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Publisher’s Thoughts
Dear Reader,
 Hello! I hope you are enjoying your summer, 
whether you have just graduated, are on break, on 
vacation, in summer school, or even working and en-
joying the longer hours of sunshine. And for our read-
ers in parts of the world where it is not summertime, I 
hope you are having a wonderful season, as well.
 Each time I prepare a new issue of The New Social 
Worker, I am more excited than the last. This issue is 
no different. I love finding great social work writers 
and sharing their work with you.
 In this issue, John Riolo takes a look at how the 
current economic downturn might be affecting some social workers’ business 
practices. What’s ethical and what isn’t?
 Field placement students...do you look forward to writing logs, or do 
you see it as just another chore? Katie Mailloux and Ron Whitten show 
through their example just how useful these logs can be. 
 There has been discussion in recent years about the pros and cons of 
online therapy vs. face-to-face. But what about supervision? Can it be done 
electronically and be effective? Simon Feuerman is back in this issue, taking 
an up-close look at telephone group supervision. And he likes what he sees.
 Two articles in this issue focus on program evaluation research. This is 
something that you can use in your social work career.
 War...what is it good for? Gary Bachman reflects, using themes from 
some popular songs.
 T.J. is in summer school, and Karen is tweeting! Read their columns on 
pages 14 and 24, respectively.
 Elspeth Slayter looks at substance abuse and intellectual disabilities on 
page 27, and Ann McLaughlin is back with another international question 
on page 29.
 In this issue, we are introducing two new initiatives. One is Linda’s New 
Social Worker Book Club! See page 6. And the other is our new partnership 
with Phi Alpha National Social Work Honor Society. See page 22.
 Don’t forget, if you are looking for a social work job, or looking to hire a 
social worker, check out our online job board at http://www.socialworkjobbank.
com. 
 Until next time—happy reading!

Write for The New Social Worker
 We are looking for articles from social work practitioners, students, and educators. 
 Some areas of particular interest are: social work ethics; student field placement; 
practice specialties; and news of unusual, creative, or nontraditional social work.
 Feature articles run 1,500-2,000 words in length. News articles are typically 100-
150 words. Our style is conversational, practical, and educational. Write as if you are 
having a conversation with a student or colleague. What do you want him or her to 
know about the topic? What would you want to know? Use examples.
 The best articles have a specific focus. If you are writing an ethics article, focus 
on a particular aspect of ethics. For example, analyze a specific portion of the NASW 
Code of Ethics (including examples), or talk about ethical issues unique to a particular 
practice setting. When possible, include one or two resources at the end of your 
article—books, additional reading materials, and/or Web sites.
 We also want photos of social workers and social work students “in action” for our 
cover, and photos to accompany your news articles!
 Send submissions to lindagrobman@socialworker.com.

http://www.socialworkjobbank.com
mailto:lindagrobman@socialworker.com
mailto:lindagrobman@socialworker.com
http://www.socialworker.com
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Kelly Lee
by Barbara Trainin Blank

Lee—continued on page 23

Social work wasn’t 
something Kelly 
Kristine (Weaver) 

Lee knew much about 
until she actually 
enrolled in a BSW pro-
gram at Tarleton State 
University—Central 
Texas. That was after 
what she candidly calls 
a bunch of “little crappy 
jobs” and a short stint 
in a paralegal studies 
program. Looking back, 
Lee realizes, though, 
that while she was 
growing up in Zanes-
ville, Ohio, her family 
embodied the value of 
social work—helping 
others.
 Her mother, a 
stay-at-home mom who 
had been a hairdresser, 
and her father, a glass 
bottle factory worker, 
each came from large 
families—seven chil-
dren in her case and 
six in his. “My family 
[took care] of the whole 
family,” Lee says. “We 
were always the ones ev-
eryone congregated to. 
We always had people 
staying with us if they 
had no place to go. My 
dad was always feeding 
people and sharing what 
we had.”
 Lee had taken a few 
psychology and sociol-
ogy courses and hoped 
to pursue one of those 
subjects when enrolling 
in a degree program.  
But Tarleton State didn’t 
have programs in those 
fields. It did offer social 
work. 
 It was the best thing 
that could have hap-
pened to Lee. “It felt 
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Kelly Lee

like, this is what I had been looking for,” 
she says. “I felt like I belonged there 
the whole time. Social work makes you 
grow.”
 Studying social work also counter-
acted the sense of dislocation that can 
overcome military families. Married 
for 18 years, the 36-year-old Lee has 
lived in several places and experienced 
separations—her soldier husband is now 
deployed in Iraq for the third time. Lee 
has had to play “single parent” at times 
to their son, 17, and daughter, who turns 
15 in July. 
 For her field placement, Lee chose 
the Department of Substance Abuse “at 
home”—Fort Hood.
 In contrast, Lee’s mother still resides 
in the same house she has lived in for 
years. Her two brothers are nearby on 
the same property, which belonged to 
their grandmother. 
 “When my husband retires—we 
hope next year—he’ll look for work as a 
computer specialist, and we’ll go back to 
Ohio,” Lee says.
 Claudia Rappaport, associate pro-
fessor of social work at Tarleton State, 
who has taught Lee in six classes, calls 
her a very unusual student. “She gets 
straight As and is good toward her fellow 
students,” Rappaport says. “She mentors 
new students and encourages them. She 
tells them what she felt she couldn’t do 
and tells them to try that. She encourages 
them. She’s very caring.”
 Despite a self-effacing attitude and 
family responsibilities—Lee is afraid she 
won’t be an interesting enough subject 
for a profile—she made her presence 
known on campus. In what she calls 
a “tremendous honor,” Lee was voted 
NASW Social Work Student of the Year 
for the Central Texas Chapter. A lifetime 
member of the Phi Alpha Zeta social 
work honor society, she served as presi-
dent of the Tarleton State University-
Central Texas chapter over the past year. 
 Rappaport says she admires the 
tremendous energy and creativity Lee 
brought to the presidency. “Phi Alpha is 
very community service oriented, and 
Kelly was very creative in coming up 

with new projects,” says the professor, 
the society advisor. “Some presidents try 
to do it all. She didn’t. She invited others 
to chair committees and programs, and 
then checked in with them. It was very 
empowering. A lot of students took on 
projects they wouldn’t otherwise. Kelly 
is also very good in giving them a lot of 
recognition. She’s a joy to work with.”
 Among the projects during Lee’s 
tenure were a school supply drive for an 
elementary school in an economically 
challenged part of the city, a holiday 
party and gifts for seniors in a HUD 
housing project, and gifts for a struggling 
military family. There was also an MSW 
fair to let social work students gather 
information about graduate social work 
programs in Texas.
  “What I tried to do with the 
organization was make sure the mem-
bers made it their own,” Lee explains. 
“I encouraged them to bring their own 
interests into the programs—so they could 
help people but also gain experience for 
what they would be doing later in social 
work.”
 The recipient of a number of schol-
arships at Tarleton, Lee also volunteers in 
the nursery and in the Women’s Ministry 
of Faith Temple Church. The latter spon-
sors gatherings of women once every few 
months for programming purposes and 
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There is an old proverb that says: It 
is about as difficult for a rich man to 
enter heaven as it is for a camel to slip 

through an eye of a needle. Perhaps that is so. 
However, that camel may have an easier 
time with the needle than a financially 
struggling and desperate professional 
mental health practitioner would have 
keeping his or her clients’ interests fore-
most. Temptations to cut corners can be 
just too great. 
 Recently, an author of a book on 
developing a successful mental health pri-
vate practice suggested that Internet con-
sultation (a practice employed by many 
mental health professionals on difficult 
cases) is an ethical issue not germane 
to a book on developing a 
private prac-
tice. Another 
explains anti-
trust behavior of 
some practition-
ers on the basis 
that therapists 
often disobey laws 
and professional 
standards with which 
they don’t agree. 
However, to view such 
behaviors as only an 
ethical issue and not 
one that concerns both 
ethics and business leaves 
unanswered questions. 
For one thing, it fails to 
answer the question of why 
some ordinarily law-abiding 
professionals disregard some 
laws and professional standards and not 
others. 
  There are a plethora of books and 
articles on ethics. Ken Pope in psychology 
and Fredric G. Reamer in social work, 
among others, have written prodigiously 
on ethical issues. There is also an almost 
equal number of books and articles deal-
ing with building a successful private 
practice, written by authors such as Nick 
Cummings, Ofer Zur, and Walfish and 
Barnett, to name a few. However, it is as if 
the authors of these books are writing for 
totally different audiences. Ethics books 
tend to focus on ethical issues but rarely 

Ethics and Economics
by John A. Riolo, Ph.D.
address business or financial matters. 
Business books rarely address the ethics 
of private practice. But truly successful 
practitioners need to have mastery of both 
ethics and business. They and/or their 
clients will suffer otherwise.
 Although a review of the ethics 
literature still suggests that sexual miscon-
duct is one of the more frequent ethical 
or legal violations, most other books and 
articles identify some financial or business 
practice in one way or another. These 
violations can include but may not be 
limited to: client abandonment resulting 
from the client’s inability to pay, failure to 
obtain adequate consultation or practicing 
beyond one’s level of competence, double 
billing or billing the client for a service 
that should be part of the fee, and a host 
of activities that would come under the 
category of insurance fraud (Caudill, 
2004). The reasons for such behaviors 
may be greed, poor training, altru-
ism, civil disobedience, or economic 
desperation. 

Greed

 Whenever there is misconduct 
and money changes hands, 
greed is the obvious possible 
explanation. However, where-
as every profession has mem-
bers who might succumb 
to greed, the mental health 
professions—particularly the 

helping professions of social 
work, psychology, and counseling—are 

not likely to attract many people prone to 
greed, since there are so many other ways 
of achieving far greater financial rewards 
than going through the long tedious ex-
pensive process of obtaining a master’s or 
Ph.D. degree, given the remuneration one 
can expect even in the best of situations. 
In short, there are far easier ways to make 
a buck. 

Poor Training in Ethics

 Inadequate training can be a factor. 
However, there seems to be no shortage 
of course content in ethics. In professional 
schools and in most disciplines, ethics 

courses are a part of continuing education 
requirements to maintain one’s license. 
Additionally, although many sections 
of ethical codes are general and open 
to interpretation, standards related to 
deception and fraud are quite explicit. For 
example, the NASW Code of Ethics, Section 
4.04: Dishonesty, Fraud, and Deception, 
says: Social workers should not participate 
in, condone, or be associated with dishonesty, 
fraud, or deception. That is about as explicit 
as it gets, and it should not take too much 
training to comprehend (NASW, 1999).

Altruism and/or Civil 
Disobedience

 Often, practitioners are relatively 
open and unabashed about engaging in 
insurance fraud. Some see it as a neces-
sity to get patients the care they need, 
and since the insurance companies are 
seen in such a negative light, it is at times 
perceived as a form of civil disobedi-
ence to thwart what practitioners see as 
unfair, arbitrary, and capricious policies. 
However, as we shall see, such claims lack 
credibility. It is difficult to have people 
believe that you are being altruistic when 
you are making money on an activity that 
you would not otherwise. And with civil 
disobedience, the intention is to break 
the law publicly. Trying to get away with 
something is not civil disobedience.

Financial Desperation
 
 If greed, poor training, altruism, or 
civil disobedience cannot explain some 
unethical or illegal behaviors by many 
otherwise reasonably decent law-abiding 
professionals, perhaps like most people 
who find themselves in a desperately 
difficult financial situation, their judgment 
becomes impaired. It’s not that they don’t 
know right from wrong; it’s that they 
perceive themselves as having no choice. 
The reality is that while having a thriving 
private practice may be the proverbial 
holy grail of many therapists, it is incred-
ibly difficult to start and grow any small 
business in the best of times. A profession-
al private practice is no exception. In a 
managed care environment where people 

Ethics
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expect to use their insurance, it is all the 
more difficult. In a recessed economy, a 
solo private practice may be even more 
difficult to maintain. 

Examples

 Virtually all professional literature on 
ethics mentions the importance of practic-
ing within one’s level of competence. If 
we encounter a patient whose problems 
are beyond our experience or training, we 
need to refer elsewhere or seek appropri-
ate consultation. Few would disagree. 
However, as any struggling practitioner 
can attest, referring a patient out when 
you have empty hours in your schedule 
means a loss of income. It’s tempting to 
try to hold on. 
 Taking on a patient who offers a new 
challenge is not necessarily a problem, 
if we also seek consultation from an ap-
propriate expert or consultant. However, 
that may require an expenditure of funds, 
since many experts offering consultation 
expect compensation. Large group prac-
tices or agencies may address consultation 
by quid pro quo arrangements in which 
expertise is shared, but a solo practice 
usually has to budget for outside consulta-
tion. If a solo practitioner has failed to 
adequately budget for consultation, the 
temptation is strong to either do with-
out or look for free consults. This may 
mean asking for favors from colleagues 
who may have no more expertise on a 
particular problem area than they do. Or, 
they may go to one or more of the many 
online discussion groups and ask for help 
from hundreds or thousands of other 
therapists on the Internet. In addition to 
the obvious informed consent and con-
fidentiality issues, free Internet consulta-
tions are truly cases of the blind leading 
the blind, since no one can truly be sure 
that anyone is who he or she claims to be. 
It is no substitute for the real thing. 
 Virtually every professional organiza-
tion and ethics expert strongly cautions 
against obtaining consultation from 
people with questionable expertise on 
the Internet, Yet, such requests can be 
seen regularly on professional discussion 
groups by solo practitioners (Behnke, 
2007). The question remains: Why would 
any therapist with a successful, thriving prac-
tice capable of paying for expert consultation 
take such foolhardy risks with a patient’s care 
and his or her license? 
 Ethical prohibitions regarding decep-
tion, dishonesty, and fraud could not be 
clearer. Yet, private practicing mental 

health professionals will often defend a 
number of their behaviors, including but 
not limited to up-coding or giving a more 
serious diagnosis to patients for insurance 
purposes, billing for telephone sessions as 
if they were face-to-face, and the routine 
waiving of co-payments, which might in-
duce people to accept a service that they 
would refuse if they had to pay their share 
(Caudill, 2002; see also Frager, 2008). 
Collectively, these improper payments 
add up. In Medicare alone in one year 
(1998), the amount of improper payment, 
possibly fraud, in mental health amounted 
to $185 million (Medicare Office of In-
spector General [OIG], 2001).
 The argument practitioners invari-
ably give is that they do it because the 
patient could not otherwise get help. Such 
arguments fall flat for at least two reasons. 
In each example above, the practitioners 
receive money from an insurer that they 
would not have received if they played by 
the rules. Second, if they were truly altru-
istic, they could have offered the service 
to the patient at a reduced rate or actually 
provided the service pro bono (Riolo, 
2007). But one needs to be reasonably suc-
cessful financially to give away services. 
 Of course, the elephant in the prover-
bial room when considering the financial 
plight of the mental health private prac-
titioner is managed care. The resentment 
that mental health professionals exhibit 
toward managed care is palpable and 
nearly universal. Low remuneration 
rates and loss of autonomy are among 
the reasons. However, no practitioner is 
obliged to join any managed care panel. 
We join for any number of reasons, but 
most often it is because most of us would 
not otherwise be able to get enough pri-
vate paying patients to make a living. But 
we can always choose to leave any panel 
(Walfish, S., Barnett, J., Private Practice 
Principle Number 18: Participation In A Man-
aged Care Plan Is Not A Requirement). What 
we cannot do, however, is join with fellow 
private practitioners to boycott a specific 
managed care panel. It is against federal 
anti-trust laws, and the penalties are steep 
(Riolo, 2006). Virtually all professional 
associations caution their members. How-
ever, every so often, after some managed 
care panel reduces rates, some practition-
er will call for a boycott. Fortunately for 
the practitioners involved, these efforts 
usually go nowhere, which might explain 
why the government doesn’t bother tak-
ing action. However, who but the most 
desperate of practitioners would take such 
risks with patients and their futures? 

Conclusion

 The current downturn in the 
economy is expected to affect every-
one, including mental health therapists 
(Bernstein, 2008). There is no reason to 
believe that therapists will be any more 
recession-proof than any other business. 
Given the additional financial pressures 
that non-physician private practitioners 
will face, it will be all the more important 
for us to have a solid integration of ethics 
with sound business principles. Only 
such a combination can give reasonable 
assurances that both the clients and the 
practitioners will benefit. 
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The Soloist—and introducing…
Linda’s New Social Worker Book Club!

by Linda May Grobman, ACSW, LSW

The movie The Soloist, starring Ja-
mie Foxx and Robert Downey, Jr., 
premiered on April 24. I went to 

see it the first night it was in the the-
aters. I had heard about this true story 
of homelessness, mental illness, music, 
and friendship about a year or so ago 
on NPR. One day Steve Lopez, a colum-
nist for the Los Angeles Times, hap-
pened upon a homeless man playing a 
2-stringed violin. When he learned that 
the man, Nathaniel Anthony Ayers, had 
once been a student at Juilliard (the 
prestigious Manhattan music school), 
he was intrigued and thought Ayers 
would make a good subject for a col-
umn.
 It took time for Ayers to open up to Lopez, and as he did, 
his story unraveled to reveal a once-promising young musician 
who, in his early 20s, began to show symptoms of schizophre-
nia.
 Once Lopez’s column on Ayers was published, the public re-
sponse to it was incredible. People began to offer to help Ayers 
in different ways, and Lopez’s relationship with Ayers trans-
formed into something deeper than that typical of a columnist 
and his subject.
 This story is interesting on a lot of levels. And the movie 
isn’t just a movie…there is also a nonprofit foundation in Ayers’ 
name to support arts programs for people with mental illness. 
(See http://www.naayers.org.) There is a Web site associ-
ated with the movie that encourages the public to learn and 
do more about the issues this story entails. (See http://www.
takepart.com/thesoloist/.) You can go online and find out more 
about the real Nathaniel Anthony Ayers, and you can read the 
original articles written by Lopez in the LA Times. NAMI has 
developed an entire Web site devoted to Ayers’ story, as well, 
at http://www.nami.org/soloist.
 I was intrigued by this story and I am now reading the 
book. Want to read it with me? It is the first selection for the 
new “Linda Grobman’s The New Social Worker Book Club.” Go 
to http://shop.socialworker.com/shop.php?k=042522600X&c=
BooksGeneral to order the book.

