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…Depending on your  
state of practice, you may  

be required to report or warn  
about a potentially harmful  

or dangerous client?

NASW does. 
Our Risk Management Helpline 

exists to help you navigate 
important state-specific issues  

like the duty to warn.

*  Learn about all the issues you face and what the NASW-Endorsed Policy can do to protect you. 
Visit www.naswassurance.org/pli today. 

Don’t have NASW-Endorsed Professional Liability Insurance?
Visit www.naswassurance.org/pli  to sign up online. Or, call 855-385-2160 to enroll  
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How This Affects You
If you are working with a client who has admitted 
anger issues, you may discover that he or she has 
harmed someone in the past. Depending on your 
state of practice, you may be required to warn 
about your client’s risk to do harm again — either 
to him/herself or to another person. For many social 
workers, this causes an ethical and legal dilemma: 
keep your client’s information confidential or fulfill 
an obligation to warn your state about a potentially 
dangerous situation?   

What the NASW-Endorsed Policy 
Can Do to Protect You
The NASW-Endorsed Professional Liability 
Insurance Program offers an exclusive Risk 
Management Helpline to support insured 
policyholders with such questions. Staffed 
by personnel experienced in risk and claims 
management, the helpline provides assistance on 
how to handle such situations. 

Want to know more? 
Visit us online today!
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Write for The New Social Worker
 We are looking for articles from social work practitioners, students, and educators. 
 Some areas of particular interest are: social work ethics; student field placement; 
practice specialties; social work careers/job search; technology; “what every new social 
worker needs to know;” and news of unusual, creative, or nontraditional social work.
 Feature articles run 1,500-2,000 words in length. News articles are typically 100-
150 words. Our style is conversational, practical, and educational. Write as if you are 
having a conversation with a student or colleague. What do you want him or her to 
know about the topic? What would you want to know? Use examples.
 The best articles have a specific focus. If you are writing an ethics article, focus 
on a particular aspect of ethics. For example, analyze a specific portion of the NASW 
Code of Ethics (including examples), or talk about ethical issues unique to a particular 
practice setting. When possible, include one or two resources at the end of your 
article—books, additional reading materials, and/or websites.
 We also want photos of social workers and social work students “in action” for our 
cover, and photos to accompany your news articles!
 Send submissions to lindagrobman@socialworker.com.

Publisher’s Thoughts
Dear Reader,
 Well, as the song goes, “It might as well be spring!” 
And it IS spring here in the eastern U.S., where THE NEW 
SOCIAL WORKER is based. We are celebrating here, because 
in addition to welcoming the arrival of spring, we have just 
completed National Social Work Month, AND this is our 20th 
Anniversary Issue!
 During Social Work Month (March), we published a 
series of essays, poetry, artwork, video, audio, and other cre-
ative works about the profession of social work. Did you see 
it? You can still access these inspiring and creative items at: 
http://www.socialworker.com/topics/social-work-month-2014
 I’ve been looking through our 20+ years of past issues. 
Technology, field placement, ethics, and book reviews have been staples of our pages 
since the earliest issues. We have had a focus on social work careers all along, too. 
More recently, we added a movie column and a series on mandated reporting. We 
are working on creating a searchable index of the first 20+ years of publication. Also, 
in this anniversary issue, we wanted to honor the many student role models we have 
featured over the years. See page 20 for a complete list of them. Where are they 
now? Some have gone on to get more advanced degrees and become social work 
professors and leaders in the profession. The role models have represented social 
work in a wide variety of settings at the micro, mezzo, and macro levels. They are a 
widely diverse group, as is the profession as a whole.
 In this issue, we have focused on adoption, with two related articles, and on 
involuntary clients’ self determination, also with two articles. In addition, Melinda 
Pilkinton’s article on Bayard Rustin (page 26), which appeared on our website dur-
ing Black History Month, provides insight into why this leader in the Civil Rights 
Movement was relegated to the background. Marian Swindell (page 32) urges social 
workers to go beyond cultural competence to a new model of compassionate compe-
tence. And D.J. Williams (page 8) invites students and new social workers to GO FAR! 
in their careers. Microaggressions are the focus of Ellen’s tech column (page 30), and 
Addison looks at the Oscars (page 18). We continue with our series on mandated 
reporting with a look at what happens after you make a report. A student’s first-year 
field reflections and an article on an art expression group round out this issue.
 Have you taken our Reader Survey? It will take about 5-10 minutes of your 
time. Go to http://www.socialworker.com/2014-reader-survey to get started. Thanks!
 To subscribe to THE NEW SOCIAL WORKER’s Social Work E-News and 
notifications of new issues of the magazine, go to the “Subscribe” link on our website at 
http://www.socialworker.com. (It’s free!)
 Until next time—happy reading!
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Susan Vanino 
by Barbara Trainin Blank

 Susan Vanino isn’t 
the type to let challenges 
daunt her. Diagnosed 
with macular degenera-
tion since childhood, her 
vision has deteriorated 
throughout her life, leav-
ing her almost entirely 
blind.
 Many years after 
earning an associate 
degree in early child-
hood education and 
raising two children with 
her husband of 37 years, 
she returned to school 
as a non-traditional 
student for a Bachelor 
of Social Work (BSW) at 
Ramapo College of New 
Jersey. Some say she is 
following in her child’s 
footsteps, as her daugh-
ter also earned a BSW 
from Ramapo 12 years 
earlier. Now, Susan is 
pursuing her MSW at 
New York University’s 
Silver School of Social 
Work, in the advanced 
standing program. 
 “I chose NYU be-
cause of its outstanding 
academic reputation and 
its strong focus on clini-
cal work,” says Susan, 
who graduates in May. 
 Before returning to 
college, Susan worked 
for five years as the Ad-
justment to Vision Loss 
(AVL) Program Coor-
dinator in Hackensack, 
NJ. AVL is an extensive 
network of peer sup-
port groups located 
throughout New Jersey. 
These groups provide 
individuals experiencing 
vision loss with relevant 
information, emotional 
support, and a special 
kind of understanding 
that might not be found 
elsewhere. 
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 Susan continued full-time work with 
AVL during her undergraduate studies 
at Ramapo College, while also attending 
classes full-time. Currently, her social 
work internship is with Comprehensive 
Behavioral Healthcare, Inc., where she 
facilitates individual and group psycho-
therapy sessions with adults diagnosed 
with paranoid schizophrenia, as well as 
major depressive and bipolar disorders.
 For her achievements, Susan is 
receiving a National Scholastic Achieve-
ment Award from Learning Ally, a 
nonprofit founded in 1948 as Recording 
for the Blind. It now serves individuals 
with print disabilities, as well as dyslexia 
and learning disabilities.
 Learning Ally has the world’s largest 
library of audiobooks, which Susan uses 
in her schoolwork, along with computer 
technology. A screen reader that works 
with MS Office allows her to do what 
seeing people can. 
 Susan and other awardees were 
awarded a scholarship and will be hon-
ored at a dinner in Washington, DC, on 
April 26.
 “Susan was chosen because she dem-
onstrates leadership in the community 
and is a role model to so many others,” 
says Doug Sprei, national media director 
at Learning Ally. “She is always reinvent-
ing herself and moving forward, con-
stantly trying to reach her potential. She 
has a lot of inner vision and is resilient.” 
 Susan is an inspiration in a world in 
which the blind are often “woefully un-
employed,” he adds. “She wants to give 
back.”  
 Kim Lorber, associate professor of 
social work and convener of the geron-
tology minor at Ramapo College, agrees. 
Having taught Susan in two classes, so-
cial work research methods and human 
behavior in the social environment, she 
calls her a “stunning student.” 
 “She’s brilliant, but also very easy-
going,” says Lorber. “Other students 
adore her. One can debate who learned 
more from whom, but I learned a lot.”
  “She cuts herself no slack,” using 
technology and her own intelligence to 
achieve a near-perfect GPA, adds Lorber.
 Susan has won a number of awards 
and scholarships. She is a mentor for the 

Bell-Ringer Program of the Joseph Kohn 
Training Center, and sits on the board of 
the Garden State Guide Dog Users and 
the Glen Rock Handicapped Persons 
Advisory Board.
 Last July, Susan was honored at 
Arm & Hammer Park, in Trenton, New 
Jersey, by the members of the Trenton 
Thunder Baseball Team, the New Jersey 
State Library Talking Book and Braille 
Center, and the New Jersey Commission 
for the Blind and Visually Impaired. The 
2013 Trenton Thunder Scholarship for 
Leadership and Community Service was 
awarded on the ball field at a pre-game 
ceremony to Susan, who was accompa-
nied by her guide dog “Q.”
 Outside of work and school, Susan 
likes “any kind of concerts, but mostly 
rock and ’60s-’80s bands,” such as the 
Eagles and Journey. She also enjoys 
spending time with her husband and two 
adult children, as well as her two golden 
retrievers and black Labrador guide dog. 
 Through working with individuals 
with mental illness and physical dis-
abilities, “I realized how a lot of people 
are not as fortunate as I am,” Susan says. 
“As a social worker, I can touch a lot of 
lives.”
 
Freelance writer Barbara Trainin Blank, 
formerly of Harrisburg, PA, now lives in the 
greater Washington, DC, area.

Susan Vanino
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Social workers often suggest that 
self-determination is a corner-
stone of the profession. In fact, the 

first two standards in the NASW Code 
of Ethics (2008) say that our primary 
obligation is to our client and that we 
should honor a client’s right to self-
determination
 Self-determination is built on the 
values of autonomy and respect for the 
dignity and worth of all people. So, given 
the primacy of self-determination, how is 
it that social workers can ethically justify 
working with clients who are mandated 
to social work services? By definition, if 
a client is mandated to services, isn’t the 
social worker breaching the client’s right 
to self-determination? Do involuntary 
clients have a right to self-determination, 
and if so, what does self-determination 
mean in such a context?
 Let’s start by considering what the 
NASW Code says about self-determina-
tion:

Standard 1.02: Social workers respect and 
promote the right of clients to self-determi-
nation and assist clients in their efforts to 
identify and clarify their goals. Social workers 
may limit clients’ right to self-determination 
when, in the social workers’ professional judg-
ment, clients’ actions or potential actions pose 
a serious, foreseeable, and imminent risk to 
themselves or others.

 Note that this standard does not 
specifically speak to the issue of involun-
tary clients. Its one exception to self-de-
termination arises when a client poses “a 
serious, foreseeable, and imminent risk 
to themselves or others.” This exception 
typically applies to situations of suicidal 
or homicidal ideation—thus, if a client is 
about to commit suicide or homicide, 
the worker is ethically justified in taking 
steps that run counter to client self-deter-
mination to protect the client or potential 
victim. 
 Ethically speaking, the Code is giving 
priority to the principle of protecting life 
over the principle of respecting self-de-
termination. This could include initiating 
processes that may result in involuntary 
admission to a psychiatric facility. Note, 
however, that committing a client invol-

Do Involuntary Clients Have a Right to 
Self-Determination?

by Allan Barsky, JD, MSW, Ph.D.
untarily should be considered a course of 
last resort. 
 Standard 1.02 does not say social 
workers may ignore self-determination. 
It says they may limit self-determination. 
Implicit in this language is the notion of 
the “least intrusive” course of action. As 
much as possible, social workers should 
honor self-determination. Given that 
involuntary commitment is highly intru-
sive, social workers should first consider 
less intrusive approaches. This includes 

approaches that respect and expand 
self-determination as much as possible, 
without undue risk to the life of the client 
or other person. Consider the following 
alternatives:

•	 Using crisis intervention strate-
gies to de-escalate the client’s 
suicidal or homicidal thoughts 
and plans.

•	 Developing a voluntary safety plan 
with the client that may include pro-
tective care or monitoring by family 
members, friends, or other informal 
support systems.

•	 Requesting the client’s permission 
to inform the intended target of the 
crime.

•	 Offering the client alternatives, such 
as a referral to another mental health 
professional for a second opinion, 
or to a physician who can prescribe 
appropriate medication.

 Working with suicidal or homicidal 
clients is not the only situation in which 
social workers serve involuntary clients. 

Clients may also be mandated into ser-
vices when:

•	 They are involved in the criminal 
justice system (e.g., convicted of a 
crime, placed on probation, or given 
parole with a requirement to par-
ticipate in counseling or other social 
work services).

•	 They are involved in the child pro-
tection system because of allegations 
or findings of child abuse or neglect.

 In these situations, our legal system 
is basically saying that the safety of oth-
ers (the public, children, and so forth) is 
more important than self-determination. 
 The NASW Code has just one stan-
dard that specifically refers to involun-
tary clients:

Standard 1.03(d): In instances when clients 
are receiving services involuntarily, social 
workers should provide information about the 
nature and extent of services and about the 
extent of clients’ right to refuse service.

 This standard recognizes that, even 
though involuntary clients are being 
pressured into services, they still have 
certain rights. First, social workers need 
to inform clients about the services be-
ing offered. For instance, what are the 
purpose and goals of the services, what 
model of intervention will be used, what 
does research say about the benefits and 
risks of the services, and what are the 
expectations of the client as a participant 
in the services? Although providing such 
information does not constitute informed 
consent, it does provide informed notice. 
 Further, even when clients are 
mandated into services, social workers 
do not physically force clients into the 
services. As the above standard explains, 
workers should inform clients about the 
extent of their right to refuse services. In 
particular, workers should clarify what 
the client is mandated to do, and what 
the client may refuse to do. The worker 
should also help clarify the consequences 
if the client does not fulfill what has been 
mandated (e.g., will the client go back to 
court or to incarceration, will the client 
be denied access to his/her children?). If 

Ethics Alive!

As professional social 
workers, however, we 
realize that respect for 
the dignity and worth 
of people includes ALL 
PEOPLE, including those 
who have harmed others 
or pose risks of serious 
harm.
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the client needs legal advice, the worker 
should ensure that client has access to 
such advice.
 Social workers should also go 
beyond what Standard 1.03(d) states 
and strive to honor self-determination 
as much as possible. Self-determination 
is not simply an either/or situation. Al-
though social workers should recognize 
that self-determination may be imperfect 
for involuntary clients, workers are able 
to enhance self-determination through 
various strategies:

•	 Social workers may engage clients 
by empathizing with clients, ac-
knowledging pressures on the client, 
building trust, and validating client 
concerns, so the client is more will-
ing to participate in services.

•	 Social workers may empower 
clients by helping them set goals 
and objectives that they genuinely 
want to pursue—even if they did 
not initially choose to participate in 
services.

•	 Social workers may offer clients a 
range of choices, including which 
methods and models of intervention 
will be used (e.g., individual vs. fam-

ily counseling, cognitive vs. narra-
tive therapy).

•	 In appropriate cases, social workers 
may advocate with authorities to 
honor client wishes and revise court 
orders or other mandates.

 It may be easy for people to say, 
“This person committed a heinous crime. 
He doesn’t deserve self-determination,” 
or “These parents abused an innocent 
child. Of course, we have to take away 
their rights.” As professional social work-
ers, however, we realize that respect for 
the dignity and worth of people includes 
ALL PEOPLE, including those who 
have harmed others or pose risks of seri-
ous harm. Honoring self-determination 
as much as possible may be more dif-
ficult with some clients than with others. 
For the profession of social work, this is a 
challenge that we accept with conviction 
and pride.

Dr. Allan Barsky is Professor of Social Work 
at Florida Atlantic University and Chair 
of the National Ethics Committee of the 
National Association of Social Workers. He 
is the author of Ethics and Values in Social 
Work (Oxford University Press), Conflict 
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We sit down. “My name is 
Katherine Freeman, and I’m 
the social work intern at the 

clinic.” She can hear my voice shaking. 
Is her eyebrow raised in suspicion, or am I 
just imagining that? “What can I help you 
with today?” Just dive in. There’s no other 
way, I think to myself. I lean forward 
onto the desk, smile, and am sure that 
I sit with an open posture to the client, 
giving her my undivided attention as we 
were taught in our Social Work Practice 
Lab.  
 I’m not sure if my experience as a 
first-year social work graduate student 
exactly mirrors that of others. Actually, 
I believe it unfair to assume that there is 
one “standard” experience of a student in 
this field, as the beauty of this profession 
is that it attracts people with such a rich 
and diverse array of experience that it is 
impossible to identify a “typical” student. 

 The one thing that binds us all to-
gether is the opportunity we were offered 
to recreate ourselves as professional 
social workers—delicately, and at times 
clumsily, weaving together our experi-
ences, worldview, compassion, and sense 
of self into the work we do. With the 
best of intentions, we learn to apply the 
principles of social work, while at the 
same time we are still diligently taking 
notes late at night on exactly what those 
principles are.
 As I finish my first year of graduate 
school, I would like to reflect and share 

the experiences I have had with those 
entering the field. The challenges that I 
have faced have been internal as well as 
external, as at times I have found myself 
in the position of examining where I 
come from and how I view the world, to 
learning the seemingly endless implica-
tions of providing physical and emo-
tional care to those in need. I would like 
to give a voice to first-year graduate stu-
dents, and shed light and calm anxieties 
about what this experience might be like 
for incoming students, as well as serve as 
a validation for students in their first few 
months of field work that it’s okay to not 
have all the answers.

