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“what every new social worker needs to know;” and news of unusual, creative, or 
nontraditional social work.
 Feature articles run 1,500-2,000 words in length. News articles are typically 
100-150 words. Our style is conversational, practical, and educational. Write as if 
you are having a conversation with a student or colleague. What do you want him 
or her to know about the topic? What would you want to know? Use examples.
 The best articles have a specific focus. If you are writing an ethics article, 
focus on a particular aspect of ethics. For example, analyze a specific portion of the 
NASW Code of Ethics (including examples), or talk about ethical issues unique to a 
particular practice setting. When possible, include one or two resources at the end 
of your article—books, additional reading materials, and/or websites.
 We also want photos of social workers and social work students “in action” for 
our cover, and photos to accompany your news articles!
 Send submissions to lindagrobman@socialworker.com.

Publisher’s Thoughts
Dear Reader,
 Welcome to our summer issue! A couple of weeks 
ago, I was at the National Association of Social Workers 
national conference in Washington, DC. The sessions 
I attended were very stimulating, and it was awesome 
to catch up with colleagues and meet new ones. If you 
have not attended a face-to-face social work conference, I 
recommend that you do so. 
 I want to congratulate Jonathan Singer and Sean 
Erreger for receiving the 2016 NASW Media Award for 
their article in The New Social Worker, “Let’s Talk About 
Suicide—#LanguageMatters.” If you missed it, please 
find it on our website to learn some important information about talking about 
suicide.
 HOT OFF THE PRESS! We just published our new book, The A-to-Z 
Self-Care Handbook for Social Workers and Other Helping Professionals, edited by 
Erlene Grise-Owens, Justin “Jay” Miller, and Mindy Eaves. The book has been 
out for two weeks, and from the initial response, I can tell that people are hungry 
for some help in helping themselves. This is such an important topic, and we 
want every social worker and social work agency to make a commitment to it. 
With the difficult jobs social workers have, combined with the daily stressors of 
personal life and society, we cannot afford to “skip” self-care for ourselves and in 
our organizations. See pages 21 and 31 for more details about the book and how 
to participate in our Self-Care Summer Project.
 Now, on to this issue! We have several articles on themes related to job 
satisfaction and success. Allan Barsky looks at ethical obligations when work-
ing with collaterals. Valerie Arendt provides tips on work relationships. Elisa 
Kawam and Marcos Martinez introduce readers to trauma informed care and 
incorporating it into micro and macro practice. Mercedes Samudio shares with 
us some secrets of using Periscope and Facebook Live to educate and connect 
with our communities. Lisa Bundrick has written a handy glossary of school 
terms. There are book reviews and much more.
 To subscribe to THE NEW SOCIAL WORKER’s Social Work E-News and 
notifications of new issues of the magazine, go to the “Subscribe” link on our 
website at http://www.socialworker.com. (It’s free!)
 Until next time—happy reading!
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Rosie Bryant
by Barbara Trainin Blank

 Rosie Bryant was 
“super-nervous” when 
she stood to give her 
college commence-
ment address at Indiana 
University—Purdue 
University Indianapo-
lis. She was the invited 
student speaker for the 
university’s main com-
mencement ceremony 
on May 14, and between 
graduates and guests, 
some 20,000 people 
were in attendance. Also 
addressing the audience 
was the CEO of Eli Lilly 
and Company, John C. 
Lechleiter.
 Once Bryant 
began to speak, how-
ever, she felt a surge of 
self-confidence. “My 
story is a story many 
people knew,” she says. 
On campus, Bryant 
is known as a stellar 
student and leader, nom-
inated for the IUPUI 
Top 100 and Rising Star 
Award. 
 She has consistently 
made the Dean’s List 
and has been a member 
of the BSW Student As-
sociation, the Phi Alpha 
Honor Society, and 
Students for Fair Wages.
Bryant received the 
prestigious and very 
competitive Masara-
chia Scholars Program 
Award, paid for her 
BSW degree. 
 Her “story” might 
have had a different 
ending. The 33-year-
old became a teen 
mother twice—once at 
15, and again at 18—and 
dropped out of high 
school. 
 “School was impor-
tant to me, but I was 
immature,” she recalls. 
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Bryant received help from a supportive 
mother and encouragement from the 
father of her children—who remains a 
“rock and close friend.” (Her two elder 
children are now 18 and 15; she also 
has a 9-year-old.)
 Eventually, Bryant made it to col-
lege, which no one else in her family 
had done. Her oldest son just started at 
Purdue University.
 In the beginning, things didn’t go 
smoothly academically. “I’d take classes 
and drop them,” Bryant recalls. “But 
once I started passing them, I began to 
gain confidence and took more courses. 
It was, wow.”
 She was also disappointed that de-
spite getting all A’s and high grades on 
the entrance exam for nursing—her first 
career goal—Bryant wasn’t admitted. 
But a career counselor on campus 
steered Bryant toward social work. At 
first the idea didn’t thrill her—in part 
because social work isn’t high paying. 
But after Bryant explored it more and 
shadowed a hospital social worker, 
her interest grew. It was a strange 
coincidence that the social worker she 
shadowed worked in the breast cancer 
department. Bryant’s mother had just 
been diagnosed. 
 The MSW student’s very first 
policy class further cemented her career 
decision. When the professor showed 
a video about women’s suffrage, she 
found it “life-changing,” illustrating 
“what to do to change a system that op-
presses people.”
 Her social work internship at Jobs 
for Justice, an organization that focuses 
on seeking economic along with social 
justice, further solidified her choice.
“I gained leadership skills that I didn’t 
know were in me,” Bryant says. “The 
executive director left shortly after I 
came, and I acted as executive direc-
tor.” Bryant is also a Program Assistant 
for IUPUI, maintaining and updating 
web and social media sites. 
 Although her mother passed away 
in December at 53, she continues to 
inspire Bryant. “My mom was very 
strong,” she says. “When she was sick 
in the hospital, the doctor told her 
she was going to die. I started to cry. 

My mother said to the doctor, ‘Don’t 
say anymore. She can’t handle it.’ Up 
to the end, she was still my mom. I 
admired that. She fought so hard to 
survive.” 
 With family, school, and work ob-
ligations, Bryant has little time for fully 
developed interests or hobbies. “I’m a 
boring person,” she says, although no 
one else would think that of the lively 
MSW student. 
 She does like to watch movies, go 
to the park with her youngest child, 
and exercise. “I enjoy walking and 
jogging and just plain laughing,” Bryant 
says.
 She volunteers with the Sierra 
Club, the nation’s largest grassroots en-
vironmental organization. Previously, 
she was a volunteer with the Boys and 
Girls Club.
 In every aspect of life, Bryant 
impresses. Allison Luthe, managing 
director of the Martin Luther King 
Community Center in Indianapolis, 
met Bryant when she was looking into 
the possibility of doing her social work 
practicum at Jobs for Justice—Luthe 
was the field supervisor there. Luthe 
is also on the board of the Masarachia 
Scholarship program. 
 “Rosie is a great motivator and has 
done a great job of meshing her social 
work education with her life experi-

Rosie Bryant

Bryant—continued on page 10
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The first standard in the NASW 
Code of Ethics (2008) advises 
social workers that their primary 

ethical obligation is to their clients. 
Unfortunately, the Code is silent on 
what obligations, if any, social workers 
owe to clients’ family members, friends, 
and other collaterals who may be 
brought into the helping process. The 
Code devotes entire sections on obliga-
tions to co-workers, employers, the 
profession, and society. Does the Code’s 
silence on collaterals mean that there 
are no obligations to them? The Code is 
not intended to limit ethical obligations, 
but to provide guidance on standards to 
consider (Reamer, 2013).  
 The Code’s drafters knew that not 
all ethical questions would be covered 
by the specific standards enunciated in 
the Code. The preamble suggests social 
workers should also use the profession’s 
values and principles to guide ethical 
decision-making. The preamble states, 
“Social workers’ decisions...should be 
consistent with the spirit as well as the 
letter of this Code.” Accordingly, social 
workers may use the spirit, values, and 
principles enunciated in the Code to 
inform their ethical choices when social 
workers are interacting with collaterals 
(Beauchamp & Childress, 2012; Dol-
goff, Loewenberg, & Harrington, 2012). 
Further, as virtue ethics suggest, the 
ethical obligation of social workers to 
act as competent, caring professionals 
exists regardless of whether a particu-
lar situation is covered by the Code of 
Ethics (Cohen & Cohen, 1999; Tjeltveit, 
2004).

Elmer and His Wife
 Consider a social worker, Sly, 
who is helping an older client, Elmer, 
cope with traumatic brain injury (TBI). 
During the second session, Sly suggests 
that Elmer bring his wife, Wendy, to 
the next session so he can help educate 
her about the nature and effects of TBI. 

Social Work With Client 
Friends and Family: 

Avoiding Collateral Damage
by Allan Barsky, J.D., MSW, Ph.D.

Elmer agrees. When Sly 
meets Wendy, he welcomes 
her with a kiss. He thanks 
her for coming to support Elmer. Sly 
asks about the stress she is experiencing 
in having to cope with Elmer’s TBI-
related personality changes. 
 On first glance, you might think 
that Sly has breached ethical standards 
related to sexual boundaries (S. 1.09) or 
physical boundaries (S. 1.10) by kissing 
Wendy. Further, you might think Sly 
has breached her right to informed 
consent (S. 1.03) by inviting her to 
learn about TBI but then interrogat-
ing her with questions to evaluate how 
she is handling stress. You might also 
consider whether he violated Standard 
1.07 on confidentiality, because he did 
not explain the nature of confidentiality 
and its exceptions. Remember, howev-
er, that each of these standards refers to 
obligations to clients. Wendy is a collat-
eral, not a client. Accordingly, Wendy 
would not have standing to complain to 
the NASW that Sly has violated these 
provisions of the NASW Code. 
 Still, the principles behind these 
standards should apply. In terms of the 
standards on maintaining appropri-
ate physical and sexual boundaries, 
for instance, social workers believe in 
the principle of respect for the dignity 
and worth of all people. For Sly to kiss 
Wendy during a session, he may be 
demonstrating disrespect to Wendy 
(as well as Elmer). He may also be 
exploiting a vulnerable person. Wendy 
may feel that she has to tolerate Sly’s 
advances to ensure that her husband 
receives services from Sly. 
 With regard to informed consent, 
although Wendy cannot claim that Sly 
violated Standard 1.03, he did violate 
the spirit of this section. Even though 
she is not a client, does she not deserve 
to know why she has been asked to 
participate in the session? She thought 
she was coming to learn about her hus-

Ethics Alive!

band’s TBI, but now she is being asked 
very personal questions. 
 Likewise, although Wendy does 
not have a right to confidentiality under 
Standard 1.07, wouldn’t it be respectful 
for Sly to explain the nature of confi-
dentiality to her? Wouldn’t it be unethi-
cal for Sly to share information with the 
public about Wendy, even though the 
Code is silent on the ethical obligations 
to collaterals?

Ross and Friends
 Now, consider a situation in which 
five friends hire a social worker to 
assist with an addictions intervention. 
The friends are concerned that Ross 
has a problem with alcohol. The social 
worker designs and facilitates a meeting 
in which they confront Ross about his 
condition. The worker counsels the 
friends to inform Ross that unless he 
agrees to treatment right away, they 
will withdraw their friendship and sup-
port. 
 In this situation, the friends may 
be viewed as the clients, because they 
sought the services. Ross has not asked 
for or agreed to help, so he is not a 
client. During the meeting, what ethical 
obligations, if any, does the worker 
have toward Ross? 
 As with the prior case, one could 
argue that Ross (as a collateral) still 
has a right to be informed about why 
he has been invited to the meeting. 
One could also argue that although the 
worker’s primary obligations are to the 
friends, the worker should not ignore 
Ross’s wishes and well-being. 
 Interventions designed to confront 
people about their addictions can be 
risky. Although the intent is to motivate 
the person to accept treatment, the per-
son might reject treatment and suffer fur-
ther. For instance, Ross might become 
depressed and suicidal. In addition to 
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being treated with respect, isn’t Ross 
also entitled to professionally competent 
practice from the worker (S. 1.04)? Once 
again, even though the NASW Code is 
silent about obligations toward collater-
als, the general principle of professional 
competence should apply. 

Veronique, the Case Aide, 
and the Social Worker
 Finally, consider a situation involv-
ing two practitioners and one client. 
Cassidy, a case aide, refers Veronique 
to Sharon, a licensed clinical social 
worker who specializes in the treatment 
of eating disorders. Cassidy, Veronique, 
and Sharon have a joint session so Cas-
sidy can help Veronique explain her 
situation to Sharon. Later, Veronique 
refuses to pay Cassidy for her services, 
claiming that she “did nothing” to help 
her. Cassidy’s agency initiates a lawsuit 
to recover unpaid fees. As part of this 
lawsuit, Cassidy’s attorney subpoenas 
Sharon’s client records to help prove 
her case. 
 Assume that because Sharon is a 
licensed mental health professional, 
state laws grant privilege to her con-
fidential work with clients. However, 
Cassidy is not a licensed professional 
and she may be able to share client 
information in the court case. The 
question arises: should Cassidy be 
allowed to use Sharon’s client records 
in a court proceeding? Unfortunately, 
the NASW’s section on confidentiality 
(S. 1.07) does not directly address this 
situation. Under S. 1.07, Sharon should 
try to protect her client’s confidentiality 
as much as possible; however, does she 
have any obligation to support a co-
professional who has not been paid for 
services rendered? How should Sharon 
balance her obligations to Cassidy and 
Veronique?

Collateral Agreements
 In the absence of laws or ethical 
standards that speak to particular issues, 
it is helpful for social workers to have 
agency policies and contracts that fill 
these gaps. For instance, before Sharon 
agrees to meet with Cassidy and Vero-
nique, Sharon should ensure they have 
an agreement regarding what the meet-
ing is about, what information will be 
shared, and how that information may 
be used. Similarly, the social workers 
in the first two cases could have used 
contracts to engage the collaterals in 

informed consent processes. Although 
informed consent and contracts have 
traditionally been used with clients, 
they can also be used with collaterals 
to clarify expectations, to pre-empt 
conflicts, and to provide clients, col-
laterals, and social workers with legal 
safeguards. Service contracts with 
collaterals could be used to explain and 
address the following concerns:

•	 the	role(s)	of	social	worker
•	 the social worker’s primary com-

mitment to the client
•	 the social worker’s secondary com-

mitments to the collateral (e.g., to 
be treated with respect, access to 
certain types of information)

•	 the role(s) of collateral
•	 informed consent (the nature of 

the collateral’s involvement, as 
well as the benefits and risks to the 
collateral)

•	 fees (who is responsible for the fees 
and how they will be paid)

•	 confidentiality (what informa-
tion will or may be shared by the 
worker with the collateral, the 
client, and others; whether the col-
lateral is also agreeing to maintain 
confidentiality; exceptions to confi-
dentiality (e.g., duty to report child 
abuse or to protect people from 
serious crime); processes that will 
be used if issues arise regarding 
confidentiality and its exceptions)

•	 records (who owns the documen-
tation, what are the collateral’s 
limitations on access to the client’s 
records, and whether records may 
be subpoenaed under certain situ-
ations).

 In practice, there are many times 
when social workers deal with col-
laterals without having explicit agree-
ments dealing with these issues. Some 
workers and agencies may believe that 
it is not practical or necessary to have 
agreements with collaterals. Consider, 
for instance, the time it would take 
to go through the terms of a service 
agreement with each and every family 
member, friend, or associate that a 
social worker contacted. In some situ-
ations, the involvement of a collateral 
is relatively minor, and the risks of not 
having an explicit collateral contract 
are not very high. In other situations, 
however, collateral contracts could be 
vital.

 Given that social work values the 
importance of social relationships and 
supports collaboration among clients, 
family, friends, and other supports, 
workers should at least consider their 
ethical obligations toward collaterals. 
Even though the worker’s primary 
obligations are toward clients, the core 
values and principles of social work 
may be applied to guide interactions 
with all people involved in the helping 
process.
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In the Field

Congratulations! You just 
got approval for your field 
practicum. Your enthusiasm and 

energy to finally experience the “hands-
on” piece of your degree is as high as 
your own imagination. Recognizing the 
purpose of each step you go through 
during your internship is important. 
You are there to learn, so make the 
most of every situation by having a 
take-away, be it positive or negative. 
You will experience both, so be 
prepared, and always remember why 
you accepted this specific practicum 
in the first place. Here are my top five 
keys for success in field placement.