 We will discuss this book in an online chat at http://
www.socialworkchat.org on July 26, 2009, at 9 p.m. 
Eastern Time. 

 For book club updates, join The New Social Worker Book 
Club Group on Facebook at: http://www.facebook.com/
group.php?&gid=98840583520

Book Club

http://www.socialworker.com/jswve
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Students entering field education 
are faced with a myriad of ambigu-
ous feelings and preconceptions. 

They are challenged to suspend personal 
values, hold emotions in check, and in-
corporate critical thinking as a hallmark 
of professional practice. As social work 
educators, we have designed an integrat-
ed field education experience that seeks 
to reinforce these principles. One of the 
traditional means by which students are 
expected to self evaluate and analyze 
their internship performance is through 
weekly written logs of their activities. Al-
though logs serve a purpose of providing 
accountability, more importantly, they 
are a reflective and analytical exercise in-

tended to review the practice experience 
and promote the integration of academic 
learning. Students’ writing styles, abili-
ties, and motivations will inevitably vary, 
as well as their understandings of the 
potential value of the logging assignment 
for learning purposes. Anecdotal review 
of written logs suggests that students who 
choose to journal a more holistic exami-
nation of themselves and their practice 
can potentially improve self-evaluation 
and expand their person/environment 
insights.
 An example of one refreshing jour-
nalistic approach and style is provided 

in the following internship encounter for 
a BSW student. The shared introspec-
tion mixed with a panoramic view of the 
encounter enables revealing insights for 
the intern and the reader. By way of in-
troduction, this intern is having her first 
client encounter in her very first week in 
a hospice setting.

Student Intern Log

 As I walk through the hallway, my 
vision becomes saturated with a wide 
variety of lifeless gray-haired elderly 
sitting in wheelchairs, lying in beds, or 
ever-so-cautiously pushing themselves 
down the hallways. The sounds of the 

nursing home, from the inces-
sant ringing of telephones to 
the individual cries of patients, 
reverberate off the pastel pink 
walls and bury themselves 
in my ears. I pass a group of 
women reclined in customized 
wheelchairs gathered around 
a noisy television airing Oprah, 
on a channel no doubt chosen 
by the staff, and I wonder how 
I ever thought I would find 
inspiration in hospice care. 
Depressing thoughts begin to 
bombard my mind, such as, 
What am I supposed to do with 
these lifeless people? I begin to 

panic, thinking I have made a terrible 
internship choice, a decision I will regret 
for the upcoming nine months. Follow-
ing closely behind my field supervisor, I 
study each room number carefully while 
trying to unsuspectingly peer into every 
doorway. Finally, we arrive at door 355, 
adorned with a nametag bearing the 
client’s name. As we proceed into the 
room, my face immediately cringes in 
reaction to the permeating smell.
 My supervisor had warned me that 
today’s patient suffered from jaundice, 
but I had not prepared myself properly 
for the fragile little yellow woman that 

lay before me. Scattered around her 
tiny room were family photos from the 
eighties, puppy calendars, and balloons 
celebrating her recent 94th birthday. 
 Today, we have the pleasure of 
providing this patient with pet therapy. 
After introductions, the woman explains 
in her frail voice how excited she has 
been in anticipation of our visit, and how 
it has been so long since she has pet a 
dog. Soon, a colleague with the hospice 
program enters with her happy little 
cocker spaniel, Izzie, beside her.
 After the initial excitement caused 
by Izzie's appearance, two staff members 
clad in bright purple scrubs enter the 
room, and with apparent ease, move 
the tiny little woman into her seemingly 
huge wheelchair. Others take notice of 
Izzie and smile as we wheel the patient 
through the halls and outside into the 
refreshing afternoon air. Her yellow skin 
glistens in the outdoor light, even more 
noticeably than it had as she lay in her 
bed. My supervisor pushes her wheel-
chair out onto a grassy area with plenty 
of shade, protecting her from the heat of 
the day. 
 The patient and I take turns throw-
ing the ball to delightful little Izzie, while 
exchanging personal pet stories. The 
silver haired woman recalls all the pets 
she had while growing up and shares 
with me how each of their names came 
to be. I am disheartened to see how 
frustrated she is that her frail little body 
cannot throw the ball far beyond her 
wheelchair. She laughingly comments 
that her tosses are not much of a workout 
for little Izzie. Before long, it is apparent 
that the patient has grown tired from the 
bright afternoon sunshine. When we ask 
if she would like to return to her room, it 
is obvious that she is embarrassed about 
becoming fatigued. She simply replies, 
“I’m fine doing whatever, but I might 
like a nap soon.” We all understand 
what is implied, and begin to push her 
toward the cool air-conditioned building. 

Social Work Intern Logs: An Effective Learning Exercise for 
Reflecting on a First Hospice Experience

by Katie J. Mailloux, BSW, and Ronald B. Whitten, MSSW, LCSW, BCD

Field Placement
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We take her back to her room and wait 
as she is carefully placed back into her 
bed. The hospice chaplain asks her if she 
would like us to say a prayer. Slowly the 
words seem to creep out of her mouth. 
She wants to thank God for good friends, 
Izzie, and for help to ease her fear of 
dying. I close my eyes as the chaplain 
prays; the words of this tiny woman reso-
nate in my head. I am so sad to know 
that she fears nearing death.
 Before we leave, the patient asks all 
of us to sign her puppy calendar, the one 
that displays the names of all her visitors. 
As I add my name, I notice some days 
are filled leaving barely any room to 
write, while other days are blank. We all 
promise to return soon, knowing that we 
will be back the next week.   
 As I leave the nursing home, I real-
ize its image has been transformed in my 
mind. I suddenly find myself connected 
to these people that, only two hours ago, 
I viewed as lifeless. I now see that their 
life experiences and fears are, perhaps, 
not too far from my own. I begin to think 
about the faces of the strangers in each 
of those rooms into which I peered, and 
find myself formulating ways to ease 

their minds and improve their quality of 
life.

Student Intern Afterthoughts

 It was most significant to my intern-
ship in hospice care that my first patient 
encounter be with this woman. My initial 
intake of the patients in the nursing 

home, and the nursing home itself, took 
me aback and made me rethink my 
commitment to hospice work. However, 
after meeting the patient, I felt more of a 
connection to her as a human being than 
as a social worker. I understood her love 
for dogs and the pleasures they bring to 

life. While we spoke, I thought, perhaps 
if I live to be 94, this is what I will want to 
talk about and remember, my beloved pets 
and how they brought me so much happiness 
throughout the years.
 Not too long after my initial meeting 
with this patient, I learned of her passing. 
My thoughts immediately returned me 
to that hot summer afternoon, sitting 
with her in the cool shade. I wanted so 
much to let her know that I would never 
forget what she gave me that day. She 
allowed me to see that all people are 
kindred spirits of the human race, and by 
her words and actions, she lit a spark of 
passion in me for the hospice field. Her 
candid sharing of personal thoughts let 
me relate to the patient’s fear of death, 
and I began to see our commonalities 
as human beings. After spending time 
with her and beginning to understand 
her situation, my sympathy for her was 
replaced by a strong sense of respect. As 
I continue my journey through hospice 
care and social work, that initial spark of 
compassion flickers within me. I often 
call upon my interaction with her to re-
ignite my drive to overcome obstacles. 
She taught me that there is so much to 

This documentation of my 
first day allows me to now 

recognize what tremendous 
growth I have made 

throughout my internship 
and how much of my 

classroom teachings were 
integrated with hands-on 

experience.
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learn about what unites us as a human 
race, not only from the social work per-
spective, but also from all walks of life.
 Upon revisiting my first log, I 
conjure up memories of how petrified I 
was entering an unknown arena full of 
intimidating nurses, doctors, and other 
social workers. This documentation of 
my first day allows me to now recog-
nize what tremendous growth I have 
made throughout my internship and 
how much of my classroom teachings 
were integrated with hands-on experi-
ence. The documented self-evaluations 
proved to be a guide for me along the 
learning path as I processed emotion, 
confusion, and an eventual sense of 
extreme accomplishment. Without this 
log, I might not have been able to accu-
rately and appropriately recognize the 
feelings that so often interact with caring 
for the terminally ill. As my internship 
comes to a close, I am no longer intimi-
dated by health professionals speaking 
in what once seemed to be a foreign 
tongue. Yet, thanks to my candid ac-
countings, I can recall these moments of 
angst at any time. Most valuable to me, 
however, is this first log, which allows 
me to revisit the frail yellow woman 
who forever changed the way I view the 
people who reside within those bright 
pink walls.

Faculty Liaison Reflections

 Social work interns may have 
neither the interest, motivation, nor the 
ability to create written logs with such 
descriptive and introspective details as 
exemplified in this example. However, 
students would be prudent to consider 
the benefits of investing in a journalistic 
process that would encourage them to 
self evaluate in the context of the “whole 
experience.” Social work educators may 
find it helpful to provide examples of 
logging techniques that would both chal-
lenge and inspire students to utilize like 
or similar mediums for a more effective 
learning exercise. Such models hold the 
promise of contributing significantly to 
student interns’ self-awareness and a 
more astute dual focus (person and envi-
ronment) understanding for the new and 
becoming social worker.

Katie J. Mailloux received her BSW from 
Georgia State University, where she completed 
her field education in a hospice setting. She 
is now seeking an MSW degree from Georgia 
State University.
 
Ronald B.Whitten, MSSW, LCSW, BCD, is 
an Emeritus Professor at Emory University, 
Department of Psychiatry and Behavioral Sci-
ences, and a part-time instructor in the School 
of Social Work, BSW Program, Georgia State 
University, where he teaches field education.
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I had always looked down on tele-
phone supervision as inferior to 
face-to-face meetings. I even held 

the idea that it was a compromise in the 
worst sense, maybe even a sell-out—a 
watered-down, weak tea version of the 
“real thing.” 
 My own treatment and supervisory 
experiences seemed to lend support 
to this idea. My analyst and supervi-
sor were on opposite ends of town, and 
both were far from where I lived and 
worked. I rode the subways, buses, and 
trains in all kinds of weather, hustling, 
hailing cabs. On occasion, when I had a 
car, I struggled to find a parking space, 
scrounged for fistfuls of quarters to 
shovel into the meter.
 All of this seemed part and parcel 
of the “work,” whatever “work” meant. 
Once, while driving into Manhattan 
to get to a supervision appointment, I 
became stuck in a mammoth traffic jam 
in the Lincoln Tunnel. I pleaded with my 
supervisor to be allowed to have the ses-
sion on the telephone while I sat idly in 
traffic. He wouldn’t hear of it. “No way,” 
he said brusquely. “You’re either here or 
you’re not. See you at your next appoint-
ment.” I turned around and went home. 
There would be no session and no 
makeup. Precious dollars and time seem-
ingly wasted. My supervisor at that time 
was an ex-Marine. He was renowned 
for his brilliance, but also for being 
stubborn and inflexible. He insisted on 
making his point: There was no way of 
getting around the substantial investment 
that was needed to get intellectual and 
emotional nourishment. It’s not helpful 
or progressive to look for shortcuts. 
 When I questioned him about it, 
he explained that under certain extenu-
ating conditions, one could work on 
the phone, when no other alternative 
existed, but as a general rule, this was no 
way to conduct a relationship. If I was 
late, that was not his problem. 
 In addition to the individual super-
vision and analysis I underwent, I was 
a member of a supervisory group that 
also met in person. Part of what I had 
thought kept the group coherent and 
connected with each other was the fact 
that we could see each other. There was 
so much you could learn by watching 
people. What kind of group could it be 

when people could not see each other? 
How would they make connections with 
each other that were emotional? 
 People make profound connec-
tions when they put their feelings into 
words—feelings are almost always con-
nected to and registered in the body—our 
own and someone else’s. In one group I 
was in, a man told a woman that her legs 
were perfectly sculpted—“Michelangelo 
could not have done better a job.” Her 
eyes were like “chocolate chips” and 
her blonde hair was a “burst of sun.” I 
can assure you that she will never forget 
those comments, because the body has a 
memory of its own.
 On the basis of these experiences, 
I operated from the framework that a 
group on the phone would be all but 
impossible. At least that is what I thought 
until about two years ago, when seren-

dipitously, I participated in a telephone 
conference with a few therapists from 
all over the country. Perhaps there was 
something magical about that one night, 
but there was a therapist from Grand 
Rapids, MI and one from Jupiter, FL 
and a third one from Encino, CA, and 
we were talking about fees in treatment. 
I could “feel” Sallie from Grand Rapids. 
To this day, I do not know whether it was 
the timbre of her voice, or that lilt or that 
accent, but I felt something toward her. 
In fact, a warmth blanketed the whole 
group. It sounds corny, but I thought of 
us late into the evening as little points of 
light twinkling over the United States.
 That night after I hung up the 
phone, I thought to myself: I bet this kind 
of group supervision could be done on an on-
going basis via telephone. I began to invite 
acquaintances to join group supervision 
on the telephone. Several therapists that 
I knew immediately accepted. I was sur-
prised. Most of them were in metropoli-
tan areas where face-to-face groups were 

feasible and accessible. Why did they 
want to “settle” for phone supervision? 
 One colleague told me that even 
though she could travel by subway 
uptown to a group, she didn’t want to. 
Telephone supervision saves me two hours of 
travel time and the exhaustion of having to go 
up and down several flights of subway stairs. 
Another one told me that she found this 
form of supervision more effective than 
in-person. “We can get right down to 
business, and I am not distracted by what 
people look like.” 
 I myself, for the first time, consid-
ered the idea that what people looked 
like, and what they were wearing (or not 
wearing) or doing, might actually be a 
distraction. I noticed that in phone super-
vision, there were fewer cases of com-
petitive talking. People seemed to have 
a rapport that in some cases was almost 
instant. They knew somehow intuitively 
when to let the other person talk. This 
might be particularly true in supervision 
in which dynamics and rhythm may be 
more prominent than arbitrary impulses 
and feelings whose urgency tends to 
dominate some in-person groups. 
 A colleague of mine reinforced the 
idea when he told me that when one 
sense is closed off, other senses tend 
to work harder and compensate. For 
example, the blind man may be more 
perceptive than average, because he can-
not see; therefore, he must sense or feel 
or intuit something as a form of “seeing.”
 Recent research on certain kinds of 
blindness may help explain the effective-
ness of group and individual telephone 
supervision. The following case is an ex-
cellent illustration of the idea that there 
is more than seeing involved in sight and 
perception.