Anxieties of the Unknown 
 
 Prior to starting my field work in 
the fall, I had no idea what to expect. I 
knew my placement was at a community 

health center in West Harlem, 
New York City, and that I 
would be working with two 
social workers to provide case 
management and therapeutic 
support to the clinic’s patients. 
When classes started and 
I began to meet my fellow 
students, the second question 
out of everyone’s mouth after 
“What’s your name?” was 
“Where’s your field place-
ment?” It felt reassuring to 
know I wasn’t the only one 
with anxieties. However, the 

constant assurances from faculty mem-
bers to relax and learn to “sit with your 
discomfort” seemed to simply mock my 
sweaty palms and beating heart. 
 My first few weeks at the clinic, I 
was guided through the roles and respon-
sibilities that the social workers carry out 
and what was expected of me. I spent 
a great deal of time sitting in on assess-
ments that my supervisors would carry 
out, and observing the kinds of questions 
they would ask, and the way they would 
respond to patients’ differing attitudes, 
questions, and presenting problems. I 

was grateful that I was given this time to 
observe, process, and ask questions. 
 In this time, I learned that the clinic 
serves members of the surrounding com-
munity, which predominantly consists of 
first- or second-generation Latino immi-
grants. I began to learn just how pivotal 
the role of a social worker is in securing 
benefits for our patients, and also just 
how much the patients depend on our 
assistance in navigating the system to 
receive them. 
 The myriad of needs that our pa-
tients presented with was overwhelming 
to me at first. I feverishly took notes after 
observing every session, and I did my 
best to remember the exact dialogue that 
was carried out between my supervisors 
and the patients to report in my process 
recordings. My supervisors and I would 
discuss the details of the session after-
wards, and I felt a rise in my confidence 
in how I would eventually carry out such 
a session on my own. 

Working Through the 
Discomfort

 When I began to carry out my first 
assessments independently, I experi-
enced countless emotions. I felt excited 
and eager to delve into the work, but 
also nervous and questioning about how 
much I would really be able to do on my 
own. My supervisors were close by if I 
had a question, and I utilized their guid-
ance often. 
 Reflecting upon my first few months 
at the clinic, I recognize that I felt very 
unsure of myself and conflicted over 
the way I felt I was perceived, and how 
I would be able to relate to patients. 
I felt it possible that there were judg-
ments being passed on me in regard to 
my appearance and what that seemed 
to symbolize to the population I was 
working with. Given that I was a young, 
white American female seemingly in 
this position of power, I felt that many 
of the patients were wary of me and had 
guarded responses to my questions. 

Field Placement
Starting Where the Student Is: Reflections of a 

First-Year Social Work Graduate Student
by Katherine Freeman



The New Social Worker     Spring 2014    7

 At times, I began to feel a sense 
of inadequacy to help, given that the 
presenting problems of many of our pa-
tients are ones that I personally have not 
experienced. Being in a position in which 
you are expected to be of help, but have 
absolutely no idea really how to do so, 
can be quite disconcerting. 
 Furthermore, I also realized that 
the position I held often allowed me 
to provide patients what they needed, 
despite the fact that I often felt unwor-
thy of being privy to the very personal 
aspects of the patients’ lives that they 
discussed with me. Given that I person-
ally did not view myself as being in a 
position of power, as I was a student who 
felt as though she was stumbling along 
the helping process herself, it was a very 
uncomfortable situation to be in. 
 On top of this, at times there 
seemed to be cultural and linguistic 
barriers. Although I can speak Spanish 
fluently and lived abroad for years, all 
the cultural competency and ability to 
connect through shared experiences that 
I thought I had prior to starting this work 
seemed inadequate. The concept that in 
certain situations I could be perceived 
as being part of the dominant major-
ity group, instead of someone who can 
connect and understand based on shared 
cultural experiences, was unsettling to 
me. 
 It was through the process of work-
ing through this discomfort and acknowl-
edging the systemic context of identity 
and culture that I was able to come to 
terms with my position. As stated by 
Mo (2003), especially when the clinician 
belongs to the dominant majority group 
and the client to a minority group, it is 
important for the clinicians to explicitly 
address and acknowledge the dynamics 
of power as an integral part of the thera-
peutic process. After all, it is of para-
mount significance for social workers to 
engage in mindful practice meaningfully 
with people of different and multiple 
identities, while also examining one’s 
own social location in the “web of these 
power relations” (Wong, 2004).
 I began to understand that my anxi-
ety about how I was perceived and in 
what ways I could help our patients was 
a necessary part of the learning process 
that propelled me toward understanding 
myself as an aspiring professional as well 
as the needs of those I was serving. As 
stated by Shulman (2005), students must 
experience “adaptive anxiety” as a neces-

sary feature of their learning experience, 
as “uncertainty, visibility, and account-
ability inevitably raise the emotional 
stakes of the pedagogical encounters” 
(p. 57). Students must be emotionally 
invested in their work and experience 
some anxiety, as it serves as a motivating 
factor that stimulates students to work 
harder (Shulman, 2005). 
 I also found that if I ally myself with 
the patient, who in essence is the expert 
on his or her own life situation, and 
work toward finding a solution together 
by combing both our knowledge on the 
subject, we are able to make progress. As 
stated by Ann Hartman (2000), “knowl-
edge and power are one, and when 
clients and subjects are collaborators in 
the discovery process, if their expertise 
is valued and affirmed, they are empow-
ered” (p. 22). 

The Year Draws to a Close

 Since beginning my work at the 
health center, I have learned how to 
find the balance between empowering 
the patients we work with and making 
them active participants in the problem 
solving process. Simultaneously, I also 
learned that meeting agency demands, as 
well as the expectations of professional 
and practice etiquette as a social worker, 
is a difficult and ongoing process. It has 
taken hours of supervision with my men-
tors, as well as a great deal of self reflec-
tion, to understand that it is an ongoing 
process and one that is inherent in the 
professional life of a social worker. 
 Although there are still times when 
I find myself rolling my eyes when I 
hear my professors saying to sit with 
our discomfort, I begrudgingly have to 
admit that the concept holds weight. This 
experience is challenging, overwhelming, 
exciting, and fulfilling, all at once. 
 What I can assure students entering 
this field is that you will be uncomfort-
able, and you will be forced to examine 
where you came from and what that 
signifies for the population with whom 
you are working. Not only will your 
supervisors, professors, and classmates 
be an integral source of support and un-
derstanding throughout this process, but 
I also believe the clients you work with 
will be, as well. 
 I have learned that when I ally 
myself with clients, it is as if the environ-
ment in the room has changed. I have 
found that if I crack a smile, allow a 

chuckle, or feel comfortable in asking pa-
tients to elaborate on exactly what they 
mean, we are able to establish a working 
alliance that eventually will allow them 
to get what they need.
 I am a student, and I continue to 
be inexperienced in comparison to the 
multitudes of amazing and inspiring 
social workers I have met so far in my 
budding career. However, I still have the 
capacity to help, and I believe that keep-
ing that truth alive inside of me, despite 
all of the inner and external conflicts that 
one faces in this situation, is the key to a 
successful and ongoing learning process.  
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New social workers often feel 
overwhelmed trying to remem-
ber and apply what seems to be 

mountains of information to become 
effective and successful practitioners. 
There is always more knowledge to learn 
and master. And most of us commonly 
feel somewhat inadequate as we begin 
working with clients. 
 I remember more than a dozen 
years ago, when I first began my social 
work education, wondering if I could 
ever gain the knowledge and many 
skills needed to help clients with serious 
issues. After completing my MSW, I 
began my social work career in the cor-
rectional system. As in all areas of social 
work, many of my cases were difficult, 
and I found myself utilizing knowledge 
from all aspects of my liberal education. 
Fortunately, I had excellent training and 
supervision, and I gradually became 
more comfortable in the development 
of my unique professional self. Still, the 
learning curve from student to profes-
sional appears to be very steep.  
    Today, as the director of social 
work at Idaho State University, I see 
many of our students struggle with this 
same transition into the world of prac-
tice. At the same time, our social work 
standards and competency expectations 
have increased since my days as a social 
work student. In brainstorming how to 
distill so much valuable information into 
a user-friendly framework to facilitate 
the professional growth of our students, I 
came up with the GO FAR! framework.  
 I wanted to find an acronym that 
reflects both the science and art of social 
work, is easy to remember, and is a 
useful summary for students and new 
professionals but can also be applied by 
established social workers. GO FAR! 
is the result of this brainstorming, and 
our students, faculty, and community 
partners really like it. We now invite you 
to GO FAR! in the field of social work 
with us. GO FAR! stands for genuine, 
optimism, fun, accountability, and rigor.       
      

 G is for Genuine
 Effective social workers are genuine 
and authentic people. We are hon-

est and “real” with ourselves, clients, 
colleagues, and people with whom we 
associate. When we are real with other 
people, then they also tend to be real 
with us. Many social workers are drawn 
to the profession because they genuinely 
want to help people. This, of course, is 
a strength that is often associated with 
compassion, and both are key ingredi-
ents for a positive therapeutic alliance.  
 Although most of us genuinely want 
to help, we sometimes tend to idolize 
teachers and professionals we perceive as 
being perfect at what they do. I remem-
ber being in awe of some of my teachers 
and clinical supervisors and wondering if 
I might ever be as adept as they were at 
navigating thorny clinical issues. Often, 
we copy the style of a mentor or two 
before later developing our own unique 
styles. 
 Encouraging genuineness, however, 
also means helping students recognize 
that each of us, including the very best 
teachers and clinicians, has strengths, 
limitations, problems, and personal is-
sues, which is perfectly fine. Successful 
social workers accept themselves as they 
are, yet continually work on their own 
personal growth as human beings. Some 
of my mentors shared a few of their early 
mistakes and how they had learned and 
corrected these. Hearing these veteran 
social workers, who I greatly admired, 
share such stories was very helpful. As 
Harry Stack Sullivan used to say, “We 
are all more human than otherwise,” so 
allow yourself to be human, too, and ap-
preciate the journey.    

O Stands for Optimism
 Years ago in my MSW program, 
one of my social work professors stated 
that an important thing we could always 
do to help clients is to give them hope. 
Although any situation possibly could get 
worse, most situations can improve by 
recognizing and utilizing strengths. Thus, 
strengths-based practice fits under the 
optimism dimension of GO FAR! Don’t 
forget to identify and utilize your own 
personal and professional strengths to 
become a more effective social worker. 
For some of us, it is easier to notice the 

strengths of others than our own useful 
strengths. 
 Optimism is also critical to increas-
ing motivation. So, consistent with a 
strengths-based approach and a wealth of 
scholarship on human motivation, try to 
give lots of positive feedback to people 
with whom you work, including your 
clients and your colleagues. In our pro-
gram at Idaho State University, we strive 
for approximately a 4:1 ratio of positive 
statements for every negative. Although 
punitive approaches tend to increase 
motivation for a short time, positivity is 
far more conducive to building lasting, 
intrinsic motivation and thus desired im-
provement. Frequent positive feedback 
keeps clients engaged and motivated, 
and it makes for a fun learning and work 
environment.    

F Means To Have Fun!
 Many of the people we work with 
struggle with serious issues, including 
debt, health issues, and legal problems. 
Clients sometimes can feel consumed by 
these problems and the constant grind 
of trying to get even their basic needs 
met. Social workers often manage high 
numbers of such cases, which amplifies 
our common need for adequate self-care. 
Choose modes of self-care that are per-
sonally fun and enjoyable. You will feel 
refreshed, and you’ll be more effective at 
your job. 
 You will GO FAR if you instill lots 
of fun wherever you can in your world, 
including your professional practice. Fun 
and professionalism are not mutually 
exclusive! There are numerous health 
benefits associated with fun and regular 
laughter, but unfortunately, as we move 
from childhood to adulthood, we are of-
ten socialized away from having as much 
fun. I think this is a big mistake. Add lots 
of fun into your world at any age! You’re 
likely to be happier and more satisfied, 
overall, with your life. 
 Years ago as a forensic social worker, 
I managed an aftercare clinic for parol-
ees who were reintegrating back into the 
community. As part of their reintegra-
tion, they would attend group therapy 
once each week. Given their particular 

GO FAR! A Useful Framework for 
Developing Career Success in Social Work

by D.J. Williams, Ph.D., MSW
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stage (community reintegration) in the 
correctional process, I believed it was 
important for them to report something 
they had done with family or friends dur-
ing the previous week that was particu-
larly fun or enjoyable. Group members 
seemed to really enjoy this.
 At the beginning of one particular 
group experience after they had reported 
their fun experiences for the previous 
week, one of the members looked out the 
window and noticed that it was raining 
very hard outside. “We should all go out-
side and dance in the rain!” he suggested. 
After a short discussion and realizing that 
all members seemed excited about the 
possibility of playing in the downpour, 
I decided that this may be an unusual 
therapeutic and memorable moment 
for all of us. All these years later, I have 
forgotten nearly all of the other group 
sessions, but I will never forget that one! 
The entire group of men, myself includ-
ed, went in the courtyard and danced, 
sang, and laughed in the pouring rain! 
We were all soaked through and through, 
but we came in with huge smiles on 
our faces. Everybody had a blast! That 
spontaneous experience modeled our 
ongoing emphasis on the need to laugh 
and have fun, and it certainly broke the 

monotony of a typical group experience. 
Several group members later mentioned 
that for them, that day when we all went 
and played in the rain had a more ben-
eficial effect than any other single group 
experience of their aftercare program-
ming. 
 Be ethical, of course, but look to 
have fun whenever you can! Have fun 
with your continuing education. Have 
fun with your clients and coworkers. 
Have fun with your self-care. Look to be 
creative! There may be an occasion or 
two when we cry with our clients, which 
is part of being genuine and compassion-
ate, but every now and then we should 
laugh together, too.     
  

A is for Accountability 
 If you are going to be successful at 
virtually anything, including social work, 
you must be accountable and respon-
sible. Know your role in the organization 
and your responsibilities. Take account-
ability for your own personal and profes-
sional growth. Keep up on knowledge in 
your area of practice. Don’t be twenty (or 
more) years behind current knowledge in 
your field. Make sure that you know how 
to do your job, and look for ways to do it 
better and more efficiently.  

 Sometimes it is difficult for new 
social workers to let their clients be ac-
countable. In other words, there is the 
temptation to overstep our boundaries 
and to do too much for clients. One of 
my wise forensics mentors once said, 
“You shouldn’t be working harder at 
your clients’ therapy than they are. Ex-
plore with them and give them oppor-
tunities, but they have to do their own 
work.” 
 Sometimes when discussing with my 
students the importance of maintaining 
boundaries while working with clients, 
I joke that “I have enough difficulty just 
trying to manage my own complicated 
life!” Thus, I don’t want to overstep 
boundaries and take on others’ responsi-
bilities. 

R is for Rigor
 Rigor is the “meat and potatoes” 
of what we do. In GO FAR!, rigor 
refers specifically to the substance of 
professional practice—ethics, research, 
theory, and critical thinking. Each 
is important. Whatever you do as a 
practicing social worker, your work 
should be strongly shaped by social 
work ethics, research, theory, and 
critical thinking. Always be prepared 
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to explain and defend why you do 
what you do in your practice. 
 I remember my first time called 
into court to testify in a forensic social 
work case. One of my clients had been 
released from prison and was in a com-
munity transitional program, but he had 
not made therapeutic progress in several 
weeks since his release. My colleagues 
and I tried everything we could think of 
to help him engage in programming, yet 
he remained resistant. Our recommenda-
tion was that he be terminated from the 
program because of lack of progress. He 
was going to be sent back to prison, but 
had disputed this decision that eventually 
went before a judge. 
 I was very nervous when I was 
called to the stand. The judge asked what 
I had done to help this client and why 
I believed that he had not made prog-
ress. I calmly and briefly explained the 
planned change process in social work, 
along with empirically-tested behavioral 
change theories, including the transtheo-
retical model (behavioral change general-
ly) and the risk-need-responsivity model 
(specific to offender rehabilitation). I 
explained what, theoretically, we would 
expect to see behaviorally from this cli-
ent if he was, indeed, making progress. 
I also noted that while I have ethical 
obligations to this particular client, my 
job as a forensic social worker includes 
the ethical responsibility to help pro-
tect the public. My assessment and best 
clinical judgment of our entire treatment 
team was that this client was a very high 
risk to reoffend. He was likely to commit 
another crime. The judge nodded and 
agreed, and that was it. Our entire team 
had applied rigor to that case, and our 
thorough practice and evaluation was 
very evident in the courtroom. 

Conclusion 
 The GO FAR! framework provides 
a fun, focused, highly usable, mne-
monic device for facilitating profes-
sional growth in social work. It may be 
especially helpful for new social workers 
who often feel overwhelmed with trying 
to remember and apply seemingly end-
less knowledge to social work practice, 
yet it can also be handy for students, 
established practitioners, administrators, 
and faculty members. The simple GO 
FAR! reminders to be genuine, liberally 
express optimism, have fun personally 
and professionally, be accountable, and 
practice with rigor function together to 

help structure professional knowledge 
and gently move it into the realm of 
practice. Try it out and have fun with 
it, and see how far you can go in your 
social work career.     
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Through the use of strengths and 
empowerment perspectives, social 
workers are in a unique position 

to support all members of the adop-
tion triad (see Figure 1), including birth 
parents, child, and adoptive parents. 
Consider the following three scenarios.
 
