
p. 248). Workers may be developmen-
tally working on their own “issues with 
authority and individuality” (VanderVen, 
2006, p. 247), so workers might entertain 
fantasies about siding with their clients 
against the child welfare system. Building 
on this thinking, it seems as if it would be 
very irresponsible for the field of social 
work to give these young workers per-
mission to act on these fantasies without 
reference to the Code of Ethics—especially 
since the turn-over rate in child welfare 
is so high and the average duration 
of employment is less than two years 
(Salus, 2004). Without the caution about 
dual relationships, young workers could 
potentially begin adopting adolescents 
aging out of care—only a few years their 
junior.
 These potential problems with 
impartial judgment also highlight the im-
portance of supervision and consultation 
throughout our careers. Salus declares 
that “the supervisor is in a pivotal posi-
tion in the agency” because the super-
visor can best grasp the workers’ job 
responsibilities (2004, chapter 9, section 
6). Part of any adequate supervision hour 
involves reviewing the decisions of the 
worker. This is an important protection 
for clients and for the workers.
 Justice is another value that is cher-
ished in the social work profession and 
referred to as one of the foundational 
ethical principles in the NASW Code of 
Ethics (2008). Justice can be thought of 
as fairness and equal opportunity. In a 
completely just world, no child would be 
without parents, so these foster children 
have suffered a terrible injustice. If a 
foster care worker attempts to personally 
address this injustice in an equal manner, 
he or she would need to adopt all the 
children on his or her caseload. This is 
simply not realistic. So, one can imagine 
that most social workers would only 
consider adopting one child, or perhaps 
two children. This takes us to the next 
issue about fairness. What will all the 
other children on this worker’s caseload 
think, if they are not the ones selected 
by the worker for adoption? Would this 
perceived rejection prevent them from 
seeing the worker as a resource and ally? 
What if these other children use this 
experience as an indication that they are 

somehow inherently unworthy? This 
does not seem just or professional.
 Looking at this issue from another 
perspective, let’s assume that the other 
children on the worker’s caseload do not 
learn of the adoption, so their reaction is 
no longer an issue. Does that solve the 
fairness issue? One might imagine that 
any workers preparing to adopt one or 
two children from their own caseloads 
might tend to think of their interests 
more than the interests of the other 
children they are serving. If the worker 
is responding to their calls more quickly 
or spending more of the agency’s money 
on these children, how is that fair? In this 
example, the resources of the agency are 
much more available to these children. 
At the extreme, one can imagine that the 
social worker could become so focused 
on the children that he or she planned to 
adopt that the needs of his or her other 
clients were neglected. That would be 
unconscionable.
 Ethical decision-making requires 
social workers to critically reflect on all 
the potential consequences of such a 
change, the risks and the benefits, as well 
as all the people that could potentially 
be affected by such a change (Reamer, 
2006). It is clear that the overall conse-
quences of removing this standard would 
be harmful to the profession. 
 If we may assume that social work-
ers by nature are perhaps inclined to 
have compassion for adolescents aging 
out of care, how could the field respon-
sibly give them opportunities to make a 
permanent commitment to these adoles-
cents? Recent promising practice reveals 
that if kinship care is not available, the 
people who are most likely to complete 
foster parent training, get licensed, and 
actually adopt a child are people who 
knew the child prior to beginning the 
training (Avery, 2010). Foster care work-
ers can creatively build on this research. 
After potential foster parents attend an 
orientation session, perhaps they could 
be invited to gatherings of foster chil-
dren to allow for such acquaintances to 
emerge. One can imagine inter-genera-
tional talent shows involving older foster 
care children and potential foster care 
parents, board/video game nights, vol-
untary service projects...there might be 
multiple ways to bring these two groups 
together. In this way, a foster care worker 
can meet children from other agencies to 
adopt—children who are not affected by 
their professional decision-making.

 Professional practice demands that 
we use the promising practices in the field 
to enhance our creative professional de-
cision-making, not reduce protections to 
our most vulnerable clients. The conflict 
of interest standard protects foster care 
children; it does not get in the way of find-
ing homes for them. This standard gives 
foster care workers support to stay in the 
professional role and get the important 
work done of finding permanent homes 
for children who are aging out of care.
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Social work texts offer up a number 
of definitions of supervision, but 
generally they all cover much the 

same ground. Supervision within a social 
work context is a process in which the 
supervisor works with team member(s) 
to meet organizational, professional, and 
personal objectives. These objectives can 
generally be broken down to be around 
competency, accountable performance, 
continuing professional development, 
and personal support (SHB, 2000; Har-
ris, 1987; & Morrison, 2001).
 One contributor on this subject, 
Kieran O'Donoghue, prefers to utilize 
a more worker-centered definition of 
supervision. Namely, O’Donoghue 
(2000) says that “professional social work 

supervision is a process which facilitates 
critical reflection upon actions, processes, 
persons, and the context of social work 
practice.” In this regard, he chooses to 
focus on the support and personal devel-
opment side of the equation, as opposed 
to specific case management, administra-
tion, and agency issues. 
 One of the problematic issues with 
supervision is that it is often “taken over” 
by case management. For example, 
this may include managers discussing 
the resources needed for cases, rather 
than reflecting on practice or learning. 
Froggett (1998) states that combining 
case management and practice super-
vision can often give rise to conflict. 
Workers he studied highlighted that the 
“perceived tension” between managerial 
and professional issues has an impact on 

staff-supervisor communication. One can 
possibly take from this that the potential 
for conflict between the two areas gives 
rise to issues that ultimately may affect 
service delivery. Notably, the greatest 
levels of supervisee satisfaction, reported 
in Frogget’s study, occurred when there 
was a congruence between the preferred 
style of supervisor and the supervisee.
 One could argue, therefore, that 
supervision should be focused on non-
management issues, but it is obvious 
that in the “real world,” these two areas 
become blurred. One could purely 
blame the line manager for this, but it 
is my view that the individual worker 
should also be personally responsible for 
the form that supervision takes. As an aid 

to enhancing this process, for 
example, the Irish Associa-
tion of Social Workers (2009) 
provides each member with 
a template for a contract be-
tween worker and supervisor. 
This document suggests an 
unambiguous focus on skills 
development, reflection, and 
constructive feedback. 
 In terms of assessing 
the benefits of supervision 
to a client or client group, 
O’Donoghue (2000) claims 
that best practice has a 
role in the maintenance of 

boundaries and ethics, protection from 
unsafe practice, and providing a reas-
surance to the client that the worker is 
accountable to a higher authority for his 
or her behaviors. In the same article, 
he also claims that although the raison 
d’etre of supervision is undoubtedly the 
clients themselves, service users gener-
ally do not have any voice in the process. 
He makes the case that there is a certain 
irony in this, as social workers are often 
strong advocates for greater transpar-
ency.
 The approach taken, the methods 
used, and overall effectiveness of the su-
pervisor are of prime importance to the 
supervisee. Even the use of the term su-
pervisor itself is key to our understanding 
of the process: etymologically, the word 
derives from the Latin “super” meaning 

“over,” and “videre,” which is to watch 
or see (Smith, 2005). But in addition to 
“watching over” the work of others, the 
supervisor is also generally expected to 
be both a teacher and innovator.
 To look more critically at the 
modern notion of “managers,” 
Drucker (1988) makes the case that in 
the commercial world, a manager is 
expected to develop relationships and 
environments that enable people to 
work together and respond to change. 
As such, “joint performance” involves 
having common goals, shared values, 
the right structures, and continuing 
development. In the business world, a 
reduction in “performance” may affect 
profitability, but the same cannot be 
said when considering this issue when 
it relates to social workers or their 
clients. For example, in an examination 
of fatal child abuse cases in the UK, 
Reder and Duncan make the point that 
the practitioners he studied were often 
less able to assess the risk to children 
when they had “excessive caseloads or 
inadequate supervision” (1999, p. 126).  
 The most basic building blocks of 
every team, department, or service are 
the individual social work professionals 
who work within each structure. There-
fore, the importance of good supervision 
is paramount. Thompson (2000) says 
that it is evidently critical for agencies to 
support their staff and for practitioners to 
seek out effective supervision. This is due 
to the emotional component of working 
in all areas of social work, and it is im-
perative that support activities should be 
readily available. This is for a number of 
reasons, such as minimizing staff attrition 
and reducing the chances of “burnout.” 
Thompson also further recommends a 
number of steps that can be taken in this 
regard, such as being aware of stress fac-
tors, extending coping resources, identi-
fying or utilizing supports, and recogniz-
ing that stress is an organizational matter 
and not a sign of personal weakness. 
 In terms of research, Harkness 
and Hensley (1991) make the case that 
client focused supervision produces a 
10% increase in goal attainment, a 20% 
improvement in work helpfulness, and a 

Supervision: If It Is Not Available, What Will I Do?
by Steven Peet, BSW
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30% improvement in satisfaction in the 
client-worker relationship. Their study, 
which focused on a small sample of 
client interventions in the mental health 
arena, found that the effectiveness of 
supervision and its focus were significant 
factors in maximizing clinical practice.

Personal Experience of 
Supervision

 In terms of my own recent experi-
ence of supervision during my place-
ment within the pediatric department of 
a large hospital, I count myself as being 
singularly blessed in this regard. From 
the outset, I consciously made an effort 
to make the most of the supervision pro-
vided, and I also found that my practice 
teacher provided a very supportive and 
safe place to explore my feelings. From 
the very first session, I decided to be as 
honest as possible within this “space,” 
and a number of very frank discussions 
took place over the following weeks. For 
example, we discussed at great length 
how seeing children who have been in 
serious accidents affected me as a par-
ent. This type of conversation certainly 
helped me to compartmentalize my 
feelings, but also to allow any emotional 
reactions to what I was seeing to be effec-
tively explored in the context of supervi-
sion. The other benefit, I felt, was that 
from an early stage, I had the confidence 
to make decisions about my chosen 
interventions with the full knowledge 
that my practice teacher(s) would support 
me. In this regard, I felt that the supervi-
sion provided was extremely effective 
and added greatly to my professional 
development. When I enter practice, I 
will certainly be seeking out the same.
  I concede that the quality and 
amount of supervision given to students 
in placement is probably as good as one 
might find in practice. This is likely to 
be due to the commitment given to the 
placement process by the practice teach-
ers and the stipulations set by the college 
in order to “protect” the students. 
 On a more general level, what I 
also witnessed at the hospital, within 
the social work department, was a great 
deal of peer support. This ranged from 
nearly the entire team meeting daily 
for their morning coffee break, which 
meant that you could always rely on 
being able to find someone to talk to 
about any case-related issues, through 
to each team member having one or 

two close friends within the department. 
The notion of mutual-support was quite 
palpable between colleagues. On a more 
official level and relating to the need for 
continuous professional development, 
the department also held monthly Con-
tinuous Professional Development (CPD) 
sessions (voluntarily attended by nearly 
all staff), and in addition, the team was 
planning to re-commence a department 
journal club. 
 My own experience is perhaps in 
stark contrast to the events that Fergus 
Hogan recounts from when he was a 
newly qualified social worker (1998). He 
recalls being absolutely terrified with the 
responsibility of his first job, noting that 
he had actively chosen to work in a team 
that “offered” the promise of regular 
supervision. But after his first session, he 
discovered that his team leader had a 
very different idea. The focus of supervi-
sion had been purely on case manage-
ment, rather than giving Hogan a chance 
to talk about how he felt. Hogan states 
that, at this seminal point in his career, 
he felt that he needed a place to “talk 
about fears, worries, vulnerabilities, and 
hope of being a newly qualified social 
worker.” As a result of this and of feeling 
that he was constantly under pressure to 
prove his own competence, Hogan left 
that job after only six months.

Use of the Internet for 
Remote Supervision

 With the advent of inexpensive 
computing and the increasingly perva-
sive nature of the Internet in our lives, 
there is potentially a case for developing 
remote supervision as a technique. As 
far back as 1997, individuals were using 
the Internet to connect and conduct peer 
supervision. Stofle (1998) discusses an 
example in which two workers opted to 
alternate between face-to-face supervi-
sion and sessions conducted remotely. 
The workers in question found that their 
online sessions were just as productive 
as their actual meetings. Their findings 
would seem to be still relevant. The 
advantages the subjects reported were 
around general convenience, ease of 
expression, and the useful option to print 
the conversation in hard copy for referral 
at a later point. The participants also 
made the interesting comment that often 
“some things are easier to write than to 
say.” In terms of disadvantages, the two 
workers reported that they missed the 

ability to see the reactions of each other, 
there were some technical problems 
at times, silence or inactivity was often 
interpreted as the other being distracted 
or not paying attention, and there was a 
greater propensity for distractions. 
 In my view, the other worrying as-
pect of online supervision is the potential 
for a breach in worker-client confidenti-
ality. In this regard, participants would 
need to define clear ground rules, such 
as ensuring they did not use the names of 
clients or any other identifying informa-
tion. They would also need to be highly 
conscious of the “illusion of confidential-
ity” that the Internet has and even go as 
far as making sure they did not use their 
own names in any correspondence. In an 
interesting article about the use of social 
networking sites in social work, Bartley-
Young (2009) makes the point that as we 
live in a technological world, we should 
certainly embrace all it has to offer. How-
ever, she states, we also need to be aware 
of the inherent obstacles. 

Peer Group Supervision

 When supervision is not available, 
a number of professionals may choose 
to come together as colleagues or peers 
to support each other. This can often be 
done “unconsciously,” such as when for-
mer students continue to meet regularly 
after they enter the workplace, to share 
their experiences. This can be especially 
beneficial when individuals choose not 
to discuss actual casework with their 
partners or family, because of concerns 
about confidentiality or even just a desire 
of the worker to not burden other people 
with what they may have seen in a work 
context. In a relevant piece discuss-
ing the merits of peer supervision for 
newly qualified psychologists, Ackhurst 
and Kelly make the point that the use 
of colleague-based groups offers the 
opportunity “of relieving the potential 
circularity of their learning when they 
practice in isolation; enhancing coping 
skills...[and] a way of keeping pace with 
developments in the field” (2006). The 
point is also made that such groups are 
also resource efficient. Other benefits 
include support and encouragement, 
thus increasing morale, enhancement 
of skills through observing/critiquing 
of each other, generation of new ideas, 
and resolution of conflict situations. This 
piece highly recommends the use of peer 
support supervision in combination with 
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traditional “dyadic” ways of working. 
The use of peer-group supervision, either 
informal or formal, has potentially the 
same benefits for social workers.

Buying-In Supervision

 A growing trend is in terms of agen-
cies that choose to buy-in or contract 
supervision from an external source. 
Increasingly, this happens when social 
workers operate outside a team struc-
ture or when the management skills are 
not readily available. In New Zealand, 
O’Donoghue (2000) makes it clear that 
such an initiative must be applauded, 
as the “powers that be” have obviously 
identified a need for effective supervi-
sion. But he raises the cautionary note 
that the people doing the “purchasing,” 
therefore, have an influence on what is 
provided in terms of length, content, 
quality, and type of supervision. His 
point is that the resulting supervision 
may emphasize techniques and practice 
skills rather than “knowledge [and]...
critical reflection in relation to the 
person’s environment.” The argument 

is that simply purchasing supervision off 
the shelf does not necessarily mean the 
supervision will be effective. Similarly, 
“without a culture of best practice and 
a professional orientation; social work 
supervision becomes subject to ideo-
logical, agency and managerial capture” 
(Taverner, 1989, in O’Donoghue, 2000). 

Conclusion

 I would make the case that supervi-
sion is a very contemporary issue, and 
that as social workers continue to be 
under-supported and under-resourced, 
provision of good quality supervision is 
paramount. It is vital to social workers 
themselves and the clients with whom 
they work. Therefore, the lesson for me 
has been this: when I am successful in 
finding a position, I will try to ensure 
that supervision remains distinct from 
case management. I will strive to utilize 

the space provided to me, and I will 
maximize its extent. In addition, I will 
utilize mutual peer support, either within 
the work team structure or through the 
contacts I have made during my studies, 
as a supplement to supervision. I believe 
that if I don’t make the effort to ensure 
all of these things are in place, then I will 
be letting myself down.