The Case of D.B. 
 D.B. is an Englishman in his early 
50s....When D.B. was about 14, he started to 
have violent headaches every six weeks or so, 
accompanied by a temporary oval of blindness 
in the left portion of his visual field. In his 
early 20s, the attacks started to come more 
often, resulting in a partial blindness that 
became permanent. An angiogram...revealed 
a  mass of enlarged blood vessels at the edge of 
the visual cortex on the right side of the brain. 
This visual part of the brain and the distorted 
blood vessels were removed surgically. Im-
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mediately, his headache attacks stopped and 
D.B. was able to lead a reasonably normal, 
productive life. However, after the operation, 
D.B. was blind in the left half of his visual 
field....
 So far this blindness, though unfortunate, 
was as expected, given that the brain tissue 
from the right visual cortex had been removed. 
However, some informal observations seemed 
to show that D.B. could locate objects in his 
blind field. For example, he could reach for 
a person’s outstretched hand accurately, even 
though he could not see it. Furthermore, he 
could correctly guess the orientation (horizon-
tal or vertical) of a stick that he claimed he 
could not see. In fact, D.B. vehemently denied 
that he saw anything in a portion of his left 
visual field, and he attributed his success on 
these informal tasks to lucky guesses.  
(Kantowitz, Roediger, & Elmes, 2005, p. 183)
 D.B.’s psychologist, Dr. Lawrence 
Weiskrantz, began to undertake a series 
of controlled experiments to deter-
mine D.B.’s real ability to “see.” These 
experiments confirmed that D.B. had the 
capability of “seeing” without seeing.
 Weiskrantz called this capacity 
“blindsight.” This gave strong impetus 
to the notion that D.B. and others make 
complicated sensory judgments without 
being aware of anything. D.B. sensed 
without perceiving (Kantowitz, Roediger, 
& Elmes, 2005).
 This brings us back to the question 
of what is going on in the minds of super-
visees while on a group phone call. Why 
did people seem to intuitively not talk 
into and against each other? People re-
ported “feeling” things from other people 
over the phone. One woman, Kathy, said 
she could hear Brian’s simmering anger, 
even though he had hardly uttered a 
peep and it was his first session. What 
kinds of feelings were transmitted over 
the phone lines? If participants were 
not reacting to the feelings generated by 
sight, what were they reacting to?
 As one researcher, Dr. Alex Green, 
puts it, “The content of the mind is a rep-
resentation of the world.” The problem 
is defining the transformation that occurs 
between the brain’s activity and that of 
the mind. Apparently, perception and 
seeing are both biological processes. We 
do acknowledge, according to Stanford 
University researcher Barbara Tversky, 
that some biological processes are redun-
dant in the sense that they overlap. We 
might think of them as similar to each 
other but with some differences. 
 Given this kind of thinking, what is 
the purpose of sight in adult human rela-

tions if we are already seeing something 
in our minds? My own mother (a stun-
ningly beautiful woman) unfailingly asks 
me, whenever I return from a trip where 
I have seen relatives, how did so-and-so 
look? I remember when we used to watch 
TV together and we would see an old re-
run or perhaps a clip of the royal family, 
perhaps the Queen Mother (my mother 
is British). She would remark and still 
does to this day, “My god, she’s aged,” or 
conversely, “She looks wonderful.” I re-
member to this day, when I was 10 years 
old, watching Richard Nixon and Pat on 
the tarmac stairs of Air Force One—flash-
ing a V-sign to the nation as he resigned 
in disgrace. He looks ois-gemitched (Yid-
dish for tired out) but Pat looks wonderful, 
dressed like a Rebbetzin (a rabbi’s wife). 
Somehow, in the mental space of her 
mind, she equates appearance unfailingly 
with psychological and physical health.
 The special role of body in cognition 
is a wonder by itself. It is what Tversky 
calls a “privileged category.” We may 
see many things in a setting, but it is the 
body that stands out for us in memory. 
We will notice the person holding a gun, 
rather than a gun that is in the hands of 
a person. Why do bodies receive this 
special prominence in cognition?
 It seems that it is because we experi-
ence the world through our bodies and 
other bodies have impact on our bodies. 
Let us say that the greatest potential for 
impact on our body (one could say, “our 
body, our life”) is from another body. 
We feel other bodies through the impact 
that they have on our own. This may 
be why people say, “I am terrible with 
names, but I never forget a face.” The 
face is something you feel—but the name 
does not often carry feeling, so it is not 
remembered. And here is what might 
provide an exciting idea: the mind’s eye 
and the brain’s eye may not be redun-
dant after all. They overlap for sure, but 
each one brings something to the table. 
 There is a famous Oscar Wilde quip: 
“After a few years of marriage, a man 
can look right at a woman without seeing 
her, and a woman can see right through 
a man without looking at him.”
 The brain sees what it always sees, 
but the mind is processing a mental rep-
resentation. Perhaps she is as beautiful as 
she always was to the brain, but the mind 
sees her in more human form. Maybe he 
has that charisma that swept her off her 
feet, but she “sees” through it now.
 In the Bible, Moses famously asks Je-
thro, his father-in-law, to stay on with the 

people of Israel. “You will be for us our 
eyes,” he tells him. The Israelites had just 
seen the “face of the L-rd” for what did 
they need Jethro’s eyes? In common par-
lance, we say the business needs a cold 
eye. Or, regarding a spinster, someone 
might say, “With a kind eye, you could 
see that this woman is marriageable.”
 There is a famous section of Tal-
mud I studied when I was a boy in the 
Tractate of Kiddushin. The Talmud in 
tractate Kiddushin forbids a man from 
marrying a woman by proxy—in other 
words, without seeing her first. Shema 
yimtza boh davar meguneh. The reasoning 
goes because he may dislike her and he 
must love her, as he loves himself, for the 
marriage to have the best chance.
 There is a special poignancy in this 
ruling of the Talmud regarding romance 
and marriage. Marriage is understood by 
many in our field to be a mature replay 
of our earliest feelings of love and con-
nection. The intersecting fields of sight 
and language and feeling by all accounts 
are pivotal when we examine neural 
activity in the early years of life. It is in 
these years that feelings and sights and 
sounds become imprinted in the brain. 
 The sounds together with the facial 
changes and subsequent recognition are 
necessary to relieve enormous tension 
and anxiety states. To put it in proper 
context, the baby has been catapulted 
from the warm womb (Freud called it 
the Garden of Eden), into a strange land 
where he must work for his food and 
breathe on his own. People around him 
speak a strange language, and he doesn’t 
realize he has a body, never mind how to 
work with it. The sounds accompanied 
by the touch and the face of the mother, 
her rhythm, her smell, this is what calms, 
soothes. Romantic love and attraction 
may indeed derive from these early 
calming and anxiety-reducing feelings.
 Earliest learning of language 
(mother-tongue) comes from the mother, 
because she makes facial expressions and 
sounds as she teaches her child language. 
Here is some m-i-l-k for you, she might say, 
elongating the vowels and doing some-
thing with her face when enunciating the 
word. It has been suggested that comic 
books may help children learn to read 
more effectively than textbooks, because 
comics contain words with associated 
pictures and facial expressions.
 As we grow, we begin to store men-
tal representations of what we saw early 
in life. This is why adults don’t speak to 
each other in baby talk. In fact, for some 
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of us, the mental representations in our 
minds are the only thing we really see, 
making vision superfluous and maybe 
even misleading in some cases. 
 But what about the facial cues 
that people put so much investment 
in? A colleague of mine, reluctant to 
participate in phone supervision, said, 
“There are so many facial cues that we 
miss when we don’t see people.” Yes, I 
thought. “Precisely…and that could be a 
good thing, at least as far as supervision 
goes.” We might even want to miss them. 
The mental dynamics evident in the 
speech pattern and verbal interactions 
with others are so manifest that when we 
concentrate on them only—we are able to 
“see” the person better. 
 The following is an example of a 
more or less typical supervision session. 
Brooke, a 40-year-old therapist from 
California, speaks of her sadness and 
self-doubt when a number of patients left 
her without “warning” or “trying to work 
things through.” 
 Brooke: “I thought I had done great 
work with this couple, and then they 
leave.” 
 Sandy: “This happens all the time. 
Why take it personally?”
 Bob: “Yeah, Brooke, what does this 
have to do with you? You cannot attack 
yourself when a patient leaves. It’s just 
the way it is. People are treacherous, and 
we don’t know what may be going on for 
them. It’s not a judgment on your work.”
 This patter goes on for about 10-12 
minutes with colleagues chiming in with 
the same tune, but playing a slightly 
different musical instrument in a light 
orchestra of condolence and reassurance. 
 This seems to help for the moment, 
but there is still an undertow of Brooke’s 
self-attack and blame.
 Me: “Well, maybe this group can 
help Brooke hang on to the patients 
so that they stay longer? Why should 
Brooke have to suffer through with these 
“terrible” uncooperative patients?” I say 
somewhat facetiously.
 Brooke: “I don’t like that idea at 
all. I think it is about the patients and 
shouldn’t be at all about the therapists. 
I hate [the idea] that all these discus-
sion groups talk about is how to keep 
the patients—for our benefit—it sounds 
self-centered. It is about the patients! I 
really don’t care about the few patients 
that leave. I have a huge and successful 
practice. I know what I am doing!”
 But Jack from Sarasota said he felt 
angry at Brooke. “There is a pattern to 

your sharing, Brooke. You come in with 
some kind of sob story and you ask for 
reassurance or condolence or whatever. 
Then when you are about to get help, 
you back away and say that things are 
really wonderful. I wonder what is really 
going on here.”
 Jack is correct that Brooke has a 
pattern of relating. It begins with some 
moderate tale of woe, and the rest of the 
group instinctively attempts to comfort 
her. There is a pattern of engagement 
that is almost contrapuntal in nature—an 
almost daring foray—into the unknown 
and then a hasty retreat. (When she has 
something to say, one gets the feeling 
that it is being released under great 
pressure, as though it is being burped 
up.) Although it is not a perfect parallel, 
the composite picture of her practice 
resembles this form of nourishment-tak-
ing—intermittent as opposed to continu-
ous—hesitant as opposed to forthright. 
 What makes this even more salient 
and astonishing in a way is that she in 
fact has one of the largest and most 
successful practices of anyone you will 
ever meet. And yet, it is punctuated and 
truncated by a zig-zag of engagement 
and interruption. 
 Sight unseen, the group recognized 
that it was stuck in a verbal pattern of 
undernourishment as it pertained to 
Brooke. She felt underserved and under-
nourished by the group, and they too did 
not feel that feeling of satisfaction and 
connection that you get when you feel 
that you truly helped somebody. 
 Cindy, a newcomer to the group, 
said she noticed Brooke’s pattern of 
speech is to hide and then appear out of 
nowhere—“a duck and a weave” was how 
she termed that. 
 I suggested that when it came to 
nourishment, things were out of rhythm.
 Brooke felt that “hit home.” She had 
been an anorexic when she was younger 

and had recovered, but her young teen-
age daughter had recently been hospital-
ized with several eating disorders. 
 At this moment, she acknowledged 
to the group that she understood that her 
practice, as wildly successful as it was, 
resembled her early life with her alco-
holic mother. Flashes of brilliance, with 
intermittent nourishment, followed by 
feelings of abandonment and self-attack. 
 But how could the group know this 
about her without seeing her and having 
met only for a short time? she wondered.
 Lately, in one group after having 
worked together by phone for two years, 
there has been almost a spontaneous 
yearning for people to meet and see 
each other. The group reflected on this 
wish. Lara, one of the members, sug-
gested that this wish arose out of a desire 
for completion or more accurately, for 
wholeness, rather than for curiosity or 
stimulation. Perhaps this wholeness 
stems from reconciling the two separate 
systems of seeing. Maybe this is why we 
were given two eyes, instead of just one.
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Balance. It seems elusive these days. 
When last semester’s whirlwind 
of four classes, a 20-hour intern-

ship, and a 30-hour work week came to a 
screeching halt, I felt almost lost. I’d wake 
up wondering which bag I was packing 
(school or work) and to where I needed to 
run. When my “shift” at work was finished, 
I would gather up my things hurriedly to 
head off to...home. 
 For about a week, I found myself in 
a little ball, tucked into the corner of the 
couch, watching mindless television and 
not wanting to “do” anything or “go” any-
where. Of course, I was doing things and 
going places. I just needed to unwind. 
 About the time I started to feel a sem-
blance of my old self returning, summer 
school’s accelerated semester began. I have 
two classes, each for approximately six 
hours, on Friday and Saturday mornings. 
I am still working a 30-hour work week, 
Monday-Thursday. This feels almost too 
easy after the previous semester’s load. It’s 
not easy, though. What would normally be 
taught in several months is condensed into 
six (6) weeks, and that means lots of read-
ing, writing, and researching.
 I needed to be honest with myself this 
summer. I was not in the mood for school. 
I wanted a break. I wanted to languish on 
the beach and hide out in coffee shops. 
I wanted to have assignment-free week 
nights to watch movies and hang out with 
my husband and friends.
 That said, I am staying in summer 
school. I want to stay on track. It’s perfectly 
normal to want to quit for a while. It’s unac-
ceptable for me to do so, however. What I 
know is that if I deny my feelings, they will 
persist. Once I admitted this to myself and 
my therapist, we started to work through it. 
I actually feel as if I am on the other side of 
it already, but I felt it was worth mention-
ing, in case it might help another student 
who feels the same way. 
 To graduate in May 2010 (less than 
a year!), I need to take two electives this 
summer, and then take four classes each 
semester in fall and spring. I will also have 
a year-long field practicum beginning in 
August. There is no way around it, so I am 
just going to walk through it.
 My quest for balance begins today. 
 I need to incorporate self-care into this 
journey. I struggled last semester with fit-
ting in time for me, and I need to do much 

better in fall and spring. I will do better! 
When we know better, we do better. 
 What can I do differently, knowing 
what I know after last semester’s experi-
ences?  The foremost issue that needs to 
be addressed is that of working, going to 
school, and having a 24-hour internship. I 
can’t do it all. I tried. Maybe some people 
can, but I will not. I am currently working 
out the details for changing that. 
 The next link that was missing last se-
mester involved the spiritual aspect of daily 
living. Part of my well-being depends upon 
feeding my soul with prayer and medita-
tion. While I fit it in, in tiny bites, this is not 
something that I can sacrifice. It is the most 
important aspect of life for me, so no matter 
what, I cannot put it on the back burner.
 I did not get enough rest last semester. 
Although I know this is to be expected at 
times, and it is often the norm for graduate 
students, it became the rule rather than the 
exception for me. I stayed up late so often 
that it became difficult to go to sleep. After 
my doctor prescribed a sleep aid, I was 
able to sleep, but I began having horrifying 
nightmares, which led to a fear of sleeping. 
Never having had nightmares before, this 
was especially frightening. After about a 
week or two of that, I stopped using the 
sleep aid and made a decision to practice 
discipline. I created a sleep schedule. I am 
now going to bed at a reasonable hour 
most of the time, and I am getting enough 
sleep without the nightmares. When I can, 
I sleep in and enjoy extra rest. I am also 
trying to nap in the afternoons on the week-
ends. This is harder than I thought!
 My dog and I did not do much walk-
ing last semester. She missed it more than I 
did, I am sure, and I missed it a lot. I have 
been sitting far too much and moving too 
little. Bodies don’t like that! My goal is, at 
the least, to walk my dog around the neigh-
borhood daily. On other days, I want to 
add a bike ride or a treadmill hike. Exercise 
is good for the brain, and when in school, 
my brain needs all the support it can get!
 My diet could be worse; it could also 
be better. My blood sugar is a bit high, so I 
need to take in more vegetables and fruits 
and cut back on sugar, carbs, and meat. I 
can do this. I love vegetables. 
 Prior to going back to school, I was 
caffeine-free. I started drinking coffee again, 
and even though I do not drink a lot of 
it, a little bit goes a long way. I am wean-

ing myself back off of it and reintroducing 
herbal tea into my system. I have to admit, 
I feel better already. Caffeine is a subtle foe. 
It lures me with its seductive, nutty aroma 
and kicks me in the butt come nighttime. 
With my sleep issues, the last thing I need 
to do is exacerbate things by adding this 
synthetic demon to my system. I am cur-
rently drinking half-caf, and hope to switch 
to decaf, and then ultimately no-caf. I can 
do it.
 Perfectionism has become a dirty word 
for me. It drives me not to excellence but 
rather to self-betrayal. It causes me to go an 
extra five miles when an extra mile would 
suffice. It makes me lose my serenity and 
succumb to a type of madness that is pre-
ventable. By me. And me alone. Only I can 
stop the madness. This will be the toughest 
behavioral change for me. I honestly be-
lieve all the other shortcomings I’ve listed 
above feed off of this main character defect. 
They are like barnacles on the big ship 
named “Over Do.”  If I wasn’t a perfection-
ist, I would be satisfied with my work, and 
stop, take a walk, make a big salad, ride my 
bike, and take naps. If I wasn’t so hard on 
myself, I could play more and be a better 
wife and friend during these school years.
 How will I know when it’s time to 
“stop”? I will ask for guidance. I will pray 
to know. I will not ignore my body when 
it nudges me to get up and move. I will re-
spond to my dog’s pleading eyes and grab 
her leash. I will look into my husband’s 
eyes when he talks to me, and I will listen.
 My summer classes are very interest-
ing. I am taking Mental Health and Law, 
Race, and Poverty. My professors appear 
quite passionate about teaching, and the 
subjects are important and often evocative. 
During this reprieve from an internship, I 
plan to steadily incorporate my new behav-
iors into my life. I will continue to blog, so 
please check in with me often, and feel free 
to call me out if you see me reverting to the 
old ways that don’t work.
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Research is a critical tool for all social 
workers. The process of becoming 
a researcher should start during 

social work education. This article will dis-
cuss, from the perspective of an undergrad-
uate social work student and her professor, 
the transformation from classroom research 
student to actual researcher during the field 
practicum experience. The field site was a 
child protective services agency, and the 
student carried out a program evaluation. 
Here, we describe the process of this evalu-
ation, as well as the results. 