 Stacy, a Caucasian 15-year-old high 
school student, is five months pregnant. She 
has decided to place her child for adoption. A 
social worker in a private adoption agency is 
working with Stacy to interview and select a 
family for her baby. Together, they will discuss 
and plan for the type of relationship Stacy 
wants with the family going forward. The 
social worker will support Stacy with her feel-
ings following the adoption. 
 Jasmine and Jayden, a multi-racial cou-
ple both in their late 40s, have had numerous 
failed attempts at infertility treatment. They 
have decided to adopt a child from Africa and 
are working with a private adoption agency 
with programs in Ethiopia, the Democratic 
Republic of the Congo, and Uganda. After 
meeting with a social worker several times, 
they have decided that they would like to 
adopt an older child, many of whom are 
harder to place than babies. Jasmine and 
Jayden’s social worker will not only help to 
match them with a child, but will assist with 
the emotional transitions of the parents and 
child following the adoption.  

 Rose (18 months), Alana (3), and 
Rowan (5) are a sibling set in need of a per-
manent home. They are currently in separate 
foster homes and in legal custody of the public 
child protection agency in their state. The so-
cial worker in charge of their case is searching 
diligently for a family that is able to adopt all 
three children together, knowing that it is in 
their best interest to be together. The children’s 
social worker will either provide for or link to 
post-adoption services for the entire family.  

 These case studies illustrate the three 
primary types of adoption—domestic 
infant adoption, international adoption, 
and adoption from foster care. Domestic 
infant adoption occurs when a pregnant 
woman seeks help from an adoption 
agency to select a “forever” family for 
her child and when a couple who wants 
to adopt seeks help in finding a baby. 
International or inter-country adoption 
is facilitated by agencies with programs 
in host countries. In international 
adoption, children have generally been 
relinquished by their families of origin 
as a result of death, disease, or extreme 
poverty. Foster to adopt programs can 
be delivered by public child protection 
agencies, which often have children in 
their care as a result of neglect or abuse.  
 Whether public or private, domestic 
or international, adoption agencies hire 

social workers to conduct home studies, 
provide pre-adoption education, match 
children with families, and offer post-
adoption support. A brief description of 
each service is described below.
 Home study: This is the process 
by which a social worker decides the 
suitability of an individual or couple to 
adopt. A home study is a comprehensive 
evaluation of each potential adoptive 
parent’s emotional and physical health, 
experience or ability to parent, finances, 
home environment, and general abil-
ity to provide a safe, consistent, and 
nurturing family for a child. A home 
study generally involves meeting with 
and interviewing the individual or couple 
over several sessions. 
 The social worker asks specific 
questions and invites discussion perti-
nent to parenting and adoption. Some 
of these questions include: Why adopt? 
What is your parenting philosophy? How do 
you resolve conflicts? What are your expecta-
tions about the process? What is your worst 
fear about adoption? How do you intend 
to balance work and family? What specific 
medical, emotional, behavioral, and cognitive 
issues are you prepared to handle? What are 
you prepared to do to help your child in the 
attachment process?  
 In addition, the social worker visits 
the family home to ensure that there is 
appropriate, safe, and adequate space.  
Ultimately, the social worker writes a 
formal home study document that is 
submitted to domestic and international 
courts and governments as appropriate. 
 Pre-Adoption education: Pre-adoptive 
parents often have romantic notions of 
what parenting is like. First time parents 
may expect an adorable, sleepy baby 
who likes to cuddle. Instead, they may 
be faced with an inconsolable, teething 
child who won’t sleep unless he or she is 
held. Parents adopting from other coun-
tries may expect a child who is grateful 
to have a full plate of food, and instead 
be met by a child who wants to return to 
his or her native country despite extreme 
poverty and despair.
 Social workers provide pre-adoptive 
education to prepare families for both 
the realities of first-time parenting and 
the challenges of parenting children 

Finding Families for Children—Not Children for Families: 
Social Workers and Adoption
by Shelley Steenrod, Ph.D., LICSW
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from hard beginnings. Some examples 
of workshops and trainings that social 
workers facilitate in this domain include 
topics such as: grief and loss, attachment, 
the effects of institutionalization, cross 
cultural issues, transracial parenting, and 
open adoption. Most, if not all, agencies 
require prospective adoptive parents 
to participate in a set amount of pre-
adoptive education and show proof of 
completion. 
 Matching Children with Families: 
Social workers are tasked with finding 
the best family for children, not the best 
child for families. As such, they rarely 
make child placement decisions in a 
vacuum. Most agencies have committees 
that meet regularly to consider the mu-
tual needs of children and families and 
to make matching decisions together. In 
these profound decisions, social workers 
can utilize their hard-earned knowledge 
from BSW or MSW courses on child 
development, human behavior, child and 
family welfare, research, cultural diver-
sity, and values and ethics.  
 Post-Adoption Support: After adop-
tion, social workers are an important 
part of a child’s and parents’ “village.” 
Individuals and couples who adopt are 
not only faced with the same challenges 
of first time parents; they may also be 
faced with special issues—especially when 
adopting internationally or from foster 
care. Children from hard beginnings 
may bring with them a host of medical, 
neurological, emotional, and behavioral 
problems and require extra support and 
specialized parenting and educational 
strategies. An extreme example of the 
need for professional post-adoption sup-
port is the case of adoptive mother Torry 
Hansen, who in 2010 bought a one-way 
ticket to Moscow to return her 7-year-old 
son, whom she had adopted from Russia. 

 Some social workers have private 
practices that provide specialized coun-
seling services to each member of the 
adoption triad. For example, adoptive 
children may bring issues of loss, guilt, 
shame, anger, and cultural dissonance to 
therapy. Birth parents may bring issues 
of loss, guilt, and shame, from their own 
unique perspective. Adoptive parents 
may have residual issues around infertil-
ity or question their true legitimacy as 
parents. All members of the triad may 
experience anxiety about searches or 
reunions between birth children and par-
ents. Social workers in private practice 
apply various theoretical perspectives, 
especially family systems theory, ecologi-
cal theory, and person-in-environment 
theory.  
 Are you interested in adoption? 
BSW and MSW students can test their 
interest by requesting field placements at 
public or private adoption agencies. New 

As deputy chief of staff for 
the office of Congressman 
Edolphus Towns, Dr. Charles 

E. Lewis, Jr. recognized the impor-
tance of creating an organization 
that would complement the mission 
of the Congressional Social Work 
Caucus (CSWC). Through hard work 
and perseverance, the Congressional 
Research Institute 
for Social Work 
and Policy (CRISP) 
was founded on 
October 22, 2012, by Congressman 
Towns, Dr. Lewis, Jr. and Dr. Angela 
S. Henderson. CRISP functions as a 
non-partisan organization committed 
to expanding the participation of so-
cial workers in federal legislative and 
policy processes. 
 According to CRISP’s Execu-
tive Director, Dr. Henderson, “the 
organization acts as a bridge between 
social work researchers and the federal 
government to ensure their research 
is known to federal policy makers. 
CRISP is additionally committed to 
expanding opportunities for students 
to find field placements in federal 
government offices, both on Capitol 
Hill and in offices near their schools.” 

CRISP will provide social workers 
with an opportunity to have critical 
roles in planning, developing, and 
implementing legislation and policies 
that affect the individuals, children 
and families, and communities that 
we serve on an everyday basis. For 
the upcoming year, CRISP will focus 
on producing and disseminating 

policy reports, holding 
congressional briefings 
and student networking 
events, and increasing 

the involvement of social workers in 
public policy media discussions (i.e. 
radio, Internet, and television). “It is 
in the nation’s best interest to include 
social workers in public policy. After 
all, social workers employ problem-
solving strategies daily to meet the 
needs of various populations,” states 
Dr. Henderson. 
 For more information about 
CRISP, or to find out how to get 
involved, see: http://www.crispinc.org

This article is is provided by CRISP as 
part of a collaboration between The New 
Social Worker and Social Justice Solutions. 
You can find Social Justice Solutions online 
at http://www.socialjusticesolutions.org.

Congressional Research Institute for 
Social Work and Social Policy (CRISP)

graduates should consider employment 
in adoption agencies. Finding families for 
children is truly life-changing work, and 
clients like Stacy, Jasmine, Jayden, Rose, 
Alana, and Rowan will all benefit from 
the knowledge, skills, and values that you 
bring to work each day.  

Dr. Shelley Steenrod is an associate professor 
of social work at Salem State University in 
Salem, Massachu-
setts. She received her 
Master of Social Work 
from Boston Universi-
ty and her Ph.D. from 
the Heller School at 
Brandeis University. 
Dr. Steenrod, a mother 
of four, has become 
interested in the role 
of social workers in the field of adoption since 
adopting siblings from Ethiopia in 2010.
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The Hague Adoption Convention 
on the Protection of Children 
and Co-operation in Respect of 

Inter-Country Adoption (Hague Adop-
tion Convention) is an international 
agreement to safeguard intercountry 
adoptions. Concluded on May 29, 1993, 
in The Hague, Netherlands, the Conven-
tion establishes international standards of 
practices for intercountry adoptions. 
 With the passage and enactment of 
the Hague Adoption Convention, adop-
tions from countries that are signatory 
to the Hague Convention have become 
highly regulated. Pursuant to the Hague 
Adoption Convention, adoption ser-
vice providers are required to become 
accredited to provide adoption services 
to adoptive parents. This means that 
the adoption professionals they employ 
receive training and that their adoption 
practices and procedures are subject to 
review by a government-appointed body.
 The Hague Adoption Convention 
has been enacted by almost 90 countries 
around the world. Signatories include 
just about every “first world country” 
there is, most of Latin America, and a 
chunk of Asia. But the countries with 
bigger problems than child trafficking 
shied away from signing on to a conven-
tion that they were either too poor or too 
distracted to enforce. 
 The United States can’t do much 
about what another country does with 
its most vulnerable citizens, but we 
recognized that we could do a better 
job safeguarding our part in the interna-
tional adoption process. In an attempt to 
bolster our efforts to protect intercountry 
adoptees, the United States recently 
passed The Universal Accreditation Act 
of 2012 (UAA).
 The UAA extends the safeguards pro-
vided by Hague accreditation to orphans 
born in countries that are not signatories 
to the Hague Adoption Convention, their 
adoptive parents, and birth parents. This 
is accomplished by ensuring that adoption 
service providers are all held to the same 
federal standards. Safeguards under the 
UAA are universal, because the UAA ap-
plies Hague Adoption Convention-com-
patible standards to both Hague Adoption 
Convention and orphan cases. 

 Before the Intercountry Adoption Act 
of 2000 (IAA), adoption service providers 
in intercountry adoption were exclusively 
regulated by state law. State licensing 
authorities in the 50 states have different 
standards; some had few specific stan-
dards governing intercountry adoptions, 
especially relating to agencies’ conduct 
abroad. Many state licensing authorities 
were unable to hold service providers 
accountable for illicit practices in inter-
country adoption cases. State laws often 
did not apply to the activities of licensed 
agencies outside the United States, and 
states often lacked the resources to inves-

tigate and take action against agencies 
involved in such cases.  
 The UAA provides for uniform stan-
dards and accountability for service provider 
conduct, regardless of whether the case falls 
under the Hague Adoption Convention or 
the orphan process. The IAA and the regula-
tions implementing the Hague Adoption 
Convention protect against illicit activities 
and practices of the past that threatened the 
best interests of children.  
 Accreditation of adoption service 
providers ensures ongoing monitor-
ing and oversight of adoption service 
providers to verify their compliance with 
federal accreditation standards. This 
holds accredited providers accountable 
for failure to be in substantial compliance 
with the standards.
 Key protections include:

•	 Children may not be obtained for 
adoption through sale, exploitation, 
abduction, and/or trafficking.

•	 Parents receive training in advance 
of the adoption to understand what 
to expect when raising an adopted 
child and prepare them for some of 
the challenges.

•	 The agency or person must ensure 
that intercountry adoptions take 
place in the best interests of 
children.

•	 Fees must be transparent for services 
performed both in the United States 
and abroad and may not result 
in improper gain for the service 
provider.

•	 U.S. Department of State-appointed 
accrediting entities monitor and 
assess accredited agency compliance 
with federal standards.

•	 Accrediting entities ensure account-
ability when accredited agencies do 
not comply with the standards by 
taking appropriate adverse actions 
against them and may suspend or 
cancel their accreditation.

•	 Accrediting entities ensure that 
accredited agency personnel are 
qualified and appropriately trained 
and provide adoption services in an 
ethical manner.

•	 Accredited agencies must respond 
to complaints about their services 
and activities and may not retaliate 
against clients who complain.

 Here is the text of the Act with all of 
the “legalese” deleted to make for easier 
reading:

The Intercountry Adoption Act of 2000 shall 
apply to any person offering or providing 
adoption services. Accrediting entities shall 
have duties, responsibilities, and authorities 
with respect to a person offering or providing 
such adoption services, irrespective of whether 
such services are offered or provided in connec-
tion with a Convention adoption. The provi-
sions of this section shall take effect 18 months 
after the date of the enactment of this Act.

 What does this mean? In a nutshell, 
anybody providing any adoption ser-
vices relating to an intercountry adop-
tion from a non-convention country on 
or after July 14, 2014, will have to be 
accredited.  

What Every Social Worker Needs To Know About...
The Universal Accreditation Act of 2012

by Grace R. Kennedy
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 The six adoption services are:

•	 Identifying a child for adoption and 
arranging an adoption; 

•	 Securing the necessary consent to 
termination of parental rights and to 
adoption;

•	 Performing a background study on a 
child or a home study on a prospec-
tive adoptive parent(s), and report-
ing on such a study;

•	 Making non-judicial determinations 
of the best interests of a child and 
the appropriateness of an adoptive 
placement for the child;

•	 Monitoring a case after a child has 
been placed with prospective adop-
tive parent(s) until final adoption; 

•	 When necessary because of a disrup-
tion before final adoption, assuming 
custody and providing (including fa-
cilitating the provision of) child care 
or any other social service pending 
an alternative placement.  

 But what about cases that have been 
partially completed before the 2014 dead-
line? Here’s what you need to know:
  
•	 If the United States Citizenship and 

Immigration Service (USCIS) made 
a decision on either Form I-600A 
or Form I-600 before July 14, 2014, 
then no accreditation is required for 
adoption services that are provided 
before July 14, 2014.

•	 Accreditation is also not required 
when the prospective adoptive par-
ents have filed either Form I-600A 
or Form I-600 before July 13, 2013, 
even though USCIS does not make 
a decision until after July 14, 2014.

•	 If the adoptive parent has made 
an “appropriate application” to a 
foreign adoption authority before 
July 13, 2013, then accreditation is 
not required.

•	 If form I-600A or Form I-600 was 
filed after July 13, 2013, then accredi-
tation is not required for adoption 
services rendered before July 14, 
2014, but will be required for adop-
tion services rendered after July 14, 
2014.

•	 If the prospective adoptive parent 
files Form I-600A or Form I-600 on 
or after July 14, 2014, then accredi-
tation is required for all adoption 
services rendered in connection with 
this adoption. 

 What about private or independent 

adoptions? The State Department gives 
the following guidance in response to the 
question, “Can I complete an intercoun-
try adoption doing an independent adop-
tion in which I do the adoption work 
myself without the help of an accredited 
or approved provider?”
 Answer: “No. An accredited primary 
provider is required in every inter-
country adoption case, unless a public 
domestic authority is providing all of 
the adoption services.” However, it goes 
on to state in a somewhat labyrinthine 
manner that if the adoptive parent is 
acting alone, then the adoptive parent is 
exempt from obtaining accreditation. So 
essentially, according to the State Depart-
ment website, you cannot complete an 
independent adoption on your own be-
cause an accredited provider is needed in 
all intercountry adoptions, unless you are 
completing the adoption independently, 
in which case, it’s fine. You do not need 
accreditation. Huh?!  
 I think that what they meant to say 
is that any adoption services must be 
provided by an accredited provider (after 
the July 2014 cutoff date) and that pre-
placement training and post placement 
supervision may be required for visa 
issuance. 
 I called the State Department 
directly to get more clarification on this 
issue and was told that any adoption 
services rendered in connection with an 
independent adoption would need to be 
provided by an accredited provider. So, 
the home study will need to be done by 
an accredited provider or someone work-
ing under the supervision of an accred-
ited provider. But will a child be eligible 
to have a visa issued if that child was not 
placed by an adoption service provider? 
It looks as if the child will still be eligible 
for a visa, but be prepared for the home 
study provider to have extra added re-
sponsibility to ensure that the placement 
is properly documented, that the local 
law has been complied with, and that 
post placement work is completed.
As an aside, I also asked the State De-
partment how a social worker in the U.S. 
could ensure that local laws had been 
complied with in a Pakistani slum or a 
remote Afghan province and was told, 
“We don’t know that yet.”
 Do I think that the UAA signifies the 
end of private adoptions? No, I don’t. 
The Immigration and Nationality Act 
and corresponding regulations specifi-
cally envisage and provide for situations 
in which children are orphaned but no 

agency or entity ever has custody of 
them. Children who are deserted (the 
biological parents refuse to parent them) 
or whose parents have disappeared are 
considered orphans; so too are the chil-
dren of sole and surviving parents.   
 Congress intended that United 
States citizens should be able to adopt 
orphans from overseas and emigrate 
them as immediate relatives. If USCIS 
suddenly requires that an accredited 
child placing entity be involved in every 
independent or private adoption, then 
we are excluding from our definition of 
visa-eligible orphans an entire class of 
children that Congress explicitly and 
purposely intended to include in this 
class of children. Furthermore, existing 
regulations specifically prohibit children 
being placed in the custody of a child 
placing entity in anticipation of a par-
ticular adoption. It would seem counter-
intuitive to now require an accredited 
adoption service provider to make a 
placement in all orphan adoption cases.
 The UAA will provide a sorely 
needed set of checks and balances in 
intercountry adoption cases from non-
Hague countries. Adoption professionals 
across the board will welcome the addi-
tional safeguards it provides to both the 
adoptees and prospective adoptive par-
ents. Not only will adoptive parents be 
required to receive appropriate training 
to ensure that they will be prepared for 
their adoption journey, but they will also 
be protected from unscrupulous provid-
ers here and overseas. Adoption services 
will be provided in a clear and transpar-
ent manner and will be monitored by a 
central government authority. Perhaps 
most importantly, the UAA will protect 
against illicit activities and practices that 
threatened the best interests of children.  
All of this moves us closer to our goal 
of providing appropriate families for 
children from around the world.

