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Publisher’s Thoughts
Dear Reader,
 Fall is in full swing, and I am enjoying the change 
of season! Welcome back, to those of you who have 
returned to school (as students, social work educators, 
or school social workers) after the Summer break.
 If you are a social work student or a new gradu-
ate, you may be thinking about how you will afford 
tuition or pay off your student loans. Our featured 
article in this issue will give you some insight into 
available student loan forgiveness programs.
 Since The	New	Social	Worker converted from print 
to electronic format in 2007, readers have been asking 
me, “How can I get a print copy of the magazine?” The answer was, “You 
can’t”—until now! I am happy to tell you that we are now making The	New	
Social	Worker	available in print once again. It is still available absolutely free 
of charge in electronic format from our Web site at http://www.socialworker.com. 
But if you have	to	have a copy that you can hold and feel in your hands, and 
cuddle up with, head over to http://newsocialworker.magcloud.com,	and you can 
purchase a full-color, high quality print copy of this and several back issues.
 This summer, I had the opportunity to meet up with social workers 
Amanda Vos from Australia and Dawn Hoopes from Philadelphia, PA. They 
are both involved in some very interesting film projects. I regularly receive 
e-mail from social workers telling me about other creative projects. It is 
always interesting to me to hear about the different things social workers do 
and how they are using their creativity to do good things in the world.
 This issue features many of the different types of work social workers 
do—working in tuberculosis control programs, international and multi-cultur-
al social work, sexual abuse treatment, and more. It also addresses the ques-
tion, “Is a client always a client?” We have a special report on the Healthy 
Families America program, an article on supervision in field placement, and 
poetry about social justice.
 Karen’s Social	Work	2.0 column in this issue provides a round-up of lots 
of interesting Web sites to help you in your social work practice. There are 
more new ones every day, so use this list as a starting point and add to it as 
you find others in your daily Web travels.
 Until next time—happy reading!

Write for The New Social Worker
 We are looking for articles from social work practitioners, students, and educators. 
 Some areas of particular interest are: social work ethics; student field placement; 
practice specialties; and news of unusual, creative, or nontraditional social work.
 Feature articles run 1,500-2,000 words in length. News articles are typically 100-
150 words. Our style is conversational, practical, and educational. Write as if you are 
having a conversation with a student or colleague. What do you want him or her to 
know about the topic? What would you want to know? Use examples.
 The best articles have a specific focus. If you are writing an ethics article, focus 
on a particular aspect of ethics. For example, analyze a specific portion of the NASW 
Code	of	Ethics (including examples), or talk about ethical issues unique to a particular 
practice setting. When possible, include one or two resources at the end of your 
article—books, additional reading materials, and/or Web sites.
 We also want photos of social workers and social work students “in action” for our 
cover, and photos to accompany your news articles!
 Send submissions to lindagrobman@socialworker.com.
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Jael Cornelio & Laura Tellez
by	Barbara	Trainin	Blank

Cornelio	and	Tellez—continued	on	page	27

 Spanish is the sec-
ond most common lan-
guage in Texas and was 
the primary language 
spoken at home by 6.2 
million people in the 
state in 2006, according 
to the U.S. Census Bu-
reau. Texas’s Hispanic 
population reached 8.6 
million—36 percent of 
the state’s population 
and the second largest 
in the country in 2007. 
 Yet, studies have 
shown that populations 
of color and those who 
speak a language other 
than English are under-
represented in social 
work and the mental 
health professions in 
Texas and elsewhere. As 
a result, many people 
may lack access to men-
tal health services that 
adequately meet their 
cultural and linguistic 
needs.
 One Texas nonprof-
it has responded to the 
imbalance. The Hogg 
Foundation, founded 
in 1940 by the children 
of former Governor 
James Hogg to promote 
improved mental health 
for Texans, introduced 
a bilingual scholarship 
program in 2008 to 
increase cultural and 
linguistic diversity in 
the Texas mental health 
workforce. The state-
wide program was the 
first of its kind in Texas, 
and possibly in the 
United States. 
 Hogg committed up 
to $1 million over three 
years to fund full-tuition 
scholarships for Span-
ish-speaking graduate 
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social work students at accredited Texas 
universities. 
 Jael Cornelio and Laura Tellez, both 
pursuing MSWs at Stephen F. Austin 
State University and expecting to gradu-
ate next May, were recent recipients of 
the scholarship.
 Cornelio first became interested 
in the field of counseling as a Sunday 
School teacher and youth volunteer at 
her church. 
But social 
work per se 
wasn’t on the 
horizon until 
a professor at 
Tyler Com-
munity Col-
lege—where 
Cornelio says 
she “majored 
in every-
thing”—sug-
gested that she take an intro course.
 “The teacher showed how social 
work pulls in many other areas—biology, 
the environment—to explain behavior,” 
she says.
 Cornelio completed her associate’s 
degree and transferred to Stephen F. 
Austin State University for a BSW. 
Although she was considering graduate 
school, finances would have held her 
back had a professor not told her about 
the Hogg Foundation scholarships.
 She still remembers her excitement 
at being chosen. “I couldn’t believe it. 
Those kinds of things don’t usually hap-
pen to me.”  
 The 27-year-old comes from a Span-
ish-speaking home of five children. Her 
parents were both Mexican immigrants. 
 During her internship at a commu-
nity clinic in Tyler, Cornelio found her 
interests within social work narrowing 
to mental health. She also noticed at the 
clinic that there were several limitations 
to services for Spanish-speaking consum-
ers.
 “The barriers are not just due to 
language differences,” she wrote in her 
Hogg application essay. “Other factors 
are trust between the professional and 

individual; cultural sensitivity and under-
standing of family roles and traditions; 
and confidentiality when other person-
nel, such as an interpreter, are brought 
into a session.” 
 Although Cornelio has no definite 
job offer for when she completes her 
MSW in May 2011, she plans to pursue 
a license in professional counseling and 
work with children and families in the 
adoption and foster care system. Again, 
she attributes that interest to her church, 
where she met young people being 
raised by grandparents.
 “I would definitely like to work with 
children in a behavioral health setting,” 
Cornelio says. “One dream is to have my 
own group home for foster children.”
 Spanish was also Laura Tellez’s 
native language. She was born in New 
Mexico to Mexican parents, who then 
returned home. The family lived in 
Mexico until she was seven—Tellez also 
has a younger brother—when her family 
moved to Houston.
 Through-
out high 
school, she 
was set on be-
ing a journal-
ist. Writing 
remains a 
love. “Every-
one in social 
work school 
complained 
about writing 
papers, but I 
liked it,” she 
laughs.
 Still, she entered Stephen F. Austin 
State University with the intention of be-
coming a nurse. After pursuing the pro-
gram for a while, however, she realized 
nursing didn’t hold an appeal for her. 
Uncertain, she called her godmother.
 “I knew she had a master’s and 
worked with mental health, but I didn’t 
really know what she did,” Tellez says. 
“We lived far from each other. Then my 
godmother surprised me by saying that I 

Jael	Cornelio

Laura	Tellez
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If you’re in a partnership, you can dis-
solve it. In a committed relationship, 
you can break up and go separate 

ways. You can divorce your spouse and 
start fresh. However, does your client 
ever stop being your client, no matter 
how much time has elapsed since the 
end of treatment? Ask your colleagues 
and co-workers, and see what they say. 
Many, if not most, will tell you “once a 
client, always a client.” Some might go 
so far as to say that treatment doesn’t 
actually end after you stop seeing the 
client, but continues perhaps indefinitely. 
This way of thinking is intended to be 
protective of clients and can help prevent 
various kinds of abuses, up to and includ-
ing taking advantage of clients sexually. 
Among students, senior clinicians, and 
many faculty, this is a near universal 
opinion. To challenge it can bring some 
negative reactions from peers. 
 But is it a valid premise? Is it always 
helpful to think that way? 

	 Before	you	read	further,	let	me	be	abso-
lutely	clear.	In	no	way	am	I	supporting	or	en-
couraging	any	activity	with	a	client	or	former	
client	that	would	be	exploitive.	This	includes	
sexual	relations	with	clients,	as	well	as	any	
situation	in	which	we	exert	undue	influence	
over	a	client	for	our	own	benefit.	

 The issue here is whether or not the 
therapist/client relationship truly lasts in 
perpetuity. And if so, what are the logical 
ramifications or consequences? If, in fact, 
“once a client, always a client,” then we 
would run into some interesting situa-
tions that create ethical dilemmas with 
no easy solutions. In small rural commu-
nities, this situation would be more acute, 
but the principle would be the same in 
big cities, too. 
 Imagine these scenarios: You are 
interested in politics in your community 
and decide to run for school board. You 
find out a former client has also an-
nounced his or her candidacy. Do you 
campaign against your former client, or 
withdraw because it would be a conflict? 
 Our clients are often free to join 
many, if not most, of the organizations 

’Til Death Do Us Part: Does a Client Ever Stop Being a Client?
by	John	A.	Riolo,	Ph.D.

where we are members. Do we with-
draw if they join our groups? Do we bar 
their membership if we can? This could 
include online networks, as well. 
 You provide therapy to a child. Ten, 
fifteen, or more years later, that patient 
becomes a prominent, top in their 
field, attorney, surgeon, or other highly 
specialized professional. You discover 
that you need someone with those highly 
specialized qualifications. If the client is 
still a client even after all those years of 

no contact, is that a conflict of interest 
and a prohibited dual relationship? If it is 
an issue of power, who is in the position 
of power? Is power in any relationship 
always static, or is it variable and subject 
to change based on the circumstances? 

Dual or Sequential 
Relationship

 When a therapist and client enter 
into a relationship that is outside of or in 
addition to the therapeutic relationship, it 
is generally referred to as a dual	relation-
ship. Dual relationships are discouraged 
by most professional organizations. How-
ever, not all experts in the field believe 
that all dual relationships are necessarily 
harmful. It would depend on the context. 
(See Dual	Relationships	and	Psychotherapy,	
edited by Lazarus and Zur, [2002]). 
 However, when a therapist and long 
past patient enter into a relationship 
separate from the therapeutic one, is 
that actually a dual relationship? Would 

it be more accurate to call it a sequential 
or serial relationship? Is there a differ-
ence? If one believes that our patients 
grow mature and sometimes surpass us 
in knowledge, wisdom, and power, then 
it is a significant difference. However, if 
one truly believes “once a client, always 
a client” and that clients are always 
dependent on us, then “former clients” 
would mean a distinction without a dif-
ference. 
 Of course, of all the dual or sequen-
tial relationships that are potentially pos-
sible with patients and former patients, 
when the issue of sex comes up, most all 
therapists of all disciplines react force-
fully. Having sex with a current patient 
or even a recently discharged patient is 
not only unethical—it is illegal. It is truly 
a betrayal of the trust the patient places 
in us. However, over time (as in years), 
can that change in some very special 
circumstances to allow exceptions to the 
rule?
 If a therapist and former patient 
meet some 10 or 15 years after the 
last therapeutic session and develop a 
personal relationship, get married, and 
have children, can we say that an ethical 
violation or a crime has been commit-
ted? If we believe “once a client, always 
a client,” then that logically follows. 
However, our ethical codes don’t go that 
far, for good reason. 
 The American Psychological As-
sociation Code	of	Ethics, Section 10.05, 
states that psychologists do not engage 
in sexual intimacies with current therapy 
clients/patients. The American Counsel-
ing Association Code	of	Ethics,	Section 
A.5.b, prohibits intimate relations for 
five years. The NASW Code	of	Ethics, 
Section 1.09(a), prohibits social work-
ers from engaging in “sexual activities 
or sexual contact with current clients, 
whether such contact is consensual or 
forced.” Section 1.09(c) states that “social 
workers should not engage in sexual 
activities or sexual contact with former 
clients because of the potential for harm 
to the client.” However, it further states, 
“If social workers engage in conduct 
contrary to this prohibition or claim that 

Ethics

Does the therapist/
client relationship truly 

last in perpetuity? 