The Practicum Student
 As for all students, the word “re-
search” seems daunting and overwhelming. 
At least I felt exactly this way. I transferred 
into a four-year university from a com-
munity college where research was rarely 
spoken about. My first semester was when 
it seemed as if research blind-sided me. I 
completed my first required research class 
with a “B,” but not forgetting the confu-
sion, tears, and late nights trying to figure 
out whether the population I was studying 
even existed. I was so relieved it was over, 
but I knew research would be a part of my 
life, as a social worker, forever. 
 I made it through two more semesters, 
and I became somewhat more comfortable 
with words such as “quantitative,” “quali-
tative,” “validity,” and “reliability.” My 
internship with Child Protective Services 
had brought up the idea to my professor of 
my refining and continuing their program 
evaluation. I was so intimidated by the 
thought of doing research on my own. I in-
formed my professor that I was horrible at 
research and that I was scared of doing this. 
My professor gave me time to think about 
what I wanted to do but reassured me that 
she would help me along the way. 
 It took me two weeks to figure out if 
this would be the right choice. I weighed 
all the options and thought about the hard 
work that would go into completing this 
research. I wanted it to be done well, and 
I wanted to give the agency clear results. 
I was still not sure if I was cut out for the 
job. When it was time to schedule classes, I 
quit making excuses and registered for the 
independent research class. 
 During winter break, I completed the 
literature review and waited for the semes-
ter to begin. At my first meeting with my 

professor, I was given a timeline. My stress 
level was up by the end of our meeting, 
because time was a major issue. I needed to 
complete a proposal for the Review Board 
for Protection of Human Subjects, and I 
could not start the actual research until I 
had its approval. I needed to construct a 
consent form, work on the questionnaire, 
and make time to select participants. I had 
so many questions, and I was scared that 
there was not enough time to complete this 
project. It took the Review Board many 
weeks to review my proposal. The board 
wrote back with suggestions and concerns, 
to which I immediately replied. A few 
more weeks went by, and they approved 
my research proposal. It was time to begin. 
 In the beginning, my professor wanted 
me to do face-to-face interviews, but 
because of time constraints, telephone inter-
views became my only way of completing 
the questionnaires. I began organizing tele-
phone numbers, continuing to work on my 
literature review, and hoping that I would 
have enough time to finish the research. 
The end of the semester had drawn near, 
and I had called everyone on my list. My 
sample size was important. I wanted to give 
the best results. I enjoyed getting feedback 
from the participants and saw how empow-
ering this was for them. 
 I began working on the results of my 
paper, and I was getting excited. I could 
not believe that I was almost done and 
that I actually got feedback. When I had 
completed the entire paper and e-mailed 
it to my professor, I did feel relief, but I 
also felt sad. I wished I had more time to 
do more research! I wanted my agency to 
know more about its services, and I finally 
saw the importance of research in the field 
of social work. Although I was afraid at 
first, I learned that research is nothing to be 
afraid of and that it has a deep impact on all 
people within our communities. 

The Professor
 A course in social work research 
methods is required of all undergraduate 
social work students. It also appears to have 
become required for me to teach research. 
Entering my doctoral program after 20 
years as a clinical practitioner, I did not 
foresee becoming the designated research 
professor. Life takes many unexpected 
twists and turns, however, and I have 

taught research throughout my academic 
career. Interestingly, my route has been 
similar to the student who co-wrote this ar-
ticle, in that she and I have both developed 
from being somewhat reluctant to passion-
ate about research. 
 Much of my passion has come from 
teaching students who enter research with 
significant hesitation. As I work with them 
to learn the new “language” of research, 
I am amazed at how many of them grow 
from being terrified to dedicated to the 
pursuit of social work research. I did not 
actually have Melissa as a research student, 
as I came to my current university after she 
had completed the course. As her faculty 
field liaison, I needed to encourage and 
support research in her field placement.
 Students’ carrying out research proj-
ects in field is often even more challenging 
than their completing the research methods 
course. As the content from their practice 
and policy courses should come to life, 
such should be the case with research con-
tent. Often, the field instructors are just as 
intimidated as the students, not recognizing 
opportunities that often abound in the field 
for research or feeling confident to support 
the students’ research.
 Melissa’s field placement was in a 
Child Protective Services unit in a Depart-
ment of Social Services (DSS). Her field 
instructor and the administration were 
eager to get feedback from recipients of the 
services. Since the recipients are typically 
mandated to receive these services, it can 
be difficult to engage them in an evaluative 
process. Palmer, Maiter, and Manji (2006) 
in their research of 61 parents receiving 
child protective services highlighted the im-
portance of asking these families about their 
experiences. Many of their participants had 
positive as well as negative reactions. It is 
critical to know how to appropriately ad-
dress the needs of these service recipients if 
social workers are to adequately address the 
issue of child maltreatment. Alpert (2005), 
in conducting a review of research on the 
experience of parents whose children have 
been placed in foster care, emphasized 
the need to get information directly from 
parents, not just the caseworkers. 
 Since the agency, the student, and 
I agreed strongly that it is critical to get 
feedback from the recipients in order to 
improve services, we developed a plan. 

The Evolution of a Social Work Researcher: The Practicum 
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Melissa would complete a survey from a 
population of those who had received ser-
vices in the last 12 months. The agency had 
mailed a survey earlier with little response. 
Melissa would contact people, identifying 
herself as a social work student, and request 
their help in evaluating the services ren-
dered. As an instructor, I knew I was asking 
her to complete a difficult task. Not only 
was she a new researcher, but she was go-
ing to be calling people who may be very 
angry about being designated recipients of 
child protective services. It is my job to em-
power and support students to do whatever 
may enhance the lives of service recipients, 
so we moved forward.

The Process
 The ultimate goal of the child 
protective services system is to guarantee 
the long-term well-being of children 
within their families whenever possible 
(McCroskey & Meezan, 1998). Child 
protective service workers want to do their 
best for the children and families they 
serve. Program and service evaluations 
can tell workers if they are accomplishing 
the goals meant to help their families 
and children (Child Welfare Information 
Gateway, 2006).
 Evaluating services on an individual 
agency level can be empowering to service 
recipients and service providers and help to 
bring accountability to agencies. Program 
evaluations can help individual agencies 
identify problems within worker-client 
involvement, understand and improve 
services, provide a framework for the 
achievements of the workers, and being ac-
countable (Innovation Network, Inc., 1990). 
The Program Evaluation Division (1998) 
suggested that external and internal evalua-
tions can help to focus on the appropriate-
ness of individual child protective service 
agencies’ decisions, rather than just focusing 
on the compliance with regulations and 
laws. 
 Child protective service workers use 
interventions and social work skills to pro-
tect children while fostering a strong family. 
The social work profession encourages 
evaluating practices to monitor services and 
evaluate the progress toward goal attain-
ment. Social workers also bear an ethical 
obligation to evaluate the services they are 
providing. Social workers must determine 
whether clients are benefiting from services 
and whether goals are being met. Evalu-
ation also lets agencies know the impact 
that services have on families and brings 
accountability to the agency. 

 Over a one-month period, an at-
tempt was made to reach 203 families by 
telephone to participate in the question-
naire. Of 203 families, 109 were either 
disconnected, wrong numbers, or there was 
no number available. Seventy-one of the 
families did not answer the phone or did 
not have time to complete the question-
naire. Six of these families did not want to 
participate in the questionnaire and were 
“not interested.” Out of 203, 17 of these 
families participated in the questionnaire. 
 This research cannot be generalized to 
other populations because of such a small 
number of participants, and also only one 
agency participated. Time was a limitation 
to this study, and if more time had been 
available, then more of the families may 
have been reached. The lack of time, dis-
connected numbers, wrong numbers, and 
unavailable numbers were major limita-
tions to this study. Negative societal views 
of Child Protective Services may have also 
limited participation in this study. 

The Product
 The results of this study showed some 
consistency in answers. Eight of the 17 
respondents rated the overall quality of 
services as good, and two rated it as very 
good. Eight respondents changed their 
overall opinion of CPS after being recipi-
ents of services. All but one of these was in 
a more positive direction. Families who did 
participate took the questionnaire very seri-
ously and wanted to give feedback to the 
agency. Out of 23 families that were con-
tacted, 17 people did want to participate. 
This may show that families are willing 
to take part in surveys that involve such a 
sensitive subject and is promising for future 
attempts at contacting families. Cultural 
competence was specifically important, 
and being aware of the differences among 
this diverse population that the agency 
serves is an important part of this research. 
Child Protective Services involves a very 
sensitive subject and population. This 
research gives families a chance to voice 
their opinions of the services that they 
were provided and to bring accountability 
to the agency. It can also help the agency 
better serve families within the commu-
nity, because direct feedback is from the 
families involved in the cases. The agency 
can see the positive and negative effects of 
the services it provided while staying true 
to social work values and ethics. Agencies 
can only know the effectiveness of their 
services by going directly to the people 
their services affect. 

Conclusion
 When first involved with CPS, families 
may feel that their rights are pulled from 
them, and “self-determination” seems like 
a distant phrase. This research empowered 
clients. The clients who did participate were 
surprised that they were being called and 
really took the questions seriously. To know 
that their opinion mattered and brought ac-
countability to the agency empowered the 
clients to speak on such a touchy subject. 
When given the chance to speak out and 
advocate for themselves, clients meet the 
challenge. When students are given the op-
portunity to carry out meaningful research 
they, too, can meet the challenge!
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Program Evaluation—Lessons From the Field
by Vivian R. Bergel, Ph.D., LSW, and Peggy McFarland, Ph.D., LSW

Engaging in evidence-based re-
search to support the viability of 
any program is acknowledged by 

funders to be vitally important to address 
such issues as accountability, credibility 
and, of course, sustainability. If program 
evaluation is, theoretically, seen as 
important, why do so few organizations 
engage in it? The difficulty might be 
associated with the perceived barriers 
to conducting such research—barriers 
that might include time, lack of willing 
personnel, or lack of knowledge of how 
to proceed.
 The purpose of this article is to pro-
vide an example of a program evaluation 
and, subsequently, explain clearly and 
concisely how program evaluation can 
be done in-house by existing personnel. 
Specific procedures will be addressed 
that can be followed and replicated. The 
results of the program evaluation can 
be used to enhance, refine, publicize, 
or support the request for grants and 
awards. The benefits are only limited 
by the imagination of the board, agency 
director, and/or staff.
 Mika (1996) states that, “to complete 
a basic, descriptive outcome evaluation...
one does not need to be proficient in 
high-level statistical concepts...” ( p. 9). 
However, the evaluator should have a 
knowledge of basic descriptive statistics 
(1996). Many undergraduate and gradu-
ate programs incorporate, at least, one 
research course that usually includes 
a module on statistics, or requires the 
completion of a statistics course as a pre-
requisite or co-requisite to enrolling in 
the research course. This exposure to sta-
tistical and research methodology should 
provide a foundation for the evaluator to 
begin.
 Gibbs (2003), too, stated that data 
collection need not be elaborate and 
time consuming. Time is always a factor 
and “data need to be simple and related 
directly to what you are trying to ac-
complish” (p. 238). Unra, Garbor, and 
Gainnell (2007) maintain that outcome 
evaluation is a practical activity (p. 192) 
and that if an administrator can run an 
agency, he or she can direct an evalua-
tion process (2003).
 The tasks or steps needed to con-
duct outcome research are universal 
throughout the literature (Westerfelt & 

Dietz, 2005; Unrau et al., 2007; Powell, 
2006; Gibbs, 2003; Mika, 2006; United 
Way of America, 1996).
 In general they consist of:

Determining the research questions, 
i.e., What do you need to know, 
and/or what part of the program are 
you trying to evaluate?
Reviewing the literature to support 
or refute the research question (evi-
dence-based research) and investi-
gate relevant techniques that have 
proven reliability and validity. Re-
search-based literature can be found 
on many search engines. If the 
agency cannot access those search 
engines, public libraries or colleges 
and/or universities can prove helpful 
in this endeavor.
Incorporating a pre-test/post-test 
measure of program effectiveness. 
The agency can edit an in-house 
measure to conform to a Likert scale 
(for example: very frequently, some-
what frequently, occasionally, not 
at all) for ease of measurement. We 
would recommend the addition of 
a standardized scale to be used in a 
pre-test/post-test format to reinforce 
the reliability and validity of the 
in-house measure. These inventories 
can be purchased from the scale’s 
author or publishing house.

Evaluating the results through the 
use of descriptive measures that 
report on the pre-test and post-test 
means.
Provide a summary and conclusion 
noting limitations, if appropriate.

 If the agency wishes to examine 
anecdotal information regarding the 
program, open-ended questions can be 
designed to analyze specific content and 
themes important to the agency. This 
qualitative research can both reinforce 
what aspects of the program are success-
ful and what may need to be modified 
for future participants.

1.

2.

3.

4.

5.

An Example

 In 2006, we conducted a program 
evaluation of an eight-week educational 
peer support program in Pennsylvania. 
Our first task was to meet with both 
the program director and the executive 
director to determine the agency’s needs 
and objections.
 We used both quantitative and 
qualitative methods to assess the ef-
fectiveness of a children’s bereavement 
program. Quantitatively, a pre-post test 
design was used. We incorporated a 
Likert scale into the program’s “Com-
mon Grief Reactions” check sheet. The 
pretest was part of an intake form that 
included a parent’s report of common 
grief reactions experienced by his or her 
child and other changes the child was 
experiencing. In an effort to maximize 
the validity of the responses, the Par-
ent Version of the Child Depression 
Inventory (CDI) (Kovacs, 2003) was 
also distributed by the program director 
and completed by the caregivers prior 
to the onset of the program. The child 
also completed the children’s version of 
the Child Depression Inventory before 
beginning the bereavement program. 
We chose the CDI based on previous 
research, which attested to the CDI’s 
reliability and validity in assessing the 
presence of depression in children from 
ages six to 18 (Kovacs, 2003). We were 
interested in discovering whether or not 
any statistically significant or clinical 
change in depression levels took place 
following the children’s involvement in 
the program. We saw the CDI as a useful 
tool to confirm the reliability and validity 
of the in-house “Common Grief Reac-
tions” instrument.
 All of the participants enrolled in a 
children’s bereavement program during 
an eight-week session completed the pre-
test forms on the first night of the pro-
gram. A parent or guardian completed 
an informed consent form to participate 
in this study. The post-test was admin-
istered one month after the completion 
of the bereavement group. The program 
director sent the caregivers another 
copy of the “Common Grief Reactions” 
check sheet and the parent’s and child’s 
Child Depression Inventory forms. The 
caregivers were asked to complete it and 

Evaluating for effectiveness 
serves to improve service 
delivery. This, of course, is 
the goal of every agency.
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return it in a provided agency addressed 
and postage supplied envelope.
 To conduct the qualitative com-
ponent of the assessment, we met with 
nine out of 14 randomly chosen families 
during a two-month period. These sched-
uled interviews took place at the family 
residences in various towns and villages 
in central Pennsylvania. Questions that 
we developed were asked of nine care-
givers and 13 children. The children’s 
ages ranged from eight to 16. These 
interviews were conducted in separate 
areas of the respondents’ homes to insure 
openness and confidentiality. Answers 
that were both written and recorded 
audibly were gathered in an attempt to 
gather anecdotal information regard-
ing specific aspects of the bereavement 
program. We analyzed these responses 
for content and themes.
 The pre- and post-test comparisons 
on the grief reaction and depression 
inventory provided insight regarding the 
success of the children’s bereavement 
program. Both the grief reaction scale 
and depression inventory produced posi-
tive results when comparing the pre- and 
post- responses.
 Interviews with the children (qualita-
tive responses) provided insight regard-
ing program assessment. For example, 
one child thought that specific themes 
were needed to generate focused discus-
sions. The children who were inter-
viewed also felt that there was too much 
emphasis on discussing negative feelings, 
and positive feelings needed to be dis-
cussed, as well. Discussions including the 
theme of resiliency may build and/or re-
inforce the strength and coping ability of 
the children. Several children mentioned 
that they would have liked to have had 
the opportunity to share their thoughts 
privately with the group leader. They 
were not always comfortable sharing 
in the group. The group leader should 
continuously monitor the quality of the 
children’s interactions to assess whether 
or not the group experience seems ap-
propriate for all participants. Individual 
therapy may serve as an important ad-
junct to the group experience.

Conclusion

 It is our hope that the idea of 
conducting a program level evaluation 
is seen as important and that the pro-
cess seems achievable. Evaluating for 
effectiveness serves to improve service 

delivery. This, of course, is the goal of 
every agency.
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Eleven years ago, in my first se-
mester as an “adjunct” university 
faculty, I was invited to participate 

in a workshop for new classroom instruc-
tors. In our second session, one of the 
new faculty, a Ph.D. student, requested 
guidance on how to deal with a challeng-
ing student in her practice class. Asked to 
describe the student, she offered, “He’s 
a Vietnam Veteran type.” I, embracing 
all the calm and control I could muster, 
calmly asked for further clarification. 
“Oh, you know, baby killer, murderer, 
rapist. Scary like.” Inside my chest, some-
thing fragile cracked. But I let it pass. 
The mentor nodded, and a discussion of 
classroom dynamics ensued. Reaching 
out to our mentor a couple of days later, 
I was offered assurance, “I’m sure she 
didn’t mean anything.” And, “Besides, 
the student is a veteran.” On reflection, 
it occurred to me that my characterizing 
someone as a “homo type” or “street 
prostitute type” would not have been so 
comfortably tolerated in this otherwise 
liberal university setting.

“There’s somethin’ happenin’ 
here. What it is, ain’t exactly 
clear...”