Grace R. Kennedy holds a Bachelor of Laws 
degree from the National University of 
Ireland, Dublin and a Master of Laws degree 
from Emory University School of Law. She 
has extensive experience in immigration-
related adoption issues. Ms. Kennedy is one 
of a few attorneys in the United States who 
routinely handles complex adoption is-
sues involving orphans from predominantly 
Muslim countries, including Pakistan and Af-
ghanistan. She has researched issues present in 
intercountry adoption cases and is extremely 
knowledgeable on all facets of the intercountry 
adoption process. 
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I can’t even draw a straight line!”
“I have zero talent!”
“I’m no artist!”

“I’m so bad at art it’s embarrassing!”
 As a clinical social worker and artist, 
I have run art expression groups in an 
assortment of mental health care settings. 
Variations of these statements can be 
expected when people find themselves 
confronted by the task of making art. 
 The group is advertised as an oppor-
tunity for self-discovery through visual art, 
regardless of experience or proficiency 
in the arts. Despite this disclaimer, most 
of my group members begin the group 
with a degree of discomfort, reluctance, 
and sometimes even dread of making 
art. They express feeling unworthy of the 
activity, citing the fact that they are not 
artists. This attitude begs the question: is 
the experience of making art a privilege 
reserved only to the artist? And then, like-
wise, is making music meant exclusively 
for musicians, dancing for dancers only, 
poetry and prose for the writer alone?
 Not all that long ago in our culture, 
creative pursuits were more common-
place. People kept personal journals, 
painted watercolor studies of their 
gardens, sketched while on vacation, and 
repurposed objects like spools and used 
bottles into toys or functional items. Social 
gatherings could include playing musical 
instruments or singing around a piano 
with friends and family. These self-gener-
ated arts, often born of necessity and lim-
ited access to more formal or professional 
products, was part of our cultural fabric.  
 Today, what was formerly self-
generated is now experienced as highly 
accessible commodities—consumer goods, 
packaged and highly processed for our 
passive consumption, but not our active 
participation. As we begin to compare 
our efforts to these polished products, we 
may feel that we come up short. But is this 
evaluation fair, or is it one-dimensional, 
focusing on the final product alone while 
ignoring the value of all that the journey 
of creativity can offer?  

Creating a Net of Safety
 Social workers are responsible for 
“being where the client is”—an adage that 

reminds us to take into account what the 
client is thinking and feeling, and to make 
that the foundation from which clinical 
activity begins. But if clients are in a place 
where they may believe they have no mas-
tery and are feeling vulnerable to failure or 
even ridicule, we need to implement some 
action toward movement in more positive 
and secure directions. A therapist friend 
of mine who runs groups once said that 
she works to “cast a net of safety” over her 
clients, creating an atmosphere conducive 
to free expression and creativity. 

 After many years of responding 
individually to the insecurities involved 
in art making, I began to see a repeating 
pattern to these behaviors and some con-
sistent themes emerging, as well, in my 
response. Examining this pattern revealed 
a set of underlying principles from which 
I drew up a simple list of statements that 
addressed those areas of uncertainty and 
self-doubt. I call that list the “Creativity 
Pledge.”
 At the introductory group session, 
I will ask the new members, “What are 
your feelings about making art?” This im-
mediately elicits an enthusiastic response 
of negative self-deprecating statements. 
These declarations are so predictable that 

I have with me a pre-prepared set of file 
cards, and as each statement is made, I 
hold up the corresponding card, the text 
of which is a perfect match to what was 
just said. The group responds with delight, 
as if I am a magician doing a fancy card 
trick. There is no magic to my act, but 
rather, recognition of the degree to which 
the general population has been disen-
franchised from their own artistic creativ-
ity. I then distribute a one-page handout 
of the Creativity Pledge.

Creativity Pledge
 I acknowledge and affirm my right to cre-
ative pursuits, such as singing, dancing, making 
music, art, poetry and performance, and will 
value my curiosity as a motivator, rather than 
stymie myself through a judgmental notion of 
“talent.”
 I understand that each of us is unique in 
what we create, and I will respect that unique-
ness, especially my own, by not comparing my 
artwork in a negative way to anyone else’s 
artwork.
 I will recognize my creative pursuits as a 
journey and will pay attention to and value 
my thoughts, feelings, ideas, choices, changes in 
direction and discoveries that occur throughout 
my creative process, knowing that the end result 
is just the tip of the iceberg.

 As we begin to read the Creativity 
Pledge, I raise my hand, as is done when 
making a pledge, and ask the members to 
do so as well. This elicits some chuckles. 
Anything that lightens the mood is wel-
come in the group. The pledge offers each 
group member license to abandon the 
self-defeating, apologetic, and judgmental 
dialogue-tapes and instead focus on sim-
ply enjoying the opportunity to exercise 
some creative energy, play with color and 
materials, and explore possibilities.

Themes Blending Art and Life 
 The goal of the art expression group 
is not to make art, but rather to explore 
the many facets of how we experience 
life. Art making, art history, group discus-
sions, and contribution are the tools that 
we use for this exploration. Each week 
introduces a new theme referencing a 

Rescuing the Creative Self: An Art Expression Group
by Lou Storey, LCSW, LCADC

Groups
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recognizable element of art and linking 
it to aspects of life. The first group begins 
with the creation of a personal mandala. 
The Sanskrit word “mandala” translates 
to “circle” and represents wholeness and 
connectedness in life, ranging from the 
micro-sized spinning of atoms and cells to 
the macro-sized ringing rotations of planets 
and galaxies. As a group, we examine how 
our lives navigate within circles of friends, 
family, and community. A personal man-
dala can reflect upon and give insight into 
the many meaningful ways we are connect-
ed to our world and offers a compelling 
first art expression group experience.
 Other weekly thematic units of the art 
expression group, linking art to experience, 
include:
 Personal World—Personal Boundaries 
explores landscape painting, examining 
how artists through the centuries have 
been creating landscapes that speak to their 
own personal vision of “a place.” Examples 
from art history include the swirling and 
ephemeral seascapes of J. M. W. Turner, 
or the fanciful and spirited worlds created 
by the German artist Paul Klee. Group 
members are invited to imagine their own 
personal place, and to consider how we 
each are the creators of our own world.
 Support Systems—The Elements of Art rec-
ognizes the ways in which our lives are in 
need of support from a variety of sources, 
both internally and externally, just as art 
is supported by visual and tactile elements 
such as line, tone, color, space, shape, 
pattern, and texture. To begin a drawing, 
we make choices of material, style, and 
approach. In life, we may do the same, 
recognizing, sustaining, and utilizing our 
support system for positive outcomes.
 Chronicle Art—Witnessing History invites 
the group to observe the recounting of his-
tory through art. Some examples include 
Norman Rockwell’s The Problem We All Live 
With, illustrating a moment from the 1960s 
American school integration, or Pablo Pi-
casso’s Guernica, depicting the loss and hor-
ror of the bombing of Guernica in Northern 
Spain. Members are invited to consider 
their own histories, their journey through 
public events as well as personal milestones 
and life passages, and to choose those they 
wish to capture elements of on the page.
 Portraits—The Roles We Play investigates 
the art of portraiture through examination 
of the many roles we play in life. What 
can we learn from the ancient portrait of 
a young man painted on a Roman urn, 
from da Vinci’s enigmatic Mona Lisa, or 
from Vincent Van Gogh’s penetrating self-
portrait? In portraiture, the artist makes the 

decision of what roles and characteristics 
will be expressed. Group members create 
lists of the various roles they play in life 
(parent, child, friend, taxpayer, gardener, 
chocolate lover), and working from that 
list find ways to illustrate their feelings and 
thoughts surrounding those roles.
 Word Art is prevalent in our culture, 
from printed advertisements to product 
packaging. A classic example of Word Art 
is the iconic “LOVE” painting created by 
contemporary artist Robert Indiana where 
the letters L-O-V-E are used as a device to 
create a compelling and dynamic design. 
Constructing a compilation of words that 
have personal meaning and significance, 
group members play with conveying value 
through selections in color, shape, and 
form, as well as expressing meaning inher-
ent to the word itself.
 Logic and Emotion—Geometric Design 
and Balance gives attention to both feeling 
and logical thought to maintain effective 
functioning in the world. Dialectical Behav-
ioral Therapy (DBT) posits that we have 
an emotional mind and a logical mind. 
What would each of those minds look like 
if illustrated? When emotion and reason 
work successfully together, a third entity, 
the wise mind, is created. Keeping this 
concept as a paradigm, group members re-
call and then illustrate, through geometric 
structured patterns and contrasting asym-
metrical free flowing markings, personal 
moments when emotion and logic were at 
odds but found eventual balance.
 Other weekly thematic units connect-
ing life experience to art using a variety 
of perspectives include: discovering the 
personal voice in poetry, appreciation of 
humor and whimsy, reviewing the seasons 
in relation to lifespan, framing and refram-
ing life stories, and others. 
 Members may create as many pieces 
as they desire, and if they find themselves 
inspired to move in directions that differ 
from the initial theme, all creative efforts 
are appreciated. Members are also encour-
aged to suggest themes and new avenues 
of art expression to investigate. The weekly 
artistic accomplishments are stored in 
individual portfolios made from oversized 
poster boards that are simply folded hori-
zontally in half.

Art Expression Group Portfolio 
Review 
 The last session of the art expression 
group involves reflection and assessment of 
time together as a group by reviewing the 
contents of the art expression group portfo-

lios. The group begins with each member 
spending some time looking through his 
or her artworks and reflecting on which 
pieces hold strong personal meaning, with 
the goal of choosing a selection to share 
with the group. Members present their art 
and share their thoughts and feelings. The 
other members are asked to be conscious 
of their own feelings in regard to what is 
being said. 
 As each member finishes his or her 
narration, other members write out their 
reactions to what was presented and the 
notes are collected in an envelope. Each art 
expression group member will leave the 
group with not only his or her artworks, 
but with an envelope of heartfelt responses 
from fellow members that speak to his or 
her importance as part of the group.
 As the group facilitator, my hope is 
that the group members will continue 
their journey of exploring the world 
through art expression, build confidence 
in their relationship to art, and continue 
to feel free to play and create through any 
and all forms of art.
 The groups are not without their chal-
lenging moments. Once, in the first session 
of an art expression group, during the part 
of the creativity pledge that affirms the 
“right to creative pursuits such as singing, 
dancing, making music, art, poetry and 
performance,” I was confronted by a group 
member who exclaimed, “You’re an artist. 
This is easy for you to say. What if I told 
you it’s okay to sing out loud, would you 
be able to do that right now?” The chal-
lenge was intuitively a good one, as I im-
mediately experienced fear of failure and 
embarrassment that no doubt paralleled 
their own apprehension of art-making. 
 “Well,” I said, taking a deep breath 
as the group leaned forward, eager to see 
how this situation might play out, “I would 
consider doing so, with the support of the 
group.” I was remembering back to the last 
time I’d really enjoyed singing, a journey 
that took me far back into childhood. With 
some trepidation, but willing to give it a 
try, I began, “Row, row, row your boat, 
gently down the stream.” At this point, 
I gestured to the table, inviting others to 
join in—and they did. Soon, we had several 
spirited rounds going. The net was cast. 
Creativity was now safe to join us.

Lou Storey, LCSW, LCADC, is in private 
practice at Meaningful Therapy Center, LLC, 
in Red Bank, New Jersey. He is an adjunct 
professor in the graduate social work school at 
Monmouth University. He is also an exhibit-
ing artist.
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The 2014 Academy Awards were 
celebrated recently. It was the 
86th ceremony, but only the sec-

ond one I’ve watched. (I started writing 
Adoption at the Movies in 2012, and it 
seemed like I should probably find out 
who won the Oscars.) This year, I was 
particularly excited to watch, because 
I’ve reviewed several of the nominated 
films, including two Best Picture nomi-
nees (the grippingly emotional stranded-
in-space survival story Gravity and the 
thought-provoking story of the pain 
caused by closed adoptions, Philomena.) I 
also was happy to see three of the films I 
reviewed up for Best Animated Feature—
Frozen, The Croods, and Despicable Me 2. 
They are all fun, and they present good 
opportunities for family discussions.
 Surprisingly, the highlight of the 
night for me wasn’t finding out who won 
what; it was Lupita Nyong’o’s enthusi-
astically grateful acceptance speech for 
Best Supporting Actress. If you missed 
her speech, you can find it pretty easily 
with a Google search. In the film adapta-
tion of Solomon Northup’s 1841 memoir,  
Twelve Years a Slave, Nyong’o played Pat-
sey, a female slave who was abused by 
her master. Nyong’o thanked the spirits 
of Patsey and Solomon, acknowledging 
that her role in the film was a reflection 
of “so much pain in someone else’s” life. 

She thanked 
her director, the 
other actors, 
her family, her 
drama school, 
her friends, her 
brother, and her 
“chosen family,” 
and encour-
aged every 
child that, “no 
matter where 
you’re from, 
your dreams 
are valid.” It 
was powerful 
and uplifting, 
and perhaps the 
most joy-filled 
three minutes 

I’ve heard on television.
 N’Yongo’s speech reminds me of the 
value of gratitude. She  acknowledged 
who made her successes possible, and 
in genuinely thanking them, her joy 
increased. 
 As I think of her speech, I remem-
ber one other. In 1997, Fred Rogers won 
a Daytime Emmy Lifetime Achievement 
Award for his decades of work on Mr. 
Rogers’ Neighborhood. After being intro-
duced as “the best neighbor any of us 
has ever had,” Rogers quietly took the 
stage to a standing ovation. He chat-
ted briefly with the presenter. After the 
presenter profusely honored Rogers for 
telling children “over and over again that 
they have worth,” Rogers accepted the 
award. Then he said, “So many people 
have helped me to come to this night. 
Some of you are here. Some of you are 
far away. Some are even in Heaven. 
All of us have special ones who have 
loved us into being.” He then asked the 
celebrities in attendance, “Would you 
just take, along with me, ten seconds to 
think of the people who have helped you 
become who you are. Those who have 
cared about you, and wanted what was 
best for you in life.” Then he said, “I’ll 
watch the time.” And then he did. After 
the time elapsed, Rogers commented, 
“Whomever you’ve been thinking about, 

how pleased they must be to know the 
difference you feel they’ve made.” Then 
he proceeded to thank those who have 
helped him.
 It’s not only celebrities that have 
people who have cared about them and 
influenced their lives. It’s also our clients. 
The phrase that sticks with me is: “Those 
who have cared about you, and wanted 
what was best for you in life.” As social 
workers, perhaps we are some of the 
people that our clients will think of when 
they reflect on people who have cared 
for them and wanted the best for them. 
I hope that’s the impression our clients 
take from our work with them. Whether 
that is the case is probably influenced 
both by the work we do, and the spirit 
we do it in. 
 It’s not just our clients, though. We, 
too, have been helped and brought to 
where we are by others who have cared 
about us and wanted the best for us. It 
might have been friends, colleagues, 
supervisors, parents, professors, or men-
tors, but none of us make it into social 
work without support. Someone helped 
guide you to higher education. Some-
body influenced your life—knowingly or 
not—to make you consider social work 
as a field of study or a field of work. And 
now, here you are.
 Would you just take, along with me, 
ten seconds to think of the people who 
have helped you become who you are? 
Those who have cared about you, and 
wanted what was best for you in life? 
I’ll watch the time.

Addison Cooper is 
a Licensed Clini-
cal Social Worker 
in California and 
Missouri. He reviews 
films and writes movie 
discussion guides for 
foster and adoptive 
families at Adoption 
at the Movies (www.
adoptionlcsw.com), 
and is a supervisor at a foster care and 
adoption agency in Southern California. 
Find him on Twitter @AddisonCooper. 