References

Ackhurst, J., & Kelly, K, (2006). Peer 
group supervision as an adjunct to indi-
vidual supervision: Optimising psycholo-
gists training. Psychology Teaching Review, 
12 (1), 3-15. Available at: http://www.leeds.
ac.uk/lihs/.../Peer %20group%20supervi-
sion_article.doc.

Bartley-Young, T. (2009, Fall). Facebook: 
Ethical and clinical considerations. The 
New Social Worker, 16 (4). Available at: 
http://www. socialworker.com/home/compo-
nent/remository/Download/TheNewSocial-
WorkerMagazine/TheNewSocialWorkerVol.16
No.4%28Fall2009%29/.

Drucker P, (1988, September-October). 
Management and the world’s work. Har-
vard Business Review, 66 (5), 6576-6583.

Froggett, L.(1998) Sustaining tensions 
in practice supervision. Social Services 
Research, 1, 33-42.

Harkness, D., & Hensley, H. (1991). 
Changing the focus of social work super-
vision: Effects on client satisfaction and 
generalized contentment. Social Work, 36 
(6), 506-512.

Harris, R.. (Ed.). (1987). Practising social 
work: Case studies from social work educa-
tion. Leicester: University of Leicester 
School of Social Work.

Hogan, G. (1998). Reflections on being 
a man in social work. Irish Social Worker, 
16 (3). Available at: http://repository.wit.
ie/549/1/Reflections _On_Being_a_ Man_in_
Social_Work.pdf.

IASW. (2009). Appendix 2(C) – Contract 
for supervision. In the Irish Association 
of Social Work Continuous Professional 
Development Folder. 

Kadushin, A. (1992). Supervision in social 
work (3rd ed.). New York: Columbia 
University Press.

Morrison, T. (2001). Staff supervision in 
social care: Making a real difference for staff 
and service users. London: Pavillion.

O’Donoghue, K., (2000). The future of 
social work supervision within Aoteraora/
New Zealand. Presented at the National 
Supervision Conference Supervision: 
From Rhetoric to Reality, July 2000, in 
the Auckland College of Further Edua-
tion Available at: http://pages.prodigy.net/
lizmitchell/volksware/ supervisionfuture.htm.

Reder, P., & Duncan, S. (1999). Lost inno-
cents: A follow-up study of fatal child abuse. 
London: Routledge.

Southern Health Board. (2000). Southern 
Health Board supervision policy for social 
workers. Internal document (now the 
HSE-Southern Region) distributed to 
staff and management.

Smith, M. K. (2005). The functions of 
supervision. In The Encyclopaedia of 
Informal Education. Available at: http://
www.infed.org/biblio/functions_of_supervi-
sion.htm. 

Stofle, G, (1998, Fall). Online supervision 
for social workers. The New Social Worker, 
5 (4). Available at: http://www.socialwork-
er.com/onlinesu.htm.

Taverner, P. (1989). Supervision. Social 
Work Review, 1 (3&4), 20-21.

Thompson, N. (2000). Understanding 
social work: Preparing for practice. Basing-
stoke: Macmillan Press.

Steven Peet graduated as a mature student with 
a Bachelor of Social Work from the Univer-
sity College Cork (Ireland). Previous to that, 
he worked in the business world. He has just 
completed his first six months of employment 
working in the area of children, youth, and 
families and is furthering his studies with a MSc 
in Primary Care.

Provision of good quality 
supervision is paramount. 
It is vital to social workers 
themselves and the clients 
with whom they work.

Are you looking for a social work 
job? Or looking to hire a 

professional social worker?

Visit our state-of-the-art 
online job board:

socialworkjobbank.com

http://www.socialworkjobbank.com


The New Social Worker     Winter 2011    9

client requested a dental appointment, 
and I have been successful in finding 
a dentist for her. I also asked the client 
if she would like to receive our food 
bank services and she informed me 
that food would help her out tremen-
dously. Within 24 hours of her stating 
she was interested, I delivered the 
food items. The thanks were expressed 
both verbally and non-verbally. She 
told me that she really appreciated my 
following through and doing what I 
said I would do. The social worker that 
accompanied me on the visit told me 
how engaged the client was with me 
and that she thinks the client and I will 
do well together. I am already dread-
ing leaving this placement after gradu-
ation, and I am considering applying 
for work at my agency.
 I am really starting to feel like a 
social worker, and I love the agency I 
am in. I must also express my thanks 
to my senior seminar professor and 
classmates. I cannot really talk with 
anyone in my family about the tremen-
dous stress that I have with juggling all 
of my family, work, and school obliga-
tions. My senior seminar class has 
become almost like a support group. 
My classmates and I share our stories, 
and I always end up leaving class with 
a weight lifted off of my shoulders. We 
all manage to make sure to refocus one 
another when our obligations seem 
to overwhelm us. We have started the 
countdown to graduation and can see 
the light at the end of the tunnel. My, 
what a bright light it is!

Brandy Dotson received her BSW from 
Richard Stockton College of New Jersey 
in May 2010. She says, “I did not finish 
high school but did obtain my GED when 
I was 24. Immediately after I passed my 
GED, I began school at Cumberland 
County College.” There, she was a member 
of Phi Theta Kappa Honor Society and 
was vice president of the student govern-
ment. She is now working toward her 
MSW at Rutgers University.

I was assigned to do my field place-
ment at an agency that provides 
services for people living with HIV/

AIDS, and we also do work in the 
prevention of the diseases. I must tell 
you that I was not happy about the 
field placement assignment at first. I felt 
that the agency I was placed in was not 
even close to the area that I desired to 
work in, and when I met my supervi-
sor for the first time, I was less than 
thrilled. It is amazing how much things 
change in such a short period of time. 
Now, I could not envision myself work-
ing in any other agency. I have been 
assigned my own caseload, and I have 
learned so much from my supervisor 
and colleagues. The education that I 
am getting in my field agency is price-
less and I am so grateful to everyone in 
the agency who has been preparing me 
to be an effective social worker.
 I shared a story in my senior 
seminar class about a client I have been 
working with. The client has been with 
the agency for several years, but due 
to the fact that the client’s original case 
manager was no longer at the agency, 
the client had not been seen in six 
months. My supervisor advised me that 
I would be assigned to work with this 
woman and that the client was very 
sick. She has AIDS and was also diag-
nosed with pancreatic cancer. As soon 
as I was advised of the situation, I set 
up a home visit. I arrived at the client’s 
home, and she appeared to be no more 
than eighty pounds. She was very soft 
spoken. She told me that she does not 
eat hard foods because her dentures no 
longer fit her as she has lost so much 
weight. She also shared that her son 
was her only source of social and finan-
cial support. She also shared with me 
that her son had to cut back his hours 
at work because he was going back to 
school. 
 I have been visiting this client 
weekly, and in the short time that I 
have been working with her, we have 
begun to form a great partnership. The 

Thoughts About Field Placement
by Brandy Dotson, BSW
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The narrative that follows has 
two different, although related, 
purposes. First, it describes title 

protection for social workers. Second, 
in a vivid example of democracy at 
work, it describes how the students in a 
social work policy class, with the help 
of the Methodist University Social Work 
Department faculty, helped implement a 
new North Carolina law providing title 
protection for North Carolina generalist 
practice social workers. This is certainly 
an issue of extreme importance for new 
social workers in our profession.
 The issue of social work title protec-
tion has received no attention in the 
peer-reviewed social work literature. 
Our search of Academic Search Premier, 
Westlaw Campus, SocIndex, and Google 
Scholar revealed no information. There 
are fact sheets and white papers from 
individual states available through state 
chapter Web sites of the National Asso-
ciation of Social Workers. The literature 
review indicated that the United King-
dom is committed to title protection. 
Under Chapter 14 (Part 1V) Section 61 
of its Care Standards Act of 2000, no one 
can describe herself or himself as a social 
worker unless he or she is registered in 
the Social Care Registry maintained by 
the General Social Care Council. 
 The lack of information is surpris-
ing, given the importance of this topic 
to the profession. Social workers daily 
encounter complex issues as they serve 
vulnerable clients who are unable to 
evaluate the quality of service they need 
or are receiving. Also, historically, our 
profession has allowed anyone, without 
our protest, to call herself or himself 
a social worker. The absence of title 
protection has undermined the image 
and reputation of our profession. The 
professional image issue led the Method-
ist University Social Work Department, 
especially the upper-level majors in our 
policy class, to initiate a movement to 
establish title protection regulation in 
North Carolina. As a result, the North 
Carolina legislature, in its 2009 session, 
passed a bill providing title protection to 
individuals in North Carolina holding a 
Bachelor of Social Work (BSW) Degree 
from colleges or universities with an 

accredited social work major. Discover-
ing the details of what title protection 
provides and experiencing the process 
that led to the adoption of title protec-
tion legislation was an informative and 
revealing experience in advocacy for the 
students in the policy class. 
 North Carolina House Bill 1168 pro-
vides that no individual in North Caro-
lina may use the title of “social worker” 
or any variation thereof unless he or she 
meets one of the three following require-
ments:

1. Such individual is a certified, 
licensed, or provisionally licensed 
social worker in accordance with 
North Carolina law.

2. Such individual holds a doctorate in 
social work.

3. Such individual holds a bachelor’s or 
master’s degree in social work from 
a college or university having a so-
cial work program that is accredited.

Qualifications of BSW 
educated social workers
 In North Carolina, there are 22 col-
leges and universities that offer a BSW 
degree accredited by the Council on 
Social Work Education (CSWE). Class 
research compared the specific courses 
and focus of the various North Caro-
lina social work programs to the course 
requirements of other human service 
programs, most often psychology and 
sociology. Although these academic 
disciplines are important in their own 
right and often make positive contribu-
tions to social work as a whole, they lack 
the focus on client-centered needs and 
problem solving skills that engage the 
social work professional day in and day 
out. The accreditation guidelines are 
quite clear that the focus of baccalaure-
ate social work education should be on 
direct services to clients with the intent 
of development, provision, and evalu-
ation of social services. The absence of 
this preparation illustrates why individu-
als who are educated in related human 
service fields are not prepared to fulfill 
the challenges of the practicing social 
worker. Would you want a dental hygien-
ist to perform your root canal?

How did the legislation pass 
and why is it important?
 The possibility of title protection 
for North Carolina BSW graduates was 
an idea that took root in the Methodist 
University social work policy class in the 
spring of 2007. As students compared 
the social work profession with numer-
ous other human service professions, 
they came to realize that BSW graduates 
did not have the professional protection 
commonly accorded to many profession-
als. 
 They broadened their research to 
look at how other states in the United 
States had protected the social work 
profession through title protection. The 
students compared the educational 
requirements of social work with other 
human service majors. They described 
the broad and complex nature of a social 
work professional career that must be 
fine tuned to meet the needs of very 
diverse clients. 
 For the purpose of this class, the 
students defined social work as a profes-
sional activity designed to help individu-
als, groups, or communities to discover, 
enhance, or restore their capacity for 
effective social functioning and to cre-
ate a favorable environment and social 
conditions that support social welfare. 
Our students came to believe that there 
was a need for title protection for social 
workers because social work is a special-

A Collaborative Project to Achieve
 Title Protection in North Carolina

by Deborah M. Murray, MSW, and George E. Hendricks, Ph.D.

From left to right: Methodist University Social 
Work Program faculty members Professor 
Mary Deyampert-McCall, Professor Debo-
rah Murray, Dr. George Hendricks, and Dr. 
Bonita Belcastro accept the North Carolina 
NASW Advocate of the Year Award for their 
work on title protection.
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ized profession and not just a job title. 
They understood more clearly that social 
workers function within the person-in-en-
vironment perspective. Almost all social 
workers are involved in the solution of 
real world, practical problems. Social 
work is proactive in focusing on the 
interaction between individuals and their 
environment. According to the CSWE 
Web site, the mission of the CSWE “aims 
to promote and strengthen the quality of 
social work education through prepara-
tion of competent social work profes-
sionals by providing national leadership 
and a forum for collective action. CSWE 
pursues this mission through setting 
and maintaining policy and program 
standards, accrediting bachelor’s and 
master’s degree programs in social work, 
promoting research and faculty develop-
ment, and advocating for social work 
education.”
 Graduates of CSWE-accredited 
baccalaureate social work programs 
are prepared to practice with diverse 
populations guided by the social work 
profession’s values and ethics. Although 
a BSW requires a strong theoretical base, 
its focus is on practical service delivery 
to clients. This is especially important to 
graduates, because addressing the practi-
cal problems of clients is most often the 
responsibility of an entry level profes-
sional. 
  

A roadmap to title protection
 The policy students developed 
a plan to evaluate title protection for 
CSWE-accredited BSW graduates. They 
began locally. First, they met with the 
director of the Cumberland County 
Department of Social Services in Fay-
etteville, North Carolina. The interaction 
began with a meeting of the director and 
two students. They discussed the issue, 
and he agreed to meet with the entire 
class. After the meeting, students ex-
panded their influence with community 
leaders to the local delegation of state 
legislators.
 One legislator agreed to meet with 
the class to discuss the need for title pro-
tection and to identify the factors that, 
in her opinion, the students needed to 
address to increase the project’s chance 
of success. On the advice of this repre-
sentative, the students fine-tuned their 
proposal with illustrations from states 
that had incorporated title protection. 
They presented these benefits in a man-
ner easily grasped by busy legislators. 

They pointed out the broad nature of 
the benefits and how they could benefit 
urban and rural areas. 
 The students then arranged to meet 
with all legislative delegates representing 
Cumberland County in North Carolina. 
This exchange of ideas proved to be criti-
cal in securing the delegates’ support. 
The students learned that a title protec-
tion bill had been proposed previously 
in the North Carolina legislature, but 
that the proposal never made it out of 
committee. The students obtained a copy 
of this earlier bill and used it as a blue-
print for moving their project forward. 
Because of the legislative work schedule, 
the title protection proposal developed 
by the students with legislative staff 
support could not be introduced in the 
North Carolina House of Representatives 
in 2007. 
 In the spring of 2008, a new policy 
class continued the work of their fellow 
students from the 2007 class. The new 
class also studied the process used in 
other states to achieve title protection. 
They also obtained support from the 
other BSW programs in North Carolina. 
The Methodist University social work 
faculty, current policy students, and 
some previous policy students met again 
with the original representative who had 
met with the class to update her on their 
progress. 
 Collaboration with her resulted in 
a letter-writing campaign to the other 
BSW programs across North Carolina. 
The department faculty supported the 
students’ efforts by contacting all of the 
directors of the baccalaureate social work 
programs in North Carolina by letter. 
The letter provided a brief description of 
title protection and a statement about its 
importance to the social work profession. 
The letter asked for support for the pro-
posed legislation. Many of the BSW pro-
grams responded favorably and worked 
with their local legislative delegation, 
to gain support for title protection. The 
signed forms of the BSW programs that 
were returned were provided to the local 
legislative delegation, who made them 
available to a wider legislative group. At 
this point, the Methodist University So-
cial Work Program joined forces with the 
North Carolina chapter of the National 
Association of Social Workers, obtaining 
its help with the passage of this legisla-
tion. 
 In May 2009, another Cumberland 
County representative introduced the 

title protection bill to the North Carolina 
legislature and it passed. In June 2009, 
the Governor signed the bill into law. 
Based on student and faculty advocacy 
efforts, the Methodist University Social 
Work Program received the NC-NASW 
Advocate of the Year Award in March of 
2010.