 As a child, like many boys of my 
generation, I was fascinated with tales of 
war and the reenactment of slaughter on 
the grandest of scale. In the seventh grade, 
I purchased a book with a red cover 
emblazoned with a white circle and black 
swastika. Written by Miklos Nyiszli, the 
title was simple enough: Auschwitz. I don’t 
need to relate the story as we’ve all heard 
it. (But were we all listening?) Its telling 
at this time in my young life changed this 
life. That single book was a seed for what 
has become my life’s passion, as well as 
my professional practice. How could any-
one have known at the time? Mrs. Hagen, 
my favorite teacher, might have had some 
inkling. She was remarkable about such 
stuff. But certainly no one else suspected. 
Sadly, frighteningly, what I recognized 
in that book and the thousands of others 
that have followed was that in each of us 
is the potential for unfathomable intoler-
ance and cruelty. Right along with the 
capacity for as-yet-realized compassion, 
understanding, growth, and peace. It is in-

deed about the choices we make—choices 
molded by the obstacles as well as advan-
tages encountered along the way.

“I’m gonna lay down that 
sword and shield, down by 
the riverside...”

 Peculiarly, I am still fascinated by the 
words of warriors and those who chroni-
cle their deeds. And I will, in spite of the 
song we sang in church this past Sunday, 
continue to study those words with vigor. 
As the sword and shield rust to nothing-
ness in the mud, I know that there are 
plenty more where they came from. 
 Just a year before my discovering 
the story of Auschwitz, my father had 
died in a veteran’s hospital. As an adult, 
I have wondered what he thought of my 
unbridled enthusiasm for war. A third 
generation cattleman, his uniform was 
that of a Stetson hat, Hyer’s boots, and a 
tooled leather ranger belt with silver and 
gold buckle from old Mexico. I never 
imagined him in that plain seaman’s 
uniform he wore in the picture on my 
grandmother’s nightstand. And I never 
heard his stories of New Guinea, Guam, 
Iwo Jima, Ie Shima, or Okinawa. My fa-
ther was no warrior, as he told no stories 
to fill my impressionable mind. In the 
war, he was just a “hospital corpsman.” 
And everyone knows that hospitals are 
safe. Perhaps his silence spoke volumes 
that I didn’t understand. Certainly, his 
frequent acts of kindness and compas-
sion for friends and strangers alike spoke 
volumes that I would only come to 
recognize in their later absence. 
 James Bradley, the son of another 
navy corpsman, wrote a book titled Flags 
of Our Fathers. He tells of uncovering the 
story that his father had refused to give 
voice to. But the son did give voice to that 
truthful and terrifying story with words of 
horror, pain, grief, loss, hate, and finally 
rebirth and hope. It is a painful account-
ing of the ignorance and fear and hate 
that drove young men to mercilessly 
slaughter one another a half century ago. 
Honorable Japanese men and idealistic 
American men, boys really. Not unlike us 
still today, driven to do the unimaginable 
through a limited understanding of a di-
verse world that is subject to manipulation 

and exploitation by political and reli-
gious ideologists. In a world full of fear, 
hate, intolerance and ignorance, where 
poverty and disease beg for a culprit, rigid 
ideology and efficient weaponry offer the 
invisible a recognizable image, and the 
unheard a loud resounding voice.

“When Johnny comes 
marching home again...”

 The current volume and distribution 
of personnel returning from overseas 
duty, back into their families, civilian 
employment and expectations, in rural 
as well as urban environments, virtually 
demands that all social workers must be 
prepared to recognize and profession-
ally respond to emerging needs. This 
preparation must include baccalaureate, 
master’s, and doctoral level students, 
generalists and clinical alike. Complicat-
ing this response is the practice of the 
uniformed services and the VA system to 
employ, with few exceptions, only clini-
cians with the MSW or similar advanced 
“clinical” training. Similarly, student 
internships through the VA are largely 
restricted to master’s level students in 
clinical tracks. All of this is in spite of 
the established reality that much of the 
burden of our current “global war” is 
being leveled on the backs of men and 
women, reservists and national guard, 
from largely rural communities. Beyond 
the VA system, it will often be bacca-
laureate prepared social workers who 
are typically employed in the variety of 
direct service/case management roles in 
the area of community mental health, 
homelessness, child protection, domes-
tic violence, foster care, public schools, 
acute care hospitals, physical reha-
bilitation/skilled nursing facilities, and 
nonprofit as well as state social welfare 
services, that will most often be stepping 
into the gap to confront this surge.

“We gotta get outa this 
place...”

 Similarly, although the past eight 
years have been marked by a decline in 
the number of individuals and families 
seeking shelter in the United States 
as refugees, we are just beginning to 

Reflections on War
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experience the increasing volume of 
refugee “resettlements” expected to oc-
cur in coming years. What have these 
families suffered? The U.S. is just one 
nation confronting war and terrorism, 
and American educated social workers 
will be confronting such issues across the 
globe and at home. In many such pre-
sentations, these new neighbors will have 
been exposed to the same or greater 
threats as our returning troops, and they 
will in many ways be dealing with simi-
lar challenges compounded by language 
or cultural differences. Generalist social 
workers, prepared to recognize those 
similarities as well as the unique differ-
ences, and thus respond appropriately, 
will be in great and valued demand. 

“Last night I had the strangest 
dream I’d ever had before...” 

 We must also acknowledge the reality 
that social work education has long been 
characterized as a “liberal” bastion of anti-
war sentiment. Jane Addams was expelled 
from the “Daughters of the American 
Revolution” in response to her outspoken 
opposition to the United States entry into 
World War I. And the only dissenting 
vote in either the Senate or Congress to 
our entry into World War II came from 
a social worker who was the first woman 
elected to Congress, Jeanette Rankin. 
The current demographic profile of social 
work educators reveals that the majority 
of current faculty came “of age” in the 
midst of the unpopular American war 
in Vietnam. Contributing to our historic 
rejection of war as well as warriors is an 
awareness that around the world, “the 
military” has readily been wielded as a le-
thal political instrument. A student in class 
recently described “soldiers” dragging 
her sister from the family tent in a refugee 
camp. Neither identified as government 
or rebel, they were simply the anonymous 
amalgam of people with guns: soldiers. 
Social work educators must be sensitive 
to, but cautious of, such generalizations. 
 We must be aware of perpetuating 
injustice when we ourselves fail to discern 
the differences. What measure of brutal-
ization is perhaps prolonged when a help-
ing profession avoids or denies the unique 
vulnerabilities and needs of any popula-
tion? What becomes of our dear pursuit 
of justice when compassion and access 
to skilled professional care is denied as a 
consequence of ignorance, organizational 
denial, or political persuasion?

 We must also be cautious in our 
reaching out and advocacy, so as not to 
presume or perpetuate such stereotypes 
as the characters in The Deer Hunter or 
Taxi Driver. Even the sympathetic por-
trayal of young guardsmen in last year’s 
Stop Loss compromises the recognition of 
truth when it stands in for our conversa-
tions with real, everyday neighbors.
 Acknowledging a conveniently 
obscure reality, many of our older social 
work schools and programs were founded 
and initially funded specifically to address 
the pressing needs of returning troops 
from both the first and second world 
wars. Today we face another reality: the 
combined duration of the United States 
“declared” commitments in two “world 
wars” alone only amounted to 65 months. 
Since our initial incursion into Afghani-
stan in 2001, our citizen soldiers (at the 
time of this writing in April 2009) have 
been in continued armed conflict for 92 
months. And there is no clear end in sight.

America, where are you 
now? We can’t fight alone 
against the monster... 

 We cannot afford to avoid the growing 
populations of men, women, and children 
whose well being has been, or might 
reasonably be expected to be, profoundly 
affected by the consequences of what 
is officially described as a “global war 
on terrorism.” Individuals, families, and 
communities are today facing unfamiliar 
and often overwhelming challenges only 
compounded by widespread economic 
woes. Whereas many of the challenges 
are remarkably similar to those that social 
workers have long been successfully help-
ing others confront and overcome through 
such pursuits as advocacy, crisis interven-
tion, resource finding, case management, 
brokerage of services, education, and 
counseling, there are new and confound-
ing challenges that demand a measure of 
focused preparation and sensitivity. 
 On the surface, “military social 
work” may represent something we have 
been taught to despise. Is that cause 
enough to turn away? Perhaps it’s cause 
enough to embrace. The armed forces 
of the United States are actively recruit-
ing social workers for civilian support 
positions, as well as appointments as 
commissioned officers. And they are 
also offering graduate scholarships for 
baccalaureate graduates in exchange for 
commitments to serve. The unfortunate 

reality is that we and our students will all 
be dealing with issues related to military 
service in the “Global War on Terror” for 
the duration of our professional careers. 
As responsible educators and practitio-
ners, we cannot and must not turn away 
from that reality. Think of it as your 
mandatory service. The Council on So-
cial Work Education recently convened 
a task force on veterans’ affairs. It is this 
group’s charge to identify issues and 
means by which social workers might 
better serve this significant population. 
Representing the Association of Bac-
calaureate Social Work Program Direc-
tors (BPD) on this task force, I in turn 
reached out through multiple venues, 
seeking to learn from social workers 
already practicing in this environment. 
In turn, I’ve heard from hundreds of 
social work educators and practitioners, 
veterans of earlier as well as the current 
conflict, active duty personnel, parents, 
grandparents, spouses and partners, sib-
lings, and neighbors. And many colleges 
and universities are developing courses 
and special sequences to prepare social 
workers to respond to these needs. 
 We have much before us. “Come on 
people now. Smile on your brother....” 

Credits

Auschwitz, A Doctor’s Eyewitness Account, by Dr. 
Miklos Nyiszli, 1960.

Flags of our Fathers, by James Bradley, 1998.

“For What It’s Worth,” words by Stephen Stills, 
recorded by Buffalo Springfield, 1967.

“Down by the River Side,” in the public domain.

“When Johnny Comes Marching Home Again,” 
by Henry Tolman, 1863, public domain.

“Monster,” by Steppenwolf, words and music by 
John Kay, Jerry Edmonton, Nick St. Nicholas, & 
Larry Byrom, © Copyright MCA Music (BMI), 
1970.

“Smile on Your Brother,” by the Youngbloods, 1967.

“We Gotta Get Out of This Place,” by Eric 
Burden, 1965.

Gary Bachman, MSSW, LSCSW, is an asso-
ciate professor and the director of field educa-
tion at Park University in Parkville, MO, and 
holds a faculty appointment in the Depart-
ment of Family Medicine at the University of 
Kansas School of Medicine. In 2008, he was 
appointed to represent the Association of Bac-
calaureate Social Work Program Directors on 
the CSWE Veterans Affairs Task Force.
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STUDENT SOCIAL WORK ORGANIZATIONS
 Please send us a short news article about your group’s activities. 
Also, send us photos of your club in action—we may even feature you 
on our front cover!
 It’s easy to share your club’s activities with our readers. Send your 
news/photos to: 

Linda Grobman, ACSW, LSW, Editor/Publisher
THE NEW SOCIAL WORKER
P.O. Box 5390, Harrisburg, PA 17110-0390
or to lindagrobman@socialworker.com

Phi Alpha National Honor 
Society for Social Work

 Phi Alpha National Honor Society 
for Social Work is excited to have the op-
portunity to partner with The New Social 
Worker magazine. 
 Phi Alpha Honor Society recognizes 
academic excellence and encourages 
community service. The concept of the 
national social work honor society was 
conceived in 1960 at Michigan State 
University.  Membership has reached 
343 chapters across the country. Chap-
ters are engaged in a variety of activities 
and projects that promote the humanitar-
ian goals of the social work profession. 
To recognize chapter service, Phi Alpha 
started a chapter service award program. 
Currently, we are working on providing 
opportunities for student presentations at 
national meetings and individual scholar-
ship opportunities.
 We invite you to be part of the 
National Honor Society for Social Work. 
Obtaining a chapter membership is an 

easy process, and the cost is a 
one-time fee of $20. Individual 
lifetime memberships are $20. 
Each member receives a 
beautiful certificate suitable 
for framing and is placed on 
the National Honor Roll for 

Social Work. Please visit our Web site at 
http://www.phialpha.org for more informa-
tion regarding membership.
 Phi Alpha Executive Council meets 
monthly on the campus of East Tennes-
see State University. The National Coun-
cil is the policy-making body and meets 
each year at the time and place of the 
Annual Program Meeting of the Council 
on Social Work Education. Each chapter 
has one voting representative on Coun-
cil. Phi Alpha encourages input from all 
chapters regarding how Phi Alpha can 
help provide a quality leadership service 
to all chapters and individual members.
 Tammy Hamilton, Phi Alpha 
Executive Secretary, will be happy to 
answer any questions you may have 
regarding our organization. Contact 
her at phialphainfo@etsu.edu. As always, 
thank you to all chapters and individual 
members for your Phi Alpha support, it 
is greatly appreciated.

Sincerely,
Dr. Paul Baggett

Phi Alpha Executive Director
    

Phi Alpha Zeta Chapter 2008-2009 Activities

 The Phi Alpha Zeta chapter at Tarleton State University-Central Texas had a 
full year of activities in 2008-2009. Throughout the year, members volunteered at 
the Scott and White Hospice Thrift Store. In Summer 2008, members participated 
in social work new student orientation, voted to change the chapter bylaws to 
reflect the national bylaws concerning lowering the overall GPA to 3.0 from 3.25, 
volunteered for Camp Care A Lot (a weekend camp for children with disabilities), 
put collection boxes out at the school for the school supply drive, volunteered to 
help with the Tarleton summer graduation ceremony, conducted a school supply 
drive at Killeen Walmart to benefit East Ward Elementary School, and put collec-
tion boxes at the greeter stands at Killeen Walmart.
 In the fall, members participated in the Tarleton fall picnic and the fall social 
work new student orientation. Members also voted for an honorary member and 
voted to change the bylaws to reflect a clearer definition of responsibilities for the 
officers. The chapter inducted 17 new members at the spring induction ceremony 
held at Faith Temple Church

 Members bought a plaque 
to honor their advisor, Dr. 
Rappaport, for her service and 
for helping them to achieve 
the Phi Alpha Chapter Service 
Award. Members volunteered 
with NASW for its confer-
ence, held a haunted house 
and games at CTC, supplied 
more than 100 gifts and had 
a Christmas party for the 
Sunshine House senior assisted 

living apartment complex, and 
volunteered at Fall 2008 Tarleton graduation. The chapter provided Christmas 
gifts and dinner for a family of five and volunteered at the HEB Feast of Sharing.
 In March 2009, the chapter conducted its Spring Induction Ceremony and 
held a social work graduate program fair with eight social work graduate pro-
grams from Texas participating.
 In April, members voted in new officers for the 2009-2010 academic year and 
joined other social work organizations in planning, funding, and conducting the 
social work spring banquet.
 The chapter honored a Member of the Month each month and also hon-
ored a Member of the Year in the spring. In addition, members held fundraisers 
throughout the year.
 Kelly Lee, the Student Role Model in this issue of THE NEW SOCIAL 
WORKER, is from Phi Alpha Zeta chapter!

Phi Alpha Zeta new member induction ceremony.

Editor’s Note: This issue marks the beginning of a partnership between The New Social Worker 
and Phi Alpha National Honor Society for Social Work. We are pleased to bring you news from 
the national office and from one chapter of Phi Alpha in this issue.

mailto:lindagrobman@socialworker.com
http://www.phialpha.org
mailto:phialphainfo@etsu.edu
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to build bonds among the women.
 “Especially because this a military 
community, these are important,” Lee 
says. “It helped me a lot to have this, if I 
needed something.”
 Being military also means that Lee 
knows how to balance. “We have our 
days,” she says of her family. ”We have 
our off days. But I’m used to it. When 
my husband is gone, it gives us a goal. 
We try to get a lot done so we can tell 
Dad all we’ve done.”
 What Lee doesn’t do much of is 
pursue hobbies. A family night of hot 
wings and TV is her speed, and the BSW 
graduate jokes that she hasn’t read since 
her kids were born, other than what’s 
required for school. 
 “When my son was young, we read 
his first Harry Potter book together,”  
Lee says. “But then he said he didn’t 

Lee—continued from page 3
want to wait for me and read the next 
himself. My kids always wanted gift cards 
for book stores, and that’s great.” 
 Lee looks forward to getting an 
MSW, but admits it’s a “little step at a 
time.” A generalist, she’s leaving the 
door open to what social work might 
bring. “But I do know it’s in my heart to 
work with the less privileged,” she says. 
“I come from a rural part of the state, 
with families trying to get off welfare. 
Maybe I’ll help young and older mothers 
to find work and goals.”
 Lee has certainly found hers. “I feel 
so blessed,” she says. “I pray for my kids 
that they find something in life they like 
to do,” says Lee. 

Barbara Trainin Blank is a freelance writer 
in Harrisburg, PA.

The New Social Worker is now on Twitter! 
Follow us at:

http://www.twitter.com/newsocialworker

Have you subscribed 
yet to our FREE 

e-mail newsletter?

THE SOCIAL 
WORK 

E-NEWS
Delivered to your 

e-mailbox.

News! Jobs! Other 
interesting stuff!

To join our 26,000+ 
online subscribers, 

just go to:
www.socialworker.com

and fill out the 
subscription form 

Be a Fan of The New Social Worker on 
Facebook!
 The New Social Worker joined 
Facebook in December 2007. As of 
June 29, 2009, we have reached 3,187 
fans of our page on Facebook at http://
www.facebook.com/newsocialworker.
 Besides providing information 
about The New Social Worker magazine, 
the page has some of the features of 
a typical Facebook profile—a “wall” 
where you can exchange messages, 
a discussion board, and a place for 
photos and videos. We have uploaded 
photos of the magazine’s covers, and 
will feature social work-related videos 
on the page, such as “Social Workers—
We Can Help,” the video that social 
worker Jeffrey Natalie made during a 
recent session at the NASW Pennsyl-
vania conference. (Go to our page on 
Facebook to see it!) 