The Oscars and Thanking Those Who Helped Along the Way
by Addison Cooper, LCSW

Social Work Goes to the Movies

Matthew McConaughey, Cate Blanchett, Lupita Nyong’o, and Jared Leto at 
the 86th Academy Awards in Los Angeles.
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 Throughout the years, The New Social 
Worker has recognized the accomplishments 
of social work students by featuring a student 
each quarter in our Student Role Model col-
umn, written by Barbara Trainin Blank since 
1996. Many of them have gone on to get more 
advanced degrees and become leaders in the 
profession. Here is a listing of all our student 
role models.

Spring 1994, Nicole Jesser, MSW student, 
University of Tennessee-Nashville

Fall 1994, Cory Frese, graduate student, Uni-
versity of Nebraska (BSW from Briar Cliff)

Spring 1995, Toni Pipkin, BSW student, Pem-
broke State University

Fall 1995, Bill Gray, MSW student, University 
of Maryland at Baltimore

Spring 1996, Andrea Bazan Manson, MSW/
MPH graduate, University of North Carolina-
Chapel Hill

Fall 1996, Myrlene Augustin, MSW student, 
Barry University

Winter 1997, Laura Wernick, MSW student, 
Columbia University

Spring 1997, Altaf Ali, graduate student, 
Florida International University

Summer 1997, Leslie Schwartz, MSW student, 
Bradley University

Fall 1997, Marijo Upshaw, BSW student, 
Central Missouri State University

Winter 1998, Becky Terhark, MSW graduate, 
University of Iowa at Des Moines

Spring 1998, John Potash, graduate of the 
Columbia University School of Social Work

Summer 1998,  Jennifer Geller, MSW student, 
University of Connecticut

Fall 1998, Misty Sanders, BSW student, Frost-
burg State University

Winter 1999, Winnifred Whitaker, MSW 
graduate, University of Central Florida

Spring 1999, Laura Langner, MSW applicant, 
BSW graduate from University of North 
Carolina-Pembroke

Summer 1999, Carlita Owens, BSW student, 
Shippensburg University

Fall 1999, Jennifer Gracin, MSW student, 
University of Southern Mississippi

Winter 2000, Rich Bott, BSW student, Uni-
versity of New Mexico in Las Cruces

Spring 2000, Kristi Disney, BSW student, 
University of Tennessee-Knoxville

Summer 2000, Deborah Goldfarb, MSW 
student, University of Michigan

Fall 2000, Jenny Freer, MSW student, Univer-
sity of Arkansas at Little Rock

Winter 2001 Monisha Butler, BSW graduate, 
Southern University

Spring 2001, Melissa Bailey, BSW student, 
Michigan State University

Summer 2001, Patrick Hanlin, BSW graduate, 
Central Michigan University

Fall 2001, Kang Pha, BSW student, California 
State University Chico

Winter 2002, Aimee Perron, MSW student, 
Virginia Commonwealth University

Spring 2002, Todd Drazien, MSW student, 
Temple University-Harrisburg

Summer 2002, Kristen Hoye, MSW student, 
Hunter College School of Social Work of the 
City University Of New York

Fall 2002, Norma Viola Cantu, MSW student, 
Eastern Michigan University

Winter 2003, Delene Porter, MSW student, 
University of Georgia

Spring 2003, Paz Caisip, BSW student, Austin 
Peay State University

Summer 2003, Mary Mattson, BSW graduate, 
University of Wisconsin-Superior

Fall 2003, Anne Hills, MSW student, Mary-
wood College

Winter 2004, Nathan Wood, MSW student, 
Radford University

Spring 2004, Azure Robnett, MSW student, 
University of Missouri-Columbia

Summer 2004, Oscar Rivera, MSW student, 
University of Central Florida

Fall 2004, Leina Yamamoto, MSW student, 
San Francisco State University

Winter 2005, Sheree Stutzman, BSW student, 
Stephen F. Austin State University

Spring 2005, Missy Jenkins, BSW graduate, 
Murray State University, and MSW student

Summer 2005, Teresita Hurtado, MSW 
graduate, University of Pennsylvania

Fall 2005, Chika Okonkwo, BSW student, 
University of North Carolina-Pembroke

Winter 2006, Zip Zimmerman, BSW student, 
Central Michigan University

Spring 2006, Alisha Ellis, MSW student, 
Smith College

Summer 2006, Libby Berry, MSW student, 
Monmouth University

Fall 2006, Darnell Morris-Compton, MSW 
student, University of Maryland at Baltimore

Winter 2007, Amal Elanouari, MSW student, 
University of California-Berkeley

Spring 2007, Greta Martin, MSW student, 
West Virginia University

Summer 2007, Susannah Bourbeau, BSW 
student, Marymount

Fall 2007, Kevin Douglas, BSW student, East-
ern Connecticut State University

Winter 2008, Christina Michels, BSW stu-
dent, Central Michigan University

Spring 2008, Joseph Marrazzo, MSW student, 
University of Wyoming

Summer 2008, Patricia Ann White, recent 
BSW graduate, Coker College

Fall 2008, Katie Schmidt, BSW student, Mis-
souri State University

Winter 2009, Jason Luey, recent MSW, Uni-
versity of British Columbia

Spring 2009, Ashley Bunnell, BSW student, 
University of North Carolina Pembroke

Summer 2009, Kelly Lee, BSW student, Tar-
leton State University-Central Texas

Fall 2009, Joan Edwards, recent MSW gradu-
ate, Touro College

Winter 2010, Justine Naylon, MSW student, 
University of South Florida

Spring 2010, Mark Williams, recent MSW, 
Ohio State University

Summer 2010, Nanci Woodson, MSW stu-
dent, Delaware State University

Fall 2010, Jael Cornelio and Laura Tellez, 
MSW students, Stephen F. Austin State 
University

Winter 2011, Carrie Amber Rheingans, MSW 
student, University of Michigan

Spring 2011, Shammrie Brown, BSW student, 
Aurora University

Summer 2011, Cristen Cravath, MSW and 
MPH student, University of Maryland

Fall 2011, Keyon Mitchell, MSW student, 
University of Southern California

Winter 2012, Carmelina Gilberto, BSW stu-
dent, Catholic University of America

Spring 2012, Stephanie Maldonado, BSW stu-
dent, University of IL at Urbana-Champaign

Summer 2012, Tayloe Compton, recent BSW, 
University of North Carolina Pembroke

Fall 2012, Christine Webb, BSW student, 
University of Indiana at Bloomington

Winter 2013, Sean Hudson, recent BSW, 
University of Alabama

Spring 2013, Brooke Schipporeit, BSW stu-
dent, Nebraska Wesleyan University

Summer 2013, Cheryl Hershey, BSW student, 
Shippensburg University

Fall 2013, Ashley Stroud, MSW student, Uni-
versity of Georgia

Winter 2014, Erick Fugett, recent BSW, More-
head State University

Spring 2014, Susan Vanino, MSW student, 
New York University

The New Social Worker Student Role Models Through the Years
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Through my work as a social 
worker on a voluntary inpatient 
psychiatric unit, I have seen how 

complicated the mental health system 
can become when a state entity must get 
involved with psychiatric care. Despite 
the paperwork that patients sign stating 
that they are “voluntary” for treatment, 
when they begin treatment on the unit, 
their attitudes often change quickly and 
dramatically from when they were seen 
in screening. Suddenly, I have tearful 
patients in my office, stating, “I don’t 
belong here. I want to sign out.” 
 Now, in situations like this, our 
basic social work instincts kick in and 

we “start where the client is,” right? I 
console patients, let them know we are 
all here as a team to help them, and 
encourage them to take medications and 
go to group therapy. 
 This usually works well, and pa-
tients are able to calm down and discuss 
feelings of fear and shame about being 
hospitalized and in need of psychiatric 
care. We can begin work on how to 
focus on what one can and can’t control, 
and with the assistance of intensive 24-
hour support from the inpatient team, 
patients are able to see that they are 
experiencing a temporary scenario. 
 However, there are some instances 
in which patients are simply not con-
vinced (despite having signed paper-
work to indicate otherwise) that any of 
the treatment on the unit will be helpful. 
They vehemently deny that they tried 
to commit suicide and/or will try to 
commit suicide (again, despite screen-
ing reports that indicate otherwise), and 

launch into the “this was all just a big 
mistake” speech.
 Again, we start where the client is. 
Working on a voluntary psychiatric unit 
does not mean that, as the practitioner, 
I am free from seeing patient denial. 
In an acute inpatient facility, however, 
there is not much time to work through 
the denial process with the patient as I 
might in an outpatient setting. I have a 
week, tops, and that’s if the insurance 
company will give me that much. If the 
patient continues to insist on signing 
out, I then respond with, “There’s a 
document called a 48-hour notice....”
 This is when the process becomes 
complicated. In researching the New 
Jersey laws on my own, I came across a 
document entitled The Involuntary Civil 
Commitments Resource Binder, published 
by the New Jersey Court system to help 
make sense of the basics of the process. 
Involuntary commitment procedures 
vary by state. In New Jersey, the patient 
can sign a document called a “48-hour 
notice,” in which patients have 48 hours 
to be rescreened by the original screen-
ing entity that found them to be appro-
priate candidates for the inpatient setting. 
 Many patients incorrectly interpret 
this as having to spend only 48 hours on 
our unit and state that they have been 
told by the screening entity that after 
48 hours, they are free to go. Whether 
or not patients are actually told this or 
this is their interpretation is something 
I may never know. However, I do know 
I see the aftermath of this incorrect as-
sumption on a weekly basis, sometimes 
multiple times in one week. 
 I provide education to patients, 
informing them that it is their right to 
sign the notice if they so choose, but 
that in doing so, if the screening entity 
continues to feel they are a danger to 
themselves or others if released, the 
screening entity may then involuntarily 
commit them, and they will be trans-
ferred to another facility that has an 
involuntary bed. Often, exasperated 
patients will ask me, “How is this place 
really voluntary if you either go volun-
tarily or they [screeners] commit you?”
 It is at this point in the conversa-
tion that the idea of self-determination 

comes to my mind. How can I assist 
patients in maintaining their right to 
self-determination while underlining the 
importance of making a decision that is 
going to be in their best interest? The 
NASW Code of Ethics states:

Social workers respect and promote the right 
of clients to self  determination and assist 
clients in their efforts to identify and clarify 
their goals. Social workers may limit clients’ 
right to self  determination when, in the 
social workers’ professional judgment, clients’ 
actions or potential actions pose a serious, 
foreseeable, and imminent risk to themselves 
or others. (1.02 Self  Determination)
 
 In assisting clients to “identify and 
clarify their goals,” I can take the ap-
proach of asking them to discuss what 
their goal is—getting better or getting 
out. Getting better may mean further 
treatment—specifically the treatment that 
professionals are currently recommend-
ing. Being discharged before treatment 
is provided may be in direct conflict 
with patients’ goals of getting better, as 
it doesn’t allow the treatment process 
to begin. “But I DO want to get bet-
ter,” I’ve heard in response. “I just don’t 
think being here is going to help me do 
that. This is making me feel worse.” 
 Refocusing patients on their goals 
and respecting their right to disagree 
with the treatment they are receiving 
while firmly informing them of their 
rights as patients relates to respecting 
patients’ dignity and worth:

Social workers treat each person in a caring 
and respectful fashion, mindful of indi-
vidual differences and cultural and ethnic 
diversity. Social workers promote clients’ 
socially responsible self  determination. Social 
workers seek to enhance clients’ capacity and 
opportunity to change and to address their 
own needs. Social workers are cognizant of 
their dual responsibility to clients and to the 
broader society. They seek to resolve conflicts 
between clients’ interests and the broader 
society’s interests in a socially responsible 
manner consistent with the values, ethi-
cal principles, and ethical standards of the 
profession. (NASW Code of Ethics, Ethical 
Principles)

Understanding the Involuntary Commitment Process:
Helping Patients Maintain Their Right to Self-Determination

by Lauren Dennelly, MSW, LCSW
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 Encouraging patients to be advo-
cates for themselves while at the same 
time teaching them to take responsibil-
ity for their behavior is something I 
view as an important part of helping 
them resolve the conflict between what 
they want and what society at times 
dictates is appropriate. Many times, I 
come across patients who are willing 
to lay the blame on the mental health 
system or even society as a whole, but 
fail to recognize their own self-efficacy. 
It is often difficult for me professionally 
to see a client’s full potential and have 
to watch patiently as he or she spends 
precious treatment time fighting the 
very system that is trying to help him or 
her, rather than engaging in treatment. 
 A colleague once said to me, “May-
be this is the treatment.” More specifi-
cally, maybe helping to support patients 
while they go through their process of 
fighting the system is exactly the kind of 
support they need in that moment, even 
though it may not be the practitioner’s 
idea of productive treatment. 
 For myself, staying grounded and 
understanding that I’m not the solution 
to a client’s problems but rather a sup-
port along his or her journey, however 
bumpy that journey may be, has been a 
vital realization in my work.
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Editor’s Note: This article is part of an ongo-
ing series.

Congratulations! You used your 
education, experience, expertise, 
and critical thinking skills to make 

a tough call. Now you’re wondering 
what’s next…

Working with CPS After 
Making a Report

 For most reporters of suspected 
child maltreatment, their responsibilities 
end after the call is accepted by Child 
Protective Services (CPS). For social 
workers who make a report to CPS, this 
may not always be the case. In cases in 
which the social worker as mandated 
reporter cannot or does not make the 
report anonymously, CPS may reach out 
to the worker after the report to ask for 
clarification of concerns. (For informa-
tion on when you can/cannot make an 
anonymous report, see Making the Tough 
Call Part III: How do I make a report? in 
the Summer 2013 issue of The New Social 
Worker). You, as the mandated reporter, 
also have the right to contact CPS your-
self.  
 When you communicate with CPS 
after you make a report, it is important 
to remember that you are still respon-
sible to protect your client’s confidential 
communications. Even though the law 
allows you to breach client confidential-
ity to make a report of suspected child 
maltreatment to CPS, you are required 
to minimize the breach. (See Making the 
Tough Call Part IV: Conflicted Over Con-
fidentiality, in the Fall 2013 issue of The 
New Social Worker). 
 The NASW Code of Ethics highlights 
the social worker’s responsibility to 
minimize harm to a client from the kind 
of disclosure made in a report to CPS. 
Social workers are expected to provide 
the least amount of confidential client 

by serving a subpoena. A subpoena is a 
legal tool that seeks to force a person (or 
business) to provide information (written 
or oral) for the purposes of furthering a 
legal action.  CPS has the authority to 
issue a subpoena or ask the court to issue 
a subpoena. You have the right to chal-
lenge the breadth of the subpoena issued 
by CPS. You can ask a judge to conduct 
an “in camera” review of your records or 
your testimony. This means that you tell/
show the judge what evidence you have, 
and it is up to the judge to determine 
what it “essential” for CPS to know and 
what is not.  This may sound scary, but 
remember, you’re responsible for pro-
tecting your client’s confidentiality! 

Working with your Client 
After Making a Report

 Negotiating your relationship with 
CPS after making a report may seem 
easy compared to figuring out how to 
work with your client.  Should you tell 
the client you made the report, or not? 
That decision is up to you. The law does 
NOT require you to inform your client 
when you make a report about her/him 
or his/her family.
 When making the decision whether 
or not to tell your client that you made 
a report to CPS, safety should be your 
biggest consideration. Consider any 
concerns you have regarding your safety, 
and that of your client and other people. 
If you feel that anyone’s safety would 
be in question were you to share this 
information with your client, then, by 
all means, do not tell the client that you 
made a report.
 If you determine that no one’s safety 
is at risk, then you can tell your client, 
but you still are not required to.  Con-
sider the impact that such a disclosure 
would have on your relationship with 
your client, and your client’s participa-
tion in whatever service he or she is 

Part VII: I Made the Report—Now What?
by Kathryn S. Krase, Ph.D., J.D., MSW

Making the Tough Call: 
Social Workers as Mandated Reporters

information necessary.  When you make 
a report to CPS about a client, you only 
need provide the information neces-
sary for fulfilling your legal obligation to 
report, as well as your ethical obligation 
to the larger society, while protecting as 
much of your client’s privacy as you can.  
 Depending on the length and depth 
of your relationship with your client pri-
or to making the report, you may know 
much about your client that he/she has 
never shared with anyone else.  When 
you work with CPS, it is important to 
remember that not all client information 
is appropriate to share.  Generally, you 
should limit the information you share 
with CPS to that which informed your 
decision to make the report, and infor-
mation you have received since making 
the report that is relevant to the concerns 
you expressed in your report (Lau, 
Krase, & Morse, 2009).
 CPS can (and will often) ask for 
more information, including client 
records. Client records are protected 
by client confidentiality, and the deci-
sion to share them with CPS should be 
made with care. In states like New York, 
the law says that when requested by 
CPS, mandated reporters must provide 
records “that are essential for a full inves-
tigation” (New York State Social Services 
Law, Section 415). New York law speci-
fies that these records could relate to 
“diagnosis, prognosis or treatment, and 
clinical records.” What the law does not 
specify is WHO gets to determine if the 
requested records are “essential for a full 
investigation” (emphasis added).
 As a professional, charged with the 
ethical and legal responsibility to keep 
your client’s information and communi-
cations confidential, you are entitled to 
exercise your discretion in determining 
what information YOU deem appropri-
ate to share with CPS.  If CPS wants 
more information than what you are 
providing, then they can ask for more.
The legal way CPS can ask for more is 
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receiving from you.  A client may decide 
that he/she no longer wants to receive 
services from a social worker who made 
a report to CPS. Although this decision 
may seem unfortunate, you also need to 
remember that the client has the right to 
self-determination (see NASW Code, Sec-
tion 1.02). In the case in which a client 
refuses to continue services with a social 
worker because he/she made a report to 
CPS, the social worker should provide 
the client the opportunity to work with 
someone else within the agency, or 
provide a referral to a social worker in 
another setting. 
 If you decide NOT to inform your 
client that you made a report to CPS, 
consider the impact that this omission 
might have on your relationship with 
your client. Consider a client who knows 
a report was made to CPS, but does not 
know who made the report. The client 
may process her or his feelings with the 
social worker, without knowing that it 
was that social worker who made the 
report. 
 Whatever you tell the client or not, 
use your education, experience, exper-
tise, and critical thinking skills to make 
this decision, too. They’ve worked well 
for you so far, and the more you exercise 

them, the better they will serve you in 
the rest of your professional career!
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For decades, this great leader, often at Dr. 
King’s side, was denied his rightful place in 
history because he was openly gay. No medal 
can change that, but today, we honor Bayard 
Rustin’s memory by taking our place in his 
march towards true equality, no matter who 
we are or who we love.