1. Set goals with your 
supervisor.

 This allows both of you to 
understand each other’s expectations. 
When you sit down with your 
supervisor, you must share what your 
goals are and what you expect to learn 
from this specific practicum. Based on 
your expectations, your supervisor will 
also discuss expectations, explaining 
the tasks you will undertake and 
activities you will participate in that will 
give you that opportunity to achieve 
your personal goals.  
 For example, you accepted 
an internship with an agency that 
resettles refugees, and you share with 
your supervisor that your goal is to 
directly work with at least two to three 
individuals or families from different 
cultural backgrounds by the end of 
your placement. Your supervisor might 
either decide to have you shadow two 

cultural groups during assessments and 
then assign you a third one that you 
will do on your own using the skills 
you have learned, or may ask you to 
shadow a few clients from one specific 
culture, and then based on how ready 
or competent you feel, you might be 
assigned clients from two different 
cultures. That is why it is important to 
clarify your goals from the beginning.

2. Complete your learning 
contract.

 Your learning contract is a 
guideline to help you achieve your 

professional goals and 
competencies. Use the goals 
you set with your supervisor, 
and critically determine 
how they will fit in your 
learning contract. For each 
goal, what tasks are you 
expected to accomplish, and 
what practice behavior(s) 
will be demonstrated? Your 
supervisor knows about your 
learning contract, so make 
sure you ask how you will 
meet your competencies if 

you are unsure of which activities or 
tasks fit for each one. Ask questions to 
understand. 
 For example, you are required 
to advocate for your clients’ needs, 
and you do not understand how. First 
you could approach this in a couple 
of ways. You can ask your supervisor 
how public policy affects the work/
services and the kind of advocacy the 
agency engages in to effect legislation 
if any. Second, you can read through 
the organizational policy manual 
to understand how the services are 
provided and identify any gaps, come 
up with suggestions, and professionally 
discuss your findings during 
supervision. 
 Remember, you are simply making 
suggestions that your supervisor might 
choose to consider or not. Do your 
research before presenting the facts, to 
give your suggestions a better chance of 
being considered.

3. Use agency orientation 
to become familiar with 
surroundings.

 Orientation is that exciting day 
when you are given a tour of the 
agency! You get to see your assigned 
space for work; meet your soon-to-be 
co-workers; and find out who to contact 
if you encounter computer issues, 
have trouble with the phone, or need 
supplies. It sounds fun but, at the same 
time, can be extremely overwhelming. 
How are you to remember all these 
things? Well, you will not remember 
every person you were introduced to in 
the office that day, and your supervisor 
doesn’t expect you to remember 
everything. Your supervisor is only 
making you aware, hence orienting 
you, so you are familiar with your 
surroundings. When the time comes 
and you need something, you can ask. 
So, ask questions simply because you 
are there to learn. 
 For example, you have a list 
of agencies to call on the phone to 
invite them to a community event, 
but when you start dialing the first 
number, you get an error. You try the 
second number, and you get the same 
message. You must be thinking, “Oh 
my, they will think I am not even 
able to make a phone call.” All you 
must remember is that none of the 
employees knew everything before 
they started working, either.  Simply 
ask and seek clarification when you 
are unsure. 

4. Establish yourself as a 
professional, both onsite 
and offsite.

 There is a high chance that your 
supervisor will invite you to go along 
for a home visit, attend a community 
meeting, or shadow during a client’s 
appointment in the office. Regardless, 
in every opportunity, go with an 
open mind, and you will learn a great 
deal. While out there, remember to 
introduce yourself as a social work 

5 Keys to Success in Your 
Social Work Field Placement 

by Genevieve Sabala, MSW, LLMSW, MPA
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intern or student, and act as one. There 
are lots of other interns, and co-workers 
in the office may not have been there 
during your orientation. When you 
introduce yourself in this way, you 
will be treated as a fellow professional 
and not simply a student intern. You 
become part of the team. 
 One time, I overheard a discussion 
in a cubicle. One worker said, “Well, 
I am just an intern.” I quickly turned 
the corner and challenged the student 
intern to rephrase this statement, 
making it positive and not belittling 
her individual efforts. This is a 
demonstration of how student interns 
fail to establish their professionalism 
and publicly belittle their own work. 
Remember that you are soon to be 
a contributing professional to your 
specific field, so establish yourself the 
way you want others to perceive you, 
and work hard.

5. Employ self-awareness 
and self-care.

 This is one of the social work 
professional practices that many tend 
to ignore, yet its importance cannot be 
emphasized enough. Make this part of 
your weekly routine. In our quest to 

help everybody else with their social, 
psychological, physical, emotional, and 
spiritual issues, we forget about our 
own well-being. To effectively do our 
jobs, we must take care of ourselves 
first. 
 It all begins with being aware of 
your overall functionality, especially 
in moments of stress. Are you easily 
irritated, agitated, upset, fatigued, and 
suffering from insomnia? Once you 
reach that level at which you are not 
able to handle stress, you are at risk for 
burnout. However, if you consistently 
undertake self-care activities, such 
as walking, jogging, running, yoga, 
Zumba, listening to music, reading, 
and relaxing, you will have the ability 
to handle whatever stressful situations 
come your way. 
 Take time to create an 
individualized self-care plan, just the 
same way you create safety plans 
for your clients. Remember that on 
a plane, you are told to wear your 
oxygen mask first before helping 
others. We all know what will happen 
should you not wear your oxygen mask 
first. Prevention is better than cure. 
That is exactly what self-care is to social 
workers.

 In everything you do during your 
field practicum, you are interacting with 
future potential employers during those 
community events, meetings, or fairs. 
Your current supervisor, on the other 
hand, is your first potential reference 
person for those prospective employers. 
So, maintain your professionalism at 
all times. I wish you all the best in your 
professional journey.

Genevieve Sabala, MSW, LLMSW, 
MPA, received her master’s degrees from 
Grand Valley State University. She is an 
instructor of social work and MSSW Field 
Director at West Texas A & M University. 
Previously, she worked as a Senior 
Employment 
Specialist 
and 
Complex 
Medical 
Case 
Manager 
for Bethany 
Christian 
Services, 
where she 
supervised 
student 
interns.
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One of the most challenging situ-
ations for us as social workers 
is working with clients who are 

displaying resistance with aggression. 
Our clients’ expressions of aggression, 
hostility, and anger are frequently a 
response to threat. Despite our good 
intentions, social workers can easily 
be associated with threat, because we 
are associated with change. This is 
especially the case when the client is 
involuntary, but it can also occur in an 
established relationship. 
 We know that people will often put 
up with what seem to be horrendous 
circumstances rather than face the un-
known territory associated with change. 
Thus, we must accept that, at times, we 
are viewed as threatening. It is easier 
to negotiate the situation when we 
more fully understand the emotional 
dynamic between clients and ourselves 
and keep focused on what we are trying 
to achieve in that dynamic.

The Unconscious World of 
Alarms and Mirrors

 The human brain picks up on cues 
that are alarms for threat before we 
are even consciously aware of what 
those cues are (Öhman, Carlsson, 
Lundqvist, & Ingvar, 2007). This means 
our arousal state goes up to automati-
cally respond to the threat. When these 
systems are triggered, they initiate the 
fight/flight response (adrenalin, muscle 
tension, narrowed attention, increased 
breathing and heart rate) to increase 
our chances of survival. The brain’s 

threat systems are especially sensitized 
to social threat—that is, threat from 
other people (Liberzon et al., 2007; 
Vuilleumier, 2005). Thus, clients’ threat 
reactions toward us will initiate before 
they have thought about it. 
 At this point, the mirror neu-
ron system of social emotional brain 
regions in both the social worker and 
client enter into a nonverbal com-
munication based on body cues (facial 
expression, body stance/posture, voice 
quality, gesticulations) that is interpret-
ed and responded to below conscious 
awareness (Fishbane, 2007). 
 It is when we let our emotional 
brain run the interaction that we risk 
increasing conflict with our clients. In 
contrast, when we are fully aware of 
our natural emotional responses and 
able to regulate them, we have the op-
portunity to use our own self-regulation 
for co-regulation with our clients and, 
thereby, provide support for calming 
their threat response. There are several 
things we can do to make this process 
easier.

Know Thyself

 Ideally, we would recognize our 
emotional responses at the earliest 
opportunity, and before responding 
to clients’ aggression, so we would be 
in full control. This is not as easy as it 
sounds, because we are often absorbed 
in the behaviors around us (our own 
threat alarm has narrowed our atten-
tion). Plus, there are more connections 
from our emotional brain structures to 
our thinking brain structures than the 
other way around (Fishbane, 2007). 
This means that it is easier for emotion 
to exert control over us than it is for 
our thoughts to exert control over our 
emotion. Therefore, we need to make 
it easier to think in highly emotional 
situations before we act. We can do this 
with practice as a result of the effects of 
neuroplasticity, and there are strategies 
that will increase this practice so we 
do not have to rely on the slow road of 
experience. Furthermore, the following 
strategies also increase our understand-
ing of the emotional experience of 
others, because our emotions do not oc-

cur in isolation, but rather in dynamic 
interaction with others.

Strategies to Increase 
Emotional Awareness

 Self-reflection on our emotional 
interactions is invaluable to learning 
about our emotional selves. Regularly 
thinking about our emotional behaviors 
will make it easier to access them con-
sciously at the right moment. Although 
informal reflection is beneficial, you 
can increase the effects of practice by 
giving more structure and purpose to 
reflections. One method is to keep an 
emotional interaction log. In con-
ducting qualitative research with her 
students in an early childhood master’s 
program, Perez (2011) successively used 
daily emotional logs as a method for 
increasing her students’ awareness of 
their own emotional experiences, their 
understanding of the emotions of the 
children with whom they worked, and 
their ability to tune in to the children’s 
emotions and effectively co-regulate 
them. 
 This daily activity included logging: 

•	 the challenging situation that trig-
gered the emotion

•	  accompanying feelings and 
thoughts 

•	 beliefs underlying the thoughts
•	 the intensity of the emotion from 

one to 10
•	 how the emotion was expressed
•	 whether recognition of the emotion 

occurred prior, during, or after its 
expression

•	 what coping strategies were used
•	 what different strategies could have 

been used

 This is a thorough assessment that 
also allows us to reflect on the links 
between our values/beliefs, thoughts, 
feelings, emotional states, and behav-
iors. Perez used a simple chart layout 
to log these areas, reducing the time it 
took to complete. However, the reflec-
tion prompts can provide structure to 
whatever mode of reflection feels most 
comfortable to you, including journal 
keeping and professional supervision.

Facing Aggressive Clients 
by Raewyn Stinson, B.Psyc. Hons
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 Mindfulness increases our present 
moment awareness of emotional states, 
as well as assisting in self-regulation. 
Mindfulness differs from concentrative 
meditation in that it does not attempt 
to hold the mind still, but rather to 
allow it to experience freely without 
attachment, suppression, avoidance, or 
judgment (Grabovac, Lau, & Willett, 
2011). Mindfulness practice strengthens 
particular brain networks (alters brain 
structures and function) that are active 
when we are focused on our experience 
without holding any particular evalua-
tion about it (Hölzel et al., 2011; Lazar 
et al., 2005; Tang et al., 2010). This 
mindfulness brain network works in 
opposition to the network that gener-
ates our mind talk (Brewer et al., 2011). 
That is, when we are experiencing, our 
mind talk turns off. When our mind 
talk is going, we are not experiencing. 
 In an emotionally challenging 
interaction, we can use mindfulness to 
experience our emotions and how they 
are being triggered by the other per-
son’s emotion without allowing them 
to generate judgments. There are many 
books, articles, websites, and mobile 
apps available that are dedicated to un-
derstanding and learning mindfulness 
techniques.  

Using Co-Regulation to 
Hush Aggression

 Co-regulation has been described 
as felt security at a physiological 
level (Sbarra & Hazan, 2008), and it is 
frequently associated with non-verbal 
displays of regulating emotion that 
unconsciously affects another person’s 
emotional experience. The co-regula-
tion experience for aggressive clients 
may be important for several reasons. 
They may not have good self-regula-
tory skills as a result of their develop-
mental or trauma history. The situation 
with you may be new, and they have 
not developed strategies to deal with it. 
The people with whom they usually co-
regulate (other family members) may 
be feeling just as threatened and, there-
fore, are only contributing to dysregula-
tion. There are specific actions we can 
take in the face of aggression that will 
frequently co-regulate clients and create 
a calmer interaction.
 Self-regulate. We often experience 
emotion physiologically, and increas-
ing our attention toward these physi-

ological aspects will guide us in what 
we need to do to increase our regula-
tion (e.g., slow and deepen breathing 
for rapid breathing and heart rate; 
relax clenched hands, jaw, shoulders; 
stop pitch of voice from rising; ensure 
facial expression is conveying concern 
and openness rather than anger, fear, 
or frustration). By self-regulating, we 
are conveying non-threatening cues. 
This is important to co-regulation, 
because after perceiving us as threat-
ening, clients’ unconscious brain 
activity will continue scanning us for 
signs of threat—particularly evident in 
facial expression; body posture (bely-
ing tension and agitation); and voice 
pitch, volume, and emotional quality 
(Fishbane, 2007). 
 If we have regulated our emotion 
(and therefore look in control), the 
client’s social emotional brain is saying 
below awareness, “I seem to be okay 
here for now.” This will automatically 
start their down regulating process (in 
the absence of drug effects or mental 
illness episode) and make it harder for 
the client to remain escalated. Thus, 
while we accept that we have initiated a 
threat response, we ensure that we are 
not giving cues that will unconsciously 
feed into that response.
 Tune in. As Bath (2008) advises, 
pay attention to the emotions clients are 
expressing rather than the behaviors 
(unless they are making serious direct 
physical threats, in which case we hast-
ily remove ourselves). That is, ignore 
the swearing, insults, and jabbing point-
ing fingers, and focus on what the client 
appears to be feeling. This approach is 
likely to temper how you perceive your 
client and make it easier to regulate 
your emotion. 
 Note also that there is a difference 
between keeping calm and genuinely 
attempting to tune in to your client’s 
emotional experience. I have observed 
the former demonstrated as a small 
smile on workers’ lips and expres-
sions of patience that tell the client the 
worker is not emotionally rattled, but it 
also appears patronizing and invalidat-
ing of the clients’ emotional experience. 
The latter is akin to applying thought-
ful empathy. This can be enhanced by 
listening for statements that give you 
clues as to what your client is finding 
threatening. You can reflect on this and 
what they believe they are doing right, 
and validate that. 

 The point is not to be unemotional, 
but to show controlled emotion that 
demonstrates understanding for the cli-
ent’s experience. By tuning in with your 
clients’ emotional experience and creat-
ing a connection, you create further op-
portunity for co-regulation by allowing 
clients to use your self-regulation as a 
bridge for their own regulation. That is, 
their social emotional brain is not only 
unconsciously picking up your physi-
ological regulatory cues, but can also be 
influenced and guided by them (Sbarra 
& Hazan, 2008). This can be thought 
of as a type of mimicry, which is how 
we first learned to self-regulate (Schore, 
2001).
 Pause. Use silence when you have 
the chance. That is, do not immediately 
jump in with counter words at the first 
opportunity. Let yourself remain quiet 
to insert emotional space (for both of 
you), and take a deep breath. You will 
appear to be pondering (and hopefully 
will be), which will convey the uncon-
scious message that your thinking brain 
is in control of your emotional brain 
(again reducing threat). Keep your vol-
ume slightly lower than normal when 
you do respond, so the client must 
focus on listening. Pausing is a calming 
moment you can share and may make 
your self-regulation more apparent.
 Change the topic. If you have 
achieved a calmer interaction, don’t 
continue to relentlessly pursue chal-
lenging topics that are likely to escalate 
clients again. Your clients are likely to 
have mentioned things that might be 
irrelevant to your current goals, but that 
you can talk about on safe grounds. If 
it is something clients are interested in, 
it will calm them (they are in familiar 
territory), and you can use relationship 
building skills (this may be only for a 
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couple of minutes). When you have to 
return to a challenging topic and they 
escalate, it will be easier to calm the 
situation, because you have already es-
tablished a relationship, and they have 
already experienced de-escalation and 
calmness with you.
 Oops! We acted before we regulat-
ed. It happens sometimes. We wish we 
had done it better. It is important that 
we acknowledge what we have contrib-
uted to dysregulating our clients, and 
apologize to them. This is valuable not 
only to repair the relationship, but also 
to again model self-regulation. Reflec-
tion on the dysregulating interaction 
will further our professional develop-
ment.
 Although it seems like much to 
remember in a challenging situation, 
many of these processes become more 
automatic with use. This begins by 
acknowledging the vast unconscious 
world of our social emotional brains, 
which then allows us to take greater 
control in our emotional life and inter-
actions with others. We consequentially 
find that our emotional behaviors can 
have more impact than our words in 
calming aggressive clients. 
 To learn about mindfulness, check 
out these online resources:

•	 http://www.mindfulness.org.au/
•	 http://www.blackdoginstitute.org.au/

docs/10.MindfulnessinEverydayLife.pdf
•	 http://marc.ucla.edu/body.cfm?id=22
•	 http://sydney.edu.au/current_students/

counselling/get-help/guided-exercises/
mindfulness.shtml
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ence, to help others and advance the 
mission of Jobs with Justice,” Luthe 
says. “She’s excited to learn and ready 
to take new life experiences head on.”
 Rosie’s leadership is “young but 
growing,” Luthe continues. “She has 
earned the respect of her peers and 
knows she has to believe in something 
before she can ask others to support it. 
She’s a servant leader who will jump 
right in next to people and roll up her 
sleeves to get things done. Others fol-
low her because she is honest and has 
integrity.”
 Thomas F. Marvin, associate 
professor of English and director of the 
Masarachia Scholars Program, also has 
high praise for Bryant, whom he met 
when she applied for the Scholars Pro-
gram and later in the honors introduc-
tory seminar for Masarachia scholars.
 “Like the other board members, 
I was impressed by Rosie’s engaging 
personality, her determination to serve 
others, and her sense of humor,” he 
says. “Rosie knows how to stand up for 
herself, and she is already standing up 
for her community.”
 Marvin added that during his 23 
years of teaching at the university, he 

Bryant—continued from page 3

has met many students who had to 
overcome various obstacles. “But when 
I think back over those years, I can 
recall no one who has excelled in so 
many areas, academically and in the 
community, as Rosie Bryant.”
 While balancing taking care of her 
family, a part-time job, her social work 
practicum and the loss of her mother, 
“Rosie achieved excellent grades and 
produced consistent, high-quality work. 
She will soon be recognized as a leader 
of our community.” 
 Bryant graduated with her BSW in 
May 2016 and expects to complete her 
MSW next May, with a concentration 
in children, youth, and families. Partly 
because of her work and internship 
experience, she “definitely” has her 
eyes set on policy. “Maybe I’ll even run 
for senator or mayor,” she says with a 
laugh. “I’m into politics and am very 
optimistic. That’s what I like about so-
cial work, that you can be an optimist. 
You can make a difference.”
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In general, we spend more time 
at work with our co-workers than 
we do with our own families or 

personal support networks during the 
week. So, if you don’t have strong, 
healthy relationships at your place of 
employment, work can be stressful 
and lead to a dissatisfying professional 
experience. You chose social work for 
a reason, and you should not only be 
satisfied with the impact you are having 
on the lives of your clients, but also 
have healthy day-to-day relationships 
with your co-workers to make your 
work worthwhile. 