 We also list upcoming events, 
such as the online chats we are now 
co-sponsoring with the National As-
sociation of Social Workers (NASW) 
at http://www.socialworkchat.org (see 
page 28). And we send updates to 
our fans when there is something 
interesting happening!
 Are you on Facebook? Do you 
love The New Social Worker? Show us 
how much you care! Be one of our 
Facebook fans and help us reach 5,000 
(and beyond)!
 In addition, we’d like to know 
how you are using Facebook. Have you 
found it a useful tool for networking 
with social work colleagues, searching 
for a job, or fundraising for your 
agency? Write to lindagrobman@
socialworker.com and let us know.

On Our Web Site
The Social Work 

Podcast
http://www.socialworker.
com/home/menu/Social_

Work_Podcast/
 The Social Work Podcast 
provides information on all things 
social work, including direct prac-
tice, research, policy, and education. 
Join host Jonathan Singer, LCSW, as 
he explores topics that are relevant 
to social workers, whether they are 
practicing in the field, teaching in 
higher ed, formulating policy on 
Capitol Hill, or running regression 
analyses in their offices. 
 Visit http://socialworkpodcast.com 
for more information, including refer-
ences that were used in developing the 
podcasts and links to other resources.
 Please e-mail Jonathan at jona-
than@socialworkpodcast.comto let him 
know topics you are interested in. 

New Facebook address: http://www.facebook.com/newsocialworker

http://www.facebook.com/newsocialworker
http://www.socialworkchat.org
http://www.facebook.com/newsocialworker
http://www.socialworker.com/home/menu/Social)_Work_Podcast?
http://www.socialworkpodcast.com
http://www.twitter.com/newsocialworker
http://www.socialworker.com
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Twitter had me at Mumbai. For 
Thanksgiving last year, I was 
driving from Boston, MA to visit 

my family in my hometown of Buffalo, 
NY. It was very easy to be unaware of the 
Mumbai, India attacks going on halfway 
around the globe, save for the occasional 
glimpse of CNN headlines at a rest stop. 
Although I had a Twitter account at the 
time, I didn’t quite know what the big 
deal was. About the most I had done 
with Twitter up to that point was to link 
my Twitter updates to my Facebook up-
dates (using this handy Facebook applica-
tion with more than 120,000 fans and 
more than 275,000 monthly active users: 
http://tr.im/oHnj) so I wouldn’t have to 
constantly update both services. It seems 
as though there is always another new, 
hot technology tool just begging for you 
to use it, click on advertisements, and 
finally get your friends on board until 
the next new thing sprouts up. I wasn’t 
about to spend precious time learning 
yet another new technology tool only to 
discover it was “over the hill” once I had 
mastered it.
 The Mumbai attacks served as 
both an unfortunate and yet a hopeful 
example of how people can use Twitter, 
especially in a crisis. Mumbai tweeters, or 
folks using Twitter, were sending tweets, 
or Twitter messages, at an alarming 
rate. According to The New York Times, 
“At the peak of the violence, more than 
one message per second with the word 
‘Mumbai’ in it was being posted onto 
Twitter” (http://tr.im/oHwc). People were 
using Twitter to describe where gunshots 
were heard, communicate with loved 
ones, learn the fate of hostages, unwit-
tingly spread rumors and unconfirmed 

information, and post photos 
and videos of events as they 
unfolded in front of their eyes. 
 To learn even more 
about how Twitter and other 
online social media were used 
to cover the Mumbai attacks, 
check out the articles, “How 
the Internet is covering the 
Mumbai Terror Attacks” 
(http://tr.im/oHzN) or “India’s 
Mainstream and New Media 
Tell Story of Mumbai Terror 
Attacks” (http://tr.im/oI2Q). 
Suffice it to say, I was offi-

cially sold on Twitter after watching how 
it could morph into a lifeline of news, 
information, a platform for organizing, a 
space to share concern or get updates on 
loved ones, and resources. And coin-
cidentally, aren’t these all tasks social 
workers excel at when helping their 
clients?

What is Twitter? How Do I Use 
Twitter?

 Twitter is essentially a free micro-
blogging service that allows you to post 
140-character messages called tweets. 
If you are interested in setting up your 
own Twitter account, here’s a great video 
guide: http://tr.im/oIDM. Folks who are 
“following” you can see your tweets. 
Likewise, once you log in to your Twitter 
account, you can view continuously up-
dated tweets from those you are follow-
ing. 
 You can respond to someone’s 
tweets using a reply, which is public, 
or a direct message, which is private. 
To create a reply to another user, use 
the format “@username message.” This 
message will then show up in your Twit-
ter feed. To create a direct message, use 
the format “d username message.” You 
can pass along someone else’s tweet 
via a “retweet” with the format “RT @
username message.” Additionally, folks 
are increasingly using what are called 
“hashtags” to collect Twitter conversa-
tions on similar topics and make them 
more easily searchable. To create a 
hashtag for your tweet, simply put the 
“#” symbol in front of a word, like this: 
“#socialwork hey social workers I need 

tips on choosing an MSW program!” 
You can search hashtags on Twitter 
search (http://search.twitter.com/) or view 
a list of popular hashtags at Twemes 
(http://twemes.com/). To learn more about 
Twitter language, BusinessWeek magazine 
has a fun article on How to Speak Twitter 
(http://tr.im/oIVh).
 Once you have started to follow 
friends, colleagues, celebrities, report-
ers, organizations, museums, govern-
ment agencies, weather updates, police 
departments, nonprofits, and others (yes, 
all these groups and more use Twitter), 
reading tweets on Twitter starts to feel 
like being at a very large cocktail party 
where you can jump from one conversa-
tion to another just by reading your Twit-
ter feed. Think of it as a flock of birds 
twittering on and on to each other. Or as 
NPR senior news analyst Daniel Schorr 
(http://tr.im/oIJg) describes upon learning 
how to use Twitter, “I’m agape as I learn 
about how people can communicate with 
the outside world. It somehow reminds 
me...of something in ancient Greece, the 
agora, the marketplace. You come out 
and you say things at the marketplace 
and everyone can hear. And every per-
son now seems to be a network” (http://
tr.im/oIk5). 

Who is Using Twitter?

 According to the Pew Internet and 
American Life Project, “As of December 
2008, 11% of online American adults 
said they used a service like Twitter or 
another service that allowed them to 

How Tweet It Is: Social Tweeters
by Karen Zgoda, MSW, LCSWSW 2.0

Share this copy of

THE NEW SOCIAL 
WORKER

with a colleague, 
student, or classmate!

http://tr.im/oHnj
http://tr.im/oHwc
http://tr.im/oIDM
http://tr.im/oHzN
http://tr.im/oI2Q
http://search.twitter.com
http://twemes.com
http://tr.im/oIVh
http://tr.im/oIJg
http://tr.im/oIk5
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share updates of themselves or to see 
the updates of others,” up from 9% in 
November 2008 (http://tr.im/oIXh). This 
report also states that “the median age 
of a Twitter user is 31. In comparison, 
the median age of a MySpace user is 27, 
Facebook user is 26, and LinkedIn user 
is 40.” However, despite an estimated 
6 million Twitter accounts, it seems that 
“10% of Twitter users generated more 
than 90% of the content” (http://tr.im/
oJ1X). In comparison, it is estimated that 
Facebook has more than 200 million us-
ers (http://mashable.com/2009/04/28/twit-
ter-active-users/). 

Are Social Workers Using 
Twitter?

 As Twitter has become more popu-
lar, social workers are starting to tweet. 
Not all social workers, however, are sold 
on the concept.
 “Well, I can tell you, I personally 
don’t Twitter,” says part-time University 
of South Carolina MSW student Amy 
Anderson. “I’m having enough problems 
keeping up with my Facebook account, 
my work e-mail, my personal e-mail, my 
school e-mail.... I just don’t need the dis-
tractions. My Blackberry buzzes enough 
as it is!”
 A social worker in private practice 
told me, “Text messages cost me 35 cents 
each. I realize I could change my service, 
but I’m content using my phone as a 
phone and my computer for e-mail and 
Facebook.... I don’t really see much util-
ity to tweeting for a clinician.”
 Still, some social workers are learn-
ing how to harness Twitter, including 
Linda Grobman, ACSW, LSW, publish-
er/editor of The New Social Worker. She 
says, “When I first heard about Twitter, 
I didn’t really understand it, and I was 
a bit skeptical. I/The New Social Worker 
started using it on January 30, 2009, so 
I’m still relatively new at it. I have found 
that it is a really great way to get a quick 
message out about something.” She uses 
Twitter to communicate a thought that 
she wants to get out to social workers—or 
information about a new resource or a 
social work-related show that is going to 
be on TV, or something new on The New 
Social Worker’s Web site. “It’s not enough 
to warrant a mailing to my e-mail 
subscriber list, or even a blog post, but I 
want to let people know about it. That’s 
when Twitter comes in really handy,” she 
adds. “I think as more social workers join 

Twitter, it will become more useful for 
these kinds of quick announcements.”
 Karen Carnabucci, LCSW, TEP, 
a social worker in private practice, is 
experimenting with Twitter. She posts an 
affirmation of the day, which she says “is 
a good chance for me to decide what are 
my focus words for each day.”

Social (Net)working—Finding 
and Following

 How do social workers find other 
social workers on Twitter? How do they 
decide who to follow, and who is fol-
lowing them? Karen Carnabucci says, 
“I don’t have lots of followers at this 
time, but that’s all right with me. One of 
my beliefs in networking is that biggest 
isn’t always better. I’m more interested 
in reaching the people who want what I 
have, whether it is information, services, 
or other kinds of help. Through Twitter, 
I have connected with a coach in Racine 
who lives just blocks from my office. I’ve 
also learned about some interesting sites 
that I am recommending to clients or 
reading for myself.” 
 The New Social Worker publisher/edi-
tor Linda Grobman has some useful tips 
for finding social workers and other 
interesting people on Twitter:

 I have found social workers by using 
the Twitter search tool, by searching for the 
#socialwork tag, or by searching WeFollow. 
Also, I look at the “follow” lists of other social 
workers or social work organizations to see 
who they are following or who is following 
them. I tend to follow people or organizations 
that are tweeting about social work topics, 
rather than people who are tweeting more 
personal things (e.g., “I just finished watching 
House and am now going to study for my fi-
nal”), unless I know the person personally and 
really want to know their every move. But 
because I am on Twitter as The New Social 
Worker (my Twitter URL is http://twitter.
com/newsocialworker), I really use it for pro-
fessional networking.... I’ve discovered some 
interesting organizations through Twitter, and 
I think some organizations have learned about 
The New Social Worker who wouldn’t 
have otherwise.

 The National Association of Social 
Workers has joined the Twitterverse 
(see http://twitter.com/nasw), and adds 
that “most of our followers have found 
us organically or through links to the 
NASW Twitter Feed posted on http://

www.socialworkers.org. We’re also able to 
find social workers on Twitter by using 
Twitter Search (http://search.twitter.com/) 
by searching for terms like, ‘MSW,’ 
‘LCSW,’ and ‘social worker.’ ”

How Social Workers Tweet

 Some very active social tweeters 
have found innovative social work uses 
for Twitter.
 NASW began using Twitter in Janu-
ary 2009. Says NASW Web services 
staffer Ebony Jackson, “NASW is using 
Twitter to engage social workers through 
social media. We post daily on a wide 
range of topics, including advocacy ef-
forts, NASW News articles, releases from 
the NASW Press, social workers in the 
news, and new products and services. We 
also post a “Friday Question” on Twitter 
and our Facebook fan page to create 
dialogue with social workers online.” She 
adds that NASW began its Twitter feed 
with tweets sent from the White House 
by NASW Executive Director Betsy 
Clark, while she attended the signing of 
the Lily Ledbetter fair pay act on January 
29, 2009.
 Says one social work Tweeter (http://
twitter.com/monstertalk), “I use Twitter, 
often to relate articles of interest that I 
come across quickly, but I’ve definitely 
made links with other social workers, 
because I identify myself as a social work 
blogger. I have also made good use of 
http://www.wefollow.com to find other 
social workers. In fact, it has been the 
best source. I find Twitter useful as well 
to build up relationships and news with 
nonprofit organizations that are relevant 
to my work.” This tweeter continues, “I 
can’t tweet from work, though, so am 
restricted to home time! I would recom-
mend other social workers get involved 
in blogging, social networking, and 
building conversational dialogues, with 
other social workers internationally, 
but also with users of services in other 
capacities. I’ve also created virtual links 
with nurses and doctors and hopefully 
helped to spread the important work 
that is done by social workers in mental 
health services in general. The blogging 
and the tweeting have informed my prac-
tice, and, I believe, improved it.”
 An MSSW candidate at the Uni-
versity of Texas who goes by the Twitter 
name “BooBoo3000,” uses Twitter during 
her lunch breaks. “I especially like doing 
Twitter trend searches to see what others 

http://tr.im/oIXh
http://tr.im/oJ1X
http://mashable.com/2009/04/28/twitter-active-users/
http://search.twitter.com/
http://twitter.com/monstertalk
http://twitter.com/newsocialworker
http://www.wefollow.com
http://twitter.com/nasw
http://www.socialworkers.org
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Fundraising Online: Using 
the Internet to Raise 
Serious 
Money 
for Your 
Nonprofit 
Organization
by Gary M. 
Grobman and 
Gary B. Grant

a book from the publisher of 
The New Social Worker

Read about ways to raise 
funds for your nonprofit or-
ganization, using the power 
of the Internet.

Order from: 
whitehatcommunications.com/

store

Visit 
The New Social 

Worker’s 

online job & career 
center at:

SocialWorkJobBank.com

Have you subscribed yet 
to our FREE e-mail 
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The Social Work 
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News! Jobs! 
Other interesting stuff!

To join our 26,000+ 
online subscribers, 
just go to:

www.socialworker.com

Brought to you by 
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are talking about. My favorite people to 
follow are people that tweet about things 
that are informative, challenge us to take 
action, and balance those tweets with 
occasional humor and offbeat stuff. ”
 Finally, a social worker named Igna-
cio (http://twitter.com/iggyp) is trying to get 
his agency on board with Twitter:

 So being the only person under 30 that 
works at my program, I am hip to technol-
ogy and think that it is a wonderful tool to 
improve practice. I presented Twitter to my 
coworkers.... I explained it in the most sim-
plistic of language, stating that it is pretty 
much a broadcasting tool.... I mentioned how 
much easier and simplistic it is than having 
to log on to our slow computers, especially 
if we need to get information to everyone at 
once, instantly, and without having to log 
onto e-mail. We are about seven people in 
our program, most of [whom] know how 
to use text messaging. The only other 60+ 
person was a little reserved about it and was 
not at all thrilled about it. “It’s just one 
more thing we have to check.”

 Ignacio works at a private nonprofit 
child welfare agency that assists relative 
caregivers raising relative children when 
the parents are out of the homes (and/
or lives) of the children. The agency 
provides support in obtaining resources 
for legal guardianship, stability (food, 
clothes), recreation, and links them to 
other agencies for things like welfare and 
mental health services. There is an equal 
balance of home visits and office work. “I 
have been trying over the last month to 
implement Twitter at my work in order 
to link all three social workers together, 
because we are separated by geography,” 
he explains. “Twitter would be useful to 
let everyone know what they’re up to 
and make any important announcements 
that need to be made (example: Ignacio 
is at a home visit in [location]; per Super-
visor, we have a staff meeting tomorrow; 
Hey! I have this new resource).”
 However, Ignacio does see a hin-
drance to using Twitter at work: 

 The only hindrance I see to Twitter is its 
slow and crash-tastic behavior during normal 
business hours. With signing up for text mes-
saging, I have noticed...that sometimes the 
tweets I have sent to my phone get there two 
hours later. That is not effective, and with no 
Twitter/Internet applications existing for our 
simple phones, there is no way to log on to the 
Web site to update our statuses.

Social or Networking...or Both?

 So, is social networking—such as 
tweeting—a social activity, a professional 
networking tool, or perhaps both?
 The New Social Worker’s Linda Grob-
man, who uses Twitter primarily for 
making professional contacts, cautions 
new social workers to consider the im-
age that they are projecting to potential 
employers and future colleagues. But she 
concedes that “some occasional personal 
notes, even in professional networking, 
allow people to get to know each other as 
real human beings in a way that wasn’t 
possible before.” 

Keeping It In Perspective

 As Mark Morford states in his 
article, “How to Stay Relevant” (http://
tr.im/pLgc), flexibility and being open to 
the development of new ideas and tools 
are key. “I have found ‘flexibility’ to be 
the most frequent reply I give to those 
who ask me about how the hell they’re
supposed to keep up with the onslaught 
of tech whizbangery coming at them,
where to begin, and why they should 
care and just what to make of it all.... 
Flexibility. On the crudest level, it just 
means you allow the possibility that 
some of these seemingly inane devel-
opments might be beneficial and you 
should not dismiss them out of hand 
because, well, that’s where the action is.”
 As with any social networking site, 
Twitter has a way of grabbing hold of 
people and not letting go, if they let it. 
Private practice social worker Karen 
Carnabucci relates, “Although I like the 
Internet and all of its features, I have to 
keep all of this in perspective. I want to 
live a life, not just exist in front of the 
computer screen.”