And if so, what are the 
logical ramifications 
or consequences?
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an exception to this prohibition is war-
ranted because of extraordinary circum-
stances, it is social workers—not their 
clients—who assume the full burden of 
demonstrating that the former client has 
not been exploited, coerced, or manipu-
lated, intentionally or unintentionally.” 
Of course, this would be a difficult—if not 
impossible—burden to meet if it came 
before an ethics committee. Nonetheless, 
it leaves open the possibility, as rare as it 
may be, and does not claim that “once a 
client, always a client.”
 In most all states, laws prohibiting 
sex with clients are limited to current 
or recent clients. Washington State is 
one exception. However, assuming the 
former client does not file any complaint, 
how enforceable would such laws be? 
For example, what if the former therapist 
and patient got married, were in a com-
mitted relationship, and had children? 
Would or should an ethics committee 
have the authority to interfere with a 
marriage or union among consenting 
adults? What about our belief in the right 
to free association? 
 What is the rationale for the prohi-
bition against sex with patients? Many 
believe it is the power differential. How-
ever, Dr. Stephen Behnke, APA Ethics 
Director (2006), says otherwise. Behnke 
points out that many relationships have 
significant power differentials, including 
partnerships and marriages, and that we 
often do in fact put our own interests 
above those of clients when we charge 
fees, for example. So, neither a power 
differential nor putting our own needs 
first is in and of itself unethical. Rather, 
Behnke says, it is because we have a fi-
duciary relationship that is compromised 
and creates additional risks that are not a 
necessary part of the therapeutic relation-
ship, making psychotherapy impossible. 
But fiduciary relationships are not static 
and change with time and circumstances. 
What makes the therapist/client fiduciary 
relationship any different from any other 
fiduciary relationship? 
 So, how did so many of us come to 
the belief that “once a client, always a 
client” and that virtually all dual relation-
ships are harmful? Some would argue 
it is based on psychodynamic theory, 
and perhaps those who practice psy-
choanalytically have a higher standard. 
But interestingly, there is nothing in 
psychodynamic theory or psychoanalysis 
that would state such. In fact, as Fredric 
Reamer points out in his book Tangled	

Relationships, Freud himself and other 
early founders of modern psychotherapy 
engaged in behaviors that by today’s 
standards would be unthinkable and 
could result in ethical charges. This 
would include taking patients on vaca-
tion and conducting analysis in hotel 
room beds. Many clinicians are shocked 
and dismayed to learn that people we 
revere and respect would have acted 
in a way that would be unthinkable by 
today’s standards. We tend to forget that 
that was a different time with different 
standards. Therefore, perhaps, our reac-
tions could possibly be a way of denying 
and reacting against the behaviors of a 
previous era we find frankly embarrass-
ing and indefensible. 
 Another possibility is that, whereas 
all of us require structure of some kind, 
some of us need more structure and clear 
inflexible rules more than others. Some 
fear that if they bend the rules just a little, 
they may go down a slippery slope and 
cross all reasonable bounds. To thera-
pists who believe they are just one rigid 
rule away from harming their patients, 
I say maintain all the rules you need. 
However, not everyone requires such 
inflexibility. Attempting to impose such 
rigidity on everyone is not good practice. 
It is not good for our clients or the field.
 Although many therapists across 
disciplines will hold onto the view that 
“once a client, always a client,” it is not 
without serious unintended negative 
consequences. If we hold that belief to 
be literally true, then it would not apply 
only to sex. We are responsible to protect 
our clients from harm to self and others. 
But if we make no distinction between 
current and long past, can we in this 
litigious society be sued for the actions of 
a long past client? 
 Perhaps the strongest argument 
against the “once a client, always a 
client” notion that many of us have is 
that it does not conform to reality and it 
infantilizes our clients. Our clients grow 
mature and often leave us behind. If we 
do our jobs well, we have given them 
the tools to move on. It is unrealistic to 
think that, after several years, we mean 
the same to them as when they came to 
us for help. It is not like a parent/child 
relationship, although even in a parent/
child relationship, roles often equalize 
and even reverse. It is more like a men-
tor/mentee relationship, in which one 
expects in time that the mentee will catch 
up to, and perhaps even surpass, the 
mentor. 
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Having mingled over pastries and 
coffee, 26 field agency supervi-
sors settled into their chairs and 

looked expectantly at five baccalaure-
ate pre-field social work seniors. The 
students had chosen to orchestrate the 
bi-annual workshop offered to all partner 
agencies as a macro class project. The 
workshop started as planned, with no 
agenda, no set session limits, and no 
guest speakers. There was a method to 
this apparent madness. It was based on 
a process for leading meetings called 
Open Space Technology (http://www.
openspaceworld.org).	An adaptation of 
the technique was used with both field 
supervisors and field students, to let them 
explore what it takes to confront chal-
lenges in field supervision. 
 Following the Open Space model, a 
student facilitator introduced the work-
shop’s broad theme: “Fielding Challeng-
es, Finding Strengths.” She then gestured 
toward an expanse of white wall marked 
into an empty grid representing time 
blocks and meeting spaces for the ses-
sions that any supervisor could propose. 
This was the “open space” agenda that 
any supervisor who so desired could fill 
in with his or her own group discussion 
topic by grabbing a marker and writing 
it down on one of the many blank papers 
at the front of the room. 
 The room was quiet at first as the 
supervisors digested the instructions. 
Then, they sprang to life. It turns out that 
there were plenty of challenges for which 
supervisors could help one another, from 
how to deal with students’ unprofessional 
behavior to how to balance their time be-
tween work responsibilities and student 
supervision. 
 At the workshop’s closing, the 
supervisors expressed high satisfaction 
with their accomplishments and agreed 
that just one thing had been missing: 
the field students’ perspective. Thus, a 
second Open Space workshop was born, 
in which 15 field students reflected on 
their own experiences and challenges 
with field supervisors. Advice from 
supervisors and students was posted for 

everyone’s use on the field Web site. The 
following are the many ideas, issues, and 
suggestions culled from the collective 
wisdom of current supervisors, peers, 
and, perhaps, future supervisors. 

Field Supervisors 

 Five major challenges emerged as 
themes from the supervisor perspective. 
They spoke animatedly about how to: 

set expectations with students
prepare students to move from in-
class theories to agency realities
critique and evaluate challenging 
students
nurture student growth, and 
create field supervisor-field student 
symbiosis. 

 The field supervisors left the work-
shop with a long list of tips on how to 
confront each of these challenges and, in 
turn, promote an effective supervision 
experience. 

Setting Expectations
 
 Supervisors encouraged one another 
to meet with students at the very begin-
ning of placement to review a list of 
expectations represented by the field 
practicum evaluation. This meeting is 
a dialogue, not a monologue. Students 
should be asked to share their own 
thoughts on how their skills will work 
with these expectations. Such feedback, 
paired with ongoing observations on 
the student’s capabilities, will help the 
supervisor set firm, yet realistic expecta-
tions regarding what the student can 
handle. Expectations should also be clear 
and specific, especially given the relative 
“newness” of the situation. Workshop 
contributors stressed how important it 
is to realize that supervisors should not 
expect students to take on roles similar to 
agency workers until around mid-semes-
ter, when they typically acclimate to the 
experience. 

1.
2.

3.

4.
5.

Moving From Textbook 
Theories to Agency Realities 

 Many traditional students have 
never had a full-time agency position 
prior to their field experience. Supervi-
sors can support a student’s adjustment 
to out-of-class agency realities by giving 
students a project early in the orientation 
period that encourages them to discover 
some of what they need to know about 
the agency. For example, the business 
element of social service agencies is a 
subject field students may find foreign. 
Whereas the business world touts that 
“the customer is always right,” the social 
service world does not always assume 
that the client is right. Social workers are 
there to help the client get on the right 
path, but not to meet their clients’ every 
need or demand. Both supervisors and 
professors should educate their students 
on this facet of social service work. 
 Agency functioning is just one part 
of the social service maze that field stu-
dents must learn to navigate. Supervisors 
should also help their students learn how 
to interact with real clients. They may do 
this by role-playing with students or by 
allowing the interns to shadow experi-
enced social workers. The field supervi-
sors agreed upon the need to reinforce 
with students that, no matter how much 
they prepare, unexpected situations will 
come up. Surprises are to be expected 
when one works in the complex world 
of human services. Further, one’s field 
placement is a place to learn one’s 
strengths and weaknesses. When students 
beat themselves up over a mistake, their 
supervisors can emphasize that nobody is 
perfect. Everyone has room for positive 
development. 
 

Critiques and Evaluations 
with Challenging Students 

 The evaluation process starts at the 
very beginning of a student’s relationship 
with the supervisor. When a field student 
is interviewed for a placement, supervi-

Fielding Challenges, Finding Strengths: Supervisors and 
Students Voice Their Views on Giving and Taking Supervision
by	Sara	Davis,	Katie	Higgins,	Cindy	A.	Hunter,	Karim,	and	Julia	Solow

Field Placement
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sors can ask questions such as, “What is 
your understanding of supervision and 
the benefits?” and “How well do you 
take to criticism?” These questions can 
help supervisors understand the student’s 
feelings and attitudes toward supervi-
sion. Supervisors can confront those 
who respond with a negative or flawed 
interpretation of supervision, and try to 
educate them on the positive benefits 
supervision can bestow when students 
are open to the process. At this point, 
they can set the tone for an open, honest 
atmosphere, in which both supervisors 
and students can comfortably give each 
other feedback. 
 Another way to prepare students for 
evaluation is to recommend that they 
review their evaluation forms before 
their placements begin. Students need to 
know what skills they will be judged on 
so they are not in shock when evalua-
tion time arrives. Similarly, it is a field 
supervisor’s responsibility to address an 
issue immediately as it arises. It is unfair 
to the field student, agency, and clients 
to wait until an evaluation meeting to 
address major issues with the student’s 
performance. Effective interventions can 
empower challenging students. Many 
supervisors expressed the need for inter-
ventions to be done with the student, not 
to the student. Students need to under-
stand the reasons behind an intervention, 
have their perspectives heard, and play 
a key role in their intervention for true 
change to occur. The final, collaborative 
plan should include multiple, realistic 
intervention strategies to get the student 
on the right track. 