President Barack Obama, November 20, 
2013, Presidential Medal of Freedom 

Ceremony (Wall Street Journal, 2013)

Bayard Rustin (1912-1987) is not a 
well-known figure in the history of 
the American Civil Rights Move-

ment. His skills as an organizer, planner, 
and leader were highly valued by promi-
nent leaders in the Civil Rights Move-
ment; yet, Rustin was relegated to the 
background during the Movement. He 
was a gay man, which he guarded from 
public scrutiny. He and other leaders 
feared that his sexual orientation would 
diminish the progression of the move-
ment and reflect badly on the image of 
Civil Rights leaders.
 Rustin was brought up with well-re-
spected grandparents who exposed him 
to social justice from an early age. Julia 
Rustin, his grandmother, was one of the 
first members of the NAACP after it was 
founded (D’Emilio, 2003). From a young 
age, Bayard was exposed to the influ-

ences of his 
grandparents 
as they helped 
others, includ-
ing using their 
home as a 
way station 
for the “Great 
Migration” of 
African Ameri-
cans who left 
the south to 
escape Jim 
Crow laws 
(D’Emilio, 
2003).
 Rustin was a 
gifted athlete 
and scholar, 
which later 
made him 
indispensable 
as an organizer 
and writer. He 

was a talented vocalist and a well-known 
poet within his high school. Known to be 
a personable young man, he had many 
friends, both Black and White (D’Emilio, 
2003). He was able to attend college 
when he received a scholarship to Wil-
berforce University in Ohio. However, 
Rustin did not graduate. His departure 
from Wilberforce was possibly due to 
his sexuality, although no clear evidence 
exists (D’Emilio, 2003, p. 29).
 Rustin discussed his sexuality (in an 
oblique fashion) with his grandmother, 
although he never admitted openly to 
her that he was gay (Miletta, 2006). After 
Rustin left Wilberforce, Julia warned 
Rustin that he should associate only with 
those “who [had] good reputations,” 
further stating, “people who do not have 
as much to lose as you have can be very 
careless” (D’Emilio, 2003, p. 29). What 
he could not know at that time was the 
impact that his sexuality would have on 
his life’s work.
 As a young person who had been 
exposed to Quaker meetings, anti-war 
sentiment, stories of the Underground 
Railroad, and Civil Rights leaders, 
Rustin was concerned about inequities 
within society (D’Emilio, 2003; Perlstein, 
2007). His values concerning human 
rights and concepts of nonviolence were 

rooted in the Quaker belief system. 
These beliefs led to his studies of non-vi-
olence in India with Mahatma Gandhi’s 
son in 1948 (Carbado & Weise, 2004). In 
the following years, his knowledge and 
ability to teach others about these beliefs 
were critical to the Movement.
 Rustin’s knowledge of and commit-
ment to passive resistance (as Gandhi 
termed it) and non-violence was tested 
throughout the Civil Rights Era. When 
he challenged segregation by refusing 
to give up a bus seat, he was beaten 
savagely. He endured verbal abuse for 
his passive protests. He was arrested and 
sentenced to a chain gang for violating 
Jim Crow laws (Carbado & Weise, 2004; 
Haughton, 1999). Rustin was true to his 
values of non-violence throughout his 
life, at whatever the cost.
 Rustin experienced embarrassing 
moments. He was arrested for violating 
a morals law in Pasadena, California 
in 1953. Rustin, age 41, had spoken to 
the American Association of Univer-
sity Women (Carbado & Weise, 2004). 
Afterwards, he wandered the streets 
until about 3:00 a.m. when he was 
approached by some White men in a 
car. According to the testimony, Rustin 
offered to perform oral sex on the three 
men in the car, which they accepted. 
When police approached the parked car, 
they arrested all three men for public 
lewdness (Carbado & Weise, 2004; Cas-
suto, 2006; D’Emilio, 2003). All of the 
men were arrested, convicted, and sen-
tenced to 60 days in jail (Cassuto, 2006; 
D’Emilio, 2003). Rustin was “broken” 
to be in jail for something other than 
his beliefs about civil rights (Carbado 
& Weise, 2004). That particular arrest 
was followed by other arrests for public 
solicitation (Allman, 2008; D’Emilio, 
2003). During the time period (mid-
20th century), every state had criminal 
laws against homosexuality (D’Emilio, 
2003). Rustin’s arrests in California on 
a morals charge and in New York on 
public solicitation were typical for gay 
men of the time; if they were observed 
engaged sexually in public, then trouble 
came their way. Rustin was arrested 
many times for his sexuality, effectively 
eliminating any possibility of public rec-
ognition for the work that he did for the 

The Staggering Talents of Bayard Rustin:
Lessons From Backstage

by Melinda Pilkinton, Ph.D., LCSW

Bayard Rustin (center) speaking with (left to right) Carolyn Carter, Cecil 
Carter, Kurt Levister, and Kathy Ross, before demonstration. 
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Civil Rights movement (D’Emilio, 2003; 
Lewis, 2009), and excluding him from 
his rightful place at the center stage of 
the movement. In spite of his enormous 
strengths, he was not able to escape the 
shadow placed on him by those in the 
movement who disapproved of his sexu-
ality.
 Rustin was aware that the attention 
brought by his arrests would negatively 
affect the movement; indeed, he was 
threatened to have these incidents 
revealed. For example, Adam Clayton 
Powell, Jr., threatened to link Martin Lu-
ther King and Bayard Rustin as romantic 
partners (D’Emilio, 2003; Greene, 2006). 
Rustin was reported to be Dr. King’s 
“closest friend and confidante” (Marable, 
2008) and his “key adviser” (Cassuto, 
2006), but there is no evidence that a 
sexual relationship existed between 
them. Prior to the March on Washington, 
innuendo and rumors were perpetu-
ated by agents of the Federal Bureau of 
Investigation (Glenn, 2004) and among 
Dr. King’s advisors (Cassuto, 2006). 
Nevertheless, Rustin persevered from 
the sidelines. His influence was massive 
and his “signature” is evident, but little 
recognition was given for Rustin’s work 
in the Movement.

 Roy Finch referred to him as a “four-
way outsider,” which was explained as 
“Black, an artist, a homosexual,” and a 
“pacifist-Quaker” (Kurtz, 2005). Rus-
tin was an outlier compared to other 
Movement leaders and could not survive 
public scrutiny of his personal life.
 Rustin’s role in the organization 
of the 1963 March on Washington is 
legendary. He was the coordinator of 
travel, finances, and details for A. Philip 
Randolph, Chair of the March. Col-
leagues described Rustin’s organization 
as phenomenally efficient (Lee & Diaz, 
2007). Rustin sent four succinct organi-
zational memos. The first announced the 
March, the second presented information 
about non-violence, the third discussed 
transportation, and the fourth outlined 
methods for a safe return trip home for 
the protestors (Lee & Diaz, 2007). That 
this feat was accomplished at all is amaz-
ing, but it is difficult to visualize without 
the benefit of modern technology and 
while under surveillance by the federal 
government (Branch, 1988).
 Rustin’s organization of the March 
on Washington included an army of 
volunteers. Riverside Church in New 
York prepared 80,000 cheese sandwich 
lunches to provide the crowd with food 

(Branch, 1988). Four thousand volun-
teer marshals provided security and 
crowd control (Branch, 1988). Rustin 
also planned for first-aid stations, water 
stations, and 200 toilet facilities (Branch, 
1988).
 As the protesters arrived in Wash-
ington for the March, crowd manage-
ment was challenging. Rustin advanced 
the program nearly one hour in order 
to accommodate the attendees (Branch, 
1988). As problems with speakers 
unfolded, Rustin mediated conflicts. He 
inserted Reverend Fred Shuttlesworth 
(who was not scheduled to speak) into 
the events and assisted in mediating a 
dispute about the content of John Lewis’ 
speech (Branch, 1988) with the Student 
Nonviolent Coordinating Committee 
(SNCC) leaders, who felt that other 
leaders (NAACP, for example) were not 
forceful enough in demanding civil rights 
(Branch, 1988).
 There was criticism of Rustin’s plan-
ning. Some leaders thought he relegated 
Dr. King to speak last at the March 
because of a rift in their relationship 
(Carbado & Weise, 2004). Rustin had 
been approached by other speakers for 
the event asking Rustin not to put them 
on the program following Dr. King; they 

http://www.childwelfare.gov
mailto:info@childwelfare.gov
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were intimidated by Dr. King’s oratory 
skills and suspected that the speeches 
would be over as far as the crowd was 
concerned once Dr. King spoke (Car-
bado & Weise, 2004). This is an example 
of the criticism directed toward Rustin; 
others assumed conflict where there was 
none. Dr. King and Rustin had been es-
tranged for about three years at the time 
of the March, primarily because of Adam 
Clayton Powell’s threat to blackmail Dr. 
King (Branch, 1988). However, Rustin 
was not influenced by this breach of their 
association; he was organizing something 
much bigger than two men and their 
personal conflicts.
 In the years following the 1963 
March on Washington, Rustin distanced 
himself from civil rights organizations 
(Perlstein, 2007). He linked with the 
labor movement and used his well-honed 
organizational skills for other causes, 
although this decision separated him 
further from Black activists (Carbado & 
Weise, 2004; Perlstein, 2007). The March 
on Washington was the peak of Rustin’s 
career as a peaceful activist. Arguably, 
he orchestrated the most influential and 
widely known demonstration of the 
American Civil Rights Movement in 
the shadows of other greats: A. Phil-
lip Randolph, Martin Luther King, 
Jr., Roy Wilkins, and others. In recent 
years, credit has been given to Rustin’s 
extraordinary skills. He has been called 
the “most accomplished organizer of the 
civil rights movement” (Kurtz, 2005). 
Upon Rustin’s death, Ronald Reagan, 
a conservative Republican president, 
praised the socialist activist:
 
We mourn the loss of Bayard Rustin, a great 
leader in the struggle for civil rights in the 
United States and for human rights through-
out the world.... Though a pacifist, he was 
a fighter to the finish. That is why over the 
course of his life he won the undying love of 
all who cherish freedom. (Reagan, 1987)
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This winter, I attended the Evolu-
tion of Psychology conference 
in Anaheim, California. Dr. 

Derald Wing Sue presented a session 
on microaggressions and their impact 
on minorities. Microaggressions are 
“brief and commonplace daily verbal, 
behavioral, or environmental indignities, 
whether intentional or unintentional, 
that communicate hostile, derogatory, or 
negative racial slights and insults toward 
people of color” (Sue, et al., 2007, p. 
271). Oppressed categories affected by 
these comments can include people of 
color, as well as those of minority gen-
der, sexual orientation, and ability status. 
This discussion prompted my thoughts 
on how microaggressions occur online, 
their influence on the client populations 
we serve, and a reflection on my own 
online behavior.
 The online environment is rampant 
with prejudicial statements against many 
different populations not in the majority. 
Microaggressions are about power imbal-
ance and privilege afforded the dominant 
culture. These subtle forms of prejudice 
can create a hostile environment for 
minorities. The subtleness and frequency 
of these acts create a sense of “losing one’s 
mind” because “it must be me,” support 
an underlying lack of confidence, and/
or generate impotence in action (Sue, et 
al., 2007). The reactions and frequency 
of these microaggressions in social media 
can prolong the impact of the statement 
or behavior. Vulnerable and marginalized 
populations are especially susceptible to 
these comments. There are three catego-
ries of microaggressions that flourish on 
the Internet—microinvalidation, microin-
sults, and microassaults (Sue, et al., 2007). 
 Microinvalidation is a verbal or non-
verbal portrait refuting the experience of 
a population of a minority culture. This 
invalidating statement can be couched in 
a compliment. A Tweet from the Republi-
can National Committee (@GOP) on De-
cember 1, 2013, stated “Today we remem-
ber Rosa Parks’ bold stand and her role in 
ending racism.” Later, the RNC changed 
the quote to “Today we remember Rosa 
Parks’ bold stand and her role in fighting 

to end racism.” The original Tweet is an 
example of microinvalidation, minimizing 
the experience of every person who ex-
periences racism in America. Tweeting is 
a brief form of communication and does 
not lend itself to weighty topics. The state-
ment in this Tweet may be an example of 
how the white majority is unconscious of 
the racism existing in society, or it may be 
an example of someone’s incompetence 
in using Twitter. Either way, 
the ramifications intensified 
over the wording of this Tweet. 
 Microinsults are tactless 
or thoughtless statements 
conveying a subtle offense to 
minorities. The Duck Dynasty 
star, Phil Robertson, used mi-
croaggressions about African 
Americans he would work 
next to while picking cotton in 
the pre-Civil War Era south, 
stating, “They’re singing and 
happy. I never heard one of 
them, one black person, say, ‘I 
tell you what. These doggone 
white people’—not a word!” 
Initially stated to a reporter 
for GQ Magazine, this example 
exhibits his unconsciousness 
about the effects of racism. 
Microinsults on social media can range 
from “you write so well for a black per-
son” to “this Pinterest is too Mexican for 
me.” Whether these comments are from 
famous people or a stranger, the microin-
sult can be internalized.
 Microassaults are purposeful 
messages of discrimination toward a 
minority group. Following the Boston 
Marathon bombing, multiple articles 
addressed the thought of Muslim 
involvement. Before the bombers were 
identified, police issued warnings for 
a “darker skinned or black male with 
a possible foreign accent in connec-
tion with the attack.” This description 
initiated many microassaults through 
Tweets, memes, comments on social 
media, and news reports against per-
sons who were Muslim or Middle East-
ern. President Obama is consistently 
referred to online as a Muslim. Sadly, 

this is a microassault, not a positive 
adjective referencing our president. 
 I focused on social media here, but 
there are examples to be read on blogs, 
websites, Tumblr, Pinterest, through on-
line course curricula, YouTube videos, or 
other forms of communication and play 
on the Internet. 
 When you see different forms of mi-
croaggressions, do you choose to ignore 

it or confront 
it? What are 
the best ways 
to commu-
nicate when 
microaggres-
sions occur? 
How do we 
help people 
understand 
the issues 
with a com-
ment or 
content in 
a way that 
will not put 
them on the 
defensive? 
Who do you 
trust to give 
you feedback 

on your microaggressions? How do you 
let down your defenses in listening to 
feedback? These are conversations need-
ing to happen in all of our online circles. 
 I do not know if microaggressions 
are more acceptable through an online 
format, or if people’s prejudices are 
easier to identify because they are shout-
ed to the world. Both seem to be the 
answer. When a congressperson’s speech 
includes microinvalidations or an actor 
tweets a microinsult, the communication 
is spread globally in an instant. There 
are usually two sides, either support-
ing or denouncing the comment. This 
debate occurs throughout social media. 
Facebook friends argue back and forth 
linking articles or statistics to prove their 
point. Memes are created to support a 
person’s viewpoint. Tweets shout their 
message to the Tweetosphere. Minority 
groups are inundated with microaggres-

Microaggressions and the Internet
by Ellen Belluomini, LCSW

Turn Up the Tech in Social Work
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sions. How do these statements add to 
internalized oppression? The effect this 
form of racism (and other isms) has is 
yet to be determined, but the first step to 
change is awareness.
 My final evaluation is with myself. 
Although microaggression is not a new 
term for me, as a person who is white, 
I need to re-remember this concept 
more frequently. Coming home from 
this conference, I re-evaluated my blog 
writing with a new lens. I did not find 
any offensive or negating verbiage in my 
content. This does not mean there is not 
any to be found. It means I am uncon-
scious to some of the microaggressions I 
exhibit. Unconsciousness is an easy state 
to fall back on when I am in the majority. 
I am not confronted daily on negative 
characteristics my “whiteness” brings 
to the world. As I continue to write on 
my blog, create curricula online, or post 
comments on social media, there is a 
pressing responsibility. Vigilance of my 
microaggressions is as important to me 
as my confrontation of other’s microag-
gressions. This is an instance of “be the 
change you want to see in the world.”
 Examples of microaggressions can 
be read at The Microaggressions Project 
(microaggressions.com) or you can view 
Microaggressions in Every Day Life at:
https://www.youtube.com/
watch?v=BJL2P0JsAS4
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Accessing Apps: Encouraging Multiculturalism
by Ellen Belluomini, LCSW

 Multiculturalism is making its way onto the digital learning highway by developing apps 
for adults and children. These apps offer an opportunity to understand and experience other 
cultures. This is a small step toward the appreciation of differences in our world. Place app name 
in browser to find (App name, android or App name, Apple). 