What is a healthy work 
relationship?

 There are several characteristics 
that make up good, healthy relation-
ships with anyone. We worked so hard 
in school learning how to develop good 
relationships with clients, but some-
times we forget how to manage healthy 
relationships with our professional col-
leagues. Just because we work toward 
the same professional mission or goal 
doesn’t mean we can assume we are all 
on the same page. We all have different 
personalities and work styles that need 
to be validated.
 Developing strong work relation-
ships takes time, commitment, and 
practice. The website MindTools.com has 
a great list of characteristics that define 
a good work relationship:

 Trust. When you trust your col-
leagues, you form a bond that helps 
you work and communicate more effec-
tively. You can build trust with your co-
workers by following through with your 
promises and being consistent. Recog-
nize that what you do in your job may 
have an effect on the work of others. 
Letting things slip through the cracks 
may have the unintended consequence 
of losing the trust of your team.
 Respect. When you respect the 
people you work with, you value 

their input and ideas, and they value 
yours. Clearly defined expectations 
and boundaries help create a culture of 
respect and hold everyone accountable. 
Being proactive, practicing humility, 
and admitting when you have made an 
error will help build respectful relation-
ships with your colleagues.
 Mindfulness. A good clinician has 
the capacity to practice self-awareness, 
which is having a clear understanding 
of your personality, including strengths, 
weaknesses, thoughts, motivation, and 
emotions. Practicing mindfulness can al-
low you to understand your co-workers, 
how they perceive you, your attitude, 
and your responses to them in the 
moment. Take responsibility for your 
words and actions, so your own nega-
tive emotions don’t impact the people 
around you.
 Open Communication. The more 
effectively you communicate with those 
around you, the richer your relation-
ships will be. A culture of open, honest 
communication in which employees 
are encouraged to share their ideas and 
concerns gives employees the sense that 
they are valued.

 If you work for an organization that 
embraces and fosters these characteris-
tics in the work environment, you can 
expect long-term satisfaction. 

Who we work with and 
what their role is should be 
obvious, right? 

 Understanding different types of 
work relationships can help you deter-
mine the role your existing relation-
ships play and which ones you might 
need to work on. Let’s define a few of 
the more important relationships you 
are likely to have.

 Boss/Supervisor. In general, you will 
be reporting to someone at your orga-
nization. This person will manage your 

work and is ultimately responsible if 
you do well or poorly in your position. 
Bosses come in all supervisory styles: 
mentors, leaders, micromanagers, pow-
er-hungry, the “never around” boss. 
The key is to identify your supervisor’s 
leadership and communication style. 
Communicate in the way they want 
you to, demonstrate initiative, do great 
work, and you should be able to work 
effectively with your manager. 
 Colleague. These are usually exter-
nal partners you will encounter to help 
solve a client issue, advocate for an 
issue, or maybe serve on an interdisci-
plinary team. You aren’t employed by 
the same organization, but you work 
together toward the same goal. 
 Team Member. There are fellow 
employees with whom you work on 
a regular basis to get your work and 
projects done. Good relationships with 
your team members are critical and will 
allow you to accomplish more.
 Friend. This is someone you get 
along with, confide in, and enjoy in 
your work space. They fill a social need 
at your place of employment.

Professional vs. personal 
friendships: A fine line 
between an asset and a 
liability

 Is it possible to have friends at 
work? Sure! Social work is an amaz-
ing, rewarding profession. However, 
burnout can happen quickly for a 
variety of reasons, especially if you 
have no collegial support at your place 
of employment. This is where healthy 
work friendships can be a huge asset 
and help keep you sane on the job. 
 It is possible to have two types 
of friendships at work: a professional 
friendship and a personal friendship. In 
professional friendships, you are close 
to your co-workers without know-
ing everything about their family and 
personal lives. A personal friendship is 
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with someone you know more intimate-
ly, and you see each other often outside 
of work.
 Professional friendships can be an 
asset at work. Work is more enjoyable 
and satisfying if you enjoy the people 
you work with and can turn to them 
for appropriate, professional advice.  
Professional friends can be a valu-
able part of any professional network 
and can potentially boost your career. 
Personal wellness is very much about 
taking care of yourself and enjoying all 
parts of your life. Professional friends 
can help you achieve the goal of overall 
wellness and satisfaction in your career, 
because you enjoy their company and 
value their expertise.
 Personal friendships can be a 
liability at work. Friendships don’t 
always last forever. Working closely 
with someone you no longer get along 
with can be awkward and hinder your 
performance. What if your friend gets 
a promotion and you don’t? If you 
started at the same level but something 
has changed between you profession-
ally, this can have an impact on your 
personal relationship and maybe even 
your work performance. What if you 
have a disagreement over a case or how 
a client situation was handled? Not be-
ing able to have a professional discus-
sion or disagreement because there are 
too many personal feelings can cost you 
your friendship and possibly your job.
 Here are a few DOs and DON’Ts 
to help you be mindful about appropri-
ate office friendships:

DO:

 Manage your boundaries. Social work-
ers Elizabeth J. Clark and Elizabeth F. 
Hoffler, in their book 100 Ways to Start 
Smart and Get Ahead in Your Career, 
say, “Draw a line with personal and 

professional. That line is an invisible, 
but important, step to advocating for 
yourself by not revealing too much 
information.” I couldn’t agree more.
 Beware of neediness. Does your office 
buddy need to come and tell you about 
a personal problem on a daily basis? 
If you feel as if you are providing free 
therapy to your co-workers, it is time to 
reassess your office “friendship.” 
 Stand out from the crowd. Don’t let 
your contributions to the organiza-
tion become overshadowed by your 
personal work relationships. Don’t fall 
prey to groupthink by following along 
with team decisions you don’t agree 
with just because you don’t want to hurt 
your friend’s feelings. 
 Keep work and play separate. Some-
times life happens. You may already 
work with your best friend or develop 
deep, personal friendships with co-
workers over the years. That is okay! 
Just make sure to keep your profes-
sional boundaries during the work day.
  Stay focused. Don’t let your friend-
ship derail you from being a good 
worker or your boss might start to 
notice, and not in a good way.

DON’T:

 Don’t be taken advantage of. When 
a co-worker befriends you and starts 
asking you for favors, such as covering 
for them when they are running late or 
helping get their paperwork done, this 
is a major red flag. Protect yourself by 
politely declining these requests, telling 
them you aren’t comfortable in doing 
so.
 Don’t use others. Don’t initiate office 
friendships as a way to “get ahead.” 
Using your colleagues to advance 
your career will certainly destroy any 
credibility you had as a trustworthy 
co-worker. Pulling your weight, getting 
things done, and making your own 
opportunities are the ways to get where 
you need to go in your career.
 Don’t gossip. Being known as the 
office gossip likely means management 
will never consider you for a promo-
tion. In fact, the office gossip could 
be seen as a liability to office morale. 
Don’t take any part in being the reason 
your office is dysfunctional.
 Don’t complain. Criticizing your 
boss in front of co-workers is not appro-
priate and may get you fired. Save vent-
ing for your personal network. If you 

truly have a conflict with a co-worker 
or supervisor, use the appropriate chan-
nels to address the issue.
 Don’t exclude others. If you become 
besties with someone in your office, 
others may feel left out. Don’t flaunt 
your friendship and make others feel 
uncomfortable. This can alienate you 
from your entire office.
 Don’t become friends with your boss or 
someone you supervise. Friends are equals. 
Bosses and direct reports are not peers 
inside the organization, and having a 
personal friendship is just not a good 
idea. Don’t give others in the organiza-
tion fuel to accuse you of favoritism.

 My general advice is to be careful 
who you let into your personal circle. 
Unfortunately, even though we are all 
adults, sometimes co-workers can be 
unkind and unprofessional. Don’t feed 
into workplace negativity. If there is a 
conflict that is truly a disruption to your 
work and the organization, bring it up 
to your supervisor. If it is your supervi-
sor who is the problem, consider the 
appropriate steps if you need to go 
to a higher level. If you see a pattern 
of problematic behavior within the 
organization, it is time to step up your 
networking, dust off that résumé, and 
see what else is out there for you. Life 
is too short to work in a position or 
organization that does not bring you a 
sense of professional fulfillment.
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The Language of School Systems: 
A Glossary for New School Social Workers

by Lisa Bundrick, LMSW

School social workers work in 
the school system to provide 
knowledge and skills to assist in 

providing a safe setting conducive for 
teaching and learning. School social 
workers work with students, families, 
faculty/staff, and administrators to im-
prove students’ social, emotional, and 
behavioral balance to aid in academic 
achievement. These services improve 
the student’s future career and college 
readiness possibilities. 
 The purpose of this article is to 
help those who are considering a 
career in school social work to become 
familiar with some language used in 
educational systems. I acknowledge that 
there are many more terms to under-
stand when working in a school setting, 
but hope to give you the basic knowl-
edge of common terms used so you can 
understand more and participate more 
in conversations with school personnel 
should you choose this setting. 

 504 Plan—A plan created for a 
student with a disability who: (1) has 
a physical or mental impairment that 
substantially limits one or more major 
life activities; or (2) has a record of such 
an impairment; or (3) is regarded as 
having such an impairment. A 504 plan 
will explain what accommodations and/
or services students will receive to assist 
them in receiving their right to a free 
appropriate public education (FAPE). 

 ADA (Americans with Disabilities 
Act)—The Americans with Disabilities Act 
of 1990 disallows discrimination. In the 
school setting, this could refer to access 
to educational programs and facilities, 
and/or the denial of a free appropriate 
public education for school-age students 
because of their disability. The Ameri-
cans with Disabilities Act Amendments Act 
of 2008 (Amendments Act), effective 
January 1, 2009, amends the Americans 
with Disabilities Act of 1990 and em-
phasizes that the definition should be 
interpreted broadly.

 APE (Adaptive Physical Educa-
tion)—Adapted Physical Education is a 
physical education program that has 

been structured to be appropriate for a 
student with a disability to participate 
based on his/her needs. 

 AT (Assistive Technology)—An item 
or piece of equipment used to assist 
people with disabilities. 

 BIP (Behavior Intervention Plan)—
The behavior intervention plan 
includes strategies to help the student 
improve behaviors. Generally, one to 
two challenging behaviors are targeted 
when writing the behavior interven-
tion plan. The behavior intervention 
plan includes prevention strategies 
(how can we modify things so the 
behavior doesn’t happen in the first 
place?), teaching new behavior strate-
gies (what can the student do that is 
safe and healthy to meet his or her 
needs?), and consequences for behav-
iors (if the student continues to engage 
in the challenging behavior, what will 
happen? And if the student stops, how 
can we reinforce this?). The behavior 
intervention plan also includes, in clear 
and concrete terms, what the desired al-
ternative behavior is that the student is 
expected to display. Finally, a behavior 
intervention plan includes a system of 
monitoring the chosen intervention(s) 
and a schedule to review and revise the 
plan.

 CPS (Child Protective Services)—CPS 
is the agency mandated by law to con-
duct an initial investigation of reports of  
suspected child abuse and neglect. 

 CSE (Committee on Special 
Education)—A school team that typically 
consists of the special education admin-
istrator, the school psychologist, special 
education teacher, other staff who work 
with the student, and the student’s 
parents(s). The child’s teacher and par-
ents are part of the committee for the 
student. The purpose of this team is to 
identify students who may need special 
education services under IDEA. 

 Disability Classifications for IEPs—
These include autism, deafness, deaf-
blindness, emotional disturbance, hear-

ing impairment, intellectual disability, 
learning disability, multiple disabilities, 
orthopedic impairment, other health 
impairment, speech or language impair-
ment, traumatic brain injury, and visual 
impairment (which includes blindness).

 FAPE (Free Appropriate Public Educa-
tion)—Students with disabilities will 
receive the same education as students 
without disabilities. FAPE can be 
achieved by giving the student special 
services, typically written in an Indi-
vidualized Education Plan (IEP). 

 FBA (Functional Behavioral Assess-
ment)—The FBA is completed prior 
to the implementation of a formal 
behavior plan and includes a concrete 
description of the challenging behav-
ior (what does “disruptive behavior” 
look like?), the frequency or duration 
of the behavior, its intensity, setting(s) 
where it occurs, times of day it occurs, 
and people present when the behavior 
occurs. The FBA also includes the in-
formation on what triggers the behavior 
and the consequences of the behavior. 
Once this information is compiled, a 
hypothesis (the best educated guess) is 
formulated as to why the student is en-
gaging in the challenging behavior, and 
a behavior intervention plan is created. 
A team of individuals who work with 
the student (parents, teachers, and other 
school staff) creates the FBA.

 IDEA (Individuals with Disabilities 
Education Act)—This law ensures services 
to children with disabilities and governs 
how states and public agencies provide 
early intervention, special education, 
and related services.

 IEP (Individualized Education 
Program)—A written education plan 
(with specific criteria to be met when 
writing) for a school-aged student eligi-
ble under IDEA for special education. 
This plan is created by the CSE (e.g., 
teachers and related service provid-
ers who work with the student and the 
student’s parents) and is, at a minimum, 
reviewed annually.  
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 LEA (Local Education Agency)—
School district that oversees the 
provision of instruction or educational 
services. 

 LRE (Least Restrictive Environment)—
Least restrictive environment is a provi-
sion of IDEA that states that students 
with disabilities should have the oppor-
tunity, to the greatest extent possible, to 
be educated with non-disabled peers.  

 PINS (Person In Need of Supervi-
sion)—This refers to the program 
designed to provide services to keep at-
risk youth safe and out of the juvenile 
justice system. The age of participation 
may vary by state. 

 RTI (Response to Intervention)—
Response to Intervention (RTI) is a 
multi-tier approach to the early iden-
tification and support of students with 
learning and behavior needs. Students 
are provided interventions, which are 
monitored to assess progress. RTI is de-
signed for use when making decisions 
in both general education and special 
education to assist students.

 School social work is a unique 
specialization in the social work profes-

sion that requires knowledge in addition 
to that provided in most social work 
programs. Additional web pages listed 
below will help you to learn and under-
stand more about the educational terms 
that a school social worker should know. 
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I remember when I was in gradu-
ate school and placed at my first 
social work internship. I thought to 

myself, “I can’t do this day in and day 
out.” I then started to wonder if I had 
chosen the right career path. Thank-
fully, my second internship gave me 
the opportunity to see another side of 
social work that resonated with me and 
I enjoyed it thoroughly!  
 How do we really know what the 
future holds or if we will be happy in a 
particular job? Internships are a great 
way to discover what you do and don’t 
like. You can go to school and learn 
all about the theory of helping people, 
but until you actually do the work, you 
won’t know if social work is right for 
you. After almost 20 years of being 
a professional social worker, I have 
noticed a few common traits among my 
staff and interns who are happy being 
social workers. 