Nurturing Student Growth 

 Among the supervisors, there was a 
sincere concern for the professional and 
personal growth of their field students. 
Supervisors advised one another to have 
an open conversation about the stu-
dents’ interests, field placement learning 
objectives, and future goals. Whereas 
such conversations often lead to assign-
ments that cater to the students’ interests, 
other times they indicate a mismatch 
between the students’ interests and their 
placement agencies. In such a situation, 
supervisors may remind students of the 
varied possibilities in social work, the 
transferability of generalist skills, and the 
importance of being open to experiences 
that may not appear initially interesting. 
Supervisors try to match the students’ 
interests and skills but, at some point, 

the students need to be nudged beyond 
what they think they can do. Participants 
suggested that supervisors start their 
students with simple assignments, gradu-
ally increasing their complexity as the 
student adjusts to agency life. Sheltering 
students sets them up for failure, as it 
prevents them from having a realistic 
experience. Supervisors can promote a 
more authentic experience by treating 
their field students as colleagues. 

Field Supervisor-Field 
Student Symbiosis 

 Adding the tasks of supervision to 
the many other duties of a professional 
may result in work overload. The super-
visors brainstormed means to create a 
mutually beneficial relationship among 
themselves, their agencies, and their field 
students. Sending field students to work 
at a sister agency for a few hours per 
week, having students interview other 
agency workers, and assigning students 
to meaningful long-term projects that 
they could work on independently were 
suggested efforts that would benefit the 
student and give time to the field super-
visor. 

From Field Students

 The field students contributed a 
different perspective on ways to make 
supervisory relationships successful. 
Students who felt they had experienced 
effective relationships with their su-
pervisors discussed how they learned 
from criticism, grew from experiences, 
improved their professional skills, and 
adjusted to experimenting with various 
approaches to a challenge. Students also 
spoke about difficulties with supervisors, 
yet even those who encountered such 
situations acknowledged how constant 
supervision bettered their social work 
experience and prepared them to enter 
the workforce. Interestingly, many of 

the field students’ suggestions correlated 
directly to points made by field supervi-
sors’ in the first workshop. 
 Students shared many tips and sug-
gestions on getting the best experience 
from practicum supervision. First, the 
field students echoed the supervisors’ 
comments as they discussed the need to 
acknowledge one’s strengths and weak-
nesses. This helps students know what 
they are and are not comfortable with 
task- and subject-wise. Further, know-
ing one’s competence level helps field 
students maintain their professionalism 
as they communicate their boundaries to 
supervisors or agency workers. 
 Next, the students encouraged future 
field students to be familiar with evalua-
tion content before the first day of their 
placements. This awareness will motivate 
field students to put forth their best effort 
throughout their field experience and 
work diligently on objectives established 
in their social work curriculum. 
 Third, field students expressed 
how crucial it is to develop professional 
relationships with their supervisors, and 
to meet with them on a weekly basis 
to maintain a level of mutual under-
standing. Solid relationships with both 
supervisors and other agency workers 
can help students learn new skills, grow 
as professionals, and not feel nervous or 
stupid when they need to ask a ques-
tion. Further, developing relationships 
with multiple agency workers prevents 
students from relying solely on their 
supervisors when they need help. 
 Last, field students pointed out that 
students must realize that each indi-
vidual practices differently in a situation. 
Everyone has a unique personal style, 
and will, as a result, approach a situation 
differently from the next person. Field 
students should adjust to this reality, ac-
knowledging that textbook practice is rel-
ative to the situation, the agency, and the 
workers involved. At the same time, no 

How students can best use supervision 
Acknowledge your strengths and weaknesses. 
Know what you will be evaluated on beforehand.
Clarify importance of weekly supervision meetings.
Realize that practice is relative.
Don’t be afraid to ask co-workers and supervisors questions.
Avoid nonprofessional behaviors (i.e., texting, gossiping, inappropriate clothing). 
Challenge yourself but know your limits.
Utilize other professionals within the agency if you need help.
Mistakes are part of the process—learn from them.

•
•
•
•
•
•
•
•
•

Fielding	challenges—continued	on	page	19
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Despite	having	an	advanced	degree	and	being	
respected	as	somewhat	of	an	expert,	I	barely	
get	by	due	to	student	loan	repayment.

—respondent	to	NASW	survey

I	believe	that	unmanageable	debt,	poor	prepa-
ration	for	job	negotiations,	and	low	salaries	
in	the	social	work	profession	make	the...
profession	untenable.

—another	respondent

Practically no one pursuing higher 
education comes away without 
some accumulation of loan debt 

before graduating college or graduate 
school. The debt tends to be more bur-
densome for social work graduates than 
others because their salaries, as a rule, 
are lower. 
 According to In	the	Red:	Social	Work-
ers	and	Educational	Debt,	a 2008 report 
released by the National Association of 
Social Workers and the NASW Cen-
ter for Workforce Studies, educational 
debt is one of the factors that influence 
recruitment and retention in social work. 
The survey, which was a follow-up to the 
2004 benchmark study by NASW, was 
administered online over a three-month 
period and received a total of 3,653 
responses. 
 As the report states, “While the 
amount of educational debt is not 
confined to a particular segment of the 
student population, the implications are 
vastly different for those who choose 
careers, like social work, in which sala-
ries tend to be lowered....” Further, the 
report says, “Educational debt has also 
been blamed for deterring students from 
public service careers, thus increasing 
pressures on a workforce already facing 
shortages.”
 Among the respondents, 69% had 
incurred debt to finance their social work 
education. Debt burdens ranged from 
less than $5,000 to $100,000—with 52% 
owing between $10,000 and $39,999. 
Ninety-five percent reported that the 
debt they had incurred was for student 
loans, 31% had used credit cards to 
finance their education, and 12% listed 

“other.” Forty-one percent of those who 
had incurred debt were solely respon-
sible for their household income, and 
more than a third of respondents (36%)  
with educational debt had social work 
salaries of less than $40,000 a year. Only 
13% earned more than $70,000.
 When the survey report compared 
educational debt amounts with an-
nual salary levels, the report found that 
53% of respondents who earned less 
than $19,999 had educational debt that 
was greater than their annual salaries. 
Twenty-five percent had debt more than 
twice their annual salaries. 
 Furthermore, nearly a quarter (21%) 
described their debt load as “unmanage-
able.” Those with such debt are more 
likely to be younger, female, single, and 
African American (more than Cauca-
sians). Sixty-seven percent of those with 
unmanageable debt earned less than 
$49,999 a year, compared with 54% of 
those with manageable debt. 
 Intae Yoon, Assistant Professor at 
the School of Social Work, College of 
Human Ecology, East Carolina Univer-
sity, conducted a survey of his own of 
BSW and MSW graduates to understand 
better how they finance their degrees and 
how much debt burden they have upon 
graduation. He also wanted to explore 
how social work educators help students 
to avoid accumulating unmanageable 
debt. 
 After his research, which he hopes 
to extend further with more respondents, 
Yoon concluded that another debt they 
often end up with is of greater concern.
 “Yet to me, the more serious concern 
is students’ credit card debt,” Yoon says. 
“There is a serious national trend, in 
which more and more students are using 
credit cards, especially during the current 
recession. It’s very hard to get private 
educational loans.”
 For example, 11.1% of the BSW 
graduates had a minimum of $10,000 in 
credit card debt. And among those who 
used credit cards to finance their BSW 
education, 42% indicated that the avail-
ability of these cards was either “very” 

or “extremely” important to cover their 
educational expenses.
 In the case of MSW counterparts, 
about 20% indicated that credit cards are 
very important to cover their educational 
expenses. Sixteen percent of them have 
at least $10,000 debt upon graduation. 
 Yoon continues, “In the case of 
credit cards, there is no forgiveness. The 
interest rate is much higher than that of 
loans. In the case of federal education 
loans, there’s a 6-month grace period; 
with credit cards, you have to pay back 
immediately.”
 On the plus side, though, social 
work students are eligible for some loan 
forgiveness programs after they have 
paid off at least part of their student 
loans.
  The College Cost Reduction Act 
of 2007 allows federal student loan 
borrowers to choose an income-based 
repayment program, which is up to 15% 
of their discretionary income. For social 
workers and professionals in nationally 
needed areas, educational loans can be 
forgiven possibly after repaying the loans 

Loan Forgiveness Eases Debt Burden 
for New Social Workers
by	Barbara	Trainin	Blank

Featured Article
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for 10 years with no default after signing 
up for the program. 
 To qualify for the College Cost 
Reduction Act loan forgiveness, a gradu-
ate must be working full time in a public 
service job, which could include social 
work in a public child or family service 
agency, public service for the elderly, 
public service for individuals with dis-
abilities, or employment in a 501(c)(3) 
organization.  
 After 120 monthly payments have 
been made, and if the graduate has 
worked in public service during those 
payments and at the time of the loan 
cancellation, 100% of the remaining 
balance will be forgiven. To find out if 
you qualify, contact the U.S. Department 
of Education, which will also be issuing 
regulations to clarify the program (800-
433-3243). 
 Second is the Higher Education 
Reauthorization and Opportunity Act 
of 2008. Eligible borrowers must be 
employed full time in an occupational 
area of “national need”—such as child 
welfare workers or public sector em-
ployees. This program relates to social 
workers, because child welfare workers 
with a degree in social work or a related 
field with a focus on serving children and 
families and who are employed full time 
in public or private child welfare services 
are eligible, as are mental health profes-
sionals with a master’s degree in social 
work, psychology, or psychiatry who 
serve children, adolescents, or veterans. 
Interested social work students and social 
workers should call 800-433-3243 to find 
out if the work they do “fits.”
 Funds are available on a first-come, 
first-serve basis and are subject to Con-
gressional appropriations. (See http://stu-
dentaid.ed.gov). Eligible participants may 
receive up to $2,000 per year of service, 
up to a maximum of $10,000 over a five-
year period. The exact amount received 
is determined by the appropriations. 
Eligible borrowers may not be in default 
on the loan for which they are asking 
loan forgiveness.   
 The last program is the recently 
passed Health Care Education Recon-
ciliation Act of 2010. This new policy 
is a generous expansion of the College 
Cost Reduction Act of 2007. It lowers the 
mandated repayment ratio to borrowers’ 
discretionary income from 15% to 10%. 
Yet, the new policy won’t be effective un-
til July 1, 2014. Basically, these programs 
are very similar and are only applicable 
to the borrowers of federal student loans.