Karen Zgoda, MSW, 
LCSW, is an ABD 
doctoral student at the 
Graduate School of 
Social Work at Boston 
College. Her research 
interests include the 
role of technology 
in social work, the 
effects of information 
communications 
technologies (ICTs) such as the Internet 
and e-mail, poverty and class, aging, social 
informatics, socioeconomic development, 
public policy, and community practice. 

Karen is the chief editor and founder of 
EditMyManuscript.com, providing manuscript 
editing services to students, faculty, and other 
social work professionals. Her Web site is 
http://www.karenzgoda.org. You can follow 
her on Twitter at http://twitter.com/karenzgoda.

http://twitter.com/iggyp
http://twitter.com/karenzgoda
http://www.karenzgoda.org
http://editmymanuscript.com
http://www.socialworkjobbank.com
http://tr.im/pLgc
http://www.socialworker.com
http://www.whitehatcommunications.com/store
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So, your field placement involves 
work with clients who have intellec-
tual and/or developmental disabili-

ties (ID/D, formerly mental retardation/
developmental disabilities or MR/DD).  
Perhaps you know that this population 
has enjoyed increasing levels of freedom 
and access to community living. But per-
haps you didn’t know that this increased 
exposure to community life has led to 
greater susceptibility to alcohol and 
drug problems. Substance abuse in this 
population can lead not only to increased 
social isolation after the development of 
a substance abuse problem and criminal 
justice involvement, but also to victimiza-
tion while under the influence, increased 
cognitive disability, physical impairment, 
poor impulse control, substance abuse-
related medical conditions, and the po-
tential for life-threatening cross-reactions 
with commonly-prescribed psychotropic 
medications. 
 Now, this may seem like a remote 
possibility, yet clinicians suggest that 
people with ID/D may have a greater 
susceptibility to the effects of alcohol 
and drugs than the general population. 
Substance abuse treatment providers are 
often unsure of how to treat this popula-
tion, as standard approaches may not 
be appropriate or effective. People with 
alcohol and drug problems are known to 
have the potential for higher health care 
costs and to contribute significantly to na-
tional criminal justice costs. Unchecked, 
this medical problem could cause sig-
nificant additional cost to state MR/DD 
agencies, as well as to the Medicaid and 
Medicare health insurance programs. 
 We know that nationwide, nearly 
four million people with ID/D live in 
non-institutional, community settings 
today, about 1.5% of the population. Sub-
stance abuse may not be the first thing 
we think of when considering adults 
with ID/D. Those with mild to moderate 
ID/D and alcohol and illicit drug prob-
lems constitute a marginalized and often 
poorly supported population. But in 
1995, more than 30,000 Americans with 
ID/D received services for substance 
abuse issues (Larson, Lakin, Anderson, & 
Kwak, 2001).  So, this issue might affect 
your clients! Remember, although this 

is the best estimate of substance abuse 
in this population, it is probably a low 
estimate, as it focuses on the receipt of 
services.  Additionally, the literature tells 
us that people with ID/D face significant 
barriers to identification of the problem 
in this population and that there is no sci-
entifically-based approach to treatment 
that is specifically designed for people 
with ID/D (Slayter, 2008). 
 Broad social and cultural views of 
this population may delimit the scope of 
how well, and whether, their substance 
abuse problems are addressed. Denial of 
the potential for substance abuse among 
this population may arise from stigma, 
fear, and discomfort around interact-

ing with people with ID/D or around 
addressing a substance abuse problem. 
All these hinderances may in turn limit 
access to treatment (Slayter & Steenrod, 
2009). 
 Further complicating the issue is 
the fact that the symptoms of ID/D can 
themselves mask potential substance 
abuse problems, making identification 
difficult, not only by ID/D professionals, 
but by those in the substance abuse and 
medical fields as well. Yet, once identi-
fied, practitioners are often unclear about 
best next steps (Slayter & Steenrod, 
2009).
 Substance abuse in this population 
raises difficult questions about the civil 
rights and social responsibilities related 
to the support and care of people with 
ID/D. Current frameworks upon which 
the social service system for people 
with ID/D rests emphasize self-deter-
mination and human rights, a response 
that evolved because of their historic 
marginalization (Slayter, 2007).  Sub-
stance abuse here, however, presents an 
unusual challenge to self-determination-
oriented treatment. The dignity of risk is a 

term coined by Robert Perske, a disabil-
ity activist who addressed the overpro-
tection of people with MR during the 
institutionalization era (Perske, 1972). 
Perske describes this concept as follows:
 Overprotection may appear on the 
surface to be kind, but it can be really evil. 
An oversupply can smother people emotion-
ally, squeeze the life out of their hopes and 
expectations, and strip them of their dignity.  
Overprotection can keep people from becom-
ing all they could become. Many of our best 
achievements came the hard way: We took 
risks, fell flat, suffered, picked ourselves up, 
and tried again. Sometimes we made it and 
sometimes we did not. Even so, we were given 
the chance to try. Persons with special needs 
need these chances, too. Of course, we are 
talking about prudent risks. People should 
not be expected to blindly face challenges that, 
without a doubt, will explode in their faces. 
Knowing which chances are prudent and 
which are not—this is a new skill that needs 
to be acquired. On the other hand, a risk is 
really only when it is not known beforehand 
whether a person can succeed. The real world 
is not always safe, secure, and predictable, it 
does not always say “please,” “excuse me,” or 
“I’m sorry.” Every day we face the possibil-
ity of being thrown into situations where we 
will have to risk everything.... In the past, we 
found clever ways to build avoidance of risk 
into the lives of persons living with disabili-
ties. Now we must work equally hard to help 
find the proper amount of risk these people 
have the right to take. We have learned that 
there can be healthy development in risk-tak-
ing and there can be crippling indignity in 
safety!  (Perske, 1972)
 So, ask yourself to consider these 
important questions—both as a person 
and as a social worker with a specific 
client in mind, perhaps.  Do people with 
ID/D deserve the dignity of risk when it 
comes to engaging in the abuse of alco-
hol and illicit drugs? Given that people 
with ID/D are a vulnerable population, 
how can the rights of people with ID/D 
be balanced with the responsibilities of 
the state to safeguard both their rights as 
citizens and their safety? 
 Despite these thorny questions and 
the challenges associated with identifying 
substance abuse in this population, there 
are things you can do. Start by reach-

Identifying Substance Abuse Among Clients With Intellectual 
Disabilities:  Don’t Rule It Out Before You Rule It Out!

by Elspeth M. Slayter, Ph.D.

Despite thorny questions 
and challenges associated 
with identifying substance 
abuse in this population, 
there are things you can 
do.
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ing out to colleagues “across the aisle,” 
perhaps your fellow students, who work 
in substance abuse treatment settings 
(Slayter, 2008).  For now, here is a guide 
to identifying substance abuse among 
people with ID/D. 

Frequent intoxication: Do rec-
reational activities center around 
getting and using substances, as well 
as recovering from use? 
Atypical social settings: Does 
the person’s immediate peer group 
suggest that substance abuse may be 
encouraged? Is the person reluctant 
to attend social events where sub-
stances will not be present?
Intentional heavy use: Does the 
person in question use substances 
along with prescribed medication? 
Does the person seem to use more 
than is safe?
Job problems: Has the person 
missed work or been late because of 
use of substances? Does the person 
blame his/her ID/D status for work 
problems?
Health problems: Does this person 
have medical problems that are 
aggravated by repeated substance 
use? Has this person been victimized 
while under the influence?

•

•

•

•

•

Problems with significant others: 
Has a family member or friend ex-
pressed concern about this person’s 
substance use? Have important rela-
tionships been impaired as a result 
of substance use?
Problems with authority/the 
law: Has the person been visited by 
police and/or arrested as a result of 
alcohol or drug-related offenses? 

Adapted from Owen, P. (1999)

 Remember, don’t rule out the idea 
of substance abuse—until you rule it out 
clinically!
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Elspeth M. Slayter, Ph.D., is an assistant 
professor at Salem State College School of 
Social Work who specializes in health services 
research related to people with disabilities.  
Dr. Slayter developed an interest in substance 
abuse treatment for people with intellectual 
disabilities while working as a forensic social 
worker in the Bronx, New York.

The New Social Worker teams up with National Association 
of Social Workers to offer online chats
 Connect with other social workers online! THE NEW 
SOCIAL WORKER magazine and the National Association 
of Social Workers (NASW) have teamed up with the Social 
Work Forum to bring you SocialWorkChat.org, an online 
community of social workers offering twice-weekly online 
real-time chats on a variety of topics. The chats are being 
held on Sunday and Tuesday nights at 9 p.m. Eastern Time. 

 The site offers:

An active online community of social workers
Twice weekly moderated chats on assorted social work 
topics
Categorized, monitored bulletin boards
Colleagues with whom to share ideas and feedback
A unique and accessible way of getting ongoing profes-
sional education

 Chats are on a wide variety of social work topics, and 
from time to time, we will include chats about some articles 
published in The New Social Worker!  Chats will last about an 

•
•

•
•
•

hour. Check regularly for chat topics or sign up for e-mail 
reminders.
 Registration is free! Go to http://www.socialworkchat.org to 
register and participate in the chats and other features of the 
site.

http://www.socialworkchat.org
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Do you know what they mean 
by “the brain drain”? When 
speaking of Africa, the media 

talks about the brain drain, how the most 
talented and educated people leave the 
continent.
 I beg to differ.
 Africa is full of people who are 
deeply committed to improving the lives 
of ordinary Africans.
 I returned in September from a 
whirlwind tour of the continent, meeting 
with the colleagues that I work with on 
an almost daily basis.
 I was struck by the dedication and 
sacrifice that I witnessed in my col-
leagues.
 One social worker who directs a 
women’s organization said, “Yeah, I was 
working in an AIDS orphanage. I would 
go without eating to raise the money for 
our first computer. I did the same thing 
to raise the money for a sewing machine, 
so that women would have a means to 
generate income.”
 This is what I call “brain gain.”
 Many news stories portray Africa’s 
challenges without crowing about its 
strengths. International NGOs are no-
torious for portraying the bloated belly, 
starving children with flies on their faces. 
If you read Graham Hancock’s The Lords 
of Poverty, he asserts that the emphasis on 
wars and famines is so that those interna-
tional NGOs can raise money. 
 To paint Africa as helpless just 
amplifies the American savior com-
plex; you know The Shining Knight 
on the white horse that comes charg-
ing in. This triangle of victim-rescuer-
perpetrator was studied and discussed 

by Claude Steiner and Hogie Wycoff. 
Their Transactional Analysis was well-
known in the 1970s and deserves to be 
resurrected to apply to international 
social work today.
 Why is this perspective shift so 
critical? Many Americans have an inac-
curate image of Africa. As Director of 
NGOabroad, I talk to many volunteers 
going to or coming back from other 
corners of the earth. One volunteer, 
upon returning, commented, “I had no 
idea that they had cars or regular cities in 
Africa.”
 An African colleague said to me 
about some publicity work that she was 
doing with an American: “Megan wanted 
to use the photo of the kids in their most 
torn and ragged clothes. I wanted to 
show the kids in their clean and pressed 
uniforms.”
 So what is our image of 
African orphanages? This is an 
important question, because it is 
so pertinent to social workers. 
I agree with everyone who is 
concerned by the number of 
AIDS orphans and aban-
doned street children in 
Africa. 
 How many? UNICEF 
projects that there will 
be 18-20 million AIDS 
orphans by 2010.
 That is 20 million 
too many.
 But as social workers, let 
us see what we have to build upon. Let 
us correctly assess Africa’s strengths. Let 
us not just see the problem, but the solu-
tion.

 And let us acknowledge the amaz-
ing people in Africa who are leading the 
way.
 Again, and again, and again I was 
delighted and blown away by the dedica-
tion of social workers throughout Africa. 
As I came out of the mountains back to 
Kampala, my colleague there said, “I 
have been getting text mails from your 
friend in Kenya. She figured out that you 
will not be able to meet at the Nairobi 
airport as planned. She has already got-
ten a bus. She will ride all night so that 
she can meet you here for an hour or 
two before you get on your plane.”
 That is what I mean by dedication. 
She would ride the bus for hours so we 
could talk about the ways that, together, 
we would improve the lives of the 
children in her care—AIDS orphans and 
children abandoned by alcoholic parents.
 One of the most important psycho-
logical tests that I know, that I would use 
as a psychotherapist is this:  
 
 Is the glass half full or half empty? 

 Do you see Africa’s problems or its 
hope?

Ann McLaughlin MSW is Director of 
NGOabroad: International Careers & Volun-
teering. NGOabroad (http://www.ngoabroad.
com) is a unique service that helps people 
enter or advance in international humanitar-
ian work and provides frugal, customized 
international volunteer opportunities.

Africa: A Bucket Half Empty 
or a Bucket Half Full?
by Ann McLaughlin, MSW

http://www.ngoabroad.com
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Books

Be a Book Reviewer for The New Social Worker

 The New Social Worker is expanding its book review section. If you are 
a social work practitioner, educator, or student who loves to read, let us 
know your areas of interest and send us a short sample of your writing. We 
will then consider you when we are assigning books for review in The New 
Social Worker and on our Web site. 

 Send writing sample, interest list, credentials, and contact informa-
tion to lindagrobman@socialworker.com.

Preventing Boundary Violations in Clinical 
Practice, by Thomas G. Gutheil & Archie 
Brodsky, The Guilford Press, New York, 
2008, 340 pages, $38.00.

 What if one of your clients mentions 
that a branch of her company is closing, 
and you happen to have most of your 
savings invested in the company’s stock? 
Is it unethical for you to sell your stock 
based on information given to you in a 
session? What if a client brings a gift of 
substantial value during his last session? 
What will it mean to you and to your cli-
ent if you don’t accept the gift, or if you 
do? What if a client hugs you at the end 
of a session? Are you then obligated to 
continue hugging the client at the end of 
every session?
 Preventing Boundary Violations in Clin-
ical Practice is an excellent resource that 
examines boundary concerns, like the 
ones above, exactly as they are: complex 
issues requiring substantial thought that 
are oftentimes anything but clear cut. 
Usually, we think of sexual misconduct 
when considering boundary violations, 
but every element of the therapeutic 
relationship may pose boundary issues. 
Gutheil and Brodsky contend that even 
the most well-intentioned clinicians may 
find themselves struggling with a bound-
ary concern. The authors have concep-
tualized this book as a “supervisor on a 
bookshelf,” and as with a good supervi-
sor, the reader can come looking to gain 
a broad understanding of boundaries or 
with specific questions and concerns. 
 The authors divide the book into 
three sections: Foundations, Explora-
tions, and Implications. In addition to 
detailing some of the essential principles 
of the therapeutic relationship, in Foun-
dations, the authors differentiate between 
“boundary crossings” which are unusual 
occurrences in therapy, and “boundary 
violations” where the intention of the 
therapist is not in the best interest of 
the client and/or harm is caused to the 
client. Crossings, they note, can lead to 
violations, but crossings that are ac-
knowledged and examined may actually 
serve to prevent violations. In Explora-
tions, the authors take an in-depth look 
at the many areas of the therapeutic 
relationship that can pose potential for 
boundary violations. This section covers 

a wealth of possible issues, ranging from 
how a client dresses and problems with 
payment, to sexual misconduct. The 
final section, Implications, examines the 
impact of boundary violations on clients 
and therapists, and outlines who is most 
at risk for violations. Also explored are 
common misunderstandings related to 
boundary issues and recommendations 
for prevention. 
 The genuine compassion extended 
to clinicians who face boundary issues 
and the echoed sentiment that there 
is hope and help are among the most 
successful elements of this book. The 
authors demonstrate that clinicians 
from a variety of backgrounds may find 
themselves facing complicated boundary 
issues and present a number of ways to 
work through the issues before they be-
come violations. Also very poignant are 
the vignettes, which illustrate interesting 
cases and suggest helpful dialogue that 
can be used with clients when discuss-
ing boundary concerns. The authors 
are careful to note the importance of 
context when discussing boundaries, and 
although this book is geared toward a 
clinical relationship, it could be helpful 
to social workers in a variety of settings. 
 Preventing Boundary Violations in Clin-
ical Practice is a great foundational read 
for both newer and seasoned clinicians. 
It is also a book to keep in your office to 
leaf through when you face a potential 
boundary crossing, such as noticing you 
wanted your client to stay longer than 
the allotted time, or when you are star-
ing at a gift that is sitting unopened on 
your desk. Even when you just have an 
uncomfortable “something feels weird 
here” feeling, Preventing Boundary Viola-
tions in Clinical Practice is a resource you 
can turn to for helpful suggestions and 
reassurance. 

Reviewed by Mollie Charter, MSW, graduate 
of Boston University in the spring of 2008. 
She currently lives in Denmark, which has 
afforded her the opportunity to travel much of 
Europe. She is keeping up with social work 
through volunteering for an organization for 
people with mental illness and for a multi-
cultural women’s organization, in addition to 
writing. 