Why is title protection 
important to social workers 
and those they serve?
 With title protection, the public can 
now be assured that those performing 
the services of a social worker in North 
Carolina are professionals who have the 
requisite education and training for the 
services that they are providing. Also, 
these social workers are subject to the 
ethical standards of the National Associa-
tion of Social Workers and are expected 
to adhere to these professional standards 
in the performance of services. 
 With title protection, the public can 
be comforted in knowing that the de-
greed social workers have been educated 
to work with all populations, especially 
those who are vulnerable, underserved, 
oppressed, and at-risk. The public trust 
is protected by setting apart the qualified 
social workers from those who do not 
have the education and training to serve 
those in need.
 In North Carolina, if an individual 
claims to be a social worker, he or she 
now must have earned a BSW or MSW 
degree from a program accredited by 
the Council on Social Work Education. 
This protection serves to guard against 
ill-informed and uneducated workers in 
our field. 
 The passage of North Carolina 
House Bill 1168 was a momentous 
day for social work in North Carolina. 
Likewise, this collaborative educational 
project proved especially educational for 
our students. It demonstrated the power 
of a group of committed individuals 
interested in positive social change. This 
type of advocacy work is the foundation 
and “continuing theme” of the social 
work profession. 

George E. Hendricks, Ph.D., serves as the 
Methodist University Social Work Depart-
ment Chair. He worked for 12 years as a 
social worker in public schools. Deborah M. 
Murray, MSW, is an associate professor of 
social work at Methodist University. She 
worked with hospice for five years prior to 
working in academia.
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Staying Passionate—Five Keys for Keeping the Soul in Our Work!
by Patricia Berendsen, M.T.S., RMFT

I once heard a saying: “What appears 
to be a breakdown has the potential 
to become a breakthrough.” Nothing 

can be more fitting than observing these 
words of wisdom being played out in 
any work situation of which I have been 
a part.
 Working in the social service world 
sometimes feels like finding your way 
through a maze. Navigating the political 
realities of an agency can be confusing or 
intimidating. At other times, dealing with 
the difficult personalities of colleagues, 
supervisors, or managers can be tiring, 
discouraging, and exasperating. Some 
clinical sessions with clients can leave 
you feeling confounded, with your back 
against the wall, not knowing which way 
to turn. Doubt can creep in and make 
you wonder, “Is change really possible?” 
“How can I keep doing this work?” “I 
feel like I have nothing left to give and I 
just want to quit!” Yes, these challenging 
realities can wear us down. However, 
they also have the opportunity to point 
us to the basics of what drew us into this 
work in the first place.
 The other day, a colleague and 
I met over lunch to talk about some 
of our experiences, she as a child and 
youth worker and myself in my role as a 
clinician. Our time had speedily passed 
into a shared journey of roadblocks and 
breakdowns that also led to triumphs 
and breakthroughs. What became clear 
was the commonality of our collective 
experiences, in spite of our very different 
roles. Unequivocally, our professional 
and personal challenges revealed to us 
that “breakdowns” can become por-
tals for “breakthroughs,” as well as the 
importance of the following five keys for 
keeping the soul in our work!

1. Ignite and Maintain 
Passion
 Passion is essential for the work that 
we do. Most of us enter our particular 
discipline with incredible enthusiasm for 
making change. Our zeal is usually ac-
companied by naiveté and assumes that 
everyone else in the field is just as fervent 
as we are. Passion is like the fuel needed 
to keep us running. If we are running out 
of energy, then we are running out of 
passion and need to refuel. 

2. Accept Disappointment 
and Disillusionment
 For some reason, it seems that we 
are surprised when this happens. How-
ever, we should expect and anticipate 
disillusionment. If we acknowledge that 
we will undoubtedly be disappointed 
and challenged as we endeavour to 
facilitate change, then we will minimize 
the potential for taking things personally 
and prevent resentment or hostility from 
taking root in our lives. Sometimes things 
don’t work out...despite our repeated 
and well-intentioned efforts, regardless 
of our well-planned agendas, even with 
additional funding or finally having a full 
compliment of staff. On these occasions, 
surrendering to what is actually hap-
pening, accepting, and working with it 
can facilitate our internal experience of 
stabilization and calmness.

3. Build Safety Nets
 Both of us recognized the invaluable 
contribution of sharing our burdens and 
joys with a trusted colleague. A key link 
to longevity in our respective fields has 
been the honest feedback and support 
of other committed professionals with 
whom we can truly bear our souls. When 
supervising interns, I always encourage 
them to keep their eyes, ears, and hearts 
open for people with whom they develop 
or have developed professional connec-
tions. They may be former professors, 
employers, supervisors, classmates, 
or current colleagues. Nurturing these 
relationships is critical to our endurance 
and increased efficacy in our careers. 
Through these connections, we are 
given a “soft place to fall” when we need 
to be buoyed up. When we encounter 
professional “high moments,” they can 
be celebrated with someone who really 
knows the significance of this particular 
breakthrough.

4. Embrace the Seasons of 
Professional Life
 We change. The instinctive toddler-
like curiosity for learning and touching 
everything in sight often characterizes 
our entrance into our respective fields. 
This is frequently typified by our engage-
ment in many professional development 
activities, volunteering, watching, and 
taking in whatever we can to aid us in 

our practical skill development and in 
increasing our knowledge base. 
 Gradually, the accumulated wis-
dom we have garnered transitions us 
to a place of consolidation. Theory and 
practice merge and we are able to carry 
out our roles more effortlessly. Often, our 
professional selves become more clearly 
defined and our confidence is increased. 
We may find a particular area we want 
to specialize in and pursue our interests 
deliberately and consciously. 
 As time goes on, we may wish to 
share our learning and experience with 
those who are new to the field in the role 
of mentor, supervisor, or coach. Eventu-
ally, when we retire from our work, we 
will have realized our vision of having 
passed on the torch of caring to the next 
generation of professionals.

5. Retain a Sense of Humor
 Undoubtedly, a good laugh is a 
wonderful reprieve from the stress that 
is inherent in our jobs. Our experiences 
with clients can be unexpected spring-
boards for the eruption of a belly laugh. 
Yes, we do want to be respectful of those 
we serve and at the same embrace our 
humanity. Some things that happen are 
just plain hilarious. Humor is also one 
of those tools that can help us see a new 
perspective when we feel that our “back 
is against the wall” and we are at the 
breaking point. Laughter can propel us 
toward our much needed breakthrough.  

 Remember—“What appears to be a 
breakdown has the potential to become a 
breakthrough.”

Patricia Berendsen, 
M.T.S., RMFT, main-
tains an active private 
practice in individual, 
couple, and family 
therapy and clinical 
supervision in London, 
Ontario, Canada. 
Patricia also provides 
clinical services as 
a clinician with the 
Clinical Supports Pro-
gram at the Centre for 
Children and Families in the Justice System of 
the London Family Court Clinic. Additionally, 
she is an approved supervisor with OAMFT/
AAMFT. She can be contacted at p.berendsen@
rogers.com

mailto:p.berendsen@rogers.com
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Harrisburg

MASTER OF SOCIAL WORK 

• CLINICAL SOCIAL WORK PRACTICE
• MANAGEMENT AND PLANNING
Fully accredited by the Council on Social Work Education 
Convenient evening and weekend course work for the adult learner

Locations:

For more information and a complete list of programs offered at Temple University Harrisburg, 
call 717-232-6400 or 1-866-769-1860 (toll-free), email us at TUH@temple.edu or visit our website at
www.temple.edu/harrisburg

DuBois
part-time

Harrisburg
full-, part-time and 
advanced standing

Huntington
part-time

Lancaster
part-time

Pottsville
part-time

LEAR N.  LEAD.  INSPIR E.

I worked hard for the ticket, 
can’t believe that I’m here,
Now boarding the ride, 
can hear everyone cheer,
Excited and nervous, but ready to go,
The decision I made, 
is the right one I know.

The carriage is full, full to the brim,
Of various people, all seeking a dream, 
The ride is now starting 
and I’m waving good-bye,
Don’t look down, or look back, but 
look up to the sky.

The beginning is great and I’ve met 
some new friends,
We’re sharing the experience, 
but didn’t prepare for the bends,
The ride is now changing,
feels faster and rough,
I could not have prepared 
for it feeling so tough.

I want it to stop, but I waited so long, 
The passion is fading, yet my dream 

Roller Coaster Ride
by Caroline DungatePoetry

has not gone,
I need all of my strength 
to continue the ride,
Need to refresh and re-find what once 
was inside.

I’m over half way,
I can now see an end,
To all of the ups, the downs, 
and the bends,
So something is changing, 
the passion returning,
I’ve enjoyed and I’ve struggled 
with all of the learning.

I think I can do this, 
how proud I will be,
That I faced all the challenges 
and on reflection I see,
I will continue the voyage 
till I get to the finish,
Yet I know that my learning 
and journey will never diminish.

Caroline Dungate wrote this poem as a social 
work student at Plymouth University.

From THE NEW SOCIAL 
WORKER

The Field Placement 
Survival Guide (2nd Ed.)

Volume 2 of the  
“Bes t  o f  TH E 
NEW S OCIAL 
WORKER” s e-
ries. Field place -
ment is one of the 
most exciting and 
exhilarating parts 
of a formal social 
work education.  
It is also one of  
the most challeng-
ing. Th is c ollec-
tion addresses the 
multitude of issues 
that social work students in field placement 
encounter. This book brings together in one 
volume the best field placement articles from 
THE N EW S OCIAL WORKER. Packed 
with practical, essential information for every 
student in field placement!

ISBN: 978-1-929109-26-5, 2011, $22.95 plus 
shipping, 284 pages. See order form on inside front 
cover of this magazine, or order online at http://
shop.whitehatcommunications.com

New edition 
available now!
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Hidden Insides: The Voices of the Kids We Know
by Seth Rockman, LMSW

I am a high school social worker in a 
large, comprehensive Brooklyn, NY 
high school. Every day, for many 

years, much like many of you, I observe, 
I listen, I feel, and I try. And then I go 
home, always seeking balance. Our work 
is exhausting, and the kids and parents 
provoke in us so many emotions, but the 
call to help never stops ringing. And we 
keep answering that call, though often 
without answers. The following are the 
words and sentiments I’ve been hearing 
from kids over the years. Their words 
come to us through their expressions and 
actions as much as from their mouths, 
but whatever form they come to us in, 
our kids, clients, and students need us to 
hear them. 
 Imagine the face and voice of a 
young person you care about.

*********

 You look at us and you don't under-
stand us even though you were once us. 
We cut ourselves more than you think, 
we think about suicide more than you 
know, and labeling us angry is more 
convenient to you than it is an accurate 
assessment of who we are and why we do 
what we do. We have sex before we’re 
ready, we fight too often, we disrupt 
classrooms because we doubt our own 
intelligence, we make excuses more than 
we work hard, we’ll use your pity to our 
advantage, we abuse alcohol and drugs, 
and we’re falling behind at school. We 
put on shows of confidence and convic-
tion, and you wonder how it is that we 
don’t make better decisions. We find 
ways to both disappoint you and inspire 
you, and just when you think we’ve 
outgrown bad habits or juvenile ways, 
we sneak in another mistake and make 
a decision that to anyone other than 
ourselves seems completely irrational. 
 We’re a beautiful collection of igno-
rance and insight that confounds parents, 
psychologists, sociologists, and teachers 
alike...and what’s even more fascinating 
is that we confound ourselves even more 
than we do you. It’s not that we do any of 
what we do because of some master plan. 
It’s simply that from moment to moment, 
an emotion, a craving, or a need drives 
a particular behavior. We are the beauti-
ful who feel ugly, the thin who feel fat, 

the bullies who are afraid, the intelligent 
who feel inadequate, the popular who 
feel alone, the black who feel too dark, 
the white who feel too pale, the defiant 
who feel powerless, the achievers who 
feel lost, the artistic who feel crazy, the 
promiscuous who feel unloved, the risky 
who feel overwhelmed, and we are the 
ones who smile and scream and laugh 
and yell...yet feel invisible. We wish these 
weren’t many of our truths, and we know 
you’d much rather read of our achieve-
ments and happiness…but we just can’t 
afford to have you kept in the dark any-
more about how we’re hurting and what 
we need.
 We’re asking for more humility. 
We’re demanding more listening and less 
lecturing. We’re asking for more trans-
parency and less pity, and we’re begging 
that you find thoughtful, empowering 
ways to hold us accountable for the 
damage we are causing to ourselves and 
to others. We ask that you try harder to 
make your efforts with us about us, and 
not your own needs to feel intelligent, 
wise, powerful, or in charge. We ask that 
you care less about avoiding looking 
foolish and more about role-modeling 
real confidence. Give us consequences 
if we earn them and don’t give in to 
our guilt provoking tactics. Your lower 
expectations of us are crushing our spirits 
and work ethic, and they’re keeping us 
from developing the fortitude we need 
to push through the inevitable hardships 
and challenges that come with being 
human. We need to feel your faith in us 
that we can push beyond our traumas, 
and we need you to partner with us more 
than you try to fix us. We’re asking that 
you help us cultivate grace, so that we no 
longer feel the urges to run from our feel-
ings, or numb them with substances and 
activities that can diminish our futures. 
 We need you to sit with us, and 
show us that we can learn to live with, 
and appreciate, all the countless emo-
tions that give life texture. Help us look 
at our demons and scars, but do not al-
low us to spend so much time with them 
that we begin to use them as crutches 
and excuses. Make assumptions about 
why we do what we do to show us you 
are trying to see us. Tell us directly that 
you are making an assumption, but be 
sure to listen to us if we tell you that you 

are off target, and then get back to part-
nering with us to try to figure it all out. 
 They say no two snowflakes are the 
same, and though there are and have 
been many “experts” who claim to have 
discovered “the roots of our behavior” 
and have made money off of “strategies, 
interventions, theories, and techniques” 
that claim to “fix us kids,” the real-
ity of snowflakes 
remains the only 
undeniable truth. 
No two of us are 
the same, and as 
such, it’s going 
to come down 
to you, with 
your undeni-
ably unique 
texture, having 
to find the way 
to partner with us, with our irrefutably 
distinct flavor. We know that you will 
make decisions and assertions that you 
feel are in our best interest, and some of 
these impositions we will learn from and 
embrace, while others we will reject and 
throw back in your face. Just know that 
your best chance at keeping us safe and 
yourselves sane is to be authentic, to ad-
mit that you don’t know anything for cer-
tain, and to try your best to not act from 
the fears that drive your closed minded, 
judgmental, reactive, and demanding 
ways...and when our imperfect storms 
settle and there’s a quiet moment, be as 
human, humble, and textured as you are, 
and show us what quiet presence and 
genuine care looks like by simply listen-
ing to us.
 So when, not if, we are frustrating 
you, confusing you, and breaking your 
hearts, please, above all else, don’t ever 
stop trying to be our heroes. 

Seth Rockman, LMSW, is a licensed social 
worker and has been working with at-risk 
youth and families for more than 16 years. 
He has worked in inner-city high schools, 
suspension centers, and intermediate schools, 
after-school programs, transitional residences, 
residential facilities, and emergency shelters. 
He has provided individual counseling, group 
counseling, crisis management, and case man-
agement services to youth ranging from age six 
months to 21 years old. He has supported and 
empowered every demographic. 
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To know their world, 
step into ours.

graduate school in child development • Chicago

Dual degree: M.S. in child development/M.S.W. 
in clinical social work with Loyola University Chicago

www.erikson.edu/dualdegree

For anyone who has ever thought 
about international volunteer-
ing, you will be well aware of the 

vast number of organizations that are 
out there providing support to those in 
developing countries. SKIP (Supporting 
Kids In Peru) is one such organization 
working with the impoverished commu-
nity of El Porvenir on the North Coast 
of Peru.
 SKIP pays for all school-age chil-
dren in the program to go to school—
around 350 children in total. However, 
the program is far more wide-reaching 
than this. We provide after-school 
lessons for the children and help with 
homework. Parents attend workshops 
with social workers and psychologists 
to learn about anything from behavior 
management techniques to breast can-
cer awareness. Those who have been 
involved in the program for a number 
of years help us with the primary educa-
tion program, participating in the les-
sons, reading with children, and helping 
with discipline. 