Title IV-E Programs Assist Student Financing

 Although her undergraduate major was in journalism, T. J. Rutherford decided 
to pursue an MSW degree in clinical social work at Savannah State University in 
Georgia. When the director of the program told her about Title IV-E, Rutherford 
was immediately interested. 
 Title IV-E of the Social Security Act authorized the Foster Care and Adoption 
Assistance programs to provide federal matching funds to states for directly admin-
istering these programs. The objectives of Title IV-E are to improve the quality of 
care of children in foster care, reduce their number, and to return children to their 
homes as soon as conditions permit. A further goal is to facilitate the adoption or 
permanent placement of children who cannot be returned to their homes. 
 “I didn’t know if I wanted to go into child protective services, but I knew I 
didn’t want to take on extra educational debt,” she says. “I decided to give it a try, 
because I always liked working with children.” 
 People tried to talk her out of child welfare, because it’s “tough work” and 
doesn’t pay as well as private practice. But once Rutherford started her field place-
ment, she realized it was a “good fit.” 
 “The purpose is to help families stay together,” she says. “Children do better 
when they stay with their families, although sometimes it’s not an option.” 
 In addition to the grant that covered her tuition, Rutherford is getting a salary 
and good benefits at her state job, where she is technically still in training. She is 
interested in moving up to a regional specialist position to help several child welfare 
agencies. “My goal is to take it day by day and learn as much as I can,” she says.
 Several schools participate in the Title IV-E program. For example, the Educa-
tion for Public Welfare Program is a partnership between the University of Mary-
land School of Social Work and the Maryland Department of Human Resources to 
prepare BSW and MSW candidates for public child welfare social work practice.  
 Participants agree, upon graduation, to accept employment in Maryland’s pub-
lic child welfare programs located in local departments of social services. 
 “Every state is different,” says Susan Mankita, who administers the Title IV-E 
program at Florida International University. “The money comes down from the 
federal government and is administered by the states based on their child welfare 
and foster care and adoption needs. Students can apply before going to social work 
school and then work for a child welfare agency, whether privatized or public.” 
 The State of Florida, for example, provides several stipends a year to schools of 
social work to entice social workers into the child welfare field and train them. Both 
undergraduate and graduate students are eligible. 
 Some states go beyond education or training and give social work students a 
“free ride, including room and board,” says Mankita. Title IV-E money can also be 
for those already working in child welfare who want to further their education. Oth-
ers help with student loan repayment if there’s money in the budget for it. 
 Thanks to Title IV-E, the needs of many children are met.  

 The Perkins Forgiveness Act is ex-
pected to become operational, but prob-
ably not before 2017. It will involve 120 
monthly payments over a 10-year period.
 Another federal program that helps 
social workers is the National Health Ser-
vice Corps Loan Repayment Program, 
which offers fully trained and licensed 
clinical social workers $50,000 to repay 
student loans in exchange for two years 
serving in a community-based site in a 
high-need Health Professional Shortage 
Area that has applied to and been ap-
proved by the NHSC as a service site. 
 According to Nancy McFall Jean, 
NASW lobbyist, the organization has 

been working to secure student loan for-
giveness for years and was instrumental 
in securing such loan forgiveness in the 
College Cost Reduction Act. 
 “Social work debt is often in excess 
of $20,000, which is on par with other 
professions, but the social work field gets 
paid less,” she says. “Part of the issue 
is the way the student loan program is 
set up—that they have to be repaid in 10 
years, which is very difficult for BSWs 
or MSWs making $30,000 [a year]. The 
salary may not be much higher than the 
loan—especially in this economy.”
 Jean recalls one woman with a 
$10,000 debt who couldn’t qualify for a 
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loan forgiveness program because she 
was in default. “I hear stories like this 
one after the other,” she says.
 Also working on behalf of loan 
forgiveness programs is the Council on 
Social Work Education (CSWE).
 “The past couple of years, we have 
put in a fair amount of effort for social 
workers to have loans forgiven and for 
different payment plans, as well as into 
pointing directions to fellowships for 
students,” says Julia Watkins, CSWE’s 
executive director. “We need to be pro-
active, because it’s a modestly paid field. 
All the loan forgiveness programs are 
vulnerable, and the need is great.” 
 Some loan forgiveness programs 
have been targeted through the Veterans 
Administration, she points out, as well as 
through the Indian Health Service. “With 
the termination of the National Institute 
of Mental Health program, we’re out 
looking for other funding sources,” she 
adds.
 There are also private educational 
loans with much higher interest rates 
than government loans, which are also 
hard to get, says Yoon. “Students need to 
be aware of the pros and cons of private 
loans,” he points out.
 If a student has difficulty paying his 
or her student loan, the borrower can 
rearrange his or her repayment schedule 
or choose either a deferment or forbear-
ance option. That allows the borrowers 
to temporarily stop payments or lower 
monthly payment amounts. But these 
programs must be granted by the lender 
or the government. 
 “Whatever the amount and terms 
of your loan, it’s important to contact 
your lender immediately if you’re having 
trouble paying off the loans,” says Yoon. 
You may qualify for deferment, forbear-
ance, or another form of payment relief.
 It’s important to take action before 
you accrue late fees. Not doing so may 
affect your eligibility for payment relief 
or loan forgiveness programs.

Barbara	Trainin	blank	is	a	freelance	writer	
in	Harrisburg,	PA.	She	would	like	to	ac-
knowledge	the	National	Association	of	Social	
Workers	for	providing	much	of	the	background	
information	for	this	article.
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CSWE Honors Katherine A. Kendall for Her Trailblazing 
Contributions at 100th Birthday Celebration

 The Council on 
Social Work Education 
(CSWE) celebrated 
Katherine A. Kendall’s 
100th birthday on Sat-
urday, September 25, at 
her residence. During 
her impressive career, 
Kendall made trailblaz-
ing contributions to 
international social work, 
higher education, and 
CSWE.
 One of CSWE’s 
founding members, 
Katherine A. Kendall’s research helped raise the reputation of social work as a 
professional career. Kendall also helped expand the definition of international 
social work, among countless other contributions.
 “Katherine is a champion of CSWE’s mission and has truly defined the 
present-day meaning of international social work in both higher education and 
practice,” said CSWE Executive Director Julia M. Watkins. “Her success in inter-
nationalizing the profession has inspired CSWE to expand its efforts to achieve an 
increasingly interdependent global professional community.” 
 During the early years of the United Nations, Kendall conducted a world 
survey of social welfare training and need qualifications. This survey’s findings, 
published in 1950, influenced the United Nations to pass a resolution that called 
for the professionalization of social workers. It was also the first of five world sur-
veys of social work education sponsored by the United Nations.
 In her role as a founding member of CSWE, Kendall served as the organiza-
tion’s first educational secretary in 1952. In 1958, Kendall became associate execu-
tive director, until she was promoted to executive director in 1963. Stepping down 
from that role in 1966, Kendall became CSWE’s director of international educa-
tion. In 1971, she left CSWE to become the secretary general of the International 
Association of Schools of Social Work (IASSW).
 As IASSW secretary general, Kendall led a global, multi-year family planning 
project through a grant funded by the U.S. Agency for International Development. 
In this role, she also helped IASSW evolve from a Western/European-centered 
organization to a global one represented on all continents.
 The Katherine A. Kendall Institute for International Social Work Education 
strives to prepare educators, researchers, students, and practitioners for an increas-
ingly global community through its programs and initiatives. Established in 2004 
with contributions to an endowment in Kendall’s honor, the Institute promotes 
standards of excellence for international social work to integrate related concepts 
into social work curricula and seeks to enrich perspectives, understandings, col-
laboration, and networking within the social work community.
 The Council on Social Work Education (CSWE) is a nonprofit national as-
sociation representing more than 3,000 individual members, as well as graduate 
and undergraduate programs of professional social work education. Founded in 
1952, this partnership of educational and professional institutions, social welfare 
agencies, and private citizens is recognized by the Council for Higher Education 
Accreditation as the sole accrediting agency for social work education.
 Learn more about the Katherine A. Kendall birthday celebration and the 
CSWE institute carrying her name by visiting http://www.cswe.org/kaki.

Katherine	Kendall	cuts	cake	at	her	100th	birthday	celebration	

Social Work News
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Creating Trust and Rapport 
With Foreign-Born Clients

by	Shirlene	Elledge,	CPM,	CNHP

Imagine—you just walked into a new 
client’s home to ascertain needs for 
food assistance. You notice an elabo-

rate shrine boasting a bronze Buddha. 
Several plates of fruit and rice are sitting 
on the shrine, along with fresh flowers 
on either side. What goes through your 
mind? Are you wondering why they 
need help with food if they have enough 
to leave lying out to spoil? Are you 
wondering why you should help them if 
they are wasting what they already have? 
While talking with the family, you learn 
they just took a day trip to a neighboring 
town to visit the Buddhist temple and 
donated some food and clothing to the 
presiding monk. Now, what goes through 
your mind? 
 The situation above would be a chal-
lenge for many social workers. 
Yet, it would also be a common 
occurrence if you are working 
with a Thai family. It may be 
easy to judge this family as hav-
ing poor money management, 
being greedy, or being wasteful. 
But a culturally aware social 
worker will recognize these 
behaviors as religious customs 
rather than poor money man-
agement. 
 I became acquainted with 
these customs embedded in 
Thai culture while traveling the 
country and living among its 
people. My travels enriched my 
perspective and clarified my 
professional responsibility to 
foreign-born clients. 
 The Code	of	Ethics requires 
social workers to value the worth and 
dignity of all individuals. Working with 
foreign-born clients requires a certain 
level of understanding in regard to 
country of origin history, norms, and 
values. Lessons I learned through my 
experiences in Thailand can be help-
ful for all social workers working with 
foreign-born clients. There is a systematic 
way to prepare for an ethnic client whose 
background might be unfamiliar to you. 
You can follow a simple KNOW system:

Know some country of origin basics.
Notice social norms.
Observe family values. 

•
•
•

Watch for immigration/accultura-
tion issues. 

Know Some Country of 
Origin Basics

 The first part of KNOWing your cli-
ent is to understand how national origin 
contributes to one’s values and perspec-
tives (Kirst-Ashman & Hull, 2009). 
Consider this: You enter the home of a 
Thai client and acknowledge a picture of 
King Bhumibol Asulyadej, which brings 
a generous smile from your new client. 
Instant rapport has begun. Thai people 
love and revere 82-year-old King Bhumi-
bol Adulyadej, the world’s longest reign-
ing king. He is considered a friend of the 

poor, was 
born in Mas-
sachusetts, 
and is a jazz 
musician. 
Wearing 
yellow on 
Monday—the 
King’s birth-
day—is a way 
of honoring 
him. Most 
every home 
in Thailand, 
regardless 
of class, 
displays the 
king’s pic-
ture, and to 
acknowledge 
a picture of 

him would be meaningful to your client. 
Be certain, however, that you do not 
point to his picture—to do so is highly 
offensive. I innocently insulted my 
Thai escort the first day in her country 
as I pointed to a large billboard of the 
king. These minor bits of information 
are meaningful to foreign-born clients, 
because most first generation immigrants 
remain loyal to their countries of origin 
(Parillo, 2009). 
 Thai people have a strong sense of 
national pride stemming from the fact 
that Thailand is the only nation in its 
region never to have been conquered 
by a European power (CIA, 2008). Thai 

• people are very proud of this indepen-
dent heritage, as well as their unique cul-
ture from all other Asian countries, and 
do not want to be confused with Taiwan 
or the Philippines, a common occur-
rence (V. Rall, personal communication, 
September 7, 2009). All countries have 
unique aspects that translate into national 
pride. Poke around, discover what it is, 
and use your knowledge to create rap-
port. 