1.You are curious about 
people—all kinds of 
people. 

 You may not agree with the 
lifestyle or choices a client makes, but 
when clients come to you for help, you 
are genuinely curious about what they 
need, and you want to help them. You 
get excited about the possibility of pro-
viding them with resources, guidance, 
support, and ultimately, the tools to 
help them be successful. 

2. You find yourself reading 
all sorts of self-help books 
to understand yourself, 
so you can help others 
understand themselves. 

 You gravitate toward knowledge 
for your own personal struggles and 
then want to share that knowledge with 
others. You find yourself putting on 
trainings for your co-workers or seeking 
other avenues for sharing this informa-
tion, so that not only can your clients 
benefit, but your co-workers’ clients can 
benefit, as well. 

3. Instead of getting 
frustrated or anxious 
about an upset client, 
you feel empathy and 
understanding. 

 I’ve seen this over and over again 
with the interns and staff I have super-
vised over the years. When someone 
is not the best fit for a social work 
position, that person tends to get overly 
upset and frustrated with clients instead 
of having compassion and understand-
ing for why a client acts or behaves in a 
certain way. For example, we see many 
children in our residential program 
who have experienced trauma. Some-
times they will act out and direct their 
anger toward a staff member. Someone 

who is passionate about helping others 
will realize the child is acting out as a 
result of past trauma, and will try to 
help that child find alternative ways of 
expressing emotion. Someone who is 
burned out on social work or not the 
best fit to be a social worker in this 
setting will get frustrated with the child 
and expect the child to just “change” 
without having the patience to help the 
child make that change. 

4.You find that you have 
a lot in common with your 
co-workers. 

 This is a tell-tale sign that you 
are in the right place. If you find that 
you have a lot to talk about with your 
co-workers, there is a good chance that 
you are in the right job. If you find that 
you have nothing in common with the 
people you work with, maybe it’s time 
to re-evaluate why that may be. Maybe 
you want to be a social worker but are 
not working in the right agency. 

5. You get excited about 
going to work after you 
have been on vacation (or 
for interns, after break).

  If you find that on the Sunday 
before you are due to go back to 
work, you are happy, excited, and full 
of energy with the thought of going 
back to work, you are probably in the 
right job. If you find that on Sunday 
night you are anxious, can’t sleep, are 
feeling angry or frustrated and really 
dreading going back to work, the job 
or internship might not be the best fit 
for you. I have seen this time and time 
again—people who come back from 
vacation all excited and ready to work 
again and those who drag their feet 
when they come back. For those who 
are not happy about returning to work, 
I explore with them what about the job 
doesn’t excite them. Sometimes there is 
an easy fix, and other times, I have the 
conversation with them about it pos-
sibly being the job itself. In that case, 
they need to do some soul searching to 
figure out what’s going on. 
 

How Do You Know if You Will Be Happy in a Social Work Job? 
by Michelle Cowden, LCSW-Sup
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 If any of these traits resonated 
with you, you are in the right place 
and probably happy in your job. What 
does it mean if you don’t have the traits 
listed above? Does it mean you wasted 
your time getting a degree or working 
in the social work field? No, it may 
mean that the job you are currently 
doing is not a good fit for you. It could 
mean that the population you are cur-
rently working with is not the popula-
tion with which you work best. Yes, ulti-
mately, it could mean that social work 
is not the field for you, but most of the 
time, that’s not the answer. Here are 
some ways you can assess what’s going 
on and why you might be struggling 
with being happy in your job. 

•	 Think about why you were drawn 
to social work. What was it about 
being a social worker that excited 
you? 

•	 Now think about why you still 
want to be a social worker. What 
about being a social worker excites 
you now?

•	  Think about your current job. Do 
you do any of the things that align 
with why you wanted to be a social 

worker in the first place? Do you 
have opportunities to do some of 
the items that excited you? You 
may not be currently doing them, 
but is your supervisor open to let-
ting you adjust your current role to 
meet some of your interests? 

•	 Think outside the box. Most of us 
in the helping professions some-
times lack the discipline to help 
ourselves. It’s always much easier 
helping others. Think about ways 
in which you are excited in your 
current position. Think about what 
it means to be happy. Perhaps shift-
ing your mind from what is going 
wrong to what is going well will 
help you see that, deep down, you 
are happy in your job. 

 Ultimately, being happy in your 
job requires you to understand that 
happiness comes from your perspec-
tive. We teach our clients coping skills 
all the time. Some of us are great at 
applying those skills to ourselves, and 
some of us need reminding. Happiness 
is just being content with what you 
have and acknowledging that some-
times you may want more. When you 

are feeling stuck or unsure of whether 
you are happy, try applying some of 
these questions. Most of us got into the 
social work profession to help others. 
How we go about helping others will 
look very different. Look at how you 
are helping others—a shift in your per-
spective may be needed to be happy. 
Once you are happy or content, both 
you and your clients will benefit. 

Michelle Cowden, LCSW-Sup, has been writing 
and advocating for a healthy lifestyle through her 
work at ACH Child and Family Services and 
in trainings and writings. As a licensed clinical 
social worker supervising prevention programs, 
she knows all too well the importance of finding 
a healthy balance in life. Michelle believes that to 
live a healthy life, you must embrace the whole 
person, not just your mind or body. She has 
facilitated trainings on the effects of food and be-
havior, and balances her work life with spending 
time with her husband and dogs, rock climbing, 
cycling, and other activities.

Overview
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new social workers a free copy of the e-book,

Mentoring Matters. Written by two social work

leaders, the book is a how-to guide for finding
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As social workers, we work with 
populations with long and com-
plex histories of abuse and vio-

lence combined with pressing physical, 
mental, emotional, social, and spiritual 
needs. Even when we are not serving 
the most vulnerable, we still may be 
working with people who have endured 
a traumatic event, which has affected 
their lives and their well-being.  
 Due in part to the recognition that 
traumatic events are increasingly com-
mon and that the effects of such can be 
negative (Briere & Scott, 2014), trauma 
informed care is becoming popular-
ized among the helping professions. 
Although trauma and trauma informed 
care are complicated, understanding 
them better enables social workers to 
care for the needs of their clients from a 
deeply holistic perspective. 
 Thus, the intent of this article is to 
describe the basics of trauma, trauma 
informed care, and applying trauma 
informed care in practice and policy 
settings. Certainly not an exhaustive 
guide to trauma informed care, this is 
an overview intended to introduce this 
subject and stimulate interest in it. 
 

The Nature of Trauma

 A traumatic event is an experi-
ence in which individuals fear for 
their lives or the lives of those close to 
them (American Psychiatric Associa-
tion, 2013). Traumatic events include 
child maltreatment, domestic violence, 
poverty, gang/community violence, 
natural disasters, and war. Traumatic 
experiences can be experienced di-
rectly, or indirectly by witnessing the 
trauma of another. In this manner, see-
ing an act of violence against someone 
else may be traumatic. The frequency, 
chronicity, and intensity of the event 
must be considered (Ogden, Minton, & 
Pain, 2006) in determining the impact 
on a person. For example, an event 

that occurs frequently and involves a 
close family member, such as sexual 
abuse, will have a different outcome 
than an event that someone saw once 
and did not involve anyone known to 
that person, such as a car accident. 
 Trauma does not affect everyone 
equally, and this is partially dependent 

on the age/development of the person, 
gender, existing risks and strengths, 
and available social supports (Ogden, 
Minton, & Pain, 2006). Because of 
differences in hormones and societal 
norms, women tend to experience 
trauma more intensely with longer 
lasting symptoms than men (Ogden, 
Minton, & Pain, 2006). Additionally, 
traumatic events that occur at younger 
ages are thought to have more upset-
ting effects, as they co-occur with 
brain and social skill development 
(Schore, 2001). Finally, existing risks 
(addiction and mental illness, most im-
portantly), along with the presence of 
a social support system, must be taken 
into account when understanding why 
traumatic events affect people differ-
ently. 
 Traumatic symptoms can range 
from mild to debilitating. When 

symptoms interrupt daily functioning, 
they may constitute a formal clini-
cal diagnosis of Post-Traumatic Stress 
Disorder (PTSD), according to the 
DSM-V (American Psychiatric Asso-
ciation, 2013). Traumatic symptoms are 
highly individualized and, as a result, 
can manifest in a multitude of ways. 
The outcomes of trauma often affect 
mental functioning, social interactions, 
and coping mechanisms. Depression 
and anxiety are common, as well as 
difficulty eating, sleeping, parenting, 
and working. In addition, it is not 
uncommon for someone to experience 
flashbacks or dreams of the event(s) 
(intrusion) or to report that they feel 
easily startled (hypervigilance) by 
stimuli in their surroundings. Some 
people may notice that they are dulled 
to what is going on around them dur-
ing routine daily activities (dissocia-
tion). 
 Finally, people with trauma 
symptoms are prone to social isolation. 
These individuals attempt to control 
their surroundings preemptively by 
evading any person, place, or thing 
that might serve as a reminder of the 
trauma (avoidance). Together, these 
four categories of symptoms not only 
take away from quality of life, but also 
make daily interaction and communi-
cation difficult. 
 Further, those with trauma 
histories are at an increased risk for 
addiction, substance use, and other 
risky behaviors, such as promiscuous 
sex and illegal activity. It is thought 
that these symptoms are side effects of 
traumatic exposure. These behaviors 
are thought to be ways of learned cop-
ing to compensate for a traumatic past. 
As social workers, we need to address 
and treat the underlying cause (the 
trauma) first and then treat the other 
issues that present (substance use, risky 
behavior, unemployment, or anxiety). 
This approach reframes the idea of the 
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presenting problem in that the issues 
we deem as target behaviors may 
not really be what the client wants to 
change. These problems instead may 
represent the client’s way of living 
with a trauma history. By treating the 
presenting problem without screening 
for trauma, we are, in essence, remov-
ing the client’s solution to the larger 
issue. This approach does not get to 
the root cause of the problem and may 
do more harm than good, as a result. 
 The key component to under-
standing trauma is that it is both 
preventable and treatable (Herman, 
1992). This is where the role of social 
workers comes in—acting as change 
agents to directly influence the lives 
of those who have endured traumatic 
events. This treatment approach is 
called Trauma Informed Care (TIC).

Trauma Informed Care

 Trauma Informed Care (TIC) is 
more than a treatment modality or 
theory. TIC causes a shift in thinking 
about how we view people and social 
problems and can be added to any 
existing therapy. TIC, at its core, seeks 
to understand human behavior, coping 
mechanisms (both positive and nega-
tive), and any problems that result by 
examining traumatic events through-
out life. TIC aims to understand one’s 
current functioning in light of past 
events and does not see presenting 
problems as needing to be fixed, but 
rather attempts to understand why 
these problems exist in the first place. 
 Trauma exposure alone is a risk 
factor for future traumatic events. 
By default, then, TIC is a preventive 
approach. Through the systematic 
screening and treatment of trauma, it 
is thought that future traumatic events 
may be avoided. Trauma screening 
can occur at the primary (popula-
tion), secondary (at risk), and tertiary 
(already exposed) levels without extra 
resources or personnel. 
 Apart from being preventive, TIC 
is inherently strengths-based, as the 
first principle is that of doing no harm 
to the client. Those operating from a 
trauma informed perspective view a 
client as a unique individual with all 
the tools necessary to regain healthy 
functioning. TIC often requires a 
degree of practice and training that 
extends past the social worker-client 

relationship. TIC requires that all 
persons, regardless of job duty, must 
be educated on trauma. They must un-
derstand what trauma symptoms look 
like and how they may be triggered, 
even if they do not work directly with 
clients, to minimize any chance of 
re-traumatization during service provi-
sion.
 Specifically, TIC has several key 
components that help solidify thinking 
on the subject. The first is understand-
ing trauma itself in terms of preva-
lence, risks, triggers, symptoms, and 
effects on physical, mental, and social 
health. Traumatic exposure, we are 
learning, is common, with many adults 
having experienced one to two ad-
verse childhood events as well as two 
to three adverse events during adult-
hood (Felitti, 2002). Trauma symptoms 
may manifest as physical symptoms 
such as fatigue, pain, headaches, and 
digestive problems. Understanding 
that trauma is widespread, and not as-
suming that physical ailments are psy-
chosomatic, helps to stress the benefits 
in becoming a trauma informed social 
worker. 
 The second key component uses 
the social work method of “person in 
environment” to see the whole person, 
not just the problems that are present-
ed. Known to social workers as being 
strengths-based and client centered, 
TIC aligns perfectly with our Code of 
Ethics. Given its individualized nature, 
TIC places the client’s culture, beliefs, 
and desires first. In this manner, our 
transition to a TIC perspective is per-
haps easier when compared to other 
helping professions. 
 The third core element of TIC is 
that it requires that services provided 
should return a sense of empowered 
control to the client. Many people who 
have endured trauma have lost their 
sense of self and may have a reduced 
or weakened self concept as a result. 
It is thought that this weakened self-
concept may be associated with risk 
taking and health damaging behaviors 
that we often address in our agency 
settings. Returning this sense of power 
to the client is critical. 
 The last main, and arguably most 
important, element of TIC is safety.  
Working to provide someone with 
physical, mental, and social safety—
away from any threats to well being—is 
a powerful trauma informed tool. This 

may mean helping a client move away 
from an abuser, assisting a client to 
process anxiety, or connecting clients 
to a positive and strong social network 
in case a safety need does arise. All 
of these aspects concerning increas-
ing safety can aid in both treating past 
trauma and in preventing additional 
traumatic events in the future. Trau-
matic exposure itself is a risk for addi-
tional traumatic exposure. The phrase 
“trauma begets trauma” is salient, to 
say the least. A natural counterpart to 
what we are already doing, TIC can 
be used in all policy, practice, and 
community settings without shifting 
the focus on those who are served. An 
enhancement to our work, applications 
of TIC can be improved with the input 
of social workers with a passion for 
this topic.

Trauma Informed Care in 
Application

 With an understanding of trauma 
and TIC, it is important to think about 
practical applications of such princi-
ples in social work practice and policy. 
In practice settings, it is important 
to understand trauma and its effects. 
This may sound like a minor detail. 
However, once a social worker learns 
about traumatic events, that social 
worker cannot help but assess for them 
during intake, engagement, and case 
management. In this manner, trauma 
screening becomes normalized in the 
services provided. Similarly, ensuring 
that we educate each other on trauma 
will go far in serving clients who 
have experienced trauma. If a trauma 
screen indicates some exposure or 
symptoms, we must then be sensitive 
to that in the language we use, services 
we refer to, triggers, and other behav-
iors that may exist. 
 From a policy perspective, social 
workers involved in macro work must 
advocate for communities in which 
violence, substance use, and child 
maltreatment occur. We must educate 
and work with our legislators, as well 
as argue for the coverage of trauma 
treatment for those who are affected. 
Likewise, we must be wary of penaliz-
ing those with addiction, anger, social 
isolation, or chronic instability when 
trauma has occurred, considering that 
these are all symptoms of a larger root 



20     The New Social Worker     Summer 2016

cause. This approach is key to being 
trauma informed.
 These broad suggestions work 
with what already exists in social work 
and will likely lead to better client 
outcomes and a more successful work 
environment. Social work is the pre-
eminent profession to become trauma 
informed and to take on this enhanced 
service on behalf of those who are hid-
den and most vulnerable.
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Previously, we explored the Undo-
ing Racism® principle of analyz-
ing power (see http://www.pisab.org/

our-principles). Now, we examine our 
roles as gatekeepers and our responsi-
bility to identify and analyze manifesta-
tions of racism.  
 Gatekeeping is our responsibility 
as social workers. Regardless of our 
title or role, we influence the culture 
and norms of our agencies (Ou Jin 
Lee & Ferrer, 2014). People often see 
gatekeepers as people with sanctioned 
power, but gatekeeping is a responsibil-
ity for each of us. We cannot defer to 
others and say that we are powerless. 
We guard the gate—overtly or uncon-
sciously influencing the workplace 
climate, using our networks to increase 
diversity or maintain the status quo, 
and persuading or discouraging leader-
ship regarding equity and inclusion 
efforts.  
 Our previous discussion of ac-
countability emphasized building 
accountability with people of color, 
intentionally connecting with those 
who are most marginalized. Account-
ability is particularly important in how 
we use our gatekeeping power. If we do 
not create accountability with people 
of color, we will, by default, become 
accountable to the power we do not 
acknowledge—the power of the status 
quo.  
 Central to our ability to encourage 
multicultural, anti-racist practice is the 
ability to identify and analyze manifes-
tations of racism that occur in human 
services organizations (Griffith, Childs, 
& Jeffries, 2007). Social and structural 
racism are endemic, part of the fabric 
of our history and society. Without ex-
plicit intent to see, understand, and ad-
dress subtle and overt manifestations of 
racism, organizations naturally conform 
to the culture in which they exist. The 
reverse can also be true. By working to 
change our organizations, we can also 
influence and change the culture of the 
broader community. 