 We also have an economic develop-
ment team, working closely with social 
workers. In the absence of a benefit 
system, we use small microfinance loans 
of between $35 and $100 to help people 
develop their business ideas. This is not 
just about giving money, but provid-
ing business workshops and training so 
people are able to improve their own 
financial situations. 
 In this way, SKIP is trying to offer 
holistic support to people who have lim-
ited options and few resources available 
to them. We hope that if we can stabilize 
families and offer sound educational op-
portunities to children, they will be able 
to go forward and achieve their potential. 
 Our project currently works in 
just one location, but we are confident 
that once we develop a sound working 
methodology, informed by research and 
tested in the field, we will be able to 
start other facilities. The community in 
which we work is growing at an aston-
ishing pace, and new waves of families 
join the edges on an ongoing basis. The 

SKIP office, once located near the edge 
of the district, is now at the heart of a 
sprawling mass of houses. Those who 
live furthest from the city tend to have 
the least access to basic services like 
running water and are the most socially 
excluded. Our plans for the future are to 
open office premises further out, so we 
can provide targeted support for these 
people. 
 Anyone interested in volunteering, 
fundraising, or learning more about the 
charity, please see our Web site for fur-
ther details (http://www.skipperu.org) and 
join us in empowering this community to 
pull themselves out of poverty.

Liz Wilson is Directora del Proyecto of Sup-
porting Kids in Peru - SKIP. She obtained 
a degree in psychology from the University 
of Lincolnshire in 1999 and a master’s and 
DipSW in social work in 2003. After work-
ing in the UK in statutory child protection 
and project management for young people, she 
moved to Peru in 2008 to start working for 
SKIP.

Chasing the Dream: Making a Difference
by Liz Wilson, MSW
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Are you experiencing Transition 
Shock? Wondering what expec-
tations a professional role in a 

new job will bring? What is it about a 
job that makes it great? How do I get 
to there from here? The transition from 
active student to productive employee 
may evoke a whirlwind of emotions as 
strategic tactics underscore this bold and 
brave new step. This two-part series will 
not only provide some practical advice 
on conducting a job search, including 
how to ace the interview, but will also 
offer thoughts on sculpting a successful 
career path.
 Have you applied sound judgment 
in a career choice? According to Oc-
cupational Outlook (http://www.bls.gov/
OCO/), choosing social work was a smart 
decision. The projection for the near 
future is optimistic, with job availability 
higher than average as compared to 
other professions, especially in the field 
of aging and employment in rural areas. 
As the year 2016 approaches, jobs for 
all social workers are expected to grow 
much faster than the average, especially 
those jobs involving substance abuse 
and schools. It is also projected that the 
current trend in the medical and public 
health arena will continue its growth 
rate by a phenomenal 22%. Licensure is 
essential to increased job options. With 
credentials in place, more diverse and 
higher salaried jobs will be within reach. 
Check with your state for licensure guide-
lines, and take the test without delay.
 As your professional journey begins, 
an experiential perspective of dynamics 
provides direction on a winding path 
leading to an accomplished and gratify-
ing destination. Roles are ever complex 
and changing, as we try on different hats. 
As a potential employee, it might be 
worthwhile to explore the other side of 
the desk. 

What is the employer 
seeking in a candidate?
 Certain personality characteristics 
seem to tip the scales in your favor in 
the workplace, so showcase them. Bar-
rick and Mount have concluded that the 
following three traits of The Big Five 
Personality Model—conscientiousness (ef-

ficiency and organization), extroversion 
(outgoing and energetic), and openness 
(inventive/curious vs. cautious/conserva-
tive, sometimes referred to as intellect)—
are good predictors for success. 
 Likeability is the ability to generate 
positive feelings in others. Research 
findings indicate that the affable person 
is readily hired and tends to have a 
long retention rate. Tim Sanders, a New 
York Times bestselling author, business 
coach, and former Yahoo executive, in 
his popular book, The Likeability Factor, 
outlines corresponding personality 
traits as: friendliness (a demeanor that is 
welcoming), relevance (do you connect 
on interests or needs?), empathy, and 
realness (authenticity or genuineness). He 
emphasizes that traits can be developed 
and refined. Try tapping into your sense 
of humor as laughter, while promoting 
bonding, also acts to reduce stress. Be 
a good listener, not only a critical skill 
in practice, but a likeability booster 
conveying respect for, and interest in, the 
other person. Be a good communicator, 
avoid interrupting speakers, and stay on 
topic, asking questions for the purposes 
of clarification or to demonstrate insight. 
Point out similarities in your views, and 
offer praise for agency kudos. 
 Competency encompasses a vast 
territory, as it not only symbolizes the 
cornerstone of respect in the workplace, 
but is mandatory in service delivery to a 
diverse population. In part, the act of fol-
low-up helps to build competency, since 
it gives social workers a “second chance” 
at information and referral. Learning is 
elegantly built in to service delivery. As 
a new worker, you have no need to feel 
“stumped.” Competencies are enhanced 
through growth over the span of a ca-
reer, as expected of a professional. They 
are, consequently, reflected in supervi-
sory evaluations. Looking at the bigger 
picture, globalization is restructuring 
societal demographics, as represented in 
the workplace. In response, cultural com-
petency has surfaced, setting standards 
for appropriate behaviors. As attitude, 
awareness, knowledge, and cross-cultural 
skills enhance communication, they are 
most effective when cradled in the lap of 
graciousness and kindness, a reference 
point for reciprocity with all. Diversity 

has great merit: it is a boon to the busi-
ness world since it yields increased pro-
ductivity. Differences encourage growth 
on all levels, in all realms. 
 To benefit from these traits and 
qualities, present them as within grasp, 
reachable, or palpable—in other words, 
accessible. Besides being open, the ac-
cessible person, who relates and commu-
nicates with ease, can be characterized 
by the phrase, “What you see is what 
you get.” When analyzed in a broader 
context, accessibility is endemic to allied 
professions ranging from art to technol-
ogy. Professionally, it is as critical to ser-
vice delivery and program design as it is 
pivotal to landing that job. Social work-
ers are fortunate, since competencies 
parallel traits sought out by employers. 
Call upon your education with gratitude 
while displaying a winning, engaging, 
and accessible personality. These are 
your gifts—nurture them and grow them. 
(TIP: Keep your work area organized. 
Communicate clearly. Persevere.)

Develop a Plan of Action

Job Search
 Technology is at the forefront, so 
gather an array of job search engines, in-
cluding SocialWorkJobBank.com, as seen 
in and sponsored by THE NEW SOCIAL 
WORKER. Experiment with different 
search terms: social worker, supervisor, 
direct service, case manager. Most new 
graduates begin in entry level positions 
engaged in direct service; this is where 
skills will be honed. Some will seek a 
multi-faceted position offering casework, 
groupwork, and community organiza-
tion; and some will follow a more clinical 
course. A Naturally Occurring Retire-
ment Community (NORC) illustrates an 
excellent generalist experience, whereas 
a mental health clinic is an ideal setting 
for psychodynamically-oriented work. 
Numerous opportunities exist for part-
time evening employment in clinics, af-
fording experience coupled with reliable 
supervision. 
 The corporate world has suddenly 
taken notice of social workers because 
of the value attributed to expertise in re-
lationship building and management. In 
the recent past, the nonprofit world had 

Roles in Flux: From Student to Professional
Part 1: The Job Search

by Karen Graziano, LCSW
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been the standard venue, but now, there 
is more cross over from the corporate 
sector due to a melding of business prac-
tices. In the choice between corporate 
and nonprofit, there is still much contro-
versy as to which sector is more advanta-
geous. Both are driven by accountability. 
The corporate world is focused on quotas 
and numbers for profit-making purposes, 
and the nonprofit is focused on statistics 
to justify funding. To be successful in cor-
porate social work, sources at Columbia 
University point out, it helps to be “thick 
skinned, as the supervision can be critical 
and direct.” Endurance might also be an 
issue, as hours are long, they add, but 
salaries are substantially higher. 
 Industrial psychology is driving in-
novation in business, touting the merits 
of the Mutual Investment Approach. 
According to Anne Tsui and colleagues 
in The Future of HR: 50 Thought Lead-
ers Call for Change, the secret to best 
practices in companies such as SAS, the 
software giant cited as the best place to 
work in Fortune magazine since 1998, is 
the cultivation of long-term relationships 
with employees. If you are interested in 
corporate social work, positions in em-
ployee assistance programs, communica-
tions, marketing, development, manage-
ment, and event planning are feasible. 
As you venture into a new position, a 
question you want to ask will be: Is the 
whole greater than the sum of its parts? 
Some business people, and most social 
workers, posit that a meaningful mission 
is necessary for job satisfaction.

Marketing
 Everyone enjoys receiving a gift 
surrounded by impressive wrapping 
selected especially for the occasion, high-
lighted by an attractive bow. “Package” 
yourself for marketability, as you display 
your “gifts,” which you have diligently 
developed. Usually, the first contact with 
a potential employer is via résumé and 
cover letter, the purpose of which is to 
accomplish your immediate goal—an 
interview. A résumé should capture at-
tention. The résumé format, continually 
a work in progress, is dependent upon 
experience. Develop various versions 
according to the need. A chronological 
résumé delineates a history of employ-
ment, whereas a combination résumé 
illustrates a career profile of relevant 
skills and accomplishments in addition to 
chronology. Either is suggested for entry 
level positions. Powerful, keywords are 
important to add the element of action 

and to capture interest. Spelling, gram-
mar, and formatting must be impeccable 
and consistent. Have a colleague or 
friend read it over for final proofing. A 
reference that covers the subject in its 
entirety is The Targeted Résumé by Kate 
Wendleton. 
 The cover letter can be the deal 
breaker. Resist the stagnant, one-size-fits-
all method. Show initiative by writing 
a letter specific to each application. 
Borrowing from systems theory, refer 
to the prospective job role as it relates 
to the larger context of agency mission 
and goals. Encompassing your engaging 
“traits,” construct a “genuine” snapshot 
of your skills, talents, and accomplish-
ments, emphatically stating how you 
would benefit the organization. Promote 
yourself, but do so using your finest 
work as a vehicle while framing acco-
lades through the eyes of others. Use a 
design set. Microsoft Office Online has 
some eye-catching cover letter template 
downloads. Simply copy and paste to 
create a résumé template, producing a 
matching set. (TIP: Many have a splash 
of color, rendering an attention-grabbing 
visual cue. Use high quality paper such 
as parchment in tasteful hues with match-
ing envelopes. These can be purchased 
at any office superstore.)
 Great! You clinched a face-to-face in-
terview. Now let your appearance speak 
“potential,” as you prepare to present an 
image that communicates an enormity 
of nonverbal messages. Interpersonal 
perception, a new area of research in 
social psychology, is concerned with first 
impressions. Factors such as facial ex-
pression, stereotyping, appearance, and 
attractiveness contribute to “sizing you 
up.” “Rapid cognition,” a phrase used by 
Malcolm Gladwell in his controversial 
bestseller Blink, reiterates the power of 
a “gut feeling”—a powerful mainstay in 
the social worker’s toolkit. The intuitive 
two-second decision, based on conclu-
sions drawn from capturing a “thin slice” 
of a person, relegate the “impression” 
to a classification, or a stereotype, for 
easier processing. The Halo Effect, a well 
established theory, accounts for the fact 
that attractive people are often judged 
as having a more desirable personality 
and more skills than someone of average 
appearance. 
 Facial expressions, according to 
Princeton University researchers, are 
read at a speed of one tenth of a second. 
Smile! It elicits a sense of cooperation 
and trust. Clothing choice also influ-

ences impressions, as Naumann, an 
assistant professor of psychology and 
researcher states, “Through symbols or 
slogans, clothing can reveal political and 
religious orientation, and the style can 
show a person’s level of self-esteem or 
conscientiousness.” In applying these 
insightful findings, you might be inspired 
to purchase a stylish suit, consult a salon 
or upscale department store for advice 
on achieving a defining look, or heed the 
teachings of a most generous benefactor, 
Mother Teresa: “Every time you smile at 
someone, it is an action of love, a gift to 
that person, a beautiful thing.” 

Rehearsal 
 Interviews can be unsettling. Become 
comfortable in discussing your strengths 
by writing an outline of your qualities 
as they correspond to your accomplish-
ments, goals, and vision. Practice your 
presentation in front of a mirror. Ask a 
friend to help you role play, taking turns 
asking and responding to interview ques-
tions. Turn negatives into learning experi-
ences, as you also focus on turning your 
weaknesses into strengths. Research the 
organization carefully, jotting down ques-
tions to ask the interviewer. Gather copies 
of your résumé and have your references 
lined up. Prepare, prepare, prepare. 

The Interview 
 Although transition theory fore-
casts that a change in roles may cause 
heightened feelings of minimization, 
buffer these with self-efficacy. Prior to 
the interview, read Martin Seligman’s 
Learned Optimism. The proactive mes-
sage of positive psychology will act to 
declutter inaccurate self-perceptions 
while affirming interview responses. The 
life altering message is two-fold. It is as 
meaningful on a personal level as it is 
on a professional level. As Helen Keller 
so poignantly proclaimed, “No pessimist 
ever discovered the secrets of the stars, 
or sailed to an uncharted land, or opened 
a new heaven to the human spirit.” 
 During the pre-interview paperwork 
process, use the time to quell normal 
anxiety by practicing relaxation tech-
niques. A few minutes of deep breathing 
is conducive to becoming “centered.” 
Guided imagery is also useful to secure 
confidence, a tool many athletes use 
before competition: In fact, as you focus 
on believing in yourself, see yourself as 
the Quintessential New Hire! This self-
fulfilling prophecy will actualize achieve-
ment. For suggestions of playful imagery 
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scenarios, flip through the 5 Good Minutes 
Series by Jeffrey Brantley. These are sim-
ple, yet surprisingly effective, techniques 
that can be done anywhere, anytime. 
 As you interact with the interviewer, 
you will also sense whether the posi-
tion, the culture, and the supervisor are 
a good fit. Would this job meet your 
professional development needs? Are 
trainings, workshops, and conferences 
encouraged? Is there a budget allocated?

Analysis
 The interview aftermath is a time of 
uncertainty. Feedback is limited, which 
may give rise to feelings of vulnerabil-
ity. Reflect on the experience, set inner 
goals, and move forward. Follow up with 
the interviewer by sending a thank-you 
note, either by e-mail or standard deliv-
ery. Your message of gratitude illustrating 
professional etiquette will be noticed and 
appreciated.

Next Steps
 Keep the search active. Visit Web 
sites of organizations of interest. Call 
agencies; explore their services; request 
a tour. At an appropriate point, pres-
ent a résumé. Volunteer at agencies, 
cementing an affiliation that might lead 
to employment. Network. Speak to 
professors, personal contacts, colleagues, 
and elected officials. Become a member 
of the social network for professionals, 
LinkedIn (http://www.linkedin.com/ ). 
Pursue that dream job, perhaps writing 
a proposal specific to it, as you explore 
funding. Follow funding initiatives on the 

federal, state, and local levels. To identify 
funding, visit the Foundation Center, in 
person or online at http://foundationcenter.
org/, or visit the Grants.gov Web site 
(http://www.grants.gov/).
 The job search can be an intense ex-
perience, influenced by mega-variables. 
Your resolve may be challenged, but un-
derstand that job-related acceptances and 
rejections are not necessarily a measure 
of your professional or personal worth. 
Stay on course and, eventually, a match 
will materialize, sometimes unexpect-
edly. Your new job, filled with promise, 
will result in multiplicity. You, the clients, 
the agency, the community, and society 
at large will benefit. If your goal is to 
become successful, make it happen. Di-
rectly from the winner’s circle at the In-
dianapolis 500, renowned race car driver 
Mario Andretti sums it up so eloquently: 
“Desire is the key to motivation, but it’s 
the determination and commitment to an 
unrelenting pursuit of your goal—a com-
mitment to excellence—that will enable 
you to attain the success you seek.” 
 Look for Part Two of this series, 
“Sculpting a Rewarding Career Path,” in 
an upcoming issue of THE NEW SOCIAL 
WORKER. 