Notice Social Norms

 The next part of KNOWing your 
client comes through understanding 
meaningful social norms. Thai culture, 
as with most Asian cultures, is highly 
respectful. The most significant Thai 
ritual is the traditional greeting—the Wai. 
The gesture is made by bringing hands 
together—think of the Christian praying 
hands. While holding hands together in 
that fashion, raise hands about chin high, 
forming an inverted Y or praying hands. 
As you greet, lower your head slightly as 
if to touch the tip of your nose to your 
finger tips. Waiing is considered a highly 
respectful gesture and is unique to Thai-
land. 
 Shortly after returning from Thai-
land, I was shopping and noticed a fe-
male Thai employee. Deciding to “make 
her day,” I accepted a sample from her 
and thanked her by waiing her while 
saying, “Korp-kun-ka,” pronounced 
“cob-coon-caw” (thank you—feminine). 
She lit up as though we were old friends 
and began speaking to me in Thai. As I 
walked away, I again waied her and said, 
“Sa-wat-dee-ka” pronounced “su-wod-
die-caw” (hello or goodbye—feminine), 
to which she laughed and returned the 
farewell. In Thailand, even Ronald Mc-
Donald is seen in Bangkok posed giving 
a wai to passersby.  
 Thai society has been deeply 
influenced by centuries of Theravada 
Buddhism, also the state religion, 
resulting in a distinctly unique combi-
nation of easy-going attitudes coupled 
with individualism (Limanonda, 1995). 
Attitudes and practices embrace toler-
ance, acceptance, harmony, hospitality, 
individualism, and karma. With these in 
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mind, consider this: You recognize the 
need to help a client learn to verbalize 
wants and needs in an intimate relation-
ship. After some resistance, your client 
shrugs his or her shoulders and says, 
“Mai-pen-rai,” pronounced “my-ben-lie,” 
meaning, “It doesn’t matter.” “Mai-pen-
rai” is a well-known saying and attitude 
in Thailand (V. Rall, personal communi-
cation, September 7, 2009). Imagine, too, 
a client seems to accept abusive language 
from his or her teen and resists attempts 
on your part to teach appropriate rela-
tionship boundaries and consequences. 
You learn through further discussion that 
your client was once very disrespectful to 
a parent and accepts the current situa-
tion as manifest karma. Both scenarios 
of accepting undesirable circumstances 
through mai pen rai or karma can be 
barriers to empowering a client. Build-
ing on strengths of the independent Thai 
culture, a social worker could focus on 
individualistic strengths—also a Thai at-
titude—to overcome limiting beliefs. 
 Thai culture upholds a societal 
hierarchy as follows: king, monks, royal 
family, military/government, teachers, 
elderly, and wealthy (V. Rall, personal 
communication, September 7, 2009). 
This societal hierarchy or vertical society 
is a Buddhist inspired attitude, and is 
therefore deemed meaningful (Limanon-
da & Bahassorn, 1995). Understanding 
Thai societal hierarchy helped me better 
appreciate why my Thai friend refers to 
her American husband, who once taught 
English in Thailand, as “Teacher James” 
(T. Fritzinger, personal communica-
tion, October 8, 2009). It is typical for 
Thai immigrants to carry the vertical or 
classist societal attitudes and values here 

from their homeland (V. Rall, personal 
communication, September 7, 2009). 
Positioning yourself in the teacher or 
educator role will establish credibility 
with your Thai client. 

Observe Family Values

 A significant portion of generalist 
social work practice is in understanding 
and working with families (Kirst-Ashman 
& Hull, 2009). KNOWing some com-
mon Thai family values will be helpful 
in identifying family strengths and needs. 
Suppose you are interviewing a Thai 
client and learn that Dad, Mom, and two 
grade school-age daughters all sleep in 
the same bed. What goes through your 
mind? In this scenario, it is appropriate 
for a social worker to determine whether 
there is any sexual abuse, but to assume 
so because of family sleeping arrange-
ments is a mistake. It is a cultural norm 
for Thai families to share one bedroom, 
if not the same bed. Research among 
Thai families shows bed sharing is across 
the board in Thai culture from the highly 
educated to the peasant (Anuntaseree, 
et al., 2008). This is part of the strong 
family bonding common to Thai families 
and can be seen as a strength if properly 
understood. 
 Living arrangements among Thai 
families are ever-changing. It is highly 
common for elderly parents as well as 
a newly married couple to live with the 
nuclear family (Limanonda, 1995). Our 
U.S. individualistic society often finds 
multi-generational or co-residential living 
odd. It is important for social workers to 
be aware of and challenge their biases 
when working with foreign-born clients 

(Kirst-Ashman & Hull, 2009). Multi-gen-
eration residential living can be a family 
strength to build upon. 
 Imagine you are working with a 
couple, and they are struggling financial-
ly. The American born husband is upset 
with his Thai-born wife for sending mon-
ey to her parents in Thailand. Who are 
you sympathetic toward? Deeply seeded 
in Thai culture, inspired by Buddhism, 
is caring for parents (Limanonda, 1995). 
One Thai friend wires money monthly to 
parents, and another provides vitamins 
and nutritional supplements to her el-
derly family members on her annual visit 
to Thailand (V. Rall, personal commu-
nication, September 7, 2009). For a Thai 
person to forgo supporting elderly family 
would be seen as forsaking a sacred duty. 

Watch for Immigration / 
Acculturation Issues

 The final step in KNOWing your 
foreign-born client is to understand the 
client’s current level of acculturation, 
because it helps significantly in evaluat-
ing needs and perceptions (Kirst-Ashman 
& Hull, 2009). Five questions assist better 
understanding of Immigration Circum-
stances and Acculturation Level. I call 
them the ICAL-5 checklist. The ques-
tions are:

How long have they been in this 
country? 
What were the circumstances in 
coming here? 
Do they have a support system here? 
To what degree do they feel ac-
cepted here?
What is important to this family or 
individual? (Kirst-Ashman & Hull, 
2009). 

 Just as a social worker would use 
an ecomap or genogram as a tool for 
assessment and understanding, the social 
worker could incorporate into that eco-
map the answers to the above questions. 
The “culturagram,” a term coined by 
Congress and Kung (2005), incorporates 
the above questions, as well as the fol-
lowing:
 

Legal status
Language spoken at home and in 
the community
Health beliefs
Crisis events
Holidays and special events
Contact with religious and cultural 
institutions

•

•

•
•

•

•
•

•
•
•
•

Guidelines to KNOW Foreign-Born Clients

Know the country of origin basics. 
What	factors	contribute	to	national	pride?
What	is	unique	to	this	country?

Notice social norms.
Learn	the	customary	greetings	from	country	of	origin.
Know	if	there	is	a	nationalized	religion,	familiarize	yourself	with	it,	and	know	how	it	
influences	societal	norms.
Understand	primary	societal	norms	from	country	of	origin.

Observe family values common to country of origin.
Watch for immigration/acculturation issues.

Use	the	ICAL-5	checklist.
Use	the	culturagram	for	evaluating	and	assessing	needs.	
See	the	client	as	an	individual	who	may	or	may	not	value	every	cultural	norm.	
Be	aware	of	personal	biases.

•
•

•
•

•

•
•
•
•
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Values about education and work
Values about family structure—pow-
er, hierarchy, rules, boundaries

 The ICAL-5 and the culturagram are 
valuable tools for assessing acculturation. 
Thai immigrants make up a relatively 
narrow slice of the immigrant population 
in the U.S. (Asian Census, 2000). Be-
cause of this, the ethnic support systems 
are generally limited, making accultura-
tion important, from their perspective 
(T. Fritzinger, personal communication, 
October 8, 2009). 
 The Code	of	Ethics tells us culture in-
fluences behavior and we have a respon-
sibility to understand the significance of 
culture. We are also reminded that all 
cultures have strengths. Familiarizing 
ourselves with a foreign-born client’s 
country of origin and culture helps us as 
social workers to more effectively help 
clients.

Conclusion

 One of the greatest interviewers of 
our time, Pulitzer Prize winner Robert 
Coles (1990), shares a lesson learned 
early in his career: 

•
•

The	people	who	come	to	see	us	bring	us	
their	stories.	They	hope	they	tell	them	
well	enough	so	that	we	understand	the	
truth	of	their	lives.	They	hope	we	know	
how	to	interpret	their	stories	correctly.	We	
have	to	remember	that	what	we	hear	is	
their	story	(p.	7).	

 You can create trust and rapport 
with foreign-born clients by following 
this simple KNOW approach. Applying 
these tips can help foreign-born clients 
feel understood and validated. Under-
standing a foreign-born client’s point of 
reference helps us interpret the truth of 
their lives.
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What does a public health TB 
social worker do? When a 
social worker hears this ques-

tion, many thoughts may go through 
his or her head. These thoughts may 
include: I	just	set	up	a	guy	with	food	stamps	
today.	Yesterday,	I	referred	someone	to	a	men-
tal	health	provider	for	his	PTSD	symptoms.	
The	day	before,	I	was	helping	someone	locate	
a	medical	facility	for	an	ailing	family	member	
in	Sub-Saharan	Africa	to	get	tested	for	TB,	
since	the	family	member	was	previously	
in	contact	with	my	patient	who	has	active	
TB. Job duties of a public health social 
worker working in a TB control program 
definitely vary on a daily basis. Flex-
ibility and the ability to handle change 
effectively are crucial skills needed to 
assist clients with daily needs. 
 The primary goal for a local tuber-
culosis (TB) control program is to medi-
cally treat, to control, and essentially to 
eliminate TB in the jurisdiction that is 
being served. A TB social worker assists 
those who have active TB and those who 
are at risk of developing active TB. As 
in many social work settings, TB social 
workers are a part of an interdisciplin-
ary team that works together to increase 
patient treatment compliance. TB social 
workers work with staff doctors, nurses, 
medical assistants, and language inter-
preters to help achieve this compliance.  

Linking Patients with 
Healthcare
  TB social workers can be of great 
assistance to patients who need to find 
the right doctor to address specific health 
issues. For example, at times, TB patients 
need radiological exams, such as CT 
scans and MRIs, to aid staff doctors in 
their diagnostic procedures. A TB social 
worker can assist patients with the pro-
cess of getting set up with a radiologist 
to provide these exams. The TB social 
worker can also help find a provider who 
accepts the patient’s insurance. If the 
patient is uninsured, the social worker 
can serve as an advocate by assisting the 
patient in applying for applicable finan-
cial assistance programs. This can be 
crucial for the patient’s TB compliance, 
since many patients find themselves in a 
position of financial worry as a result of 
the high medical costs of specific exams. 

New American Advocacy

 The United States has historically 
been a destination for new migration. For 
numerous reasons, every year, people 
from various regions of the world im-
migrate to the United States. Some of the 
countries of origin of our New Ameri-
cans have a high prevalence of tubercu-
losis. Once a New American comes to 
the United States, he or she may need 
to be treated for TB. Navigating through 
the healthcare system in the United 
States can be a challenge for people who 
have lived in the U.S. all their lives. It 
can be even more of a challenge for a 
person who has just moved here from 
a foreign country. TB social workers 
can serve as advocates for patients by 
arranging interpreters for healthcare 
appointments, coordinating services with 
local social service agencies, and work-
ing with resettlement agencies to ensure 
New Americans are getting the tools they 
need to make their life’s transition easier. 
By alleviating some of the stressors that 
New Americans face, the TB social 
worker can help increase TB control 
compliance rates. 

Homeless Population
 At times, a homeless TB patient 
may struggle with completing treatment 
because of the very nature of being 
homeless. Our homeless population may 
face the inability of staying at a specific 
shelter on a regular basis, thus creat-
ing a constant state of transition. This 
creates a problem for TB staff members 
attempting to locate patients to give them 
needed medications. A constant housing 
transition can also cause patients to miss 
doctor’s appointments. Lack of trans-
portation can also be a problem. The 
TB social worker can assist by locating 
patients, assisting them with permanent 
housing options, and helping with coor-
dinating transportation to ensure patients 
get to their needed TB appointments. 