 Racism is manifest in the outcomes 
of systems. NASW, our school sys-
tems, our child welfare systems, and 
our criminal justice systems all know 
this, and know that we must do things 
differently to get a different result. It 
can be difficult, however, to move from 
seeing the outcome and realizing that 
something is wrong to looking toward 
your own organization and seeing the 
problem.  
 We start by openly and non-defen-
sively asking ourselves hard questions. 
Assume that the answer is “yes” (even 
if you are not convinced), and seek to 
understand how. It is easy to turn to 
the ways in which we do not do these 
things, which can mask the subtle ways 
in which they are enacted anyway.  
 Ask: How have I (and this program, 
this policy, this practice) excluded the leader-
ship, contribution, and participation of 
people of color on this issue? In what ways 
are the voices and lived experience of people 
of color omitted, silenced, minimized, and/or 
marginalized in understanding this issue or 
in making this decision? How do I/we com-
municate distrust to people of color? How 
would this discussion or decision making 
process be different if it was put in the hands 
of people of color?  
 Ask these questions even if you are 
a person of color—your voice needs to 
be heard, but it is not the only color-
ful voice. Perhaps your own voice has 
been silenced, and this inhibits you 
from reaching out to others. Perhaps 
you have been taught to lead by people 
who do not work from an anti-racist 
frame, and your work reflects your 
education. Perhaps you have become 
accustomed to being silenced, ignored, 
or insulted and find that you uncon-
sciously do the same to others. Go back 
to our discussion on networking, find 
your partners, and use your gatekeep-
ing power to challenge the practices 
that silence.
 Ask these questions even if you 
see your organization as diverse—diver-
sity, equity, and inclusion are different 

concepts requiring different work. If we 
stop at diversity, we have not changed 
the system. Diversity can be celebrated, 
while equity and inclusion remain 
elusive. Look again at our discussion 
on analyzing power, and use this as a 
guide to continually review the power 
structure of your organization.  
 Then, take action. Network. Find 
partners and allies. Brainstorm. Prob-
lem solve. Connect to an organizing 
base. Recognize that some people may 
be unhappy that you are challenging 
the status quo, but your network gives 
you encouragement, creative solu-
tions, and energy. Over time, as your 
conviction builds and you gain experi-
ence, you will become increasingly 
competent and confident. At that point, 
anti-racist gatekeeping becomes almost 
second nature.  
 As gatekeepers working from an 
anti-racist frame and embodying anti-
oppression values, our organizational 
influence makes us agents of transfor-
mation. Recognizing our power, and 
being accountable for how we use it, is 
liberating—for all of us.  
 Next time, a hard discussion on 
internalized oppression.
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Addressing Racial Disproportionality in 
Child Welfare (Child Welfare Information 

Gatekeeping and Manifestations of Racism
by Mary Pender Greene, LCSW-R, CGP, 

Sandra Bernabei, LCSW, and Lisa V. Blitz, Ph.D., LCSW-R

Achieving Racial Equity Through Social Work
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Greetings From the Phi Alpha Honor Society for Social Work

 Phi Alpha continues to serve the strong growth of Phi Alpha 
membership. The awards that we provide our membership and chap-
ters were shared with the Phi Alpha Board and brought to reality. If 
you have a bright idea that will improve your chapter/membership 
this coming school year, please contact me at PhiAlphaInfo@etsu.edu.
 I look forward to your message.

Kind regards,
Tammy Hamilton, Executive Secretary

PhiAlphaInfo@etsu.edu

4            3            2        1 UT College  
of Social Work  

For more information:
www.csw.utk.edu

or (865) 974-6481

4            3            2        1Programs        Locations       Paths        You!
PhD
DSW
MSSW
BSSW

Knoxville 
Nashville
Online

Face-to-Face
Online

 
 

Educating for professional  
practice and leadership roles  

in the social services and the  
social work profession.

MSSW certificates available in school  
social work, trauma, gerontology, and  

veterinary social work.

COLLEGE OF SOCIAL WORK

Transform

Yourself, 

Change the 

World

Transform

Yourself, 

Change the 

World

Real World Clinical 
Social Work

It’s a book!
It’s a blog!

Danna Bodenheimer’s ground-break-
ing book, Real World Clinical Social 
Work: Find Your Voice and Find Your 
Way, is taking the clinical social work 
world by storm.

Now you can read Dr. Danna Boden-
heimer’s blog every Friday, on THE 
NEW SOCIAL WORKER’s website.

www.socialworker.com/
RealWorldClinicalSW

Gateway). Retrieved from https://www.
childwelfare.gov/pubPDFs/racial_disproportion-
ality.pdf 

Disproportionate Impact of K-12 School 
Suspension and Expulsion on Black 
Students in Southern States (University of 
Pennsylvania). Retrieved from http://www.
gse.upenn.edu/equity/SouthernStates

NASW Statement on Racism. (n.d.). Re-
trieved from http://www.naswdc.org/pressroom/
events/911/racism.asp

Racial Disparities In Criminal Justice 
(ACLU Report). Retrieved from https://
www.aclu.org/issues/mass-incarceration/racial-
disparities-criminal-justice

Mary Pender Greene, LCSW-R, CGP, is an 
organizational consultant, psychotherapist in 
private practice, career/executive coach, profes-
sional speaker, and co-founder of the AntiRacist 
Alliance. 

Sandra Bernabei, LCSW, is President of the 
National Association of Social Workers—New 
York City Chapter. She is a founding member of 
the AntiRacist Alliance.

Lisa V. Blitz, Ph.D., LCSW-R, is a social 
worker, researcher, and educator with 25 years of 
experience in mental health and social justice cen-
tering on culturally responsive trauma-informed 
practice and organizational development. 
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We All Have a Story: A Social Worker’s “Thank You”
by Centaine Donovan, BSW

We all have a story. Some 
are action packed, full of 
adventures and overcoming 

diversity. Some are more laid back with 
a focus on the little things. These stories 
are a vital part of who we are and can 
influence the decisions we make in 
terms of location, friends, and career 
paths. 
 Many social workers have their 
own story that led them to social work 
as a profession. A lot of the stories I 
have heard, from co-workers, friends 
from school, and professors, are nega-
tive stories—stories in which they had 
a negative experience with a social 
worker and are therefore trying to 
change the profession, or be a better 
social worker than that person. It’s 
great, as a young social worker coming 
through, to see these people who are 
adamant about changing the profession 
for the better, but it’s sad to know that 
it’s because of a negative experience. 
My story is different. I became a social 
worker because I had an amazing expe-
rience.  
 When I was 13, my 2-year-old 
brother was diagnosed with cancer. 
Archie was transported to Starship 
Children’s Hospital with a good prog-
nosis if he got chemo and radiation 
therapy quickly. The day my parents 
and Archie arrived at Starship, they 
were met by the social worker, who 
talked them through the ways of the 
hospital and explained what was going 
to happen. Throughout the two weeks 
Archie spent at Starship, this social 
worker popped in at least once a day 
to check on how we were coping as a 
family, how Archie was doing, and to 
see if there was anything she could do 
to make this stressful time easier. She 
went out of her way to see us, even if 
it was for five minutes to say that she 
was really busy and would pop back in 
when she had a chance. 
 She would come in every day after 
the doctors’ rounds and really make 
sure we understood the nitty gritty de-
tails of what was happening to Archie 
and what each procedure meant for 
him and for us. I remember, one day, 
she dragged the doctor back to explain 
something more simply, because he 
had walked away without checking 

whether we really understood the risks 
and benefits of a particular treatment. 
She fought tooth and nail for us as a 
family and for Archie to receive the 
very best care.
 Two weeks to the day after he was 
diagnosed with a stomach tumor, Ar-
chie had a reaction to the chemothera-
py and passed away. It was horrible, es-
pecially after the fairly good prognosis 
we had originally been given. Admit-
tedly, I don’t know if anything would 
have made that moment easier. This 
social worker came to us and helped 
us understand what had happened and 
what the processes were from there.  
 We were numb, so someone to 
guide us through the practical aspects 
of death was more beneficial than I can 
put into words. She spent time with 
all of us, as a family and individually, 
and cried with us and just listened. She 
talked about the individuality of grief 
and encouraged us to find our own way 
of coming to terms with it. I wrote po-
etry, Mum painted, my sister ran, and 
my brother played sports.  
 Looking back on my story now 
as a hospital social worker myself, it is 
interesting to see the impact the social 
worker had on our family. When I first 
told my mum that I wanted to train as 
a social worker, the first thing she said 
was, “Remember the social worker 
at Starship?” My sister is currently in 
her second year of social work train-
ing, also inspired by this one person. I 

became a social worker so I could be 
this kind of support for other people 
and their families as they battle health 
issues. I want to be that social worker 
who goes the extra mile to ensure our 
patients have all the support they need 
and to be there for families if their 
loved one passes away. I hope I can be 
half the social worker that this social 
worker was. In my career, I can only 
hope to influence a family the way that 
she influenced us.
 Unfortunately, despite the huge 
influence she had on our family, I can’t 
remember her name. In saying that, I 
can’t remember much about that time. 
I wish that I could. I wish she could 
see the positive impact she had on our 
family and our grief process. I wish she 
could see how Archie is still a part of 
our lives. I wish she could see that she 
inspired both my younger sister and 
me to become social workers. I wish 
she could see that the way she worked 
with us has molded my practice. I wish 
I could say “thank you.” 

Centaine Donovan, BSW, is a social worker 
at Christchurch and Women’s Hospital 
Campus, Canterbury District Health Board, 
New Zealand.

THE NEW SOCIAL WORKER 
Congratulates 2016 Social 

Work Graduates!
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In Zootopia, preda-
tory and prey 
animals have 

learned to overcome 
their natural enmity, 
and they now live 
together in peace. 
There is some re-
sidual distrust—young 
rabbit Judy Hopps 

was bullied as a child by Gideon Grey, a 
red fox—but overall, there is a functional 
peace throughout the land. Most of the 
citizens are prey animals, and the natu-
rally predatory animals are proud that 
they have become “civilized” in order to 
live together peacefully. The mayor of 
Zootopia is a lion; his vice-mayor Dawn 
Bellweather is a sheep.
 Although the community is func-
tioning well, Vice Mayor Bellweather 
is hungry for power. She taps into the 
residual distrust that the majority has for 
the predatory animals in their neighbor-
hood, and secretly orchestrates an upris-
ing. Predators will be controlled, and 
Bellweather will rise to power to ensure 
that everyone stays safe. She creates a 
sense of danger and panic to manipu-
late the masses and gain power. When 
well-meaning citizens start believing her 
words, they look at their neighbors and 
friends, notice the differences that have 
always existed, and begin to view those 
they have shared life with through lenses 
of fear and suspicion.
 Imagine if the citizens of Zootopia 
had done some research before they 
bought into Bellweather’s propaganda.
 This city of animated animals shares 
much with our culture. We live in an age 
of outrage, and social media overflows 
with shared posts about an unkind word 
someone said, poor service that was 
received at a drive-through window, or 
insensitive themes in media. Oh—and 
it’s also an election year, and it seems 
as though there are far more shouted 
exchanges than there are honest discus-
sions. The climate feels heated, and the 
dialogue is divisive. There’s a whole lot 
of “us versus them,” and each side seems 
particularly disinclined to try to under-
stand the other. At least, that’s how it 

seems on my social media feeds. Maybe 
yours are better.
 We’re social workers, or we’re 
studying to become social workers. 
Social work has a strong history of 
advocacy. When we see something that 
strikes us as wrong, or unjust, or unfair, 
we speak out. We don’t limit our advo-
cacy to our own self-interest, but we also 
advocate for others. Caring about other 
people is a big part of what drew us to 
social work in the first place.
 When we are advocating, though, 
do we do it any better than social me-
dia? When I see something that I think 
needs to be changed, does my approach 
respect the intellect, feelings, and hu-
manity of everyone involved? I want to 
respect the folks I’m advocating for, but 
it won’t be effective unless I’m also com-
ing across as respectful and considerate 
of the people I’m advocating to. 
 Catharsis and advocacy are not 
the same thing, and cathartic venting of 
righteous frustration can work against 
the purposes we hope to achieve. I sus-
pect that, if we’re given to cathartic vent-
ing without fully researching all sides of 
a story, we might be easily manipulated.  
 Here are a few unexpected things 
that might help us be strong advocates, 
rather than just feelers of emotion.

 1) Humility. On many issues, smart, 
studied, and well-meaning people 
deeply hold different opinions. We don’t 
have to believe that the people who 
oppose us are right about an issue, but 
we should acknowledge that they have 
reasons for the positions they hold. We 
also should acknowledge that we do not 
see all points of view. We need to un-
derstand the people on the other side of 
the table to work toward a collaborative 
solution. Otherwise, we’ll be reduced to 
yelling or shaming them, which tends to 
only result in more divisiveness.

 2) Humanity. Or, recognizing the 
humanness of the people on the other 
side of the table. Cathartic venting, and 
a lack of humility, lead us to view the 
people who hold a different position 
than we do as inferior in some way. 

Maybe they’re evil, or stupid, or ar-
rogant. Most people aren’t evil, stupid, 
or arrogant, though, and the people 
who hold different positions than we do 
aren’t generally trying to harm anyone. 
If we approach them as though they are 
trying to be harmful, our advocacy has 
started off on the wrong foot, and it will 
likely devolve quickly.

 3) Hunger to learn. If we apply the 
same strong, reflective listening skills 
that we use with clients to the folks to 
whom we’re advocating, we’ll be more 
likely to see them as fellow people who 
are also generally trying to do good and 
do right. We might not agree, but we’ll 
understand where they’re coming from, 
and that can build a relationship within 
which they’ll be willing to hear us.

  We’re social workers. We are 
trained to serve folks in need, and 
macro practice is part of that. We’re also 
trained, reflective listeners. We believe 
in the potential of everyone—not just 
our clients, and not just the folks who 
are in positions of disadvantage. We 
also believe in the potential of those in 
positions of advantage and power to be 
reasonable and to do right. Armed with 
those beliefs and skills, and with the hu-
mility to acknowledge that we ourselves 
have a limited point of view, we can 
achieve good.
 Social Work > Social Media. 
Understanding > Outrage. Advocacy ≠ 
Catharsis.

Addison Cooper, 
LCSW, is 
the founder 
of Adoption 
at the Movies 
(http://www.
adoptionlcsw.
com), where he 
invites families 
to use film to 
engage each other 
in important 
conversations. Find him at http://www.
facebook.com/AdoptionAtTheMovies or on 
Twitter @AddisonCooper.

Zootopia: Social Work Is Better Than Social Media
by Addison Cooper, LCSW

Social Work Goes to the Movies
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There are more than one mil-
lion Guatemalans in the United 
States. Each day, many Guate-

malans cross the border of Mexico and 
the United States and enter illegally. To 
understand more about this immigra-
tion issue, it is important to understand 
development in Guatemala. I had the 
opportunity, in August 2015, to visit two 
development projects in the highlands 
of Guatemala where most of the immi-
grants to the United States are escaping 
extreme poverty and other negative 
social conditions, such as violence and 
the drug trade. One indigenous woman 
commented in a fatalistic tone about the 
lack of rain in the area and the crops 
drying up—“Voy a morir” (I am going 
to die). 
 Guatemala is a country confront-
ing extreme poverty among many of its 
citizens. Many of them face malnutri-
tion, health issues, poor air quality, and 
lack of education. World Bank (2013) 
finds that in 44% of the rural communi-
ties, 75% face conditions of poverty and 
extreme poverty. Young adolescents 
see marriage as a way out of poverty in 
Guatemala (Population Council, 2015).   
 Mayan females frequently do not 
receive adequate education in Guate-
mala and lack self-esteem to establish 
careers. In the male-dominated Guate-
malan society, females do not advance 
themselves in adequate employment.    
 Rural areas of Guatemala, where 
the residents speak only the indigenous 
language, are the poorest (Varela-
Garcia, 2014). Although improvements 

in basic health, education, 
and social services have 
been made, there are still 
limited social services 
among indigenous people 
in Guatemala. Varela-
Garcias states, “Most rural 
Maya and Xinka work 
in the local agriculture 
sector, small cattle com-
merce, services and small 
scale production of crafts, 
pottery, and weaving 
businesses” (p. 34).  
 Bashshar (2005) finds 
that there are many 
people in the world with-
out basic necessities, such 
as food, water, and health 

care. Extreme poverty is living on less 
than one dollar a day (Meguid, 2008). 
Friedrich (2007) conducted an interview 
on extreme poverty with Jeffrey Sachs, 
who states, “In my opinion, a better 
definition is the inability to meet basic 
needs, such as adequate nutrition, access 
to safe water, access to basic education, 
having a livelihood that can generate 
an income to meet these basic needs, 
and access to primary health services” 
(p. 1849). Causes of disease include 
infection, undernourishment, and unsafe 
childbirth. According to the World 
Health Organization, 438,000 people 
died of malaria in 2015. Children are 
especially at risk.  
 There are different approaches to 
community development in alleviating 
poverty. Cox and Pawar (2013) feel that 
in developing countries, social services 
need to be implemented on a commu-
nity level. Central and regional govern-
ments lack the tax base to provide badly 
needed social services. They find it 
difficult to provide funding for qualified 
staff. 
 A frequent strategy is encouraging 
local people to come together to build a 
health clinic, school, or childcare center. 
Building a community project brings 
the community together. A participatory 
and self-reliant community can begin to 
address social service needs. In visiting 
Guatemala, I encountered development 
projects that seemed very worthwhile 
experiences for potential social work 
interns and interns in other disciplines.  