Karen Graziano, LCSW, is affiliated with 
the Cornell Institute for Translational Re-
search on Aging as a member of the Persistent 
Pain in Older Adults work group. She is also 
an adjunct faculty member at Adelphi Univer-
sity and is involved in post traumatic stress 
treatment of veterans.
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To publish or perish has long 
been the mantra in academic 
departments of higher education 

(Burgan, 2003; Euben, 2002). Both tradi-
tionally and philosophically, the impetus 
to publish has been based largely on 
the value and necessity of knowledge 
production and its dissemination, and to 
further the development of a disciplin-
ary field’s particular knowledge base. 
Increasingly, however, faculty members 
are pressured to publish to secure gov-
ernmental and professional funding for 
their universities and academic depart-
ments (McGrail, Rickard, & Jones, 2006) 
and perhaps, most importantly, to secure 
academic security or tenure.  
 Despite these realities of academic 
life, publication rates still remain fairly 
low across academic disciplines (McGrail 
et al., 2006). The highest rates of both 
manuscript submissions and actual pub-
lications among social work faculty, for 
example, may be found among males, 
those with doctorates, and those who’ve 
already attained tenure, especially full 
professors (Schiele, 1995). Indeed, in a 
review of three leading journals in higher 
education, Hart (2006) found that the 
publication rates for women in academia 
who submitted articles to peer-reviewed 
journals averaged only 16% in the years 
between 1990 and 2002, despite the fact 
that American women have now earned 
more doctorates than American men 
(Smallwood, 2003).  Moreover, in some 
universities, the publishing bar is set at 
what is perceived to be an unreasonable 
and, at times, unreachable height, and, 
consequently, many academic faculty 
members experience tenure anxiety 
(Burgan, 2003).
 Nonetheless, publishing peer-re-
viewed articles is considered the coin of 
the realm in academia. In today’s market, 
even newly minted social work Ph.D.s 
will already be expected to have peer-re-
viewed articles in their portfolios if they 
hope to be competitive in their quest 
for tenure-track faculty positions. This 
article will describe a bi-focal approach 
to academic writing and publishing, both 
for social work doctoral students and for 
junior faculty. By achieving a bi-focal 
perspective on both the trees—the daily 
activities of academic life (e.g., writing 

research papers, developing syllabi, 
teaching classes, building community 
partnerships, conducting research)—and 
also the forest—the goal of completing 
a dissertation or achieving tenure—one 
should be able to successfully traverse 
the social work academic landscape. 
Thus, to begin this metaphorical journey, 
put on your bi-focals!

Fear and Loathing: On 
Becoming a Doctoral 
Student

 Beginning doctoral education can 
seem like an overwhelming task; even 
choosing the programs to which one 
should apply can seem foreboding. 
However, in the spirit of a bi-focal ap-
proach of seeing both the forest and the 
trees, you may first wish to give some 
considered thought to your choice of 
social work doctoral programs. In addi-
tion to geographic locale, financial costs, 
funding and scholarship opportunities, 
and the prestige of a particular program, 
you may wish also to first identify faculty 
who have expertise in your specific areas 
of scholarly interest. Indeed, successful 
mentoring and supportive relationships 
can be the most salient factors in support 
of educational success and in securing 
academic publications (McGrail et al., 
2006) across academic disciplines. Al-
though the path to a successful academic 
career may be long and, at times, ardu-
ous, you can begin to think about your 
first academic social work position even 
before you fill out your initial applica-
tions to doctoral programs. 
 Once you’ve decided on the doc-
toral programs to which you will apply, 
you need to begin the process of prepar-
ing your applications. Depending upon 
the admissions requirements of particular 
institutions, you may need to arrange to 
take the Graduate Record Exam (GRE) 
or other standardized entrance examina-
tions, obtain undergraduate and graduate 
academic records, and politely cajole 
professors, supervisors, colleagues, and 
personal friends/acquaintances to write 
recommendation letters to seemingly 
fearsome admission committees. Also, 
you may be asked to compose a finely 

wrought, personal essay and clear state-
ment of research and scholarly goals to 
persuade committee members of your 
worthiness to be admitted into their 
esteemed institution. Often, all this angst 
takes place even before you’ve started 
the application process! Once, after all 
that turmoil and tumult, you have been 
lucky enough to be admitted into a 
doctoral program, doubts may ensue as 
to whether you are capable of traversing 
the academic terrain of doctoral life.
 With visions of Sisyphus dancing 
in your head, you may wonder just how 
many gravity-defying boulders you 
will have to single-handedly push up 
the mountain to finally reach its sum-
mit. There will be hours of reading and 
writing, taking mind-numbing courses 
in statistics, passing certification exams, 
writing qualifying papers, choosing your 
dissertation committee (if you’re allowed 
latitude in that regard), identifying your 
research topic, gaining access to data, 
writing and defending your dissertation 
proposal and final dissertation, navigat-
ing the inevitable politics of academic 
departments, and all while you’re barely 
subsisting on your graduate stipend. 
And, by the way, why was it that you 
decided to quit your job in the first place 
to apply to a doctoral program? 
 Now is the time for you to take a 
deep breath, polish your bi-focals, and 
focus on both the forest and the trees 
of the academic landscape. As a start-
ing point, it may be helpful to begin to 
develop an academic plan that encom-
passes your particular area of scholarly 
interest. This will guide you as you take 
required courses, choose advisors, and 
later, pick electives. Remember, you will 
probably be devoting at least three or 
more years developing your final dis-
sertation project, so you’ll want to choose 
a subject for which you have a real pas-
sion. If you simultaneously focus on both 
the forest and the trees of the doctoral 
landscape, the uncharted wilderness will 
slowly begin to take form and shape. Not 
only can each class project or paper you 
complete throughout your educational 
experience potentially become a part or 
chapter of the dissertation; it can also be 
developed into a peer-reviewed article. 

Traversing the Academic Terrain: 
A Bi-Focal Approach to Publishing in Social Work

by Cassandra Bransford, Ph.D., LCSW-R
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 Many graduate students and new 
academics find the prospect of academic 
writing and publishing to be overwhelm-
ing. Identifying the barriers to academic 
publishing and then discovering ways to 
overcome them may greatly assist aspir-
ing academics. 

Overcoming Barriers to 
Academic Publishing

 McGrail et al. (2006) identified a 
number of reasons why academics fail 
to write for publication. These reasons 
included lack of momentum (Boice & 
Jones, 1984), difficulty finding institu-
tional support structures (Hale & Pruitt, 
1989), lack of time (Page-Adams, Cheng, 
Gogineni, & Shen, 1995), an absence of 
a formal framework or structure (Morss 
& Murray, 2001), lack of confidence 
in one’s ability to write for publication 
(Berger, 1990), fear of academic writing 
(Lee & Boud, 2003), a lack of knowledge 
about the process of writing and pub-
lishing, including fears of rejection and 
failure, and avoidance of competition 
with one’s peers (Dies, 1993; Grant & 
Knowles, 2002).
 Moreover, the authors (McGrail 
et al., 2006) identified three general inter-
vention strategies designed to increase 
publication output. These included: 1) 
short-term, didactic writing courses; 2) 
longer-term support groups; and 3) the 
use of writing coaches (p. 19). Whereas 
all interventions yielded statistically sig-
nificant results, support groups and the 
use of coaches and other mentors yielded 
the best overall results in publication 
rates (p. 33-34). Indeed, Berger (1990) 
identified the particular need for social 
work academics to develop mentoring 
relationships to improve publication 
rates. Thus, the importance of supportive 
relationships may be the most salient 
variable in improving publication rates.

Taking up My Author(ity): A 
Personal Case Example

 When I entered the Columbia 
University School of Social Work as a 
doctoral student in the fall of 1995, I 
had some idea that I wanted to study 
the issue of authority. I was interested in 
learning how I could better take up my 
own personal and professional authority 
and have an impact on the individuals 
I served, whether they were clients or 
students, in a way that respected their 

autonomy and right to self-determina-
tion.  
 As I worked full time in a busy 
outpatient mental health center, the 
completion of the doctoral program took 
a period of nine years. During that time, 
I published five peer-reviewed journal 
articles, all of which had originally been 
mid-term and final papers submitted 
for my doctoral coursework. Addition-
ally, each one of these publications later 
formed the basis for various chapters in 
my dissertation. The time and research 
invested in class papers and other 
program requirements not only laid the 
groundwork for each chapter of my final 
dissertation, but also resulted in peer-
reviewed publications. 
 Thus, for example, the first paper 
accepted for publication was based on a 
final paper that I had written for a class 
on the ecological perspective in social 
work practice. My instructor had written 
some very encouraging comments on 
my final paper and had suggested that I 
think about converting the paper into a 
manuscript for publication. At the time, 
I filed his comments away, both literally 
and figuratively, and continued to make 
my way through the doctoral program, 
while also juggling a number of other 
professional and personal obligations. 
 I went through a similar process 
with three other papers I had written to 
fulfill course requirements. For me, the 
turning point in converting my course 
papers into manuscripts was the help of 
a colleague from another college, who 
was already on the tenure track and 
had published prolifically in his field of 
study. During a visit, I showed him my 
work and he was very impressed at the 
enormity of the research I had invested 
in my class papers—the same substantial 
research that all doctoral students must 
invest in their work. He volunteered 
to assist me in turning my papers into 
manuscripts.
 He had extensive editorial experi-
ence and expertise and was very pro-
ductive and efficient in his use of time. 
Before long, several of the papers I had 
written for classes had been converted 
into manuscripts. Eventually, they were 
all published in peer-reviewed journals. 
Truly nothing succeeds like success, and 
in the process of completing my doctoral 
studies and producing peer-reviewed 
articles, I was able, in part, to fulfill my 
initial goal to better take up my personal 
and professional authority. I also learned 
how to roll with the punches, so to speak, 

so that if a manuscript was rejected by a 
particular editor, I simply incorporated 
the reviewers’ suggestions and quickly 
resubmitted the manuscript to another 
journal for review. 
 With the exception of conducting 
my primary research and analyzing the 
ensuing data, the bulk of my dissertation 
took shape through importing vari-
ous papers I had previously completed 
throughout my tenure in the doctoral 
program. Thus, by the time I graduated 
in the fall of 2004, I was able to go on the 
job market with four completed peer-
reviewed publications and one in press. 
 Having successfully landed my first 
academic position, I continued to follow 
the same process of attempting to see 
simultaneously the forest and the trees. 
All academic endeavors, whether teach-
ing a course, establishing community 
partnerships, presenting at conferences 
and professional forums, collaborating 
with colleagues, or conducting research 
on one’s own, can provide opportunities 
for academic writing and publishing. 

Conclusion

 It is important to use a bi-focal ap-
proach to academic writing and publish-
ing, both in one’s doctoral education 
and also as one becomes a junior faculty 
member. It is useful to identify support-
ive mentors who may offer help and 
assistance in beginning the process of 
converting academic papers to manu-
scripts. By remaining focused on both the 
forest and the trees, a doctoral student 
may be able to both develop and later 
produce peer-reviewed articles and also 
work toward the successful completion 
of a dissertation. By remembering to 
maintain an integrated focus on teach-
ing, service and, especially, academic 
publishing, a junior faculty member may 
be similarly successful in navigating the 
journey toward academic tenure. 
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STUDENT SOCIAL WORK ORGANIZATIONS
 Please send us a short news article about your group’s activities. 
Also, send us photos of your club in action—we may even feature you 
on our front cover!
 It’s easy to share your club’s activities with our readers. Send your 
news/photos to: 

Linda Grobman, ACSW, LSW, Editor/Publisher
THE NEW SOCIAL WORKER
P.O. Box 5390, Harrisburg, PA 17110-0390
or to lindagrobman@socialworker.com

Happy Holidays from 
Phi Alpha Honor Society 

for Social Work 

 We would like to thank every-
one who attended the international 
meeting of the International Council 
in conjunction with CSWE-APM in 
Portland, Oregon. We appreciate the 
input regarding the Association of 
College Honor Societies membership 
guidelines. A motion was passed to 
move forward with the “Outstanding 
Chapter Advisor Award.” The applica-
tion can be found on the Phi Alpha 
Web site. Application deadline is 
May 31, 2011. Dr. Baggett presented a 
“Mini Grant” outline. The Mini Grant 
funds will be used by chapters for 
community projects.    
 The Phi Alpha Board 
is working to complete 
the Mini Grant guidelines, 
which will be posted on 
the Phi Alpha Web site 
soon. Phi Alpha sup-
ports community projects 
through the Chapter 
Service Awards and future Mini Grant 
opportunities. Thank you to all chap-
ters that are involved with community 
projects!
 We are in the process of refresh-
ing our Web site. We will need all 
faculty advisors to complete the advi-
sory registry that is inserted with the 
membership certificate packet. Please 
send new social work links to replace 
the current links.
 Thank you for your Phi Alpha 
support. It is greatly appreciated!

Kind regards,
Tammy Hamilton

Executive Secretary
PhiAlpha.org

Social work students step into shoes of the elderly during 
aging sensitivity workshop at Barry University

Social work students participated 
in an aging sensitivity workshop 
hosted on Barry University’s Miami 

Shores campus on Thursday, September 
23, by Dr. Rose Maria Van Zuilen, Ph.D., 
assistant professor of medicine for the 
University of Miami’s Miller School of 
Medicine, Division of Gerontology and 
Geriatric Medicine. During the work-
shop, School of Social Work master’s 

students participated in vision and hear-
ing loss activities designed to simulate 
sensory losses associated with aging. 
 The workshop was hosted as part of 
Dr. Debra Lacey’s course, “Social Work 
with Aging Individuals and Families.” 
Lacey, School of Social Work associate 
professor, teaches a series of courses 
focusing on human behavior and the ap-
plications of medical social work.

Barry University MSW students Sheena Cooper (left) and Chartevia Harden (right) sort placebo 
pills during a vision loss exercise on September 23, 2010, as part of an aging sensitivity workshop 
designed to simulate sensory losses associated with aging. The workshop, hosted on Barry’s Miami 
Shores campus by Dr. Rose Maria Van Zuilen, Ph.D., assistant professor of medicine for UM’s 
Miller School of Medicine, also featured hearing loss activities.  (Photo courtesy of Barry Univer-
sity.)

Need a gift 
for the social worker 
who has everything?

www.cafepress.com/
socialworker

mugs, tote bags, and 
more—

with a social work twist!

http://phialpha.org
http://www.cafepress.com/socialworker
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So I left the lab behind, though it was 
superinteresting.”
 Larry Gant, professor of social 
work at U-M and supervisor/mentor of 
her international work last summer in 
China preventing HIV/AIDS among 
vulnerable populations, recognizes those 
qualities. He credits her with “shaping” 
what was the first grassroots conference 
of outreach workers in that country.
 “Carrie takes the initiative and is 
very passionate,” Gant says. “She has the 
best knowledge and a public health back-
ground, as well as a keen idea of what 
she wants to do. She has a very strong 
personality but is very engaging.”
 As a coordinator of the AIDS Day at 
the University of Michigan in December, 
Gant says, Rheingans again demonstrat-
ed her ability to “motivate other people 
without intimidating them. Her approach 
is that we can work and grow together.”
 The master’s student brings together 
social work and public health through 
the realization that “we can help some-
one realize eating more vegetables is 
good, but what if the person has no car, 
and no fresh vegetables are sold near 
where that person lives? In a huge, 
sprawling city like Detroit, you can’t 
walk to the corner store. We may have to 
make sure roads and lights are fixed or 
that fruits and vegetables are subsidized 
by the Federal government. I want to 
learn both sides of it.”
 Rheingans wishes she could be 
a “time turner” like Hermione in the 
Harry Potter series, so she’d have more 
leisure for fun travel, watching university 
football games, engaging in sports and 
outdoor activities, and eating and cook-
ing. Calling herself a “fakeatarian,” Rhe-
ingans does try to cook without meat. 
 She likes reading Clive Cutler books 
and “mindless fiction,” although her non-
fiction interests tend to focus on health 
inequalities and biographies. President 
Obama’s autobiography is one example. 
She has also reread Harry Potter in Span-
ish. 
 Rheingans is involved in the mile-
stones of her large family, such as the 
birth of a baby to her “100-blood sister,” 
and a brother who will be serving in 
Afghanistan. Also not surprisingly, she 
enjoys bringing friends together. 

Barbara Trainin Blank is a freelance writer 
in Harrisburg, PA.