Respiratory Isolation
 Patients with active tuberculosis may 
need to be in respiratory isolation. This 
means that the patient needs to stay at 
his or her place of residence until he or 
she is cleared by a medical doctor to be 
out of isolation. This can have a great 

deal of impact on a patient’s life. While 
the patient is on medical isolation, the 
patient is unable to work but still needs 
to pay for rent, utilities, and food. The 
TB social worker can intervene here and 
assist patients by linking them to appro-
priate community resources to assist with 
these needs. The social worker can serve 
as an advocate and as an authorized 
representative to help complete needed 
procedures to assist patients with sign-
ing up for assistance from community 
agencies. TB social workers can work 
with patients on their coping skills, which 
can help them deal with the emotional 
ramifications of having TB. 

TB Social Work Case Study 
 A 49-year-old Sub-Saharan African-
born male patient arrived at his local TB 
control program after being hospitalized 
and treated at an area hospital for active 
pulmonary TB. The patient lived alone 
in a government subsidized apartment 
and had a very small support system. 
Because of his TB and other health 
conditions, the patient lost his ability to 
work, which made it difficult for him to 
afford groceries, medications, utilities, 
and transportation. The patient also 
had no primary care doctor and needed 
assistance with coordinating TB and non-
TB medical procedures. He also spoke 
very little English, which created another 
obstacle for him when trying to obtain 
assistance.

Social Work Interventions
 In collaboration with language inter-
preters, the social worker was able to do 
the following for this patient:

Assisted patient with obtaining Food 
Stamp benefits to help with grocer-
ies and other nutritional needs. This 
was exceptionally important, since 
the patient was diabetic. 
Assisted patient in completing the 
application process for Social Secu-
rity Disability benefits and Medicaid. 
Coordinated with local lung spe-
cialists to arrange pulmonary and 
radiology appointments.
Located a primary care doctor for 
the patient who accepted patients 
who are uninsured and who have 
limited income.

•

•

•

•

Social Work in a Public Health Tuberculosis Control Program
by		Lucas	J.	Celebrezze,	LISW,	MSW
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Transported patient to various medi-
cal appointments and appointments 
at local welfare offices.
Obtained nutritional supplements 
that the patient was unable to afford, 
even with Food Stamps.
Coordinated with various commu-
nity resources to obtain medications 
for the patient’s diabetes and other 
health conditions.
Utilized local community resources 
for the patient to help pay utility 
costs.

Outcomes
 With the patient nearing a success-
ful completion of TB treatment, he had 
been linked and oriented with numerous 
community resources that were able to 
continue to assist him with his medical, 
social, and basic needs as he transitioned 
out of the TB control program.

Other Considerations 
 According to the Centers for Disease 
Control, tuberculosis (TB) is a disease 
caused by germs that are spread from 
person to person through the air. TB 

•

•

•

•

usually affects the lungs, but it can also 
affect other parts of the body, such as the 
brain, the kidneys, or the spine (Centers 
for Disease Control Web Site, 2009, 
http://www.cdc.gov/tb/publications/fact-
series/prevention_eng.htm). Social workers, 
along with anyone who is working with 
someone with active TB disease, need 
to have the appropriate education about 
preventing the spread of TB and need to 
be knowledgeable about how to protect 
themselves. Prior to commencing work 
with an active patient, one needs to be 
tested for TB by his or her medical pro-
vider or by the TB control program in 
his or her locality. He or she also needs 
to be wearing the appropriate mask 
when coming into contact with patients. 
This needs to be handled professionally 
and delicately to help patients avoid feel-
ing further isolated.

Conclusion
 Working in public health can be a 
very rewarding experience and a great 
way to broaden your social work experi-
ence and enhance your social work 
skills. Those seeking employment in the 

public health sector may contact their 
local or state health departments, board 
of health, or local university’s public 
health college to inquire about openings 
or possible shadowing opportunities. 
For those social work students who are 
interested, a field placement in the public 
health sector can be a good way to get 
acquainted with social work in different 
areas of public health. 

Lucas	J.	Celebrezze,	LISW,	MSW,	is	a	public	
health	social	worker	and	field	instructor.	He	
has	worked	in	the	public	health	sector	since	
2005.	
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There is a silent epidemic that is 
devastating and destroying the 
lives of our country’s most vulner-

able citizens. The epidemic is known as 
child abuse and neglect, and it is having 
some catastrophic effects on the health 
and well-being of our nation’s children. 
Child abuse currently represents one of 
our nation’s fastest growing public health 
crises. 
 Experts who have examined the 
many individual and social causes of this 
problem have described it as a multifac-
eted phenomenon that embodies physi-
cal, psychological, and sexual factors 
associated with the maltreatment and 
neglect of children. Epidemiological data 
collected from collaborative national 
surveys conducted by the U.S. Centers 
for Disease Control and Prevention and 
the Federal Administration for Children 
and Families indicate that there are an 
estimated three million cases of abuse 
and neglect of children reported in the 
United States each year. Social scientists 
who have studied the problems associ-
ated with this important public health 
issue conjecture that the actual number 
of incidents of child abuse and neglect 
in our nation reaches far beyond the 
boundaries of what is currently reported 
to federal and state child welfare agen-
cies. National mortality statistics reveal 
that 1,500 children die each year in the 
United States as a result of child abuse 
and neglect, and 79% of these fatalities 
occur among children under the age of 
four. 
 Findings from a number of feder-
ally-funded studies reveal that the abuse 
and neglect of children occurs among in-
dividuals of every socioeconomic status, 
ethnic and cultural background, religious 
affiliation, and educational level. Na-
tional crime statistics indicate that 90% 
of sexual assaults on children under the 
age of 12 are perpetrated by someone 
the child knows and trusts, like a family 
member or close friend.
 Clinicians in the fields of psychol-
ogy, social work, and public health who 
have worked with abused children and 

their families argue that this type of 
physical and emotional trauma in one’s 
early life has serious long-term psychoso-
cial consequences for the individual, the 
family, and society as a whole. Data from 
a number of clinical studies strongly 
suggest that early child abuse and neglect 
often leads to severe forms of antisocial 
self-destructive behaviors in later adult 
life. Data from national and state funded 
surveys conducted by child welfare agen-
cies across the country over the last two 
decades found that: 

80% of young adults with a his-
tory of child abuse entering mental 
health treatment facilities were 
diagnosed as suffering from one or 
more psychiatric disorders such as 
depression, anxiety, eating disorders, 
and post traumatic stress disorders; 
children who were victims of child 
abuse and neglect were 25% more 
likely to experience teen pregnancy 
compared to their peers who did 
not suffer such trauma in their early 
lives; 
children who experience early child 
abuse and neglect were 59% more 
likely to be arrested as juveniles, 
28% more likely to be arrested as 
adults, and 30% more likely to com-
mit violent crimes compared to their 
peers who were not abused; 
37% of the women and 14% of the 
men currently incarcerated in U.S. 
prisons have a history of child abuse 
and neglect at some time during 
their early childhood; and 
there is a strong connection between 
child abuse and neglect and the 
abuse of illicit drugs and alcohol in 
adult life. 

 Studies show that adults who experi-
ence abuse and neglect during their early 
childhood are two and half times more 
likely to engage in the abuse of alcohol 
and four times more likely to engage in 
the abuse of illicit drugs compared to 
their peers in the general U.S. popula-
tion. The data further suggest that two 

•

•

•

•

•

thirds of the adults who are currently be-
ing treated for drug or alcohol addiction 
in recovery programs in the U.S. have 
a previous history of abuse and neglect 
as children (United States Centers for 
Disease Control and Prevention and the 
Federal Administration for Children and 
Families CDC publication onliine). 
 Analysis of the data discussed above 
has led many policy makers to argue 
that the key to the development and 
implementation of effective child abuse 
prevention programs lies in the establish-
ment of a comprehensive multifaceted 
three-pronged strategic approach that 
emphasizes:

the creation of targeted public 
awareness campaigns that educate 
communities at risk about the extent 
of the problem,
fosters the development of positive 
parenting behaviors and attitudes, 
and
provides instructional guidance so 
that new parents can learn the skills 
they will need to develop positive 
parenting methods that lead to the 
establishment of a safe nurturing 
home environment where every 
child has the opportunity to get a 
healthy start in life. 

Overview of Healthy Families 
America 

 Public concern about the abuse 
and neglect of children in our nation 
has been at the forefront of the political 
agenda of legislators at the federal and 
state levels for many years. Whereas 
several key national and local initia-
tives have been proposed by lawmakers 
over the past two decades to remedy the 
problems associated with this growing 
national issue, no single approach or pro-
gram has been shown to be sufficiently 
effective at preventing the behaviors that 
are a major cause of child abuse. 
 Lawmakers fervently acknowledged 
that a comprehensive program needed to 

•

•

•
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be developed that could adequately ad-
dress the key issues associated with this 
evolving national concern. In 1991, the 
United States Advisory Board on Child 
Abuse and Neglect proposed the imple-
mentation of a new national child abuse 
prevention initiative, which soon became 
known as Healthy Families America. The 
program was launched in 1992 under the 
auspices of the National Committee to 
Prevent Child Abuse, in partnership with 
Ronald McDonald House Charities and 
the Freddie Mac Foundation. 
 The initial concept for the Healthy 
Families America strategic intervention 
program was based on the outcome 
results of several large scale evaluation 
studies of federally funded child abuse 
preventive service programs conducted 
by Daro and Cohn in the 1970s and 
1980s. The studies compared the efficacy 
and cost effectiveness of a number of dif-
ferent types of service interventions de-
signed to prevent child abuse and neglect 
among high risk client populations. One 
study compared clients receiving basic 
child abuse prevention services with 
those receiving enhanced home visitation 
and other supportive services. Outcome 
results indicated that the behaviors that 
lead to child abuse and neglect showed 
a significant statistical reduction among 
those clients receiving enhanced preven-
tive and supportive services, such as 
home visits and group therapy, com-
pared to those who received basic ser-
vices alone (Cohn & Daro, 1988). Similar 
results were obtained from controlled 
studies conducted by Lutzker and Rice 
(1984, 1987), Olds, Chamberlin, and 
Tadebaum (1986), and Seitz, Rosenbaum, 
and Apfel (1985). Data from follow-up 
studies documented substantial improve-
ments in parenting behaviors and family 
life among clients who received en-
hanced child abuse prevention services 
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compared to those clients who did not 
receive such intensive intervention. 
 Healthy Families America was mod-
eled after a pilot program that was origi-
nally started in Hawaii in the mid 1980s 
called Hawaii Healthy Start, a voluntary 
initiative that offered home visits by 
paraprofessionals to new parents identi-
fied as being at high risk for child abuse. 
The program has grown steadily across 
the nation since its inception in 1992. 
Healthy Families America home visitor 
programs currently exist in 440 com-
munities across 36 states in the United 
States and in several of the Canadian 
provinces. 
 The primary goal of the national 
program is to assist expectant and new 
mothers to give their children a healthy 
start in life through the promotion of 
positive parenting skills that will en-
hance a child’s development and sense 
of well being and prevent behaviors that 
contribute to child abuse and neglect. 
Healthy Families America strongly 
believes that, for the program to be effec-
tive in preventing behaviors that lead to 
child abuse, services need to be imple-
mented on a case-by-case basis in accor-
dance with the specific needs of indi-
vidual families. The program encourages 
service professionals to assist families at 
risk to develop and maintain strong sup-
portive ties with the health care system. 
Preventive services are provided in an 
atmosphere that fosters bonds of friend-
ship, trust, and social support among 
program participants, service profession-
als, and community health care and child 
welfare agencies. 
 One of the key components that 
make the Healthy Families America 
program so successful is early interven-
tion. Supportive services begin at the 
time of the child’s birth and continue for 
a specified time period lasting between 