General App
SmallTalk Intensive Care
What I would have given for an app like this when I worked in a hospital. This picture-based app 
helps patients express their medical needs. Instead of trying to gesture what the client wants, they 
have universal pictures of “I have chest pain, I need suction, or I need a doctor.” The only thing 
that would make it better is using different languages with the pictures. 
Cost: Free

Multicultural Apps for Children
Drum Kids, ABC Music
Music and its rhythms have a way of connecting every culture. These apps help children explore 
global cultures through sound, both listening and creating. 
Cost: $2.99

Round is a Mooncake or other eBooks
There are many books about different cultures to explore with children. Some of these books 
include games. Others are picture eBooks. Premio Publishing (http://gozobooks.com/it-aint-flat.
php) offers eBooks showing many different cultures as the characters.
Cost: $2.99

The Amazing Train 
This is an interactive book about children visiting India, helping the reader experience India’s 
culture. The interactive features allow kids to interact with the culture.
Cost: 2.99 Apple

The Big Myth
Potentially one of my favorites for kids, this app helps children understand the myths from each 
culture about how the world began and how the first humans came into being. It will encourage 
critical thinking about differences.
Cost: Apple $3.99

Multicultural Apps for Adults
Kick it Out
This app surprised even me. Have you ever been at one of your adolescent’s sports games and 
heard the parent next to you yelling racial slurs toward the other team? Centering on negative 
interactions in the bleachers during football (soccer) games, this app addresses discrimination in 
the crowd. The information goes to the designated administrator. Every report is confidential. I 
am sure it could be adapted for use by little leagues in the United States.
Cost: Free

S-Translator, iTranslator, Languages, Universal Translator
Have you ever wanted to communicate with someone who did not speak your language? These 
apps are not just your Google search anymore. They provide a way to connect with a person 
speaking any language. Just write or speak your sentence, and it will translate it to a verbal ex-
ample. 
Cost: Free to $2.99

Melteampot
This multicultural group’s app connects people from different countries in groups. The app fea-
tures icons for various languages spoken. These icons can be viewed on everyone’s profile. People 
can meet up in their cities or when they travel on vacation. Go to Melteampot.com to see a tutorial.
Cost: Free

No Racism in Islam
This instructional app informs users about the Islam religion. The app dispels myths by providing 
examples in the text about racism, equality, and manners.
Cost: Android Free



32     The New Social Worker     Spring 2014

As a social work practitioner and 
educator, I have always felt 
something lacking in my practice 

philosophy. I encourage my under-
graduate students to develop a practice 
“philosophy” or “mantra” that they will 
try to live up to every single day. Upon 
graduation from my MSW program, I 
embraced my practice “mantra” or phi-
losophy as stemming from the Wesleyan 
Doctrines of Goodness. As I was raised 
within the church setting, I became very 
familiar with this doctrine, which encour-

ages people to “do all the good you can, 
by all the means you can, in all the ways 
you can, in all the places you can, at all 
the times you can, to all the people you 
can, as long as ever you can.” 
 As I graduated with MSW in hand, 
I was prepared to go out and “do good.”   
I was blessed with an amazing gradu-
ate program that encouraged MSWs to 
go out into the world and make a huge, 
positive difference. Thinking back upon 
that educational program, I realize that 
they were, in fact, giving me permission 
to go out, be brave and courageous, and 
really seriously change the world.
 During my education, one funda-
mental skill I was taught and worked to 
develop was the skill of cultural com-
petence. A great definition of cultural 
competence is:

the process by which individuals 
and systems respond respectfully and 
effectively to people of all cultures, lan-
guages, classes, races, ethnic backgrounds, 
religions, and other diversity factors 
in a manner that recognizes, affirms, 
and values the worth of individuals, 
families, and communities and protects 
and preserves the dignity of each....  
Cultural competence is a set of congru-
ent behaviors, attitudes, and policies 
that come together in a system or agency 
or among professionals and enable the 

system, agency, or professionals to work 
effectively in cross-cultural situations.... 
Operationally defined, cultural compe-
tence is the integration and transforma-
tion of knowledge about individuals and 
groups of people into specific standards, 
policies, practices, and attitudes used in 
appropriate cultural settings to increase 
the quality of services, thereby producing 
better outcomes (http://www.naswdc.
org/practice/standards/naswcultural-
standards.pdf).

 The fundamental interpretation 
of culturally competent social work is 
different for each social worker. This dif-
ference in interpretation can make social 
work one of the most enriching, colorful, 
tactile, soul inspiring careers of all time.  
As a student, I fundamentally “got” 
exactly what cultural competence was.  

Being culturally competent meant that 
upon graduation, I would know how to 
ethically and effectively work with differ-
ent types of people, from different towns, 
cities, regions, countries, with different 
dialects, speech patterns, belief systems, 
family systems, values, abilities, gifts, 
income, and educational backgrounds. 
Basically, I should be able to embrace 
the differences and similarities that each 
client would bring into my office and to 
remain open-minded and willing to learn 
new things about human beings when 
working with my clients. So, fundamen-
tally, I was competent at being a cultur-
ally competent social worker.  
 After years of talking with clients, 
students, and colleagues, I knew my 
practice philosophy was changing—
evolving—shifting. I was going deeper 
into doing what I was doing as a social 
worker. I was looking at a bigger picture, 
basically how I was changing the world, 
one person at a time. I was seeing that 
I was having universal impact, and that 
was terrifying. 
 I understood and fully compre-
hended that my actions with my clients 
had gone past being competent and had 
become compassionate. I understood 
cultural differences, and also that com-
passion included all cultures, all peoples, 
all walks of life. I understood that com-
passion was much bigger than culture. 
This understanding and the ultimate 
transformation took place solely because 
I yearned for a deeper connection to my 
profession. 
 I struggled with not feeling like “I 
had been called.” So many people say 
that social work is a “calling.” My prob-
lem, however, was that I never felt or 
heard this “calling.” I sometimes felt that 
I was a fake social worker or that I was 
“faking it” because I didn’t get “called,” 
and I thought I was surrounded by all 
these great, and magical, mystical people 
who had gotten this miraculous call. 
 As the years passed and  I began to 
authentically talk with my clients, my 
students, and colleagues, I understood 
that, yes, I needed to understand cultural 
competence, and I needed to be good at 
it. But that was just the beginning for me. 

Compassionate Competence: 
A New Model for Social Work Practice

by Marian L. Swindell, Ph.D.
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I began to understand that cultural com-
petence was a foundation upon which 
to enrich my career—a building block of 
sorts. Yes, yes. I knew I was competent. 
I was very technically efficient. But that 
wasn’t enough for me. In addition to 
being competent (the black/white side of 
social work), I also wanted to be compas-
sionate (the colorful side of social work).  
 A great definition of compassion, de-
fined by the Merriam-Wesbster diction-
ary, is:

a feeling of wanting to help someone 
who is sick, hungry, in trouble, etc.: 
a sympathetic consciousness of others’ 
distress together with a desire to alleviate 
it. (http://www.merriam-webster.com/
dictionary/compassion)

 I posit that we, as social workers, 
embrace a new philosophy about our 
profession. I no longer want to be merely 
culturally competent. I do not want to be 
seen as a technically efficient integrator 
and transformer of knowledge, skills, and 
policies to produce a better outcome.  
Yes, that technical, efficient, productive 
philosophy is about “answering a call.”  
That philosophy is very black or white.
 Let’s consider a blending of these 
two ideas into one revolutionary practice 
goal—one that will change how social 
workers view our profession and how 
others view us, as well. Social workers 
should desire a career philosophy filled 
with black and white, and all the bright 
and beaming colors in between. We 
should embrace both competence and 
compassion. Thomas Merton states that 
“the whole idea of compassion is based 
on a keen awareness of the interdepen-
dence of all these living beings, which 
are all part of one another, and all 
involved in one another” (http://www.
fiercelight.org/resources). As social workers, 
we understand and embrace systems 
theory and ecological theory. Compas-
sion embraces these theories as well.  
 The competent aspect of social work 
is crucial; we are worthless if we are 
incompetent. The compassionate aspect 
of social work is crucial, as well; without 
compassion, we are just automaton/
robots going through the motions of our 
day. We need both competence and com-
passion, black/white and color. Based 
on the definitions explained above, I 
encourage social workers  to  embrace a 
new term with a new definition: Compas-
sionate Competence. Building on the two 

previous definitions, I would loosely 
define “compassionate competence” as:

an ethically, successful integration and 
transformation of knowledge, skills, 
attitudes, behaviors, and policies to 
sympathetically and consciously alleviate 
suffering (Swindell, 2013).

 The first section of the definition, 
“an ethically, successful integration and 
transformation of knowledge, skills, at-
titudes, behaviors, and policies” focuses 
on the technical and competent aspect of 
our social work—successfully completing 
a task and doing so correctly. The second 
section of the definition “sympathetically 
and consciously alleviating suffering”  
focuses on the humanitarian, unself-
ish aspect of our profession—helping 
those who are suffering—AND includes 
all people, all cultures, all religions, all 
socioeconomic classes, all human beings.  
The definition is written clearly, sim-
ply, and succinctly and reads “alleviate 
suffering.” This means all suffering, not 
just certain types of suffering. Suffer-
ing is suffering, regardless of how it is 
presented. All cultures suffer. People 
within all cultures experience suffering. 
The original language in the definition of 
compassion reads “alleviate suffering.” 
It does not matter what culture, gender, 
age, disability, poverty level, religious af-
filiation...all that matters is suffering and 
the alleviation of that suffering. 
 It is important to note that culture is 
indeed a significant aspect of a person’s 
life and that this article is in no way di-
minishing the importance of culture. The 
article is only suggesting that we focus 
more on compassion (which includes 
cultural awareness and knowledge) than 
just on culture itself.  
 In conclusion, I feel that I must 
explain that this article comes from 
my own personal and spiritual journey 
within myself from a social worker’s 
perspective. Many readers may com-
pletely agree or disagree with the notion 
of a new practice goal. Some may say 
that they have been practicing this way 
their entire career and that this notion of 
“compassion” in social work is nothing 
new. I agree. There are approximately 
995 articles with the terms “social work” 
and “compassion,” according to a search 
of Academic Search Complete. The majority 
of these articles focus on self-compassion, 
compassion fatigue syndrome, and 
compassion satisfaction. So this relation-

ship between compassion and social 
work is not new. The purpose of this 
article, however, is to formally introduce 
the term “compassionate competence” 
as a practice goal within our profession. 
Whether one chooses to embrace this 
practice goal and include it within the 
practice repertoire is purely personal.   
 The culturally competent social 
worker is a technically proficient, ef-
ficient, effective, successful worker. Once 
social workers become successful at this, 
they can complete tasks with their eyes 
closed. The difference is that compas-
sionately competent social workers 
become successful ONLY AFTER they 
open their eyes.
 Joel A. Barker affirms that “Vision 
without action is merely a dream. Action 
without vision just passes the time. Vi-
sion with action can change the world.”  
(http://www.brainyquote.com/quotes/quotes/j/
joelabark158200.html)
 The vision of compassion plus 
competent action can indeed change the 
world. The time is now for social work 
to shift into a higher calling, based on a 
higher vision, far reaching just culture, 
but embracing all of humanity. 
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Reviews
Research Methods for Social Workers (2nd ed.), 
by Samuel S. Faulkner & Cynthia A. Faulkner, 
Lyceum Books, Chicago, 2014, 256 pages, 
$54.95. 

  As a doctoral student in social work, 
I’m privileged to both instruct and enroll 
in social science research courses. Dur-
ing this process of training to become an 
academic, I’m also engaged in a variety 
of research projects. These experiences 
have stoked my interest in the generation 
of knowledge, offering fascinating oppor-
tunities to design and implement studies, 
analyze data, and consider various venues 
to support dialogue and dissemination of 
findings.  
  The second edition of this text by 
the Drs. Faulkner, published in 2014, 
marks a seminal advancement in training 
related to social work research. Updating 
content from the premier edition, CSWE 
Core Competencies, self-assessments, and 
suggestions for the cultivation of practice-
informed empiricism are integrated 
throughout the 13 chapters. Whereas many 
of the profession’s research training publi-
cations primarily read like textbooks, the 
style, tone, and content of this resource are 
differently engaging and informative. In 
fact, students and practitioners alike may 
discover that this new release resembles a 
practice manual, an attribute that is likely 
to reduce the hesitation often accompany-
ing studies of research. Carefully crafted 
and concise treatments of literature re-
views, inferential and descriptive statistics, 
and research proposals further enhance 
applicability.  
  Despite its many achievements, a third 
revision of the text may address some of 
the limitations. Absent from the book are 
more critical considerations of key ele-
ments in the research process. For instance, 
the ways in which social science theories 
can inform the design of studies and 
analyses of data need to be considered. 
Qualitative and quantitative processes are 
occasionally framed to imply a mutual 
exclusivity, with an implicit privileging of 
the latter paradigm; unfortunately, this du-
ality prevents a more dynamic discussion 
of mixed methods research. Mostly absent 
from the text, also, are reviews of timely 
topics of great importance to data analyses, 
including the centrality of mediation and 
moderation and strategies for exploring al-

ternate approaches like structural equation 
modeling. Although these shortcomings 
are unlikely to impede the orientation of 
new trainees in social work research, those 
committed to more advanced learning 
may need to acquire supplemental materi-
als to accompany their studies.  
  Well written and with tremendous 
readability, this latest text by Drs. Faulkner 
and Faulkner makes an invaluable contri-
bution to the development of new knowl-
edge related to practice-informed research 
and evidence-based practice. Students, 
practitioners, and scholars in social work 
and allied social sciences are certain to be 
challenged by and appreciate the rich ideas 
discoverable within these pages.   

Reviewed by Jeff T. Steen, LCSW, Ph.D. 
candidate, New York University, Silver School of 
Social Work.  

Transcending Dementia Through the TTAP 
Method: A New Psychology of Art, Brain and 
Cognition, by Linda Levine Madori, Ph.D., 
CRTS, ATR-BC, Health Professions Press, 
Baltimore, Maryland, 2013. 243 pages, $42.95 
paperback.

 Transcending Dementia is an amazing 
resource and a must read for anyone work-
ing with older adults. Dr. Madori presents 
her cutting edge, evidence-based tech-
nique, the Therapeutic Thematic Arts Pro-
gramming Method (TTAP Method) and 
systematically explains how it can be used 
in working with clients with Alzheimer’s 
disease. The book is well organized and, 
just as the title suggests, discusses how the 
TTAP Method can genuinely transcend 
dementia through presenting practical, 
very feasible activities for practitioners to 
do with their clients, both individually and 
in groups.   
 The strengths-based nature of the 
TTAP method and the diversity of creative 
expression Madori presents in how to 
use the method are both exciting and 
empowering for social work practitioners. 
For example, from photographs, paint-
ing, sculpting, and drawing, to music and 
movement, the TTAP method can be used 
to make significant, measurable positive 
impacts in the lives of clients. 
 Although the text was not written 
specifically for social workers, every aspect 
of the book parallels social work values, 
theories, and evidence based practice, as 
well as our commitment to building on 
client strengths. The text is very relevant 
for the social work practitioner, as its inter-

disciplinary nature is very apparent, and 
it will likely ignite exciting collaboration 
among helping professionals working with 
clients with dementia.
 One of the strongest elements of 
the book is Madori’s presentation of the 
research on the efficacy of the TTAP 
method. The data are presented in a way 
that is exciting to read, and are also very 
practical, thorough, and relevant to the 
social work practitioner. In fact, tools and 
resources are presented in the back of the 
book for practitioners to implement the 
technique and track its effectiveness. In 
reading the book, I felt an invitation to 
participate in collecting research and be a 
part of using this method to enhance client 
well-being. 
 Another stand-out feature of the book 
is an extremely well written and compre-
hensive chapter titled Aging and Human 
Development Theories: Understanding and 
Meeting the Needs of Older Adults, Includ-
ing Those with Dementia. Madori presents 
several theories in a very succinct way, 
highlighting the “meat” of the theory, 
and uses visuals that enhance the reader’s 
understanding. The theories are not just 
presented, but tied to application of the 
TTAP method.
 In summary, this book is not just a 
great read, but a teaching tool for prac-
titioners in gerontology. It teaches you, 
step by step, about the current research on 
Alzheimer’s, the TTAP method and how 
to use it, and how to track its effectiveness 
with clients.
 I recommend this text as a handbook 
for gerontology social workers and educa-
tors. Madori’s work is a great example of 
innovation, creativity, and research that 
stemmed from practice experience work-
ing with older adults. For me, this book 
was extremely empowering. Working with 
clients with a degenerative disease can 
sometimes feel disempowering, and this 
book counteracts that and sets the stage 
for practitioners to be creative in building 
on client strengths through applying the 
TTAP method.