Rheingans—continued from page 3

The New Social Worker is now on Twitter! 
Follow us at: http://www.twitter.com/newsocialworker

Be a Fan of The New Social Worker on 
Facebook!
 As of January 2, 2011, we have 
reached 9,328 fans (or “likers”) of 
our page on Facebook at http://www.
facebook.com/newsocialworker.
 Besides providing information 
about The New Social Worker magazine, 
the page has some of the features of 
a typical Facebook profile—a “wall” 
where you can exchange messages, 
a discussion board, and a place for 
photos and videos.  
 We also list upcoming events, 
such as the online chats we co-spon-
sor with the National Association of 
Social Workers (NASW) at http://
www.socialworkchat.org. And we send 
updates to our fans when there is 
something interesting happening!
 Are you on Facebook? Do you 
love The New Social Worker? Show us 
how much you care! Be one of our 

Facebook “likers” and help us reach 
10,000 (and beyond)!
 We also have a Facebook 
page for our SocialWorkJobBank.
com site! Go to http://www.facebook.
com/socialworkjobbank to “like” this 
page. New job postings at http://
www.socialworkjobbank.com are now 
automatically posted to the Facebook 
page, as well.
 Finally, stay up-to-date on our 
latest books at http://www.facebook.
com/whitehatcommunications.
 In addition, we’d like to know 
how you are using Facebook. Have you 
found it a useful tool for networking 
with social work colleagues, searching 
for a job, or fundraising for your 
agency? Write to lindagrobman@
socialworker.com and let us know.

Facebook address: http://www.facebook.com/newsocialworker
Also check out our other pages: http://www.facebook.com/socialworkjobbank and

http://www.facebook.com/whitehatcommunications
AND...look for The New Social Worker’s group on LinkedIn.com.

Ms. Grobman,

  My name is Meg Short. I’m a junior, “non-traditional” undergraduate social 
work major at Millersville University. I stumbled across the Web site, The New 
Social Worker Online, by accident. Needless to say, I’m very glad that I did. I read 
one section of the online ’zine and I was hooked. I was reading the Summer 2010 
issue.
 The article that hooked me was the author who has been detailing her trials 
while obtaining her MSW. It was a sincere and honest look. I enjoyed the article, 
[and] I printed out the entire issue. There are times when I look at my place where 
I work and all the homework, and I think that I might be one of the luckiest 
people in the world.
 Others tend to view me as someone with too much energy. However, I under-
stood exactly how the author felt. There is so much work put into our profession, 
but it is so worthwhile.
 I just wanted to commend you and all of the staff on a job well done. I look 
forward to many other issues. Thanks!

Sincerely,
Meghann Short

Letter to the Editor

http://www.facebook.com/newsocialworker
http://www.facebook.com/socialworkjobbank
http://www.facebook.com/whitehatcommunications
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It’s not every day that anyone with a 
video camera can participate in an 
international advocacy and interven-

tion project, especially one that catches 
on so fast that President Obama added 
his own video to the collection merely a 
month after it began. The President joins 
Secretary Hillary Rodham Clinton; Rep. 
Nancy Pelosi; Adam Lambert; Anne 
Hathaway; Colin Farrell; Matthew Mor-
rison of Glee; Joe Jonas; Joel Madden; 
Ke$ha; Sarah Silverman; Tim Gunn; 
Ellen DeGeneres; Suze Orman; the staffs 
of the Gap, Google, and Facebook; the 
Broadway community; and more than 
6,000 others who have created videos 
that have been watched more than 15 
million times (http://www.itgetsbetter.org/
pages/about-it-gets-better-project/). They 
all want to share the same message with 
LGBT youth: It Gets Better.
 Columnist Dan Savage started the 
It Gets Better project, found online at 
http://www.itgetsbetter.org and http://www.
youtube.com/itgetsbetterproject, in Sep-
tember 2010. In the wake of numerous 
LGBT suicides, Dan wanted to bring 
messages of support directly to LGBT 
youth. The project grew out of his frus-
tration watching LGBT youth suffer the 
same kind of bullying he had experi-
enced in high school and struggling to 
find an outlet that would reach them 
directly. Dan made a YouTube video 
with his partner, in which they describe 
their experiences being bullied and 
harassed for being gay, how they coped, 
how they came to accept and celebrate 
their sexuality, and how they found hap-
piness they never dreamed existed when 
they were young (http://www.youtube.com/
watch?v=7IcVyvg2Qlo). 
 Such experiences were echoed by 
a clinical instructor and Ph.D. student 
who notes, “This is hard to admit, but 
the reason I haven’t used the It Gets 
Better videos in my class is because it is a 
difficult (emotional, painful) thing for me 
to watch.” However, despite challenges, 
others were able to watch the It Gets 
Better videos. Amanda Jones, MSW, a 
practicing social worker from Bingham-
ton, NY, says, “I saw the first YouTube 
with Dan Savage and his partner, Terry, 
and wished that I had a project like this 
when I was a teenager, struggling with 
my sexuality and suicidal ideation.” 

David Brennan, Assistant Professor at 
the Factor-Inwentash Faculty of Social 
Work at the University of Toronto and a 
practicing social worker since 1987, adds:

If I ever did a(n) [It Gets Better] video, 
this might be what I put in it: I was bullied 
in my youth. I was bullied by my broth-
ers, my grandmother, kids at school, and 
kids in the neighborhood. I tried to commit 
suicide several times, because I thought I 
was evil, sick, and not deserving of anyone’s 
love. From about 14-17, I thought several 
times that death was better than being this 
horrible thing called gay. But it turns out 
that being gay is one of the best things that 
has ever happened to me. Being gay opened 
my eyes to so much about how the world is 
unjust, but not just for me, but for so many 
others. Marginalization based on race, 
religion, gender, age, disability, national 
origin, language, socioeconomic status, and 
many other identities is such a powerful 
force in human nature, that being gay has 
helped me to get on board to working with 
changing this and fighting those marginal-
izing and stigmatizing forces. In terms of 
the project...mostly, I am really inspired 
and impressed with it. I am impressed 
by how powerful, direct, passionate, and 
creative many of the videos are. I was very 
touched by the various stories. I cried. I like 
that there are many celebrities and politi-
cians who have posted videos. As public 
figures, their words carry great weight. It 
is also impressive to see the array of videos. 
Some are from groups of people, some from 
couples and families. There are straight 
folks, LGB and T folks. Youth who have 
struggled with the vicious dehumanizing 
process of ex-gay ministries provide some 
powerful stories and hope for those who are 
trapped in that horrific and literal hell. The 
magic of the video project is that it brings 
you right into people’s homes and lives. It 
has an intimacy that speaks to all of us.

 Word of the It Gets Better project 
quickly spread over social media and 
social networking Web platforms such 
as Twitter and Facebook, Dan’s news-
paper column and media appearances, 
celebrity video appearances, and word of 
mouth. The interviewees for this article 
all suggested that these were great meth-
ods to spread word of the project to both 
LGBT youth and social workers. 

 Amanda notes that the videos 
should be used as part of suicide pre-
vention and intervention programs and 
adds, “Whether it’s about suicide or 
bullying or problems with their parents, 
‘It Gets Better’ is just true – every feeling 
changes and none lasts forever, even 
when it seems that it will.” David added:

I think it would be amazing if the links to 
these videos were posted on every conceiv-
able Web site that social workers might use. 
There should be stories in the large social 
work newspapers across North America. 
Have them running interspersed on video 
panels throughout the school where an-
nouncements are made. Use them as a 
springboard for discussion about what it 
means to say “It Gets Better.” For those in 
practice, have a video-thon over a brown 
bag lunch one day with other folks in your 
department or agency. Put a tag line at the 
end of your e-mail signature that directs 
people to the Web site. Social workers can 
make a video and post it and highlight 
how social work values espouse inclusion, 
social justice, and human rights for LGBT 
folks. Youth are actively living online. They 
are so digitally connected that we can and 
should use this technology to reach out to 
them. I can see a young person who is feel-
ing overwhelmed, scared or vulnerable due 
to harassment and bullying viewing these 
videos and maybe even reaching out to one 
of the help lines.

 The It Gets Better team acknowledg-
es that a video is not sufficient to make 
schools safe or solve the problem of sex-
ual orientation harassment, but hopes the 
videos will speak to LGBT youth with a 
desperate need to be understood, help 
them feel supported, and possibly save a 
life. Some feel the project is a great start 
to address issues that LGBT youth face 
but feel it is just the beginning. As Marc 
Adams, Founder/Executive Director of 
Heartstrong (http://www.heartstrong.org/), 
a non-sectarian organization established 
to provide outreach to LGBT and other 
persons adversely affected by the influ-
ence of all denominations of religious 
educational institutions, states:

The things we are doing are great, but they 
aren’t really working very well. Suicide 
and attempts at suicide are not declining 

It Gets Better: A YouTube Response to Anti-Gay 
Bullying and Suicide   by Karen Zgoda, MSW, LCSW, ABDSW 2.0

http://www.youtube.com/itgetsbetterproject
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The New Social Worker and NASW offer chats
 Connect with other social 
workers online! THE NEW SOCIAL 
WORKER magazine and the National 
Association of Social Workers 
(NASW) have teamed up with the 
Social Work Forum to bring you 
SocialWorkChat.
org, an online 
community of 
social workers 
offering twice-
weekly online 
real-time chats on a variety of topics. 
The chats are held on Sunday and 
Tuesday nights at 9 p.m. Eastern 
Time. 

in spite of well-intentioned efforts. Some 
serious marketing directly to youth needs to 
be done. The slow dance with the religious 
right needs to be over and we need to do 
and say everything to save lives. Having on-
line testimonials is great, but the kids that 
are contemplating suicide aren’t listening 
much, since the numbers aren’t changing. 
We need to make sure that the message of It 
Gets Better doesn’t just make all of us feel 
good, but rather saves the lives of those who 
need to find a way to believe it.

 David adds, “Real change is needed 
to fight bullying. Schools that have zero 
tolerance policies are a way to start. When 
I was a kid and being bullied, it would 
have meant all the world to me if an adult 
had said ‘stop.’” Amanda notes that zero 
tolerance policies for bullying would also 
help, adding, “There should be no toler-
ance regarding anti-gay speech, and tough 
consequences should come to those who 
use those slurs in school.” In addition, 
some noted that many youth operate in 
the present and may need more immedi-
ate service and change. As a social work 
professor and former director of an LGBT 
youth organization notes: 

It is geared to adolescents with a message of 
waiting, and that is fundamentally prob-
lematic—youth are impulsive and oriented 
to now. They shouldn’t have to wait. I am 
troubled by any message that focuses on the 
future for a population oriented to now, 
and that sends a message that they are not 
important enough to help right now. My 
issue is that bullying is way beyond youth 
culture and is really led by grown-ups in 
positions of power—churches, legislatures, 
referendum, school! I think it would be 
great for the project to have a second part 
that is a Get Better Now campaign—per-
haps an action-oriented component for those 
who are moved to do something to make it 
better. Public awareness is important, but 
the activist part of me wants the campaign 
to encourage an active movement for change. 
What can we do in our communities right 
now to make a difference?

 Echoing diversity themes also raised 
by David, Amanda sees It Gets Better 
as opening up avenues to bring up other 
related conversations and advance dia-
logue. She adds: 

I think it would be great if the It Gets 
Better project spread to a larger group of 
people talking about other topics: how they 

coped with being a different race, having a 
disability, being bullied for being smaller or 
bigger or whatever traits someone jumped 
on. I think it would have helped me back 
then, when my acquaintance killed herself, 
to not want to do the same thing. If some-
one was there to tell me it would get better—
someone like me, who I could believe—it 
may have helped.

 In relation to the bigger picture, 
David also adds:

Homophobia has real implications for 
health and well being of LGBT folks. 
The resilience that those of us who have 
experienced bullying retain is a strength 
that we must exploit to bring about a world 
where being gay is never a reason to harass 
anyone.

 It Gets Better has begun work to 
address some of these ongoing needs, 
recently partnering with the Trevor 
Project (http://www.thetrevorproject.org), a 

The New Social Worker® in Print!
Back by popular demand! We are pleased to 
announce that The New Social Worker maga-
zine is now once again available in print. If 
you love the feeling of curling up with a hard 
copy of your favorite magazine, head over 
to http://newsocialworker.magcloud.com today! 
Several back issues are now available in this 
full-color, high quality print format.

http://newsocialworker.magcloud.com
Contact lindagrobman@socialworker.com for details on bulk orders.

24/7 crisis intervention lifeline for LGBT 
youth, and GLSEN (http://www.glsen.org), 
the Gay, Lesbian, and Straight Education 
Network, an organization that works to 
ensure safe schools for all students.

Karen Zgoda, MSW, 
LCSW, is an ABD 
doctoral student at the 
Graduate School of 
Social Work at Boston 
College. Her research 
interests include the 
role of technology in 
social work, the effects of 
information communica-
tions technologies (ICTs) such as the Internet and 
e-mail, poverty and class, aging, social informat-
ics, socioeconomic development, public policy, 
and community practice. Karen is the chief editor 
and founder of EditMyManuscript.com, 
providing manuscript editing services to students, 
faculty, and other social work professionals. Her 
Web site is http://www.karenzgoda.org. You 
can follow her on Twitter at http://twitter.com/
karenzgoda.

 The site offers:
•	 Online community of social work-

ers
•	 Twice weekly moderated chats on 

assorted social work topics
•	 Categorized, monitored bulletin 

boards
•	 A unique and accessible way 

of getting ongoing professional 
education

 Chats are on a wide variety of so-
cial work topics, and from time to time, 
we will include chats about articles 
published in The New Social Worker!  
Chats last about an hour. 

 Registration is free! Go to http://www.socialworkchat.org  to register and partici-
pate in the chats and other features of the site.

http://twitter.com/karenzgoda
http://newsocialworker.magcloud.com
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Reviews

Be a Book Reviewer for The New Social Worker

 The New Social Worker is expanding its book review section. If you are a social 
work practitioner, educator, or student who loves to read, let us know your areas 
of interest and send us a short sample of your writing. We will then consider you 
when we are assigning books for review in The New Social Worker and on our Web 
site. 
 Send writing sample, interest list, credentials, and contact information to 
lindagrobman@socialworker.com.

Earning a Living Outside of Managed Mental 
Health Care: 50 Ways to Expand Your Prac-
tice  (243 pages), Edited by Steven Walfish, 
Ph.D., American Psychological Association, 
Wash. D.C., 2010, list price $69.95, APA 
member $49.95.          

 Just like Dr. Walfish’s first book, 
Financial Success in Mental Health Prac-
tice, this book is full of gems of ideas on 
expanding your practice. There is noth-
ing wrong with wanting a managed care 
practice—just be aware of its limitations 
and frustrations that accompany it. One 
of the many advantages of a non-man-
aged care practice is efficient cash flow 
and certainly better pay. Who could say 
NO to that?  
 Although the book is written for 
psychologists, many of the ideas are 
also applicable to other mental health 
professionals. The second chapter of this 
book is such an eye-opener. It is entitled 
“Seven Keys to Building Your Dream 
Non-Managed Care Practice.”  The num-
ber two key is something I have been 
doing all along, but I never thought of it 
this way. “Think of yourself as a brand 
name.”  What a novel idea! We all are 
familiar with the Disney brand, Apple, 
Sony, and others.  Remember, we have a 
business. Think marketing. You have to 
buy the book to learn about the other six 
keys.
 The book looks at 50 ways to ex-
pand your practice. Each one is written 
as a chapter by itself. The book is divid-
ed into 12 general areas: family psychol-
ogy (six chapters/ideas, example: pre-
marital counseling), psychoeducational 
psychology (five chapters, example: 
psychological testing), health psychology 
(four chapters, example: smoking cessa-
tion), business psychology (five chapters, 
example: executive leadership coaching), 
services to government (five chapters, 
example: Social Security Disability 
assessment), services to organizations 
(three chapters, example: assessment 
for men and women entering religious 
life), finance (two chapters, example: 
coaching traders and investors), teaching 
and supervising (five chapters, example: 
supervision of therapist), specialty groups 
(three chapters, example: mind-body 
skills training group), forensic psychol-
ogy (six chapters, example: serving as an 

expert witness), products (two chapters, 
example: developing software for social 
service programs), and positive psychol-
ogy (four chapters, example: developing 
a sport psychology practice). All these 
chapters are written by psychologists 
who are in actual private practice.
 I am a seasoned therapist with 30+ 
years in private practice. I have a 95% 
private pay practice, and I found this 
book helpful. And remember, buying 
this book is a business expense.
 I have known the author for about 
five years. My knowledge of him stems 
from knowing him through an online dis-
cussion list that I moderate. I feel that I 
can fairly review his book because of my 
objectivity about the quality of his book 
and the practicality of the ideas.  Anyone 
reading the book can see the usefulness 
of the suggestions.