three and five years. Every new parent 
that becomes a participant in a Healthy 
Families America program has access to 
some intervention services based on his 
or her level of need. Level of need for 
service intervention is determined by 
caseworkers who utilize a standardized 
assessment tool to systematically identify 
families at risk for behaviors that can 
lead to the onset of child abuse. 
 Healthy Families America provides 
overburdened parents with supportive 
services that can assist them in coping 
with everyday stressful situations that 
often accompany the process of becom-
ing a parent for the first time. Profes-
sional family support caseworkers utilize 
positive community outreach strategies 
to build the trust of participating families 
in both the caseworker and the program. 
Family participation in the program is on 
a strictly voluntary basis. 
 All comprehensive preventive 
services provided to families at risk 
participating in Healthy Families 
America programs across the nation 
are culturally sensitive and support the 
establishment of healthy parent-child 
interactions that lead to positive physical 
and emotional growth and development 
among children. In addition to providing 
direct supportive services to high risk 
families, Healthy Families America  
family support caseworkers also provide 
their clients with referral links to other 
community based organizations and 
service professionals who can offer 
them additional healthcare and social 
services that can help these clients to give 
their child a healthy start in life. These 
services include financial assistance, 
food and housing assistance, child care 
and school readiness programs, job 
training programs, substance abuse 
treatment programs, domestic violence 
shelters, and medical care services from 
community physicians. 
 Research has shown that in the 
communities where Healthy Families 
America programs have been imple-
mented, 90% of families that were invited 
to participate accepted the supportive 
services that were offered to them.

Healthy Families America—
What do the results of 
evaluations tell us about the 
success of the program? 

 Since their inception in the early 
1990s, Healthy Families America 
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programs have been the subject of 30 
nationwide evaluations designed to 
determine the efficacy of the support-
ive services offered in preventing child 
abuse. Evaluators have utilized a number 
of different applied research methodolo-
gies to conduct these evaluations. These 
methodologies have included random-
ized experiments, quasi experimental de-
signs with comparison groups, and single 
group pre-test and post-test designs. Two 
of the most comprehensive national eval-
uations were conducted on the Hawaii 
Healthy Start and Healthy Families New 
York programs, which used randomized 
designs to study program effectiveness. 
In both the Hawaii Healthy Start and 
the Healthy Families New York studies, 
participating clients and their families 
were randomly assigned to either a 
treatment group or a control group and 
were evaluated for behavioral changes at 
specific time periods over the course of 
the service implementation process. 
 Results indicated that Healthy 
Families America produces significant 
measurable benefits for participants in 
the areas of parent child interaction and 
parental capacity. The data revealed 
that clients who utilized the services of 
Healthy Families America programs (a) 
were better able to care for their children 
in positive ways, (b) had greater access 
to and were more able to use healthcare 
services effectively, (c) were able to sig-
nificantly reduce behaviors that contrib-
ute to child abuse and neglect, and (d) 
were better equipped to resolve personal 
and family problems in constructive 
ways without resorting to behaviors that 
foster the abuse and neglect of children 
that is so often seen in low income single 
parent households. Overall summaries of 
the data from evaluations of the HHSP 
and HFNY, as well as other similar 
programs, clearly indicate that a well 
implemented Healthy Families America 
program of supportive services can 
achieve significant positive outcomes in 
terms of the reduction and prevention 
of child abuse and neglect for those high 
risk families who choose to take advan-
tage of these kinds of protective services.
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matter what the field students’ practice 
approach is, they will occasionally make 
mistakes. The field students stressed that 
it is essential to learn from these errors if 
one hopes to grow from the placement 
experience. 

Concluding Thoughts

 If supervisors start setting firm, 
realistic expectations; if they make the 
placement into a true outside-the-text-
book learning experience; if they critique 
and intervene collaboratively and bal-
ance time wisely; what do future social 
workers gain? If field students are aware 
of their strengths and weaknesses, if they 
are comfortable with agency profession-
als, if they learn from their inevitable 
mishaps and are open to evaluation, 
what do they gain? Or, perhaps the ques-
tion should be: what does society gain? 

Fielding	challenges—continued	from	page	7
Positive, growth-oriented field supervi-
sor-field student relationships will con-
tribute strong, competent social workers 
to our communities. Ultimately, the field 
supervisor and field student workshops 
are not for us, but for the people we will 
work with in the future. 

Sara	L.	Davis,	BSW,	studied	social	work	and	
family	studies	at	James	Madison	University	and	
is	hoping	to	do	international	social	work	focus-
ing	on	community	development.	Katie	Higgins,	
BSW,	would	like	to	work	with	children	and	
their	families	in	her	social	work	career.	Cindy	A.	
Hunter,	MSW,	directs	field	placement	at	James	
Madison	University	and	is	an	“Open	Space”	
convert.	Karim,	BSW,	studied	social	work	at	
James	Madison	University	with	intentions	of	
working	with	refugees	and	displaced	people	in	
the	future.	Julia	Solow,	BSW,	is	excited	to	spend	
a	year	of	service	with	Americorps	and	aspires	
to	do	social	work	with	Spanish	speakers	at	the	
community	level	in	the	not-too-distant	future.	

http://www.ocfs.state.ny.us/main/prevention/assets/HFNY_FirstYearProgramImpacts.pdf/
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According to Delma Jackson, 
professor in the department of 
social work at Fayetteville State 

University, “The pace of global chal-
lenges suggests more is needed than 
classroom theory and internship practice. 
Future social workers have to be ready 
with practice skills; be open minded; and 
be sensitive to culture, languages, and 
lifestyle differences of those whom they 
will serve.” 
 I took Dr. Jackson at her word and 
participated in an exchange between Fay-
etteville State University (FSU) and Cov-
enant University (CU), Canaan Land, 
Ota, Nigeria, in the summer of 2009. The 
students and faculty participating were 
in biology, chemistry, history, and social 
work. The group was led by Dr. Daniel 
Okunbor, Assistant Dean and Professor. 
The partnership between FSU and CU 
was initiated by Dr. Okunbor with the 
aim of fostering a mutual relationship 
between FSU and institutions in Africa, 
promoting student global perspectives 
necessary in knowledge-based 21st cen-
tury competitive economy, and engaging 
collaborative research among students 
and faculty. 

   Students from FSU received 
academic credits for two courses 
that they completed while attending 
CU. The two courses were Yoruba 
Language and Culture, taught by Dr. 
Adeola A. Shobola, who is a profes-
sor in the Department of Psychology 
and Counseling; and African Society 
and Culture, team taught by Dr. Alex 
E. Asakitikpi, Dr. Patrick A. Edewor, 
and Dr. Alaba O. Simpson, who 
are professors in the Department of 
Sociology. The exchange students 
were able to put into practice many 
of the objectives from the courses 
learned in class while in Nigeria. As a 
social work student, I gained cultural 
understanding by interacting with 
CU students, faculty, staff, and many 
of the local people in Ota town and 
its surrounding cities.
 I also learned some of the differenc-
es between Nigerian and American 
culture. For example, some agencies 
allow their employees to conduct a 
praise and worship session before 

starting the work day. There was use of 
the Yoruba language, religious symbols, 
Nigerian foods, meanings of family 
names, tribal marks, dress, and some 
ceremonial practices. 
 We traveled by van to Ile-Ife, Osun 
State. It is regarded as the revered cradle 
of Yoruba civilization. Upon reaching 
Ibaden, near Ile-Ife, we had a chance 
to practice speaking Yoruba at a nearby 
restaurant while placing orders for food 
and drinks. I noticed some of the local 
people in the restaurant with distinctly 
tribal marks on their faces and observed 
a variety of traditional dress/attire, in-
cluding buba (top) and sokoto (trousers).
 While in Ile-Ife, we had a guided 
tour of the Ile-Ife palace and museum by 
one of the palace officers. He was very 
knowledgeable about the history of the 
Yoruba people and many of the Yoruba 
culture and traditions. He was dressed 
in a buba and sokoto with a specialized 
haircut (half of the hair being cut very 
close and the other side bald). The hair 
cut distinguished officers of the palace.  
 The group continued traveling to 
Badagry, Lagos State, where we had the 
opportunity to tour the slave museum 

and slave camp house, slave market, and 
“The Point of No Return.” In the mu-
seum, there were many traditional pieces 
of equipment—such as chains, knives, 
mouth pieces—from when many Africans 
were captured and put on slave ships. 
The Mobee family is known to be one of 
the major slave trade facilitators in Bada-
gry. The slave market was also known 
as Vlekete Slave Market. The market is 
located in front of Vlekete shrine. More 
than 17,000 slaves were sold annually at 
the peak of the slave trade.
 While we were in Badagry, one 
of the local chiefs escorted us to “The 
Point of No Return.” It is also known as 
the Arc of Departure, Gberefu Beach, 
Badagry, Lagos State, Nigeria. This is 
where many slaves were put on ships 
and taken to an unknown destination. 
This area was one of the highlights of my 
experience in Africa. I actually thought 
about the many men, women, and chil-
dren who had been separated and taken 
without free will. I can only reflect that 
this was truly a time when Africans were 
not treated with any dignity or respect.

Women Health Awareness 
Workshop 

 There was group participation and 
learning in a 3-day workshop, Women	
Health	Awareness,	in the nation’s capital, 
Abuja, Nigeria. The workshop was held 
at the Women and Youth Education Em-
powerment Foundation, and the program 
was developed by its coordinator, Mrs. 
Joyce Nwanya, and Dr. Daniel Okunbor 
of FSU. The goal of the workshop was to 
help develop the talents of women and 
youth in the areas of craft and handwork. 
It was a forum for women and youth to 
exchange ideas on how to improve their 
economic status, to maintain positive 
emotional states, and have healthier 
bodies. There were lectures on disease 
prevention and identification, as well 
as the social work profession. As an 
MSW graduate, I made presentations on 
“Women Health Awareness and Social 
Work as a Profession.”
 There were more than 25 women 
attending the workshop each day. Upon 
completion of the presentation, the 

International Social Work 
in Nigeria, Africa

by	Molly	N.	Williams,	MSW,	PLCSW

Molly	Williams	and	Joyce	Nwanya
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women had the opportunity to ask ques-
tions and gain a better understanding of 
the different types of cancer, diet, and 
exercise. Many of the women par-
ticipated in practical exercises in which 
they were able to share with the group 
some healthy habits they used on a daily 
basis. Some women shared new ideas 
and other ways they could benefit from 
annual physical exams, mammograms, 
pelvic tests, HIV/AIDS tests, dental 
exams, and monthly breast self-exams. 
The objectives of the workshop were 
met, as the women had many opportuni-
ties to interact with the presenter and 
other women regarding their thoughts 
and concerns about cancer and aware-
ness. Many of the women also picked up 
additional skills in learning how to make 
beautiful beads (advanced bead-making). 
 Later, while in Abuja, I had the 
opportunity to visit Oze Odigbe (Igbe 
King) of Abuja Territory. There was a 
group waiting to welcome my group with 
music (traditional instruments) and danc-
ing. The king welcomed us to Abuja and 
told us of the history of the city and some 
of his responsibilities as king. His chiefs/
officers shared many of the traditional 
customs and culture of the people. They 
also provided a special African meal 
for us to sample the foods. The meal 
included one of their specialized soups 
(pepper soup), goat stew with white rice, 
fresh vegetables, and a favored drink of 
their culture, palm vine. 
 