Reviewed by Satara M. Crandall, Ph.D., 
MSW, Associate Professor, Social Work Depart-
ment of Behavioral and Social Sciences, College 
of Adult and Professional Studies, Indiana 
Wesleyan University.

The Children’s Bureau: Shaping a Century of 
Child Welfare Practices, Programs, and Poli-
cies, edited by Katherine Briar-Lawson, Mary 
McCarthy and Nancy Dickinson, NASW 
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Press, Washington DC, 2013, 342 pages, 
$55.99.

 The title of this text would seem to 
indicate that the book is about the history 
of the influence of the Children’s Bureau, 
but what is most beneficial to educators 
and practitioners alike is the relationship 
to current trends in child welfare prac-
tices. The editors chose experts across the 
nation to present viewpoints about the 
varying issues relative to child welfare 
practice and included a wealth of research 
information on the subject. 
 Chapters discussing trauma-informed 
care practice, working with clients with co-
occurring disorders, and family-centered 
practice all contribute to the understand-
ing of child welfare practice today. The 
chapters on workforce and leadership 
development, as well as organizational 
imperatives, will help social workers new 
to child welfare or those who influence 
program development to understand some 
of the challenges and dynamics facing the 
field today. The text provides specific at-
tention to working with tribal entities and 
nicely articulates the roles for partnership 
and collaboration across systems of educa-
tion, training, and service.  
 Practitioners will appreciate the 
chapter on engagement. The authors used 
stakeholder reflections to highlight areas in 
which social workers can adjust their prac-
tice to improve engagement and utilize the 
skill set that is helpful to promote profes-
sional relationships. The authors did not 
stop there, however, also including factors 
at both the peer and systems levels that 
can facilitate engagement.
 Each chapter outlines the history 
of Children’s Bureau efforts, research 
evidence within the topic area when 
possible, the role of social work, and 
implications for both educators and 
practice. As in any edited text, the au-
thors approach the focus of the chapter 
differently within the given framework. 
If I were to indicate a limitation of the 
text, it would be that there appeared 
to be some repetition regarding the 
Children’s Bureau history across several 
chapters. The information was con-
nected to the specific chapter focus, 
but was repetitive. The framework did 
not always fit well for the topic of the 
chapter, resulting in cursory coverage 
of  some of the topic areas, which is not 
unexpected in what is essentially a refer-
ence book. I would like to have seen 
more discussion of systems issues in the 
chapter on trauma informed practice 

and information on racial disparities, 
compassion fatigue, and self-care, for 
example.  
 This book is a wonderful resource 
for individuals interested in child welfare 
systems and would be a great addition to 
agency and academic reference collec-
tions. In the classroom, I could see the text 
as a supplement within courses directed 
to child welfare or even to provide a more 
specific child welfare focus in policy cours-
es at all levels. The topic-specific chapters 
can bridge understanding between other 
areas of practice and child welfare. In 
more advanced level course work with an 
emphasis on child welfare practices, the 
text could be used for further discussion, 
critique, and investigation of those societal 
factors that influence the treatment of chil-
dren and families. The authors are to be 
commended for pulling together child wel-
fare history across so many dimensions.

Reviewed by Joan Groessl, MSW, Ph.D., 
LCSW, Lecturer and BSW Field Coordinator, 
University of Wisconsin-Green Bay.

Multiple Minority Identities: Applications 
for Practice, Research and Training, edited by 
Reginald Nettles and Rochelle Balter, Springer 
Publishing Company, New York, 2012, 280 
pages, including 2 appendices and index, $70.

 Multiple Minority Identities explores 
how professionals interact with clients 
who identify with more than one minority 
status. The volume focuses specifically on 
therapists’ interactions with clients who 
identify as LGBTQ , as persons with a 
disability, and/or as an ethnic minority (to 
utilize the language of the authors). 
 The book is divided into three sec-
tions. The first section focuses on research 
conducted about the impact of multiple 
minority identity. Beginning with a chapter 
about the development of theories of 
stigma, additional chapters highlight dis-
cussions of mental health issues for those 
who identify with more than one minority 
group and the clinical implications for this 
group. The book includes a chapter detail-
ing issues to consider if a client is both deaf 
and has one of the other minority statuses 
described above.
 The second section focuses on 
practice interventions. Chapters provide 
historical information and clinical ap-
plications for therapists working in group 
psychotherapy, as well as those utilizing 
cognitive-behavioral, psychodynamic, and 
positive psychology frameworks in prac-

tice. Case studies illustrate the concepts 
advanced within each chapter.
 The third section focuses on training 
those who will serve clients with multiple 
minority identities. Chapters outline 
techniques for therapists utilizing psycho-
dynamic or group relations perspectives. 
In addition, a chapter emphasizes the need 
for in-depth and thoughtful diversity train-
ing. The final chapter outlines  “next steps” 
for professionals.
 All chapters encourage helping profes-
sionals to explore all aspects of a client’s 
identity, being careful to listen for the 
client’s self understanding of each identity 
without assuming that one identity takes 
precedence over another. Several writers 
emphasize the need for therapists to ex-
plore how each identity provides resilience 
or creates pain for the client: for example, 
exploring the intersectionality of issues 
for a gay Hispanic man with a European 
partner. 
 Each chapter begins with a set of 
learning objectives for the chapter and 
concludes with a set of review questions. 
In that respect, the volume appears to be 
student focused rather than professionally 
focused. In addition, all the authors are 
psychologists, so case examples often are 
provided from within the clinical boundar-
ies of psychology rather from the perspec-
tive of clinical social workers.  
 The profession of social work cel-
ebrates diversity and trains students at both 
the BSW and MSW levels toward cultural 
intelligence. The need for workers to be 
willing to engage clients as whole persons 
rather than focusing only on particular 
aspects or parts of who they are is a critical 
skill for social workers. This book provides 
a  brief overview of  research regarding the 
specific therapeutic modalities mentioned 
above and up-to-date information as to 
how these specific modalities can be used 
by psychologists in therapy. In addition, 
it emphasizes the need for clinicians to be 
competent to assist those who have mul-
tiple minority identities. 
 For master’s level students, or those 
social workers new to the field, the book 
can be useful to both strengthen under-
standing and to utilize sound practice 
when working with those who identify as 
multiple minorities.

Reviewed by Jane Hoyt-Oliver, ACSW, LISW-
Supv., Ph.D., Chair, Social Work Program, 
Malone University, Canton, OH.



36     The New Social Worker     Spring 2014

CL
AS

SI
FI

ED
 A

D
S NON-PERSONNEL

HTTP://SOCIALWORKEXAM.COM 
Social Work Exam Prep Review. Prepare right on the 
Internet!! Multiple choice exam banks, Timed Questions, 
Secrets to Passing, DSM-IV Terms, Notables, all Online 
and Interactive. Reveal strengths and weaknesses so 
you can map your study strategy. Check out our FREE 
QUESTION SAMPLER!! 
Licensure Exams, Inc.

I TRANSLATE INTO SPANISH books, articles, essays, 
blogs, websites, newsletters. Luis Baudry-Simon, Spanish 
translator luisbaudrysimon@gmail.com (815) 694-0713 
www.lbmcm.com

Social Work Employers • Publishers
Schools • Continuing Ed Providers

Please contact Linda Grobman for information on 
advertising in our publications. 

Job listings can be advertised on our website 
(SocialWorkJobBank.com) and in our e-mail 
newsletter, The Social Work E-News. 

Ask about banner advertising on our websites! 

Contact: 
lindagrobman@socialworker.com

Network With The New Social Worker!
 As of April 1, 2014, we have 
reached 57,129 fans (or “likers”) 
of our page on Facebook 
at http://www.facebook.com/
newsocialworker.
 Besides providing informa-
tion about The New Social Worker 
magazine, the page has features 
of a typical Facebook timeline. 
We list upcoming events and 
send updates to our “likers” 
when there is something inter-
esting happening!
 Are you on Facebook? Do 
you love The New Social Worker? 
Show us how much you care! 
Be one of our Facebook “likers” 
and help us reach 75,000 (and 
beyond)!
 We also have a Facebook 
page for our SocialWorkJobBank.
com site! Go to http://www.
facebook.com/socialworkjobbank to 
“like” this page. New job postings 
at http://www.socialworkjobbank.com 

are now automatically posted to the 
Facebook page, as well.

Facebook address: http://www.facebook.com/newsocialworker
Also check out our other pages: 

http://www.facebook.com/socialworkjobbank
http://www.facebook.com/newsocialworkerbookclub
http://www.facebook.com/whitehatcommunications

AND...look for The New Social Worker’s group on LinkedIn.com:
http://www.linkedin.com/groups?gid=3041069

Twitter: http://www.twitter.com/newsocialworker

Google+: https://plus.google.com/+Socialworkermag/posts

 Finally, stay up-to-date on our 
latest books at http://www.facebook.
com/whitehatcommunications.
 In addition, we’d like to know 
how you are using Facebook. 
Have you found it a useful tool 
for networking with social work 
colleagues, searching for a job, or 
fundraising for your agency? Write 
to lindagrobman@socialworker.com 
and let us know.

Social Worker 
Opportunity

We have outstanding opportunities for a Master Level 
Social Worker at the region’s foremost hospital in Fort 
Smith, Arkansas. This Team Leader will supervise 
treatment staff at SeniorCare, direct social services and 
provide clinical work.

We are looking for candidates who are motivated, self-
reliant and passionate about seniors. Come join our 
award-winning team. Minimum of five years of clinical 
experience and experience in clinical supervision of 

other clinicians and students.

To apply online, go to SparksHealth.com.
For inquiries, call 479-441-5457 or 479-441-5458.

Located in Fort Smith, AR

http://SparkHealth.com
http://www.facebook.com/newsocialworker


The Days in the Lives of Social Workers Series
Order all 4 for $70 plus shipping!

RIDING THE MUTUAL AID BUS 
AND OTHER ADVENTURES IN 

GROUP WORK
A “Days in the Lives of Social Workers” 

Collection
Edited by Linda May Grobman, ACSW, LSW, 

and Jennifer Clements, Ph.D., LCSW

Groups come in all 
kinds. Therapy groups. 
Support groups. Task 
groups. Psychoeduca-
tional groups. Online
groups. Play groups. 
Experiential groups. 
The list goes on. Re-
gardless of what setting 
you are in, if you are 
a social worker, you 
will work with groups at some time in your 
career. By reading the stories in this book, 
you will have a greater perspective on so-
cial work with groups. The diversity of the 
chapters, fields of practice, types of group, 
and populations will give you a greater idea 
of the power of group work. It can be quite 
an adventure! Developed in collaboration 
with the International Association for Social 
Work With Groups (IASWG).

ISBN: 978-1-929109-33-3, 2012, $22.95 plus 
shipping, 312 pages

DAYS IN THE LIVES OF 
SOCIAL WORKERS 

58 Professionals Tell “Real-Life” 
Stories from Social Work Practice 

Edited by Linda May Grobman, ACSW, LSW

“Thank you for ... the collection of ‘typical 
days’ from social workers! The students loved 
it.” Naurine Lennox, Associate Professor and 
Chair, St. Olaf College Dept. of SW
Fourth edition of our “best-seller.” 58 so-
cial workers tell about their “typical” days 
in first-person accounts that cover a wide 
spectrum of practice settings and issues. 

Settings covered in cat-
egories of health care, 
school social work, chil-
dren and families, dis-
abilities, mental health, 
substance abuse, pri-
vate practice, criminal 
justice, older adults, 
management, higher 
education, and commu-
nities. Many rich case 

examples. Lists social work organizations 
and recommended readings. 

ISBN: 978-1-929109-30-2, 2012, $21.95 plus ship-
ping, 433 pages

See our website for info on 
our free e-mail newsletter, 

job listings, discussion board, 
and more.

Send order form and payment to:
WHITE HAT COMMUNICATIONS, P.O. Box 5390

Harrisburg, PA 17110-0390
Telephone orders (MC , Visa, Amex, Discover): 717-238-3787 Fax: 717-238-2090 

Online orders: http://shop.whitehatcommunications.com

ORDER FORM
Please send me the following publications:  _____________________________________________
________________________________________________________________________________  
Shipping to U.S.: $8.50 first book/$1.50 per add’l book. Canada: $14 first book/$4 per add’l book. Other coun-
tries: contact us for rates.
PA residents: add 6% sales tax to total cost of book(s) plus shipping.
Enclosed is a check for $______ made payable to “White Hat Communications.” 
I want to pay with my: Mastercard  Visa  American Express   Discover Card

Card #  _________________________________________________________________________

Expiration Date ___________________________________________________________________

VISA/MC/Discover: 3-digit # on back of card_____ AMEX: 4-digit # on front of card____

Name as it appears on card _________________________________________________________

Signature ________________________________________________________________________

SHIP TO:  NAME __________________________________________________________________

ADDRESS _______________________________________________________________________

ADDRESS _______________________________________________________________________

CITY/STATE/ZIP __________________________________________________________________

TELEPHONE NUMBER ____________________________________________________________
Billing address for card (if different from above) ________________________________

N
SW

0414

MORE DAYS IN THE LIVES OF 
SOCIAL WORKERS 

35 “Real-Life” Stories of Advocacy, 
Outreach, and Other Intriguing Roles 

in Social Work Practice

Edited by Linda May Grobman, ACSW, LSW

Now read about more 
social work roles and 
settings in this volume 
that builds on the narra-
tive format introduced 
in DAYS IN THE LIVES 
OF SOCIAL WORK-
ERS. Roles include: 
working on a national 
level, program develop-
ment and management, 

advocacy and organizing, policy from the 
inside, training and consultation, research 
and funding, higher education, roles in the 
court system, faith and spirituality, domestic 
violence, therapeutic roles, and employment 
and hunger.

ISBN: 978-1-929109-16-6, 2005, $16.95 plus ship-
ping, 252 pages
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GERONTOLOGICAL
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Practice With Older Adults

Edited by Linda May Grobman, ACSW, LSW, 
and Dara Bergel Bourassa, Ph.D., LSW

Highlights experiences 
of social workers in di-
rect and indirect prac-
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of older adults. Read 
about social workers 
in communities; hospi-
tals, hospice, and home 
health; nursing homes; 
addictions, mental 
health, homelessness; 

international settings; research; policy and 
macro practice; and others. Photos by social 
worker/photographer Marianne Gontarz 
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shipping, 313 pages
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PRAISE FOR THE BOOK

“As someone near the end of a long career in social work and social work education, I found 
the stories of Ogden Rogers in his collection, Beginnings. Middles, and Ends, to reflect so 
much of my own experience that I literally moved back and forth between tears of soulful 
recognition and laugh-out-loud moments of wonderful remembrances. There is something 
truthful and powerful about the artist who is willing to put a masterpiece together and leave 
the telltale signs of failed attempts. Too many who reflect on their past do so to minimize 
imperfection, setting standards unreachable by others. Ogden Rogers has charted a course 
of professionalism that encourages creativity, allowing for errors, and guided by honest 
reflection and dedication to those whom he would serve. This read is a gift to all, whether 
they are starting or ending their journey of service to others.”

Terry L. Singer, Ph.D., Dean, Kent School of Social Work, University of Louisville

“I found the stories humorous, sometimes painful, and incredibly honest and real. There 
is really nothing else out in our literature that is quite like this. It reminds me of when we 
teach the art and science of social work practice—this is the art.”

Jennifer Clements, Ph.D., LCSW, Associate Professor, Shippensburg University

“...a profound piece of creative literature that will reinstill idealism within senior social 
workers who are on the threshold of being cynical about their work.”

Stephen M. Marson, Ph.D., Professor, University of North Carolina Pembroke

“Recommended reading for new social workers, experienced social workers, friends and 
families of social workers, and future social workers because of the variety of anecdotal 
case presentations and personal perceptions. Truly open and honest portrayals of social 
work and the helping professions with touching, easy-to-read entries fit within the beginning, 
middle, and ending framework. This book is suggested for both public and academic libraries 
to support the career services and/or professional development collections.”

Rebecca S. Traub, M.L.S., Library Specialist, Temple University Harrisburg 

Beginnings, Middles, & Ends
Sideways Stories on the Art & Soul of Social Work

Ogden W. Rogers, Ph.D., LCSW, ACSW

     A sideways story is some moment in life when you thought you were doing 
one thing, but you ended up learning another.  A sideways story can also be a 
poem, or prose, that, because of the way it is written, may not be all that direct in 
its meaning. What’s nice about both clouds, and art, is that you can look at them 
and just resonate. That can be good for both the heart and the mind.
     Many of the moments of this book have grown from experiences the author 
has had or stories he used in his lectures with students or told in his office with 
clients. Some of them have grown from essays written for others, for personal or 
professional reasons. They are moments on a path through the discovery of social 
work, a journey of beginnings, middles, and ends.
     With just the right blend of humor and candor, each of these stories contains 
nuggets of wisdom that you will not find in a traditional textbook. They capture 
the essence and the art and soul of social work. In a world rushed with the il-
lusion of technique and rank empiricism, it is the author’s hope that some of 
the things here might make some moment in your thinking or feeling grow as a 
social worker. If they provoke a smile, or a tear, or a critical question, it’s worth it. 
Everyone makes a different journey in a life of social work. These stories are one 
social worker’s travelogue along the way.
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