Reviewed by Mila Tecala, clinical social 
worker in private practice in Washington 
D.C.  She is a co-author of a book with a 
lawyer entitled Grief and Loss: Identify-
ing and Proving Damages in Wrongful 
Death Cases.

Values-Based Coaching: A Guide for Social 
Workers and Other Human Service Profes-
sionals, by Marilyn Edelson, NASW Press, 
Washington, D.C. 2010, 291 Pages, $34.19.

 Voted “Top 10 Business Coach” by 
Women’s Business Boston, a division of 
the Boston Herald, licensed social worker 
Marilyn Edelson has written a book that 
differentiates the role of a social worker 
from that of a coach in a way that pro-
motes the former without belittling the 
latter.  This sometimes seems to be a fine 
line, as there are several places in the 
book where Edelson parallels a coach’s 
responsibility to maintain confidential-
ity and other standards held within the 
NASW Code of Ethics, as well as where 
she points out situations in which a coach 
should consult with a social worker or 
other mental health professional. These 

instances occur in text throughout the 
chapters, as well as in the appendices, 
where the reader can find the “Inter-
national Coach Federation’s Code of 
Ethics,” as well as “Top Ten Indicators 
to Refer a Client to a Mental Health 
Professional.” Although obviously a 
book favoring coaching, Edelson gives 
professionals an unbiased look at the 
differences between professions, urging 
readers to carefully consider whether be-
coming a coach should be the next move 
in building their careers.  
 Although coaching is a newly recog-
nized profession, becoming well-known 
only in the past two decades or so, the 
book gives a brief history of the profes-
sion and its founders, and it includes a 
great deal of information on different 
coaching theories and schools, as well as 
the process to become a certified coach. 
More than simply a book that explains 
the coaching profession, later chapters 
guide the reader through the process 
from figuring out whether coaching is 
right for them to ways to build and grow 
a coach’s business. The journey includes 
self-exploration questions, assistance 
deciding whether to specialize in one 
population, discussions about how to bill 
and collect payment from clients, and ex-
amples of coaching intake forms, as well 
as sample marketing tools.  Although no 
one should enter into a new career based 
solely on one book, there is a definite 
sense that, if one decides to become a 
coach, this is the all-in-one must-have 
manual.

Reviewed by Kristen Marie (Kryss) Shane, 
MSW, Program Director at Ravenswood 
NORC.

Jane Addams: Spirit in Action, by Louise W. 
Knight, W. W. Norton & Company, New 
York, 2010, 334 pages, $20.95 hardcover.

 With this book, Louise Knight, 
currently self-employed as a nonprofit 
consultant in Evanston, Illinois, has 
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written an accessible second biography 
of Jane Addams. Knight takes the reader 
from the death of Addams’ mother when 
Jane was a mere two and a half years old 
to her final surgery and quiet passing. 
Addenda include a short hagiography of 
current works on Addams’ life and a list 
of the books she wrote. With more than 
34 pages of endnotes, this book is clearly 
well-researched.
 To Knight, Jane Addams was first 
and foremost a woman of deep spiritual-
ity and moral power. “They [Mohandas 
Gandhi, Leo Tolstoy, and Addams] 
believed in the moral power of all hu-
man beings, thought that spiritual values 
should permeate every action, and 
understood their lives as the best means 
they had to teach” (p. 243). The reader 
soon discovers that Knight’s primary 
goal in writing this book is to understand 
Addams’ evolving spirit, the sources of 
her moral strength, and the forces that 
shaped her resolve during a life lived so 
frequently in the public view. 
 Seven chapters categorize the 
stages of Addams’ development 
from the youthful dreamer admiring 
isolated, heroic figures to the college 
aspiration to freedom, the settlement 
house activist in Chicago, and the 
more public roles as ethicist, politi-
cian, dissenter, and ambassador. The 
word “first” may be the most frequent 
word in this book, as it chronicles Ad-
dams’ contributions to the settlement 
movement, labor reform, women’s suf-
frage, Progressivism, civil rights, and 
the peace movement. 
 The portrait of Addams drawn by 
Knight is not that of a radical, but that of 
a passionately consistent moral phi-
losopher who was compelled to act. To 
Knight, Addams remained her entire life 
acculturated in late 19th century morality 
of self-sacrifice and self-discipline. She 
wrote and spoke as a woman of her era, 
and the public acceptance of her mes-
sages may have been due, in part, to the 
conservative morality of her life.
 After reading the first four chapters 
of this book, this reader tired of Knight’s 
tendency to interpret the younger Ad-
dams’ inner thoughts and motives, but 
this tendency was less problematic dur-
ing the more public stages of Addams’ 
career, when self-disclosure was more 
frequent and amply documented. I am, 
however, left with a sense of disappoint-
ment that Knight was unable to commu-
nicate more clearly how Addams’ reputa-

tion developed in the early years. The 
transition from local settlement worker to 
national figure is too abrupt and poorly 
explained.
 Twenty-first century social workers 
may still find inspiration in the life of 
Jane Addams, and accordingly, this his-
tory is recommended for their consider-
ation. To the extent that contemporary 
social workers enter the profession in 
response to a moral imperative, Ad-
dams’ life is a reminder of that call, and 
an encouragement to trust the power of 
morality to change the world.

Peter A. Kindle, Ph.D., CPA. LMSW, is an 
assistant professor at the University of South 
Dakota and can be contacted by e-mail at 
Peter.Kindle@usd.edu.

Struck by Living: From Depression to Hope, 
by Julie Hersh, Brown Books Publishing 
Group, Dallas, Texas, 2010, 223 pages, 
$19.95.

 Julie Hersh is an accomplished 
woman living with her husband in a 
spectacular house where they regularly 
throw extravagant parties. She has a full 
staff to care for the house and her two 
young children. She participates in an ac-
tive social schedule with friends and fam-
ily. Yet, despite her seemingly enviable 
existence, she finds herself so hobbled 
by depression that she locks herself in 
the garage, sits in her car with the engine 
running, and waits for the fumes to end 
her life. Suicide, she believes, is the best 
way she can help her family. 
 Suicide can be shocking and unfath-
omable to everyone in a patient’s life, 
from family members to the clinicians 
who treat them, and even to the victims 
themselves. 
 Julie Hersh’s Struck by Living: From 
Depression to Hope gives a clear and lucid 
depiction of the descent from depression 
into suicide. In a memoir reminiscent of 
Kay Redfield Jamison’s classic An Unquiet 
Mind, she offers a glimpse of her experi-
ence in a very accessible and touching 
collection of twenty-six chapters de-
scribing her inspiring yet harsh journey 
through severe depression to a promis-
ing, if tenuous, recovery. 
 Of particular interest is Hersh’s 
account of electroconvulsive therapy 
(ECT), often considered a controversial 
treatment. Initially, she is wary of the 
potential memory loss and possible long-

term side effects. She recounts an experi-
ence in group therapy in which a woman 
who has just undergone the procedure 
paces, disoriented and confused. 
 Despite taking medications, therapy, 
a brief visit to a psychiatric unit, and 
then a month-long visit to a rehabilita-
tion center, her struggles with suicidal 
thoughts continue. Her options dwin-
dling, she finally agrees to give ECT a 
chance. Almost immediately, she notices 
a change for the better. Encouraged by 
her progress, she stops all medications 
and therapy, quickly resulting in a re-
lapse. Her story includes more missteps 
and setbacks, while emphasizing the 
importance of ECT in her gradual road 
to recovery. 
 The book ends with Hersh’s inspir-
ing speech at a major fundraising event 
for the Suicide and Crisis Center of 
North Texas, offering a promising direc-
tion in her personal journey.
 For anyone who works with clients 
who undergo ECT for depression or 
those who are considering the treatment 
for themselves or family members, this 
book can provide the kind of insight only 
possible from someone who has experi-
enced its benefits firsthand. 

Reviewed by Jamie Keaton Jones, LCSW, psy-
chotherapy training candidate at Washington 
Square Institute, http://www.jamiekeaton-
jones.com.

Supervising the Reflective Practitioner: An 
Essential Guide to Theory and Practice, by 
Joyce Scaife, Routledge – Taylor & Francis 
Group, London and New York, 2010, 294 
pages, $39.95.

 Reflecting on one’s experience and 
knowledge facilitates adult learning. This 
reflective orientation also stretches our 
relational capacities. For social workers, 
this includes making deeper connections 
with the evolving social and emotional 
dimension of the clients we encounter 
and our efforts to work with them in 
authentic partnership. From this per-
spective, reflection can be seen as the 
mindful consideration of one’s actions 
or a dialogue of thinking and doing 
through which one becomes more skill-
ful. Supervising the Reflective Practitioner, 
written for both social workers and other 
helping professionals, carefully describes 
a process through which patterns of 
behavior become clear and how they can 

http://www.jamiekeatonjones.com
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promote insight into the nature of our 
assumptions and motivations. The author 
delineates reflection as both a means 
and an end. That is, reflection becomes 
not only a way of examining one’s work, 
but also a way of approaching the work, 
and a way of preparing for the work. 
The author expands reflective practice 
to include seeing it as a tool for quality 
enhancement, increasing organizational 
self awareness, and for strengthening 
practice.   
 Throughout the book, the author 
skillfully suggests a number of approach-
es to integrate formal and informal 
knowledge and embrace self-knowledge 
as a necessary professional competency. 
For reflective qualities to become an 
intrinsic attribute of one’s professional 
role, the author proposes that they need 
to be exercised and guided in actual 
practice and in a supervisory relationship 
with more experienced and reflective 
partners. 
 The book begins with an introduc-
tion to reflective practice, and carefully 
outlines the challenges to becoming 
the reflective practitioner. Subsequent 
chapters identify various frameworks 
supporting reflective practice and 
describe the benefits to both personal 
and professional development. Next, the 
supervisor qualities that support reflec-
tive practice are delineated, followed by 
specific guidelines aimed at fostering the 
practitioner’s reflective capacities—for 
example encouraging the supervisee’s in-
quiry or asking the kind of questions that 
may challenge assumptions or behaviors, 
methods to encourage self-awareness, de-
centering the supervisor’s authority and 
encouraging looking at other perspec-
tives, writing about one’s work to foster 
learning, and different tools for supervi-
sion such as recordings, live supervision 
and supervisory groups to list a few.  
 This book’s orientation to reflective 
practice and the parallel orientation to 
knowledge construction are not intended 
to be the only approach to fostering the 
supervisee’s professional development 
through supervision. However, the au-
thor shares her experiences in a way that 
opens new pathways for supervisors to 
consider when working with supervisees. 
The characteristics of reflective practice 
seem to be a good “fit” with the Council 
on Social Work Education’s revised Edu-
cational Policy and Accreditation Stan-
dards (EPAS) published in 2008, which 
introduce the notion of requisite student 

competencies as opposed to content and 
areas to be covered. Self awareness, ethi-
cal practices, critical thinking, the con-
text of practice, and cultural competence 
are but a few essential practice compe-
tencies, which parallel the fundamentals 
of reflective practice. The EPAS stan-
dards shift the curricular focus in social 
work education on what social workers 
do in practice or an outcomes perfor-
mance orientation, rather than specific 
content areas taught. The assessment of 
the student’s work is seen as a vehicle 
to encourage learning and development 
rather than to focus on a grade, and the 
field experience is considered to be the 
signature pedagogy. The last chapter of 
this book offers a number of creative 
ways for the fieldwork supervisor to both 

support supervisees in developing their 
reflective practice and to help them to 
connect their learning to coursework as-
signments. 
 Overall, I think you will find the 
author’s writing style to be extremely 
readable and user-friendly. What could 
be seen as abstract and boring content is 
brought to life with numerous case illus-
trations, diagrams, and even a sprinkling 
of humor. Anchored in the professional 
literature, this is a book packed with nu-
merous ideas for the supervisor to draw 
on that support reflective practice. 

Susan W. Gray, Ph.D., Ed.D., MSW, 
LCSW, is professor of social work at Barry 
University.
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Approximately 160,000 children 
miss school every day in the 
United States for fear of being 

bullied. More than 50 suicides have been 
linked to prolonged bullying. Approxi-
mately 85 percent of school shootings 
have revenge against bullies as a major 
motive. School-related bullying has led 
to depression and poor school perfor-
mance in many children. The costs of 
bullying are high. Unfortunately, many 
children suffer alone, keeping their expe-
riences of being bullied to themselves. 
 Many children are taught that it is 
a sign of weakness to ask for help, and 
they frequently fail to tell a parent or 
even a counselor or therapist when they 
are being bullied, for fear of appearing 
weak. Many children feel shame and 
assume, “Something must be wrong with 
me. Why else would they target me?”
 Children who are bullied are at risk 
for developing emotional difficulties, 
including depression and anxiety symp-
toms. Children who are particularly trau-
matized may develop post-traumatic stress 
disorder (PTSD). PTSD is usually brought 
on by a terrifying physical or emotional 
event or series of events. Some symptoms 
of PTSD include trouble sleeping, with-
drawal from normal activities, a lack of 
concentration, and emotional numbness. 
When children are suffering from PTSD, 
they are prone to developing strong 
physical symptoms when they feel unsafe 
and in danger. They appear disconnected 
from others, and they may experience 
an intense physical response from their 
nervous system that can involve angry 
outbursts, jumpyness, and hyper-alertness. 
This reaction is the nervous system’s 
response to potential danger, real or imag-
ined, creating constriction and disassocia-
tion to protect the body. 
 When children experience trauma, 
they often become frozen and exhibit 
feelings of helplessness and shame, 
rendering them nearly unable to defend 
themselves when attacked or put under 
pressure. Traumatized children then 
bring this frozen state of helplessness to 
many other situations that they perceive 
as threatening throughout their lives. 
And, the more withdrawn they become, 
the more fearful and helpless they feel, 
and the stronger the likelihood that they 
will slip into serious emotional trouble.

 Although children may experience 
depression, severe anxiety, or PTSD 
resulting from a variety of factors, fre-
quently these symptoms are related to 
school bullying. The following is a list of 
red flags that a child may be bullied:

1. Is the child disconnecting from 
people and isolating him/herself in 
his or her room? Although teens 
usually separate from the family, 
they normally connect more often 
with their friends. 