Canton Panimaché, 
Chichicatenango, Quiche  

 I visited the canton of Panimaché 
with the organization called Techo, 
which helps indigenous communities 
in poverty throughout Guatemala and 
Latin America. Techo is a youth-based 
organization that works primarily in 
the construction of houses, but also 
addresses nutritional needs and medi-
cal needs. In the canton of Panimaché, 
I encountered the inability to breathe 
well, with smoke coming from wood 
burning stoves. Other experiences of 
extreme poverty were equally striking, 
such as children running around without 
adequate shoes. A child was deaf and, at 
nine years old, had no training in sign 
language, because the school was too far 
away. The houses constructed by Techo 
were the only sound structures in the 
community, and there was no furniture 
in the buildings—only beds. There might 
be one bed for six family members. 
 There was no clean source of wa-
ter—the water was collected in deposito-
ries or obtained from a well. When there 
was cold weather on top of the moun-
tain, there was no source of heat. 
 When there was severe weather, 
there could be mud slides. 
 The people did not have a strong 
sense of their indigenous heritage. Most 
were Pentecostal Christians. 
 The road approaching the com-
munity was filled with rocks and holes. 
Most children received no education 
beyond primary schools. 
 Each family had small plots of land 
where they grew maize. There was a 
latrine as a toilet for the whole family. 
There was fear of a drought with people 
having malnutrition, and there was no 
government aid. 
 The predominant language in the 
canton was Quiche, not Spanish. Some 
adults could not read or write Spanish. 
There was a health clinic miles away; in 
an emergency, there was a lack of facili-
ties. With the severe cold and exposure, 
there was a high susceptibility to diseas-
es. Wood had to be cut illegally from the 
forests in the area. No one had indoor 
plumbing or effective water systems, and 
most housing was corrugated metal. 

Development Projects in Rural Guatemala
by Steven Granich, LCSW, MPA, DSW

Traditional weaving of clothers in Panamache.
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 Some men earned money by sell-
ing fruit or videos in Guatemala City. 
Others were agricultural workers who 
might earn about $100 per month. Large 
families lived in these communities, and 
the women dressed in traditional cloth-
ing. There was a lack of electricity and 
refrigeration in the community. 
 Techo staff and volunteers asked 
each family 10 basic questions about 
their living situation to ascertain the 
need for further projects in the commu-
nity. The questions were:  

1. How many members are there in 
the family, and do the children go 
to school? 

2. What is the means of public trans-
portation? 

3. What types of disease does the fam-
ily experience? 

4. How far is the health clinic? 
5. What are the occupations of the 

principal breadwinners? 
6. What food is cultivated?
7. How much debt does the family 

have?  
8. What are the dimensions of the 

house?
9. What type of furniture is in the 

house?   
10. What are the problems and leader-

ship in the community?   

Paxtoca, Guatemala

 I also visited Paxtoca, another indig-
enous community, which had a different 
approach to community development. 
Paxtoca is a small community in the 
mountains near Xela, Guatemala, acces-
sible by truck. There are dirt roads in 
the community. There was an effort on 
the part of families to grow products for 
marketing in their communities. Besides 
the tomato and stevia projects, there was 
a desire to establish a nature reserve and 
a scientific center for the children in the 
community. There is a strong sense of 
community in this indigenous area, and 
there are many committees in place for 
the development of the community of 
Paxtoca. There is also a desire to turn 
the community into a location of eco-
tourism.  
 The leader of the tomato and stevia 
projects in Paxtoca was 20 years old and 
attended the University of San Carlos in 
agronomy. He was a member of Xeipro-
juve, which is an organization of youth 
oriented toward sustainable community 

development. He received no scholar-
ship for his work at the University of 
San Carlos. There were two projects— 
one project was growing tomatoes, and 
the other was growing stevia. The stevia 
was organic and sold in powdered form 
by the pound. Stevia will help diabetics 
with their diets and give them something 
sweet to eat.  
 Growing tomatoes in a greenhouse 
was another project. Although there 
was not enough production to sell to 
companies, there was a high production 
of different types of tomatoes. Many 
families in the area participated in this 
project of tomato production to enhance 
their livelihood. The youth were very 
involved in this project.   

Paso Adelante—Helping 
Indigenous Communities 

 Paso Adelante is a project based in 
Quetzaltenango, Guatemala (highlands 
of Guatemala) to help those in extreme 
poverty. It brings student interns from 
developed countries to Guatemala to 
give technical support to rural indig-
enous communities that are normally 
not affected by development projects. 
 I interviewed Ames Fowler, one 
of the first participants in Paso Adel-
ante. Mr. Fowler is a civil engineering 
graduate from the University of Seattle, 
with a specialization in environmental 
engineering. He believes that the social 
aspect of engineering is very important, 
with communities finding their own 
solutions. Mr. Fowler wants to help 
communities in the areas of soil, water, 
and water capture. He is very interested, 
from a research perspective, in studying 
communities affected by dry weather 
in Guatemala. He is interested in being 
placed in a community where he can 
learn an indigenous language. Mr. Fowl-
er wants to develop community skills 

and build relationships with indigenous 
communities.  
 Paso Adelante offers internships 
for students in many areas, with vari-
ous projects in Guatemala. Internships 
are usually for three months in west-
ern Guatemala, with the base of Paso 
Adelante being in Quetzaltenango, 
Guatemala. Projects that need interns in 
Paxtoca include organic production of 
tomatoes and stevia, water management, 
agronomy and environmental engineer-
ing, forest management and restoration, 
environmental science, and agroforestry. 
TECHO Quetzaltenango needs social 
workers and sociologists to collect data 
and nutritionists to assist in reducing 
childhood malnutrition.    
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Applications (or apps) such as 
Periscope and Facebook Live 
have taken off in the past year, 

allowing users to create live videos so 
viewers can interact and listen in on 
topics that range from the mundane to 
the profound. And, although this tech-
nology may seem a bit beyond what we 
do as social workers, it can be a great 
way to give clients (both actual and 
potential) and our communities a look 
into what we do to help and how we go 
about doing it! 

What is live broadcasting?

 Live broadcasting is the use of an 
online platform (such as Periscope, 
Facebook Live, or Google Hangouts) to 
create a live video feed to an audience 
of followers. This type of technology 
can seem daunting to learn, but it can 
also be viewed as a gateway to support 
our clients and communities. Whatever 
side of the fence you’re on, however, 
it’s safe to say that these types of apps 
are accessible to our clients, and they 
are most likely using them to access 
information. 

What can a social worker 
do while using this platform?

 I have used both Periscope and 
Facebook Live to share content with my 
community. I have used both platforms 
to engage viewers in what I do as a 
parent coach and how I help parents. 
When I’m on these platforms, I use the 
following strategies to help the viewers 
understand what I do and how I do it, as 
well as provide content that can support 
them in various aspects of their lives.

Psychoeducate
 You can do live broadcasts that 
provide psychoeducation to your com-
munity, including various topics in the 
mental health field. If you choose to do 
a broadcast like this, be sure that the 
topics you’re educating the audience on 
are within your scope of practice and 

expertise. I also recommend directing 
the viewers to resources where they can 
read up on the topic. You can do this 
by mentioning a book, website, author, 
or topic expert while doing the live 
broadcast. 

Give a Presentation
 Many live broadcast apps allow 
you to use your tablet or phone to do 
the live video. This allows you to flip 
between your rear- and front-facing 
cameras, which you can use to show-
case slides or articles that you want to 
present. When I use this technique, I 
have the slides pulled up on my desk-
top computer and hold my device using 
the rear-facing camera, so I can show 
the audience the slideshow presentation 
(you can also use a tripod to steady the 
device). 

Be a Referral Source  
 This type of live broadcast al-
lows you to become a resource for 
information in your community, as 
well as provide a space for clients and 
professionals to get information about 
what is available to them locally. A few 
examples of this include:
•	 live broadcasting from a commu-

nity event
•	 interviewing local mental health 

professionals/agencies/organiza-
tions

•	 doing a live broadcast at a confer-
ence you’re attending

Why would you want to 
use live broadcasting as a 
social worker?

 There are a few really good reasons 
why you shouldn’t completely write off 
live broadcasting as a social worker.
 We’re accessing the technology that af-
fects our clients’ lives. Being professionally 
aware of how this technology affects 
our clients becomes clinically signifi-
cant for helping them navigate often 
messy online relationships and experi-
ences. 

 It can connect us to other profession-
als. This is a two-way street. We can 
introduce ourselves to professionals 
and colleagues in our communities who 
connect with our clients, and they get 
to know more about how we serve and 
heal people.
 It opens the discussion on ending men-
tal health stigma. In using this technol-
ogy, we get to be the faces and voices 
that support the mission to end mental 
health stigma. We can use live broad-
casts to share normalizing information 
on what mental health truly looks like 
in our world.

Always think about the 
ethical considerations and 
pitfalls.

 There are, of course, always ethical 
considerations to address when bring-
ing a new source of interaction into 
our work. Clients may access your live 
videos (or the replay of the video after 
the live broadcast) at any place in their 
journey, so you must maintain that the 
videos are not substitutes for actual 
therapeutic interventions. Here are a 

Facebook Live and Periscope: Live Streaming for Social Workers
by Mercedes Samudio, LCSW

Turn Up the Tech in Social Work

Mercedes Samudio on Facebook Live.
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few ethical considerations and pitfalls to 
consider when making the decision to 
use live broadcasting:

Disclaimers
 I encourage you to begin and/or 
end each broadcast with a disclaimer 
that it is not therapy and that the con-
tent in the video is for informational 
purposes only. The reasoning behind 
this is to cover your credentials and 
professional liability, and to make sure 
that clients know they are not to sub-
stitute the video for accessing therapy. 
Also, state that this is not telehealth, 
either. If you’re interested in that plat-
form for serving clients, I highly recom-
mend taking a course on telehealth.  

 Scope of Practice. A common pitfall 
I have seen and want to caution you 
against is going outside of your scope 
of practice while live broadcasting. The 
best rule of thumb is to make sure you 
stay within your scope of practice by 
introducing yourself, your credentials, 
and your specialty in the beginning 
and/or end of your live broadcasts. An 
example of this could look like: 

Hi, I’m Mercedes Samudio, Licensed Clini-
cal Social Worker and Parent Coach. In to-
day’s video, I’ll be talking about parenting. 
As a certified nonviolent parent educator, I 
want to share….

 This may seem silly and redundant 
to do in each video, and I’m certainly 
not going to be policing you. But think 
about the fact that anyone can access 
your live broadcasts, and you definitely 
don’t want them to misconstrue your 
expertise or experience on the topic 
you’re discussing. 

 Managing Distressed Viewers. An-
other ethical consideration to strongly 
consider when you decide to live 
broadcast is the fact that many people 
access live videos, and you can never 
be completely sure who is watching 
you. When people interact with you, 
they could potentially be in distress or 
experiencing life threatening symp-
toms. What I have done when this has 
happened (yes, I had a person on a live 
broadcast who was in an active state of 
depression) and what I will recommend 
to you is to rely on your clinical skills 
and do the following: 

•	 Address the person in distress by 
username.

•	 State that you can see that the per-
son is in distress and ask if there is 
anything you can do to help guide 
the person to some support.

•	 Reiterate that although you are a 
mental health professional, this 
is not the best platform to access 
services.

•	 Suggest that the person seek 
emergency support immediately if 
feeling unsafe or in high distress.

 If you must get off the broadcast 
because the person continues to use the 
live video as a source for therapeutic 
support, do so. Do as much as you can 
to contact the person via username 
and/or profile. And, you can also call 
9-1-1 yourself to report the distressed 
person, the platform where you last saw 
the viewer, and the person’s profile. 

 Maintaining Boundaries. Dr. Ofer 
Zur (2015) defines a dual relation-
ship as “any situation where multiple 
roles exist between a therapist and a 
client.” When you are live broadcast-
ing, remember that you are acting as a 
source of information for those watch-
ing. I’ve seen many mental health 
professionals use this as a marketing 
strategy. Although I don’t believe that 
it is unethical to do so—mostly because 
live broadcasting is no different from 
giving a lecture or doing a workshop—I 
encourage you to maintain professional 
boundaries while live broadcasting. 
 As this is an informal way of con-
necting with our communities, it can 
be tempting to share personal details 
and/or be casual with the audience. To 
avoid this pitfall, don’t share too many 
personal details during a broadcast, 
and let viewers know how to contact 
you or schedule a session if they’d like 
to speak with you more in depth about 
their issues. 
 Overall, live broadcasting can be a 
great tool to connect with our clients/
community, share resources, and nor-
malize mental health. As social workers 
venturing into this online world, we still 
must uphold our ethical and profes-
sional boundaries though. Essentially, 
the best ways to be safe while using 
this tool include being clear about your 
intentions for doing the live broadcast, 
sharing your credentials and expertise, 
ensuring that the viewers know this is 

not a substitute for therapy, and having 
a plan in place to manage distressed 
viewers with safety.
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Everyone graduates with the desire 
to have a successful career. Cor-
porate cultural norms imply that 

career success includes a title with sta-
tus, promotion opportunities, and lots 
of money. Who wouldn’t want to earn 
lots of money? These norms, however, 
do not consider the importance of satis-
faction in the work experience. Satisfac-
tion increases the ability of the worker 
to meet every challenge and enjoy 
every moment. I challenge you to work 
toward a satisfying career, and you will 
experience success along the way. Start 
by using the framework below.    

1. Have a vision.    

 Every successful career, venture, 
or life begins with a vision. Your vision 
represents the most satisfying life and 
career you can imagine. Take a few 
minutes to think about your dreams 
and desires. Allow your imagination to 
make vivid pictures. Imagine your work 
life. What type of work are you doing? 
Who is working with and/or for you? 
What do you wear to work? What are 
your work hours? 
 Describe your work environment. 
Does it have an open floor plan that 
encourages collaboration? Is it located 
close to your clients? Is it high tech? Is 
it bare bones? Imagine every aspect of 
your work, including your attitudes and 
feelings about the work you are doing.  

 Also, imagine the attitudes and 
feelings of those around you. Write 
down everything you see in the context 
in which it is done. Include the clientele 
you serve. Do not edit or limit your 
imagination.
 Now imagine the personal life you 
desire. Your personal and professional 
life should complement each other to 
maintain balance. Allow your imagina-
tion to flow with no editing or limits. 
Hopefully, you are smiling as you imag-
ine the following: Do you live in a rural 
area, in a large city, or in a small town? 
Do you live in the U.S. or abroad? Are 
you married? Are you single? Do you 
have children? Do you have pets? How 
do you spend your time when you are 
away from work? With whom do you 
spend your time? Write down every-
thing that you imagine. This is the life 
you desire and work toward. 

2. Develop a personal/
professional mission 
statement.

 Your vision will enable you to 
develop a personal/professional mis-
sion statement. This is the next step 
toward developing a satisfying career. A 
mission statement is important to career 
growth, because it defines your pur-
pose and provides a framework for all 
actions. Read an organization’s mission 
statement. The mission statement says, 
“This is what we work for.” All actions, 
statements, promotions, or programs 
align with the mission. Your personal/
professional mission statement should 
direct your actions, statements, and 
goals, as well. It will guide you more 
quickly to your desired outcome.