The Colors of Grief: Understanding a Child’s 
Journey Through Loss From Birth to Adult-
hood, by Janis A. DiCiacco, Ph.D., Jessica 
Kingsley Publishers, London and Philadel-
phia, 2008, 171 pages(including bibliogra-
phy), $19.95.

 Since I spe-
cialize in grief 
therapy and I 
teach “Compli-
cated Mourn-
ing” around the 
country. I have 
read just about 
every grief 
book that has 
been published.  
There are 
many excellent 
books out there, 
although there are a few (or more than a 
few) that are mediocre.
 However, the book The Colors of 
Grief is top notch, in my opinion. The 
book is drawn from the latest research 
in neurology and psychology. Most of 
the grief books on children are based 
on psychology and the developmental 
process. DiCiacco illustrates the child’s 
grieving process by describing the stages 
of development ranging from preverbal 
infancy (0-2 years) to early adulthood 
(about 25 years old).

http://shop.socialworker.com/BooksGeneral-1000-B002FNL0RM-Preventing_Boundary_Violations_in_Clinical_Practice.html
http://shop.socialworker.com/BooksGeneral-1000-1843108860-The_Colors_of_Grief_Understanding_a_Childs_Journey_Through_Loss_from_Birth_to_Adulthood.html
mailto:lindagrobman@socialworker.com
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 I belong to a school of thought that 
believes when infants (preverbal) experi-
ence a life-shattering experience, they 
are somehow protected from the tragedy.  
And yet, I know that child adoption has 
much higher success when the child is 
adopted from birth to 6 months.  My 
belief was supported by the necessity 
that an infant up to the toddler stage can 
be protected from the negative experi-
ences of grief if the child is given all the 
love and caring in a stable home life. 
Additionally, the child should be given 
an age-appropriate explanation of the 
death.  DiCiacco contends that when loss 
occurs before one can speak, the experi-
ence is forever and indelibly imprinted 
in the implicit (unconscious) memory.  
In her glossary, implicit memory is 
defined as “the primary memory made 
during the first three to four years of 
life. The behavioral patterns emerging 
from learned association, often termed 
conditioning.  Implicit memory func-
tions to enhance survival because it is the 
primary source of learning and behavior, 
basically running on an unconscious 
(preverbal) level.  Dominant for prever-
bal organizations is emotional memory, 
sensory-motor memory, visceral memory 
and procedural memory.”  This was such 
an eye-opener for me!
 DiCiacco discusses in great detail 
the different stages of development
and how children progress through 
these stages, which can lead to cognitive, 
emotional, and social difficulties. She 
also explains the connection between be-
reavement, attachment issues, and social 
dysfunction.  DiCiacco introduces each 
developmental stage (birth to toddler, 
age 0-2; toddler through early childhood, 
age 2-6; middle childhood, age 6-10; 
early adolescence, age 11-15; middle 
adolescence, age 15-17; late adolescence, 
age 17 to mid-twenties) with case histo-
ries and useful checklists of cognitive, 
emotional, and physical considerations.
 DiCiacco also connects grief experi-
ences to other losses, not just death.  Ad-
ditionally, the author also suggests easy-
to-use activities for intervention at each 
stage, including but not limited to infant 
massage, aromatherapy, and storytelling.
 This is an excellent book for parents 
and professionals working with or caring 
for infants, children, or young adults who 
have experienced loss. The way children 
deal with these feelings has a lasting 
impact on their life as they grow.

Reviewed by Mila Ruiz Tecala, LICSW, 
DCSW, a widely recognized international 
authority on counseling people who have 
experienced a personal loss. Tecala is a clinical 
social worker in private practice in the Wash-
ington, DC area.

Walk with Us: Triplet Boys, Their Teen 
Parents, and Two White Women Who Tagged 
Along, by Elizabeth K. Gordon, Crandall, 
Dostie, & Douglass Books, Inc., Roselle, NJ, 
2007, 311 pages, $19.95.

 “I was waking up to my membership 
in the dominant majority; I was hearing 
a call to change 
and to work 
for change.”  
Elizabeth K. 
Gordon’s quote 
from the intro-
duction to her 
book provides 
insight into her 
journey as a 
white, Quaker, 
lesbian living in 
North Philadel-
phia who opens 
her home to a 
15-year-old Muslim, African American 
girl, Tahija, who is pregnant with triplets.  
In her story, Elizabeth, known as Kath-
ryn in the book, examines her “member-
ship in a dominant majority” as she helps 
Tahija, her boyfriend Lamarr, and the 
babies. As a self-identified Reparationist, 
she is motivated to repair the damage of 
racial hatred and sees helping the teenag-
ers as a way to do so. In her book, the 
reader is witness to how the author’s self-
awareness and motivation influences her 
decisions and relationships, especially 
with Tahija and eventually the triplets.  
She bravely shares her insights and inner 
struggles as she strives to create a better 
life for this young family.
 Although her self-awareness is her 
strength, Kathryn’s motivation to work 
for change seems to hinder her relation-
ship with Tahija. To her, providing a 
better life for Tahija and the children is 
an opportunity for her to address racial 
injustices.  By approaching their relation-
ship in this manner, Kathryn finds dif-
ficulty developing a trusting relationship 
with Tahija; setting boundaries, defined 
roles, and clear expectations; and creat-
ing a mutual understanding between 
them. Eventually, Kathryn alienates and 

undermines Tahija and Lamarr’s role as 
parents, and Kathryn finds herself unable 
to help the babies and fulfill her own 
needs.
 This, however, puts Kathryn on a 
road to self-discovery.  She starts to see 
how her reparationist views are a mask 
for the shame she feels for racial injus-
tices created by the dominant culture to 
which she belongs.   Also, she concludes 
that she practices a form of racism by us-
ing people, such as Tahija, as a “subcon-
scious drive to redeem” herself.  At the 
end of her story, she is able to reconcile 
her relationship with Tahija and Lamarr 
as she better understands the true mean-
ing of the words “walk with us” and 
accepts that the triplets would have been 
better helped if she had not allowed her 
personal motivations to take priority.  
 Kathryn’s examination of herself as 
part of a dominant majority or privileged 
group is an excellent example of the 
process social workers should undergo to 
ensure that they are respecting a client’s 
right to self determination.  Also, the 
story shows how one’s personal desires 
can hinder a helping relationship, similar 
to that of a social worker to a client.  
Kathryn’s desire to right the wrongs of 
her dominant culture is her motivation 
to help Tahija and the babies, and she 
decides for herself the best parenting ap-
proach, one that is opposite of Tahija and 
Lamarr’s.  Kathryn continually pushes 
her wishes on the teenage couple, which 
results in the opposite effect of what 
Kathryn fights against, an assertion of her 
power. 
 I would recommend this book to 
any social worker, student, and educa-
tor.  The topics covered in Kathryn’s 
story are important for discussion and 
self-exploration. For social work students, 
it is an example of how our motiva-
tions for entering the profession and 
our personal values may impede our 
relationships with clients.  For seasoned 
social workers, it is a reminder of the 
need for continued self exploration, so 
we can continue to be effective in our 
roles.  Educators will find the story useful 
in starting discussions around cultural 
competency, communication, and social 
work ethics.  Important discussion ques-
tions can be found on the book’s Web 
site at http://www.walkwithus.info.

Reviewed by Wendy Calimag, MSW, Senior 
Director of Community Programs, Girls 
Incorporated of Alameda County.

http://shop.socialworker.com/BooksGeneral-1000-1934390305-Walk_with_Us_Triplet_Boys_Their_Teen_Parents_Two_White_Women_Who_Tagged_Along.html
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HTTP://SOCIALWORKEXAM.COM 
Social Work Exam Prep Review. Prepare right on the 
Internet!! Multiple choice exam banks, Timed Questions, 
Secrets to Passing, DSM-IV Terms, Notables, all Online 
and Interactive. Reveal strengths and weaknesses so 
you can map your study strategy. Check out our FREE 
QUESTION SAMPLER!! 
Licensure Exams, Inc.
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JOB SEEKERS: 
search our jobs database
e-mail jobs to yourself or to a friend
receive job listings by e-mail
apply for jobs directly from the 
SocialWorkJobBank site
post your confidential résumé
visit our Online Career Center

EMPLOYERS: 
post your job openings
receive online applications from job seekers
search our résumé database
check for our monthly special discounts
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Find your next job at

THE NEW SOCIAL WORKER’s full-featured, interactive online job board

REGISTER TODAY! 
All Job Seeker services are FREE at www.socialworkjobbank.com!

From THE NEW SOCIAL WORKER

The Field Placement Survival 
Guide

Volume 2 of the “Best of THE 
NEW SOCIAL WORKER” 
series. Field placement is one of 
the most exciting and exhilarat-
ing parts of a formal social work 
education. It is also one of the 
most challenging. This collec-
tion addresses the multitude of 
issues that social work students 
in field placement encounter. 
This book brings together in 
one volume the best field place-
ment articles from THE NEW SOCIAL WORKER. 
Packed with practical, essential information for every 
student in field placement!

ISBN: 1-929109-10-5, 2002, $21.95 plus shipping, 
253 pages. 

See order form on inside front cover of this magazine, or 
order online at http://www.whitehatcommunications.
com/store

SocialWorkJobBank.com—

visit today!

Social Work Employers
Publishers
Schools

Continuing Education Providers

Please contact Linda Grobman for information on 
advertising in our publications. 

Job listings can be advertised on our Web site (So-
cialWorkJobBank.com) and in our e-mail newslet-
ter, The Social Work E-News. 

Ask about banner advertising on our Web sites! 

Contact: 
linda.grobman@paonline.com

http://socialworkexam.com
mailto:linda.grobman@paonline.com
http://www.whitehatcommunications.com/store
http://www.socialworkjobbank.com


From the publishers of THE NEW SOCIAL WORKER®
DAYS IN THE LIVES OF SOCIAL WORKERS 
54 Professionals Tell “Real-Life” Stories From Social Work Practice
3rd Edition

Spend a day with 54 professional social workers, each in a different setting. Take a look at the ups and downs 
and ins and outs of their real-life days in the “trenches” of social work practice.

Each chapter presents a first person look at social work practice, with the following areas represented: 
health care, HIV/AIDS, schools, children/youth/families, disabilities, mental health, substance abuse, private 
practice, criminal justice, older adults and the end of life, management, veterans and the military, higher edu-
cation, international social work, and working in communities.

This book is the ultimate guide to social work careers. Whether you are  a social work student, an expe-
rienced professional wishing to make a change in career direction, or just thinking about going into the 
field, you will learn valuable lessons from the experiences described in DAYS IN THE LIVES OF SOCIAL 
WORKERS.

The third edition contains six new chapters, expanding the sections on international social work, health care social work, older adults, and chil-
dren/youth/families. The chapter on disaster mental health has been updated to include content on the writer’s experiences related to 9/11. 

Edited by Linda May Grobman, ACSW, LSW
Founder, publisher, and editor of THE NEW SOCIAL WORKER.

ISBN: 1-929109-15-6 2005    Price: $19.95     410 pages   Shipping/Handling: add $8.00/first book, $1.50/each additional book in U.S.
Canadian orders: add $12.00/book. Other orders: contact us. If ordering from Pennsylvania, add 6% sales tax.

Send order form and payment to:
WHITE HAT COMMUNICATIONS, P.O. Box 5390

Harrisburg, PA 17110-0390
Telephone  orders (MC , Visa, Amex, Discover): 

717-238-3787     Fax: 717-238-2090   
Online orders: http://www.socialworker.com

Please send ___ copies of DAYS IN THE LIVES OF SOCIAL WORKERS, ____ 
copies of MORE DAYS IN THE LIVES OF SOCIAL WORKERS, _____ copies of DAYS 
IN THE LIVES OF GERONTOLOGICAL SOCIAL WORKERS (see page 7.)
Enclosed is a check for $______ made payable to “White Hat Communica-
tions.”  
I want to pay with my:   MC   Visa   American Express    Discover

Card #  _____________________________________________________

Expiration Date _______________________________________________

VISA/MC/Discover: 3-digit # on back ____  AMEX: 4-digit # on front ____

Name as it appears on card _____________________________________

Signature ____________________________________________________

NAME ______________________________________________________

ADDRESS ___________________________________________________

ADDRESS ___________________________________________________

CITY/STATE/ZIP ______________________________________________

TELEPHONE NUMBER ________________________________________
Billing address for card (if different) ___________________________

             DAYS IN THE LIVES OF SOCIAL WORKERS
35 “Real-Life” Stories of Advocacy, Outreach, 

and Other Intriguing Roles in Social Work Practice
Linda May Grobman, ACSW, LSW, Editor

More

Using the same first-person narrative format as the popular DAYS IN THE LIVES OF SOCIAL WORKERS, this new 
volume allows the reader to spend a day with 35 professional social workers, each in a different setting. In this 
book, the editor provides more of a focus on macro social work roles than in the first, although this volume 
also includes “micro”-level stories, and illustrates ways in which social workers combine macro, mezzo, and 
micro level work in their everyday practice.

 The macro roles presented in 
MORE DAYS IN THE LIVES OF SOCIAL 
WORKERS fall into several categories. 
They include political advocacy, com-
munity organizing, management/admin-
istration, program development, training 
and consultation, working in national organizations, higher education, 
research, and funding.
 Additional roles presented include several specialized roles and innova-
tive fields of practice, including social work in the court system, domestic 
violence, employment and hunger, various therapeutic roles, and faith-based 
settings.
 Each chapter includes “Think About It” discussion questions. Biblio-
graphic references and additional resources for students and other readers 
can be found in the appendices.
 This easy-to-read, hard-to-put-down book will make a welcome supple-
ment to the theory found in your course’s textbook. Find out how social 
work managers and practitioners put theory into practice on a day-to-day 
basis!

ISBN: 1-929109-16-4  Publication Date: 2005  $16.95
Shipping: add $8.00/first book, $1.50/each additional book in U.S.
Canadian orders: add $12.00/book  Other orders outside the U.S.: contact us. 
If ordering from Pennsylvania, add 6% sales tax.

For more information about books in the Days in the Lives of Social Workers series, see http://www.daysinthelivesofsocialworkers.com

http://www.socialworker.com
http://www.daysinthelivesofsocialworkers.com


THE NEW SOCIAL WORKER® 
Continuing Education Program

Keep up with your profession (and get credit for it)
with THE NEW SOCIAL WORKER.

We have partnered with CEU4U.com to provide online testing, so you can receive 
continuing education credit for reading your favorite magazine.

Continuing education credit is available 
for reading this issue* of THE NEW SOCIAL WORKER.

It’s as easy as 1-2-3.
Read the articles in this issue of THE NEW SOCIAL WORKER magazine. 
Go to http://www.ceu4u.com/tnsw and register/pay the fee for the course that corresponds 
with this issue. (After you get to the site, click on “Social Work,” and then find the course under 
“The New Social Worker Magazine.”) You will automatically receive a 15% discount for this 
and all courses that you register for through this link.
Take the post-test and print out your certificate. 

*Note: If this issue is not yet listed in the available courses, please check again later. CE credit is usually available within a few 
weeks of the publication of each issue.

The courses are approved by the Association of Social Work Boards (ASWB). Please see 
the CEU4U.com site (http://www.ceu4u.com/tnsw—look under course info/accredita-
tions) or contact your state social work licensing board to find out if the credits are ap-
proved in your state.

In addition to courses based on THE NEW SOCIAL WORKER magazine, CEU4U.com 
offers a wide variety of courses that are approved for social work continuing education 

credit. Go to http://www.ceu4u.com/tnsw and browse through the social work section, and receive a 
15% discount.

If you would like to continue reading THE NEW SOCIAL WORKER, we can remind you when each 
new issue is available. Just go to the subscription page on SocialWorker.com and sign up to receive 
free e-mail reminders and tables of contents for each quarterly issue. This way, you will be sure not to 
miss out on any of our great articles! 

LINKS:
To subscribe to THE NEW SOCIAL WORKER (free):
http://www.socialworker.com/home/menu/Subscribe/

To get continuing education credit:
http://www.ceu4u.com/tnsw  (The New Social Worker readers receive 15% discount on all courses 
when using this link.)

1.
2.

3.

IMPORTANT: New Ways to Subscribe
 The New Social Worker is now available in electronic format only. It is available in PDF format, free of charge, via our Web site at 
http://www.socialworker.com, so you can download it or view it online. It is in full color, and you can save it on your computer for future refer-
ence. It is still published on a quarterly basis. You can still subscribe in several ways:

Subscribe to receive a free e-mail notification each time The New Social Worker is published and ready for download (quarterly).
Subscribe to receive our free Social Work E-News, an electronic newsletter that is sent monthly to more than 26,000 subscribers.
You can subscribe to receive notifications of our free online Journal of Social Work Values and Ethics. 

Go to http://www.socialworker.com/home/menu/Subscribe/ to subscribe to The New Social Worker notifications and the Social Work E-News. Go 
to http://www.socialworker.com/jswve to subscribe to the Journal of Social Work Values and Ethics.

1.
2.
3.

http://www.ceu4u.com/tnsw
http://www.ceu4u.com/tnsw
http://www.ceu4u.com/tnsw
http://www.socialworker.com/home/menu/Subscribe/
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