2. Has the child developed physical 
problems such as stomachaches and 
headaches that interfere with his or 
her life?

3. Has the child’s schoolwork recently 
suffered, and is it difficult for the 
child to concentrate? 

I Was Bullied—A Social Worker’s Story   by Amy T., BSW
 I can remember the horror I felt deep within my soul, the nightmares, the feel-
ing of rejection, the constant worry, the fear, the looks, the whispers, and the tears 
like it was yesterday. I used to pre-plan ways that I didn’t have to show my face the 
next day—whether it was setting my alarm to wake up in the middle of the night so I 
could fake an illness (in hopes that my mother wouldn't send me to school the next 
day), or if that didn’t work, faking getting sick during school and calling my mom’s 
best friend (since I knew she would come and get me). I just didn’t want to be at 
school, and I would do anything to not be. I am not talking about the normal grow-
ing pangs of adolescence. I’m talking about being bullied.
 The longest two years of my life. I can still remember my teacher having to 
walk me to my locker because Jennifer had threatened to beat me up. I couldn’t win, 
because after Jennifer realized my teacher was protecting me, she made fun of me 
for that. I don’t know why she hated me so much. Granted I was overweight and 
had short permed hair and glasses. I was sweet and wouldn’t hurt a soul. I’m sure I 
was just like any other kid in wanting to be accepted.
 I can also remember being terrified to go to my locker, in fear that something 
nasty and insulting was written on it. Or that something embarrassing was slipped 
into the slits that were on top and would fall out when I opened it, so everyone would 
laugh at me. They were that cruel. I wouldn’t wish this kind of torture on my worst 
enemy.
 My constant fear of being beat up, teased, and belittled got to the point that 
not only did I hate myself and developed self-destructive habits, but I went to my 
guidance counselor and told her that I wanted to kill myself. Looking back, I didn’t 
see any other way out. I thought I would give them what they all wanted. I truly 
feel there are no words to describe how much I hated myself or the fear I felt at that 
time. Of course, the guidance counselor called my mom to report my threat, and she 
came to pick me up.  
 Years later and as I turn 35, the memories of being bullied are fresh. I can still 
see myself as that scared little girl who didn’t know how to stick up for herself. I 
vowed several years ago to make a change within myself. With the help of some 
private therapy and social work classes, I became stronger. I gained a sense of self 
confidence that no one can take away from me. I feel empowered to pass this inner 
strength on to others. I know my story is like a thousand others, but if I can give just 
one person hope (which is why I am writing this), then my job as a social worker 
and victim has been done. 

Six Warning Signs That a Child is Being Bullied
by Ted Zeff, Ph.D.

4. Does the child have trouble fall-
ing or staying asleep or experience 
frequent nightmares?

5. Does the child seem listless, unen-
thusiastic, and disinterested in life?

6. Does the child seems hypervigilant, 
extremely nervous, depressed, or 
emotionally explosive (beyond nor-
mal teenage angst and moodiness)? 

 If the child is suffering from any of 
the above symptoms as a result of school 
bullying, it's important to immediately 
intervene on many levels simultane-
ously with the child, parents, and school 
personnel. 

Dr. Ted Zeff is the author of The Strong, 
Sensitive Boy. For more information, visit 
http://www.drtedzeff.com.
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Kryss Meets Career

Today, I’m officially one week 
away from beginning my first 
post-MSW job. People tell me 

I’ve done “the hard parts,” and by that 
they mean finishing school, applying 
everywhere, choosing what to wear for 
interviews, attending interviews, asking 
the right ques-
tions, answering 
the questions 
without sound-
ing too green or 
too self-assured, 
and receiving 
a job offer. Yes, 
after listening 
to social work 
podcasts and 
articles on how 
to negotiate, 
doing the math 
to figure out 
how much I’d need to earn to be able 
to survive and enjoy life (after taxes and 
student loan payments), and letting go 
of the idea that maybe another job offer 
might call tomorrow, I’ve accepted a job 
offer. And, to be completely honest, I’m 
a bit terrified.
 I know, I know, social work students 
spend their academic careers planning 
for this, knowing that the end goal is to 
find work in our field, with some level of 
responsibility, earning enough money to 
make ends meet (or more), doing good, 
doing well, blah blah blah. Trust me, all 
of those things are definitely important, 
and I am beyond thrilled to prepare to 
embark on the next life phase: Kryss 
Meets Career.
 But what about the other side, the 
one I’ve become very well acquainted 
with: Kryss Is a Student? What about the 
side that enjoyed not scheduling classes 
or internship hours for Fridays in order 
to have a three-day weekend? What 
about the side that felt content in having 
a syllabus provided at the beginning of 
each term, outlining each requirement, 
allowing for the knowledge that, if one 
does X, Y, and Z, one earns this specific 
grade? What about being able to e-mail 
a professor at 3 a.m. with a question and 
often awaking to a response, without 
judgment for asking? What about new 
coursework each term? What about one- 
or two-hour lunch breaks with classmates 

doing the exact same work? What about 
always being seen as a “student who’s 
still learning” by faculty and supervisors? 
 In the meantime, I’ve also been 
doing a great deal of reading, including 
information from books such as Young, 
Broke, and Fabulous and about Women 

and Money. 
(Thanks to 
fellow social 
worker, 
Suze Or-
man, for so 
many tips!) 
So many of 
them warn 
that women 
don’t see 
business the 
way men do, 
that women 
don’t make 

enough because they don’t negotiate for 
bigger or better, because men are fine 
with waiting or demanding the right 
thing for them, yet women just want 
to be wanted. In the first weeks of job 
applications, I scoffed at this. I am a 
young woman with a master’s degree, for 
heaven’s sake. In the following weeks, I 
began to understand the perspective of 
those women who were nothing at all 
like me. By month three, I couldn’t figure 
out why no one seemed to like me. 
 So I decided to gain some balance 
and some perspective and to enjoy both 
the City and my friends who live here. I 
set regular working hours to job search, 
tweak résumés, and send e-mails. I made 
it a point to participate in charity func-
tions, and to live up to the inherent title 
of “Twenty-Something in NYC.” More-
over, I decided to listen to the actors, 
performers, and artists in my life—not 
in a way that made me jealous of their 
open schedules and ability to party until 
the wee hours, but in a way that re-
minded me that, when the job did come, 
I wouldn’t have to worry about benefits 
or where my next paycheck would come 
from. My work doesn’t require me to 
keep a certain figure, to never lose my 
voice, or to appear to never age. I’ll 
likely never walk out an office door to a 
crowd of fans seeking my autograph (un-
less you count insurance paperwork or 
HIPPA forms). I’ll also never stand at an 

audition next to twenty people who look 
just like me, hoping the stars align that 
day and I get offered a role. Nope, my 
role of social worker/advocate/do-good-
er is guaranteed...and I suppose, in many 
ways, it always has been. I just didn’t yet 
have the diploma to prove it.
 So, I’m a week away now from 
the first day of my first post-MSW job, 
and I’m already certain I won’t sleep 
much the night before my first day. 
I’ll be far too concerned with whether 
I should wear the blue or the purple 
sweater, whether I should take lunch or 
if co-workers tend to buy it somewhere, 
whether I’ll be able to find the bathroom 
on my own, and all of the other things 
people worry about on the first day. 
 And in this moment, as I write 
this, as the fears continue to envelope 
me, I realize that, in a way, a new job is 
just like starting school. Worries about 
friends, about fitting in, about politics, 
about wardrobe, and about expectations 
flood my mind. But this new perspective 
is surprisingly helpful. It doesn’t stop 
the questions, but at least it allows me 
to remember all of the other times I’ve 
wondered these things...and all of the 
times I’ve successfully figured out the 
answers as I’ve gone along.

Kristen Marie (Kryss) Shane, MSW, earned 
her BS at The Ohio State University and her 
MSW at Barry University. She is currently 
working with the elder population as the 
program director at HANAC’s Ravenswood 
NORC in Astoria, NY. She is also on staff at 
www.socialworkchat.org and continues to be 
an advocate for the LGBTQ community on 
local and national levels.

My First Day
by Kristen Marie (Kryss) Shane, MSW
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As I tried to process my thoughts 
about entering my senior year, I 
thought about how I was going to 

complete my 200 hours, work a full-time 
job, a part-time job, and accomplish all 
the reading and written assignments, 
along with trying to keep my sanity. It 
wasn’t until I received my school’s home-
less report that I was able to take the fo-
cus off myself and analyze the disruptions 
that exist in the lives of four students who 
are living in what is considered a home-
less environment. 
 It was plain to me that I was so over-
whelmed with my preoccupations that I 
lost sight of the reason why I wanted to 
become a social worker. It wasn’t to dwell 
on my problems, but to afford someone 
else the opportunity to feel what it is like 

when there is someone on your side. I 
had loving parents and a sister who just 
showered me with love and showed con-
cern toward me, even when my family 
was displaced when I was twelve. Many 
hormonal changes were taking place in 
me at that time, and without the love and 
support of my family, this time could 
have been very devastating for me. And 
then, at the age of 48, I realized what I 
wanted to do when I grew up: give back 
by becoming a social worker. 
 When challenging changes oc-
cur, such as homelessness, the obvious 
questions come to mind when we think 
about these displaced children. How 
they are doing in school, whether there 
are any behavioral problems, difficulty 
staying awake, erratic attendance, poor 
grooming, and the like are all commonly 
addressed issues. For me, this was not the 
avenue I wanted to address. I was more 
interested in knowing from where and 

how far these students came to attend 
their school of origin. In other words, 
how many miles did they have to travel 
to go to school? What time of the morn-
ing did they have to rise to get to school 
on time? How long did they have to re-
main on the bus before and after school? 
 Children do not share our level of 
understanding about the depression, 
anxiety, and hopelessness they feel, but 
they do suffer the pain just like adults. 
Non-verbal reactions to these feelings 
may be more common, as four-year-olds 
have not acquired the necessary vocabu-
lary to express their concerns like adults. 
According to the Displaced Coordinator 
for the district in which I am doing my 
internship, some children four years old 
must travel many miles one way to get to 

school. The closest shel-
ter is less than a mile 
away; however, the 
farthest is more than 40 
miles. The maximum 
time spent on a bus 
can be 45 minutes. My 
placement realizes the 
importance of minimiz-
ing travel time for our 
four-year-old students 
and has now contracted 
buses to help alleviate 
time spent traveling. 
However, this may cre-
ate other lasting effects. 

 Sometimes, one bus is identified to 
accommodate these students and their 
older counterparts. This may create em-
barrassment for older children who know 
the reality of their circumstances. This 
one bus may travel to several different 
shelters to pick up and drop off students. 
Likewise, since younger students may 
travel on the same bus as older displaced 
students, these students are now exposed 
to the feelings and emotions shared by 
their older counterparts. 
  But an oasis can exist among the 
struggles seen by these students. The 
preschool motto here captures this basic 
principle: Playing to Learn, Learning to 
Play. The professionals who care for 
these students can provide the outlet 
needed by letting students express their 
feelings through play. 
 Through this simple concept, we 
should:

•	 provide a stable environment in 
which children can play and learn

•	 be available to counsel students and 
parents

•	 follow through on any commitment 
we have made

•	 listen and recognize cues that may 
indicate signs of need

•	 show calmness, not reacting with 
alarm to things they may share

 There are many different ways stu-
dents can be “homeless.” Students may 
be living in shelters, they may be without 
shelter except for a car or van, or they 
may be staying in a home for adolescent 
school-age mothers, or in a migrant 
family dwelling, or staying with a family 
member out of necessity. In all of these 
instances, the individual lacks a fixed 
and regular place to stay. In looking at 
the context of the situation, I count it a 
privilege to serve in any capacity to help 
provide a stable environment for the four 
students in my placement. I visit them of-
ten—talking, laughing, and entering their 
place of play as they learn about their 
world. 
 When I think of the love and sup-
port I had and needed during the time of 
my family’s displacement, it is so easy to 
show empathy and to put aside my wor-
ries about work and school. This is what 
the great profession of social work does; 
it uses the strengths perspective to help 
clients focus on what the situation will 
be like when the condition has changed 
or has been solved.  How resilient these 
children must be to endure the ordeal 
and how remarkable the teachers and 
social workers are who help meet the 
needs of these students. 
 The realities of life can be daunting, 
but social workers take on the commit-
ment to defend the poor and those who 
are in need. For many in my classes, this 
semester is almost over, but our work as 
advocates will continue for a lifetime.  

Beatrice Bordley received her BSW from 
Richard Stockton College of New Jersey in 
May 2010. 

Four Years Old and Homeless
by Beatrice Bordley, BSW
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and Interactive. Reveal strengths and weaknesses so 
you can map your study strategy. Check out our FREE 
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Licensure Exams, Inc.
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From the publishers of THE NEW SOCIAL WORKER®
DAYS IN THE LIVES OF SOCIAL WORKERS 
54 Professionals Tell “Real-Life” Stories From Social Work Practice
3rd Edition

Spend a day with 54 professional social workers, each in a different setting. Take a look at the ups and downs 
and ins and outs of their real-life days in the “trenches” of social work practice.

Each chapter presents a first person look at social work practice, with the following areas represented: 
health care, HIV/AIDS, schools, children/youth/families, disabilities, mental health, substance abuse, private 
practice, criminal justice, older adults and the end of life, management, veterans and the military, higher edu-
cation, international social work, and working in communities.

This book is the ultimate guide to social work careers. Whether you are a social work student, an expe-
rienced professional wishing to make a change in career direction, or just thinking about going into the 
field, you will learn valuable lessons from the experiences described in DAYS IN THE LIVES OF SOCIAL 
WORKERS.

The third edition contains six new chapters, expanding the sections on international social work, health care social work, older adults, and 
children/youth/families. The chapter on disaster mental health has been updated to include content on the writer’s experiences related to 9/11. 

Edited by Linda May Grobman, ACSW, LSW
Founder, publisher, and editor of THE NEW SOCIAL WORKER.
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Online orders: http://shop.whitehatcommunications.com

Please send ___ copies of DAYS IN THE LIVES OF SOCIAL WORKERS, ____ 
copies of MORE DAYS IN THE LIVES OF SOCIAL WORKERS, _____ copies of DAYS 
IN THE LIVES OF GERONTOLOGICAL SOCIAL WORKERS (see inside front cover.)
Enclosed is a check for $______ made payable to “White Hat Communica-
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             DAYS IN THE LIVES OF SOCIAL WORKERS
35 “Real-Life” Stories of Advocacy, Outreach, 

and Other Intriguing Roles in Social Work Practice
Linda May Grobman, ACSW, LSW, Editor

More

Using the same first-person narrative format as the popular DAYS IN THE LIVES OF SOCIAL WORKERS, this new 
volume allows the reader to spend a day with 35 professional social workers, each in a different setting. In this 
book, the editor provides more of a focus on macro social work roles than in the first, although this volume 
also includes “micro”-level stories, and illustrates ways in which social workers combine macro, mezzo, and 
micro level work in their everyday practice.

 The macro roles presented in 
MORE DAYS IN THE LIVES OF SOCIAL 
WORKERS fall into several categories. 
They include political advocacy, commu-
nity organizing, management/administra-
tion, program development, training and 
consultation, working in national organizations, higher education, research, 
and funding.
 Additional roles presented include several specialized roles and innova-
tive fields of practice, including social work in the court system, domestic 
violence, employment and hunger, various therapeutic roles, and faith-based 
settings.
 Each chapter includes “Think About It” discussion questions. Biblio-
graphic references and additional resources for students and other readers 
can be found in the appendices.
 This easy-to-read, hard-to-put-down book will make a welcome supple-
ment to the theory found in your course’s textbook. Find out how social 
work managers and practitioners put theory into practice on a day-to-day 
basis!

ISBN: 1-929109-16-4  Publication Date: 2005  $16.95
Shipping: add $8.00/first book, $1.50/each additional book in U.S.
Canadian orders: add $12.00/book  Other orders outside the U.S.: contact us. 
If ordering from Pennsylvania, add 6% sales tax.

For more information about books in the Days in the Lives of Social Workers series, see http://www.daysinthelivesofsocialworkers.com
and http://www.facebook.com/socialworkerdays
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DAYS IN THE LIVES OF 
GERONTOLOGICAL SOCIAL WORKERS: 

44 Professionals Tell Stories From “Real-Life” Social Work Practice With Older Adults
Linda May Grobman, MSW, ACSW, LSW, and Dara Bergel Bourassa, PhD, MSW, LSW, Co-Editors

 The third volume in the Days in the Lives of Social Workers series focuses on social workers’ experiences with 
older adults. This collection of first person narratives brings to life the variety of ways in which social work-
ers work with and on behalf of this growing population. The stories describe micro, mezzo, and macro level 
gerontological social work.
 Gerontological social work is a growing and exciting practice specialty! The stories told in this book will 
transform your thinking about what this type of work entails. You will gain a better understanding of the issues 
facing older adults and their social workers, and you may be inspired to pursue this career path.  
 Organizations, Web sites, additional readings, and a glossary of terms are included to assist readers in further 
exploring these areas of social work practice.
 Stunning photographs by social worker/photographer Marianne Gontarz York are featured to expand read-
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