3. Find and work within your 
niche.

 A well-defined mission statement 
will help you to find and work within 
your niche. The four components of a 
true niche, as I define it, are compelled, 
competent, comfort, and context. Your 
niche is more than a job title, a target 
population, or your passion. You are 
working in your niche when you are 

doing work that you are compelled to 
do. 
 Compelled is the first aspect of a 
career niche. Compelling work goes 
beyond passion. Passion is a feeling of 
overwhelming pleasure.You may have a 
passion for cooking, reading, designing, 
or teaching. You participate in these 
activities because you enjoy them and 
want to do them. You have a choice.  
 When you are compelled, how-
ever, tension builds in your body and 
is not relieved until you perform a task. 
The physical and emotional discomfort 
experienced causes you to find solu-
tions to feel relief. The idea of being 
compelled means that you have no 
choice. You must perform a task or 
work to experience rest and comfort.   
 The second aspect of a career 
niche is competence. Competence means 
that you demonstrate skills, knowledge, 
and expertise in your work. You utilize 
opportunities to learn, experience, 
and practice new techniques. You are 
knowledgeable regarding emerging re-
search in your area of practice, and you 
share information that establishes you 
as an expert. Most importantly, your 
experience brings the desired outcome 
for the client and organization.   
 Comfort and context are the third 
and fourth words I use to define a 
career niche. It is important that you 
work in an environment that meets 
your needs and in which you are totally 
comfortable. Context includes every 
aspect of a work environment. This 
means the physical structure, the layout 
of the office space, and the location. It 
also includes the amenities, such as the 
furniture, decorations, and snack room 
provisions. Context also relates to the 
quality and character of interactions 
among staff members, clients, and the 
community at large. It speaks to the 
personality and culture of the work-
space.  
 When working within one’s niche, 
the best work is done when one is com-
fortable within the context of the work. 
Let’s do an exercise to help determine 
what you need to be comfortable in a 
work environment. Make two columns 
on a sheet of paper or in a computer 
document. The column headings are 
Needs and Wants. The needs column 

Six Actions That Build a Satisfying Social Work Career
by Marcyline Bailey, LCSW, ACSW



The New Social Worker     Summer 2016    31

will represent your bottom line work 
requirements. Examples are: a regular 
pay check, a safe work site, and ben-
efits. In the wants column, write those 
good-if-you-could-get-it amenities that 
would increase your comfort. Examples 
are: a mentor, company car, flexible 
work schedule, free Starbucks coffee. 
These lists provide an opportunity to 
determine what is most important to 
you. They will also help you to decide 
if a workplace is a good fit.

4. Develop career-building 
relationships

 Working within your niche will 
enable you to develop career-building 
relationships. Relationships are vital to 
building a satisfying career. You need 
a committed mentor and a network of 
like-minded colleagues. Mentors are 
individuals who have attained a certain 
prominence in your area of practice. 
Choose a mentor wisely, based on your 
career goals. (Always keep your vision 
in mind.) A mentor will enable you to 
reach those goals sooner by providing 
insightful counsel, making key intro-
ductions, and guiding you in the most 
beneficial direction.  
 A network of like-minded col-
leagues will provide support, encour-
agement, “bro-love” or “sister-girl” 
motivation, and friendship. A network 
is comprised of individuals who are 
working toward similar goals. They 
share information, tangible support, 
and opportunities with each other. The 
network is based on relationships that 
have been cultivated over time. 
 Building a network takes time, 
because it is built on trust, respect, and 
mutual goals. Your particular network 
should provide win-win opportunities 
for all of its members. This means that 
the members of your network should 
be ready, willing, and able to actively 
participate. Include individuals who 
bring a variety of skills, knowledge, and 
experience. It is also important that 
those in your network have comple-
mentary personalities, as well.  

5. Develop creative and 
innovative solutions

 Build a satisfying career by devel-
oping creative and innovative solutions. 
Thirty years ago, I would have typed 

this article on my Smith-Corona type-
writer. Twenty years ago, I would have 
used a boxy desktop computer with 
green letters. Today, I am using my 
streamlined 2-in-1. Innovative and cre-
ative solutions bring financial rewards 
and promotion.  
 New social workers are in a prime 
position to use innovation and creativ-
ity to address our community concerns. 
The key is creativity and innovation. 
First, define the real problem. There is 
a difference between a problem and a 
symptom. A sore throat is a symptom 
of allergies, hay fever, colds, flu, and 
several other upper respiratory ill-
nesses. Before treatment is prescribed, 
the actual cause of the sore throat is 
determined and the treatment targets 
the cause.
 Second, consider the impact the 
problem has on the community. This 
will help you to develop ideas that 
comprehensively address the concern. 
Third, develop buy-in by building 
community coalitions. Remember the 
network we discussed? Change does 
not take place at the top. It occurs with 
innovative thinking, shameless creativ-
ity, and electrifying energy.   

6. Take action

 The final step is to take action.  
Take action and take chances. Listen 
to good counsel, and learn from your 
mistakes. Be fearless in your efforts 

to provide the best possible service. 
Be fearless as you work toward your 
organization’s mission and your own 
personal/professional mission. Be fear-
less in enjoying every moment of this 
exciting, challenging journey. Following 
these steps will lead you to the satisfy-
ing, successful career you desire.  

Marcyline Bailey, LCSW, ACSW, provides 
mentoring and self-care resources to social 
workers, licensed clinicians, and those in 
the helping professions. With 30 years of 
experience in the social work and nonprofit 
fields, she demonstrates how to find your 
professional niche and how to maintain a 
satisfying work life.

Self-Care Summer 2016: Call for Submissions

     Self-Care Summer 2016 is a project of 
The New Social Worker magazine and The 
New Social Worker Press. In conjunction 
with the publication of our newest book, 
The A-to-Z Self-Care Handbook for Social 
Workers and Other Helping Professionals, we 
want to promote self-care for all social 
workers and helping professionals. 

 Write an essay of 500 words or less addressing self-care for social work-
ers or sharing an example of how you practice self-care. Submit it (or other 
creative work, such as original songs, artwork relating to self-care) to Linda 
Grobman at lindagrobman@socialworker.com.
 For detailed information on submitting to our Self-Care Summer Project, 
see:

http://www.socialworker.com/extras/self-care-summer/
self-care-summer-2016-project/

http://www.socialworker.com/extras/self-care-summer/self-care-summer-2016-project/
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Reviews
Social Welfare Policy: Responding to a 
Changing World, by John G. McNutt and 
Richard Hoefer. Lyceum Books, Inc. Chi-
cago, 2016, ISBN: 978-1933478753, 340 
pages, $69.95 paperback.

 The changes that McNutt and 
Hoefer believe require new social wel-
fare policies in the United States focus 
on globalization, the threat of environ-
mental degradations, and most impor-
tantly, the shift from a manufacturing/
industrial economy to an information 
economy. They understand the shift to 
an information society to be a radical 
change in economic structures and 
labor markets, which requires a new 
social welfare response. Both authors 
are distinguished social work educators, 
with more than a half-century of com-
bined academic experience. This new 
textbook is exploratory in the sense 
that it is attempting to raise questions 
rather than provide answers, and the 
authors intentionally focus on overall 
themes instead of policy and program 
details, because they are convinced that 
provoking thought and action is more 
important than detailing program spe-
cifics. Specifics, after all, may change 
tomorrow.
 Although the book is not divided 
into sections, the first seven chapters 
are quite distinct from the final six. The 
first seven are an attempt to educate so-
cial work students about the relevance 
of social welfare policy for practitioners, 
and a very strong seventh chapter is 
an introductory chapter on advocacy. 
Between these extremes are a brief 
introductory chapter and two chapters 
devoted to brief historical sketches. The 
second chapter compares the social 
welfare structures in agrarian societ-
ies to those in industrial societies. The 
third builds on this contrast to suggest 
the potential differences in the early 
20th century industrial society to the 
developing information society that is 
driven by environmental and economic 
forces. The fourth chapter is devoted 
to the coming information society, the 
fifth inserts a brief sketch of political 
ideologies that is quite useful for the 
neophyte, and the sixth proposes a 
quick analysis approach to policy analy-
sis that may be useful to practitioners in 

smaller organizations working in short 
time frames.
 The final six chapters address 
social welfare policies related to pov-
erty/inequality, health/mental health, 
children/families, crime/violence, 
housing/community development, and 
aging. Each of these chapters addresses 
the quantified level of need and the 
extent to which existing social welfare 
programs meet or fail to meet those 
needs. Of particular usefulness in the 
classroom are the explanations of the 
conservative, liberal, and radical theo-
ries explaining the causation of need 
in each case, and the potential changes 
in the relevant social welfare policies 
that may be required by the movement 
toward an information society, global 
trade, and environmental challenges.
 I believe that this book is best 
suited for a traditional undergraduate 
audience. The content is an overview, 
but it may be a valuable introduction 
to social welfare policies and programs 
for those without significant life or work 
experience. Raising the questions about 
access to information through technol-
ogy, the influence of technological 
access on labor markets, how global 
trade is changing our society, and the 
threat of environmental destruction 
are quite intriguing, but several equally 
relevant issues are not addressed. These 
include living wages, the escalating 
costs of higher education, the erosion 
of civil/voting/privacy rights, the role 
of money in politics, and those linger-
ing problems of discrimination, social 
inclusion, and fair distribution of risk 
and resources. 
 A comprehensive textbook on 
social problems and social welfare 
policies is probably beyond the scope 
of any one college course, so faculty 
considering this textbook will need to 
think carefully about the fit between the 
author’s three change agents and the 
needs of their students. This textbook 
may not fit every region of our country.

Reviewed by Peter A. Kindle, Ph.D., CPA, 
LMSW, associate professor at The Univer-
sity of South Dakota. 

Macro Perspectives on Youths Aging Out of 
Foster Care, by Mary E. Collins, NASW 
Press, ISBN 978-0-87101-488-7, Wash-
ington, D.C., 2015, 217 pages, $49.99 
paperback, $46.99 ePub.

 Mary Collins has written a compre-
hensive book about the complexities of 
the child welfare system and highlights 
an often forgotten and widely margin-
alized population of which all social 
workers should be cognizant. Collins 
explores the historical context of the 
child welfare system’s roots, which 
are focused on prevention and family 
intervention. She discusses the system 
as being poorly equipped to meet the 
needs of youth aging out of foster care, 
as the system is oriented toward child 
rescue versus developing and imple-
menting comprehensive programs to 
support youth in multiple facets of their 
life. 
 Collins examines the problems 
and potential solutions to the social 
construction of youth aging out of the 
foster care system. Collins identifies 
issues such as a lack of provisions for 
youth, problems with intersystem col-
laboration, difficulty in implementing 
new programs in bureaucracies, and a 
lack of accountability as central areas of 
focus that are ripe for change through 
advocacy and reform. 
 Collins also discusses the social 
construction of aging out on an indi-
vidual level. She informs readers about 
the staggering evidence indicating 
that youth aging out of foster care fare 
more poorly than their non-foster care 
counterparts. Collins notes that older 
youth are less likely to be adopted or 
secure permanent living arrangements 
with adults who will provide a life-long 
commitment. These insecure familial 
and community connections often leave 
youth ill-equipped to negotiate young 
adulthood successfully. Collins further 
explores employment, education, and 
housing barriers youth face as they 
transition to adulthood. She examines 
these challenges through the lens of 
race and social class and discusses 
the disproportional representation of 
minorities in the foster care system.
 The book implores readers to rec-
ognize the need for macro level change 
to assist youth in becoming successful 
adults. Collins articulates the need for 
large scale policy reform on multiple 
fronts. A central theme to support this 
idea is to actively reorient child welfare 
staff’s focus from protecting children to 
helping young people achieve indepen-
dence. This book also highlights the 
lack of focus on rigorous and sustained 
evaluations of programs and policies 
aimed at supporting this population and 
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urges social workers, and other profes-
sionals, to become invested at this level 
of practice.
 On the micro level, Collins asserts 
that child welfare workers must help 
youth to re-establish familial relation-
ships prior to aging out, make multiple 
connections within the community to 
enable youth access to much needed 
resources, and to involve youth in em-
powering opportunities to advocate for 
their needs, ideas, and desires. 
 This book is written in an accessi-
ble manner and is important to the field 
of social work. Collins offers concrete 
ideas to assist students, social workers, 
and other professionals to advocate 
for this population. This book is an 
excellent resource for anyone wanting 
to learn more about youth aging out of 
foster care or the child welfare system 
and is framed in a relatable manner 
with a focus on social justice, youth 
empowerment, and political advocacy.

Reviewed by Dana Holcomb, MSW, faculty, 
Ferris State University.

The Gender Knot: Unraveling Our Patriar-
chal Legacy, by Allan G. Johnson, Philadel-
phia, Temple University Press, ISBN 978-
1439911846, 2014, 245 pages, $29.45. 

 Allan G. 
Johnson is 
a nationally 
recognized 
sociologist 
best known 
for his work 
on issues of 
privilege and 
oppression, 
especially in 
relation to 
gender and 
race. The 
Gender Knot 
is divided into three sections that show 
Americans the daily struggle that men 
and women experience by living with 
gender inequality. Johnson addresses 
those living in America under an unrec-
ognized patriarchal society, as well as 
those who recognize the patriarchy but 
are doing nothing to combat it. In The 
Gender Knot, Johnson’s goal is to make 
readers believe in and want to change 
the patriarchy. 
 Patriarchy is a form of society 
in which men hold the power and 

women are excluded, but women’s 
place in society is more complicated 
than simple subordination, especially 
in a contemporary society that requires 
cross-gender competition. Traditional 
arrangements of shared understandings, 
relationships, patterns of feeling, and 
social behaviors are being maintained, 
with masculinity being culturally as-
sociated with males and femininity with 
females, but these traditions are being 
challenged by feminism. 
 Feminism is described in a general 
sense as a way of thinking critically 
about gender and its place in social life. 
As the opposite of patriarchy, feminism 
is the only critical perspective on pa-
triarchy that exists. Johnson makes the 
strong point that without feminism, we 
are left to understand gender inequality 
in patriarchal terms that invariably ig-
nore it or justify it. Without feminism, it 
is easy not to see male dominance at all 
or to explain it away as human nature 
or what every woman really wants. 
 In the second section, Johnson 
anchors several false illusions in con-
temporary patriarchy. Readers will note 
that he does not relegate patriarchy 
to the historical past, but rather to the 
illusions of male independence, self-
sufficiency, and primary provider role. 
None of these notions are a contempo-
rary reality, but adherence to these false 
values creates a barrier to the erosion 
of the patriarchy. One final and major 
point of this section is how difficult it is 
to challenge patriarchy in our society. 
Those who do break the silence about 
patriarchy are being oppressed by the 
patriarchal system without sufficient re-
sources to demand change. Therefore, 
their voices are not heard. 
 In the third and final section, 
Johnson discusses his ideas on how we 
should unravel the gender knot that 
sustains patriarchy in our society. The 
knot is everything that prevents us from 
seeing patriarchy, and our participation 
in it. Patriarchy organizes social life 
around powerful dynamics of fear and 
control that keep it going. Patriarchy 
makes victims of us all. The first step to 
ending patriarchy in American society 
is to realize that it is an issue and then 
take responsibility for it. We must stop 
believing myths that surround and 
sustain it. 
 This book provides a very direct 
way to obtain information about our 
society today in America. Johnson’s 
opinions are well constructed and 

explained in a way that any person 
can understand. Social workers and 
social work students value equality and 
egalitarianism. Reading this book will 
open some eyes and challenge us to be 
agents of change.

Reviewed by Katherine Bice, BSW student 
at the University of South Dakota.

Ruby Milk, by Lucy English, Createspace 
Independent Publishing, Charleston, SC, 
ISBN: 1519301073, 272 pages. $10.50. 

 Ruby Milk will surprisingly pull you 
in, catch your breath, and have you sit-
ting on the edge of your seat by the end 
of Chapter 1. Ruby Milk is a wonderful 
mystery book, written by Lucy English, 
who has definitely done her research 
about social work. Ms. English devel-
ops her characters so they are likeable 
and realistic. The main character, a 
social worker named Penny, comes 
across as endearingly confused and 
hesitant about how to help her client, 
Dani, a young teenager whose mother 
has mysteriously just died. 
 Penny Wade is a feisty and creative 
community counseling social worker 
in South Boston. Like many other 
social workers, Penny is burned out 
in social work, wanting to help cli-
ents, not knowing if she can, feeling 
overwhelmed, changing direction, 
feeling empty, and frustrated. She has 
no personal life, is searching for love, 
enjoying a few close friendships, strug-
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gling financially to make ends meet, 
but seemingly is okay with the status 
quo. When Dani Martin, a frightened 
16-year-old girl whose mother has 
just died 14 hours earlier, appears in 
Penny’s doorway at social services, 
Penny begins to feel a shift in her life. 
She starts asking the hard questions, 
delving deeper into this case than she’s 
ever dug before. She asks Dani outright 
if she thinks someone wanted to kill 
her mother. As the story unfolds, Dani 
becomes more certain that her mother’s 
death was intentional, even though she 
struggles with getting people to believe 
her. She has people she can live with, 
but until she gets to the bottom of her 
mother’s murder, it won’t happen. She 
is staying put and is taking care of her-
self. Dani must struggle with grieving 
the loss of her mother, taking care of 
herself all by herself, working through 
the grief of others, and finding out who 
would kill her mother and why. Penny 
continues to feel overwhelmed, while at 
the same time questioning whether the 
death was intentional or accidental. 
 This is an excellent book, well-
written, fun to read, and gives excellent 
insight into the life of an adventurous 
social worker. I loved it! I am looking 
forward to the next book in this series.

Reviewed by Marian Swindell, Ph.D., as-
sociate professor of social work at Mississippi 
State University—Meridian.

God and Jetfire: Confessions of a Birth 
Mother, by Amy Seek, New York: NY: 
Farrar, Straus and Giroux, 2015, 325 
pp, Hardcover. ISBN: 9780374164454, 
$27.00.  

 Domestic adoption narratives 
typically focus on the blissful coming 
together of a child who needs parents 
with a couple who have longed for a 
child of their own. Rarely do we hear 
from the birth mother, too often the 
silent member of the adoption triad. 
However, in her raw and poignant 
memoir, author Amy Seek gives voice 
to her experience as a birth mother 
who chose open adoption, and it is a 
story that social workers everywhere 
should read.  
 All adoptions exist on a continuum 
from open to closed. Open adoption is 
a fairly modern relationship in which 
birth parents choose the people who 

will adopt and raise the child to whom 
they have given birth. It also allows for 
ongoing, agreed-upon contact between 
birth and adoptive parents and the 
adopted child. In God and Jetfire: Confes-
sions of a Birth Mother, Seek carefully 
and thoroughly examines the reality of 
open adoption in three distinct phases: 
before, during, and after childbirth.   
 In the “before” phase, Seek, age 
22, and her boyfriend, Jevn, find that 
Seek is pregnant. Both are young, 
bright, high achieving students studying 
architecture and attempting to discover 
what’s “real and lasting” about the 
world. Although together for two years, 
the relationship ultimately is not emo-
tionally or financially strong enough 
to provide for a child, and the couple 
reaches out to Catholic Charities for 
help. Seek describes the counseling she 
received from a social worker named 
Molly, as she struggled with whether 
or not to raise her son. For example, 
Molly directs Seek to imagine what 
she will do immediately after signing 
papers of permanent surrender. Where 
will she go? Who will she see? What 
will she need?    
 Molly also guides Amy and Jevn as 
they pour through dozens of portfolios 
of pre-adoptive parents who are waiting 
to be matched with a birth mother. Un-
able to identify that illusive quality that 
makes one portfolio rise to the top of 
the pile, Amy and Jevn craft 101 extra 
questions to ascertain everything from 
parenting style (“How will you teach a 
child right from wrong?”) to personality 
(“What does your favorite t-shirt say?”). 
Eventually Paula and Erik emerge as 
their parents-of-choice, a couple who is 
open, mature, grounded, and already 
parenting another child in an open 
adoption. Through visits and email, 
Amy, Jevn, Paula, and Erik begin to 
develop a solid foundation of trust and 
shared expectations on which to base 
their own open adoption.  
 Labor and delivery initiate the 
“during” phase of the book. Seek writes 
exquisitely about laboring under a full 
moon and finding the inner strength to 
deliver Jonathan without pain medica-
tion or unnecessary interventions. She 
rooms-in with Jonathan and nurses 
him on demand, committed to offering 
him the best start in life. However, in 
a dramatic departure from “the plan,” 
Amy leaves the hospital with Jonathan, 
overwhelmed with the desire to keep 

him, and they cocoon together in her 
apartment for days, his adoption uncer-
tain. Two weeks pass, and Seek makes 
several unsuccessful trips to Catholic 
Charities to sign Jonathan’s adoption 
papers before ultimately, heartbreak-
ingly, doing so.   
 The remainder of the book de-
scribes what happens in the 12 years 
following the adoption, in particular the 
relationships that Seek develops with 
Jonathan and his adoptive parents as 
they share vacations, holidays (even 
Mother’s Day!), email, photos, and 
casual weekend visits. With Jonathan, 
Amy struggles with her significance 
in his life. Is she his mother? Is she a 
mother at all?? And despite winning 
the birth-parent lottery with Paula and 
Erik, the relationships are complicated, 
and even competitive at times, especial-
ly between mothers. And yet it works. 
 Several emotional themes are inter-
woven throughout this memoir. Seek’s 
writing is so raw and honest that the 
reader takes up residence in the bubble 
that Amy and Jonathan share imme-
diately after his birth. Later, Seek’s 
feelings of regret, grief, and loss are so 
palpable that they are nearly unbear-
able to the reader, let alone the author. 
However, these are the very reasons 
that anyone involved in adoption, 
especially social workers, should read 
this book. Instead of erasing the feel-
ings and experiences of first mothers, it 
offers the reader a rare glimpse into the 
realities that accompany the decision to 
place a child with an adoptive family. It 
also highlights the ongoing post-adop-
tion social work services that should be 
made available to birth parents.    
 Finally, this book is a testament 
to the possibilities within open adop-
tion, especially the opportunity to 
build secure relationships between 
birth and adoptive families, not limited 
to, but certainly on behalf of adop-
tive children. Although not without its 
complications, open adoption holds the 
promise of honesty over secrecy, con-
nection over separation, and love over 
loss for adoptive children and families. 
Perhaps Seek has found what is “real 
and lasting” after all.  

Reviewed by Shelley Steenrod, Salem State 
University.
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Most mental health professionals 
have to take steps after earning 
their first license to qualify for 

independent practice. Licensees who 
most successfully navigate the process 
do so following many of the recommen-
dations below.    
 First, start early by learning the 
requirements for advanced practice or 
independent licensure, and set your plan 
accordingly. Be aware of the require-
ments where you are currently licensed, 
as well as those in jurisdictions to which 
you may move. If possible, you may 
want to find employment where avail-
able training supervision is already in 
place. If that is not possible, begin the 
process of finding a supervisor.   
 Try to find someone who can be 
both a mentor and a supervisor. It might 
be the same person, or it might not. In 
selecting a supervisor, someone who has 
been in place for a while, not new to the 
agency or workplace, may be a good 
choice. Make sure your supervisors have 
experience appropriate to your develop-
ment goals and are committed to your 
growth as a professional. If supervision 
is not available where you will be work-
ing, you may need to pay for supervi-
sion. Depending upon the number of 
supervision hours needed, this could be 
a financial challenge. 
 When identifying a supervisor, be 
sure you know what the licensing board 
requires of the supervisor. Take noth-
ing for granted. Ensure that the person 
meets the requirements necessary for 
you to be licensed. Verify the supervi-
sor’s credentials with your state licensing 
board. No licensee wants to complete 
any steps of supervision and later find 
that the person or process used for 
supervision is not valid. 
 Document the supervision. Check 
your board’s rules to see if certain infor-
mation is required to be documented. 
More documentation is always better 
than less. If the board has no specific 
form, consider creating your own, on 
which you track the date of supervi-
sion, topic, expected outcomes, length 
of time, supervisor signature, and other 
information that will highlight the super-
vised time and provide evidence that it 
occurred. The supervisor may also be 
required to keep a record of the super-

vision, but you, the supervisee, should 
also keep your own. This will serve as 
a safety mechanism in case of conflict-
ing documentation or in the unforeseen 
event of a loss of supervisor as a result of 
illness, death, change of employment, or 
other reason.  
 If you switch supervisors, be sure to 
have any required supervision evalua-
tions completed for the board. Do not 
plan to follow up later, as later may not 
happen. Unfortunately, we have expe-
rienced licensees scrambling to cover 
supervised hours when a supervisor dies 
or leaves an agency suddenly and drops 
contact with others. Also, be cognizant 
of possible ramifications of frequently 
changing supervisors. Although employ-
ment changes might necessitate the need 
for a new supervisor, it will be your 
responsibility as the supervisee to locate 
all past supervisors and have them com-
plete the required forms.  
 Begin studying for the required 
exam. Consider taking one of the avail-
able preparation courses. Those who 
put in more time preparing appear to do 
better. Many times, the national board 
or agency that administers the exam will 
offer study materials specific to those 
exams.
 Know the time frames for apply-
ing. Usually, the board cannot waive 
any standards. For example, in Ohio, an 
LSW, LPC, or MFT has to work under 
supervision for two full years (i.e., 24 
months), before being eligible for an in-
dependent license. There may be other 
paperwork or requirements to be met 
for your application to be considered 
complete, so contacting your state board 
before your supervision is finished may 
be helpful.  
 Be prepared to explain any gaps in 
supervision. Did you change supervi-
sors? Did you take time off for family or 
personal reasons? Every board differs, 
but a gap of a month or more might 
mean that you will need to make up 
that lost time. Also, be aware of any 
minimum or maximum timeframes for 
supervision. For instance, Ohio requires 
a minimum of two years, but there is no 
maximum time in which the supervision 
must be completed. Other states require 
that the supervision be completed within 
a given time frame from the time you 

Thinking Ahead: A Plan for Earning Your Independent License
by Brian Carnahan and Margaret-Ann Adorjan

start the supervision or obtain your 
intern or associate level license. 
 Similarly, be ready to discuss with 
the Board any information shared by a 
supervisor that might reflect negatively 
on your performance. Although these 
issues sometimes arise from personal-
ity conflicts, not everything can be 
dismissed with that explanation. If the 
supervisor identifies an issue with your 
skills and abilities as a professional, 
be sure you can demonstrate training 
you took or changes you implemented 
to address the problem. You can help 
to avoid such problems by contribut-
ing to a frequent dialogue with your 
supervisor(s) regarding your developing 
performance. Ask them for continued 
feedback and periodic evaluations, so if 
they have a concern or suggestions for 
potential growth, you are learning of 
these in a timely manner and not at the 
end of your overall supervision period. 
 Although these steps will help a 
professional gain independent licensure, 
the decision to practice independently 
in a private practice setting is one that 
should be given considerable thought 
and planning. There is much work that 
goes into “hanging a shingle.” Consulta-
tion with private practitioners, along 
with research on the responsibilities that 
come with owning or partnering in a 
business, are highly recommended so 
an independent licensee is prepared and 
knowledgeable when deciding whether 
private practice is the right fit.
 With the right plan in place, ad-
vancing in your career can be less stress-
ful. Following the steps outlined above 
will allow you to focus on being the 
best mental health professional, while 
developing the skills to advance in your 
practice. 

Brian Carnahan is Executive Director of the 
State of Ohio Counselor, Social Worker, & 
Marriage and Family Therapist Board.   

Margaret-Ann Adorjan is the MFT Licensure 
Coordinator and Investigative Compliance 
Officer for the State of Ohio Counselor, Social 
Worker, & Marriage and Family Therapist 
Board.  
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Notables, all Online and Interactive. Reveal strengths 
and weaknesses so you can map your study strategy. 
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Licensure Exams, Inc.
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 As of July 6, 2016, we have 
reached 149,801 “likers” of our 
page on Facebook.
 Besides providing informa-
tion about The New Social Worker 
magazine, the page has features 
of a typical Facebook timeline. 
We list upcoming events and 
send updates to our “likers” 
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Introducing a ground-breaking book from The New Social Worker Press...

Real World Clinical Social Work
Find Your Voice and Find Your Way

by Dr. Danna R. Bodenheimer, LCSW
Social work graduate school is only the beginning of your preparation for professional life in the real world 
as a clinical social worker. Dr. Danna Bodenheimer serves as a mentor or a supportive supervisor as she 
shares practice wisdom on topics such as thinking clinically, developing a theoretical orientation, consider-
ing practice settings, and coping with money issues. She addresses the importance of supervision and how 
to use it wisely. A frank discussion on the important and rarely-talked-about issue of loving one’s client is 
followed by a practical look at next steps—post-graduate options and finding your life’s work in clinical 
social work. Altogether, Real World Clinical Social Work will serve to empower you as you find your own 
voice, your own way, and your own professional identity.
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What People Are Saying

Danna Bodenheimer’s book is the clinical supervisor you always wanted to have: brilliant yet approachable, 
professional yet personal, grounded and practical, yet steeped in theory, and challenging you to dig deeper.

Jonathan B. Singer, Ph.D., LCSW, Associate Professor of Social Work, Loyola University Chicago, 
Founder and Host, The Social Work Podcast

[From the Foreword] Using powerful case examples and a series of carefully crafted questions, this book 
challenges readers to think broadly and deeply about their own social work practice and identity. It is 
an invaluable companion for beginning social workers and educators alike.

Lina Hartocollis, Ph.D., LCSW,Dean of Students, Director, Doctorate in Clinical Social Work 
Program,University of Pennsylvania School of Social Policy & Practice

Reading Danna Bodenheimer’s Real World Clinical Social Work: Find Your Voice and Find Your Way is 
like spending a weekend in a wonderful candid conversation with many of our favorite theorists! While 
sharing her own perspectives and experiences, Bodenheimer invites us to reflect on topics as far-ranging 
as the essential components of the different modalities we can use in assessing and addressing client needs 
to identifying the elements that are critical to both the effectiveness of our professional practice and the 
sustenance of our personal lives. In language that is accessible, oftentimes metaphoric, and yet not at 
all simplistic, this book also introduces us to some of the clinical experiences of clients and therapists 
through an interweaving of their stories and theories. ...spending time with Real World Clinical Social 
Work is a real gift to yourself and everyone you serve.

Darlyne Bailey, Ph.D, ACSW, LISW,  Dean, Professor, and MSS Program Director, 
Graduate School of Social Work and Social Research, Bryn Mawr College

It is nearly impossible to begin a career as a budding clinical social worker without the accompaniment 
of a variably loud inner voice that says, “You have no idea what you are doing.” Dr. Bodenheimer be-
friends the beginning clinician with this incredibly personable and accessible book and says, “Sure, you 
do.” Dr. Bodenheimer uses herself as a vehicle for connection with the reader, and she speaks directly 
to that inner voice with compassion, understanding, and guidance.
Cara Segal, Ph.D., Smith College School for Social Work, faculty, Private Practitioner, Northampton, MA 
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began a teaching career and her own private practice. She currently teaches at Bryn 
Mawr’s Graduate School of Social Work and Social Research and is director of the 

Walnut Psychotherapy Center, a trauma-informed outpatient setting that she founded, specializing in 
the treatment of the LGBTQ population.
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“No doubt, new social 
workers will find this 

an accessible, practical 
primer...and a life raft 
for embarking on the 

profession!”
Anne Marcus Weiss, LSW, MSW
Director of Field Education, 

University of Pennsylvania, School of 
Social Policy & Practice
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PRAISE FOR THE BOOK

“As someone near the end of a long career in social work and social work education, I found 
the stories of Ogden Rogers in his collection, Beginnings. Middles, and Ends, to reflect so 
much of my own experience that I literally moved back and forth between tears of soulful 
recognition and laugh-out-loud moments of wonderful remembrances. There is something 
truthful and powerful about the artist who is willing to put a masterpiece together and leave 
the telltale signs of failed attempts. Too many who reflect on their past do so to minimize 
imperfection, setting standards unreachable by others. Ogden Rogers has charted a course 
of professionalism that encourages creativity, allowing for errors, and guided by honest 
reflection and dedication to those whom he would serve. This read is a gift to all, whether 
they are starting or ending their journey of service to others.”

Terry L. Singer, Ph.D., Dean, Kent School of Social Work, University of Louisville

“I found the stories humorous, sometimes painful, and incredibly honest and real. There 
is really nothing else out in our literature that is quite like this. It reminds me of when we 
teach the art and science of social work practice—this is the art.”

Jennifer Clements, Ph.D., LCSW, Associate Professor, Shippensburg University

“...a profound piece of creative literature that will reinstill idealism within senior social 
workers who are on the threshold of being cynical about their work.”

Stephen M. Marson, Ph.D., Professor, University of North Carolina Pembroke

“Recommended reading for new social workers, experienced social workers, friends and 
families of social workers, and future social workers because of the variety of anecdotal 
case presentations and personal perceptions. Truly open and honest portrayals of social 
work and the helping professions with touching, easy-to-read entries fit within the beginning, 
middle, and ending framework. This book is suggested for both public and academic libraries 
to support the career services and/or professional development collections.”

Rebecca S. Traub, M.L.S., Library Specialist, Temple University Harrisburg 

Beginnings, Middles, & Ends
Sideways Stories on the Art & Soul of Social Work

Ogden W. Rogers, Ph.D., LCSW, ACSW

     A sideways story is some moment in life when you thought you were doing 
one thing, but you ended up learning another. A sideways story can also be a poem, 
or prose, that, because of the way it is written, may not be all that direct in its 
meaning. What’s nice about both clouds, and art, is that you can look at them and 
just resonate. That can be good for both the heart and the mind.
     Many of the moments of this book have grown from experiences the author 
has had or stories he used in his lectures with students or told in his office with 
clients. Some of them have grown from essays written for others, for personal or 
professional reasons. They are moments on a path through the discovery of social 
work, a journey of beginnings, middles, and ends.
     With just the right blend of humor and candor, each of these stories contains 
nuggets of wisdom that you will not find in a traditional textbook. They capture 
the essence and the art and soul of social work. In a world rushed with the il-
lusion of technique and rank empiricism, it is the author’s hope that some of 
the things here might make some moment in your thinking or feeling grow as a 
social worker. If they provoke a smile, or a tear, or a critical question, it’s worth it. 
Everyone makes a different journey in a life of social work. These stories are one 
social worker’s travelogue along the way.
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