Implications for Social Work

 The international travel to Nigeria, 
Africa has given me another perspective 
of the country and the people who live 
there. While in Abuja, Nigeria, I spent 
some time with one of the local social 
workers, Ms. Priscilla Nwokenn. She 
spoke about her community challenges 
and lack of some resources, medication, 
and learning centers. Ms. Nwokenn re-
ported many cases of HIV/AIDS clients 
(adults and children) in need of basic 
medical care and social support systems.
 I also had an opportunity to visit a 
local school in Abuja, Nigeria. There was 
one room for approximately 25 children 
who attended daily. The school was 
developed by Mr. and Mrs. Nwanya for 
children without means to pay for their 
education. The children were eager to 
learn, and one student proudly recited 
his alphabet for me. I realized from the 
building that the school and students 
could benefit from additional resources 

to make them more successful. I had 
been advised to take gifts for children, so 
I provided coloring books and crayons, 
to the children’s delight. 
 While in Nigeria, I also learned some 
traditions, like how to wear their tradition-
al clothing. I learned about styles, fabrics, 
and when clothing patterns are changed 
for different occasions and ceremonies. 
This gave me a better understanding of 
the local people and surrounding cit-
ies. This was an extremely enlightening 
experience for me. I look forward to other 
international travel, because it will better 
prepare me to advocate for individuals 
and families from other cultures. I have 
acquired a new level of awareness, re-
spect, and understanding of social service 
needs in Nigeria. 
 In closing, as a Ph.D. student in 
the Department of Social Work, Nor-
folk State University, I find that there 
are many opportunities for social work 
students, social work educators, and 
other helping professionals to become 
involved with community development 
projects and international social work. 
I encourage them to seek out these op-
portunities and to take advantage of the 
learning experience. 

Molly	N.	Williams,	MSW,	PLCSW,	is	a	doc-
toral	student	at	Norfolk	State	University	De-
partment	of	Social	Work.	She	has	a	bachelor’s	
degree	in	psychology	and	a	master’s	degree	in	
social	work	from	Fayetteville	State	University.	
She	served	in	the	United	States	Army	for	22	

years	and	was	honorably	discharged	in	2002.	
She	practiced	social	work	at	the	United	States	
Special	Operations	Command,	Sustainment	
Brigade;	at	Womack	Army	Medical	Cen-
ter;	and	in	the	Army	Community	Services.	
She	has	studied	the	Yoruba	language	and	
African	Society	Culture	at	the	Department	of	
Sociology,	Covenant	University.	Her	research	
interests	are	military	families,	international	
social	work,	and	the	aging	population.
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Shipping to U.S. addresses: add $8 for 
first set of 10, $1.50 for each add’l set. 
(Contact us for shipping outside the 
U.S.) Include name, address, and phone 
number of person to whom cards should 
be sent. Call 717-238-3787 for rush order 
prices or to place credit card orders. 
Please	include	payment.	Check,	money	order,	
Mastercard,	Visa,	American	Express,	and	
Discover	accepted.	Or order online at: 
shop.whitehatcommunications.com

Connect with
THE NEW SOCIAL WORKER 

Online

Find.your.next.
employer.

Share ideas with others on 
our message board.

See.what’s.coming.in.
future.issues.of.

THE NEW SOCIAL 
WORKER.

www.socialworker.com

The	place	for	social	workers	on	the	’Net.

http://shop.whitehatcommunications.com


��     The New Social Worker     Fall �010

From THE NEW SOCIAL 
WORKER

The Field Placement 
Survival Guide (2nd 
Edition)
Volume 2 of the 
“Best of THE 
NEW SOCIAL 
WORKER” se-
ries. Field place-
ment is one of 
the most excit-
ing and exhila-
rating parts of 
a formal social 
work education. 
It is also one of the most challenging. 
This collection addresses the multitude 
of issues that social work students in field 
placement encounter. This book brings 
together in one volume the best field 
placement articles from THE NEW SO-
CIAL WORKER. Packed with practical, 
essential information for every student in 
field placement!

ISBN:	978-1-929109-26-5,	2011,	$22.95	
plus	shipping,	284	pages.	

See	order	 form	on	inside	 front	cover	of	 this	
magazine,	 or	 order	 online	 at	 http://shop.
whitehatcommunications.com

Major corporations in the U.S. employ 
overseas sweatshops
Coercing men and women to work nonstop
With windows and doors closed and locked
Armed security guards not allowing anyone 
to leave
Dangerous vapors and fumes that make it 
hard to breathe
Managers don’t want to pay maternity 
benefits
So if the females want to receive their wages
They must take pregnancy tests and prove 
they are menstruating
These workers have no voice, they have 
no say
They must do what they are told for a few 
dollars a day
While the companies reaping the profits 
such as Nike and the NBA
Pay athletes millions of dollars for one 
commercial take
This problem isn’t as far as many of us 
believe
As the Department of Labor indicates that 
50% of garment factories in the U.S.
Violate two or more basic labor laws, estab-
lishing them as sweatshops.

A veteran returns home from years of war
Not prepared for having witnessed such gore,
Such atrocities committed by man
Having held his brothers while they die in 
his hands
He has much deeper wounds than he 
understands
Suffering from nightmares and flashbacks 
of Afghanistan
He can’t handle the loss of his comrades 
who were slain
Even when he closes his eyes the images 
remain
So he drinks to drown out the pain
Survivors’ guilt tears him apart, his mind, 
soul, body, and heart
He doesn’t know anything about mental 
health needs
He can’t hold a job due to his PTSD
After a few months behind on rent he is 
evicted and now homeless living on the 
streets
He continues engaging in his self-medicat-
ing intoxication
This man put his life on the line for his 
nation
Now he sleeps under the train station
He is not alone for there are many who 
suffer this same plight
The VA estimates there are 131,000 home-
less veterans on any given night.

A woman thinks she is taking a vacation 
with her new boyfriend

Topics of Social Justice
by	Joseph	R.	Meany,	MSWPoetry

On Our Web Site
The Social Work 

Podcast
http://www.socialworker.
com/home/menu/Social_

Work_Podcast/

 The Social Work Podcast 
provides information on all things 
social work, including direct prac-
tice, research, policy, and education. 
Join host Jonathan Singer, LCSW, as 
he explores topics that are relevant 
to social workers, whether they are 
practicing in the field, teaching in 
higher ed, formulating policy on 
Capitol Hill, or running regression 
analyses in their offices. 
 Visit http://socialworkpodcast.com	
for more information, including refer-
ences that were used in developing the 
podcasts and links to other resources.

But quickly finds out that she was sold by 
him into sex trafficking
She begged and pleaded to go back home 
to Taiwan
Instead she was beaten, drugged, and raped 
until her will to fight was gone
Forced into sexual servitude that leaves her 
as a shell of the person she used to be
She never knew there existed such an evil 
misery
Eventually contracting HIV and Hepatitis C
After she is of no further use she is beaten 
and left to die in the streets
This isn’t some cruel existence that only 
takes place far away
The Department of State estimates there are 
45 to 50 thousand people trafficked every 
year into the United States.

To many the homeless are viewed as worth-
less bums, drunks, junkies, and addicts
Hookers, losers, schizophrenics
Who cares who they are or what they need
They must have done something to deserve 
a life on the streets
They are too lazy to get a job and stand on 
their own two feet
They just don’t want to work hard and face 
responsibilities
Or maybe the truth is even harsher than 
these misconceptions
Like the teenage runaways escaping sexu-
ally abusive homes where they had no 
protection
The victims of domestic violence who left 
their spouses because they were afraid to die
And with no education or money they do 
what they need in order to survive
The physically ill with no health insurance 
and six figure hospital bills
The working poor who cannot afford utili-
ties, food, and rent on minimum wage
They struggle to get back on their feet due to 
very limited support and short shelter stays
There is a lot of competition for any jobs 
with this 10 percent unemployment rate
The U.S. Department of Housing and Ur-
ban Development estimates
There are 664,000 homeless on any given 
night
All of them wishing someone will stand with 
them and demand their human rights.

Joseph	R.	Meany	earned	his	bachelor’s	degree	
from	Rutgers	University	with	a	major	in	social	
work	and	minor	in	psychology.	At	Rutgers,	he	be-
came	involved	with	the	Rutgers	Catholic	Student	
Association.	This	poem	is	influenced	by	the	key	
themes	of	Catholic	social	teaching	as	a	model	for	
social	justice.	Recently,	Joseph	graduated	Summa	
Cum	Laude	with	his	MSW	from	Monmouth	
University.

New edition 
available now!

http://shop.whitehatcommunications.com
http://www.socialworker.com/home/menu/Social_Work_Podcast/
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From the publisher of THE NEW SOCIAL WORKER®

DAYS IN THE LIVES OF 
GERONTOLOGICAL SOCIAL WORKERS: 

44 Professionals Tell Stories From “Real-Life” Social Work Practice With Older Adults
Linda May Grobman, MSW, ACSW, LSW, and Dara Bergel Bourassa, PhD, MSW, LSW, Co-Editors

 The third volume in the Days in the Lives of Social Workers series focuses on social workers’ experiences with 
older adults. This collection of first person narratives brings to life the variety of ways in which social work-
ers work with and on behalf of this growing population. The stories describe micro, mezzo, and macro level 
gerontological social work.
 Gerontological social work is a growing and exciting practice specialty! The stories told in this book will 
transform your thinking about what this type of work entails. You will gain a better understanding of the issues 
facing older adults and their social workers, and you may be inspired to pursue this career path.  
 Organizations, Web sites, additional readings, and a glossary of terms are included to assist readers in further 
exploring these areas of social work practice.
 Stunning photographs by social worker/photographer Marianne Gontarz York are featured to expand read-
ers’ visual images of real people as they grow older. These photos depict older adults in a positive and realistic 
manner, whether they are active, frail, receiving care, or giving care.

Available NOW from:
WHITE HAT COMMUNICATIONS

P.O. Box 5390  •  Harrisburg, PA 17110-0390

Telephone  orders (MC , Visa, Amex, Discover): 
717-238-3787     Fax: 717-238-2090   

Online orders: http://shop.whitehatcommunications.com
linda.grobman@paonline.com
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The topics of belief systems, values, 
and spirituality are becoming 
increasingly accepted by the social 

work profession as important domains on 
which social workers should be educated 
(Hugen & Scales, 2002). The source of 
these value or belief systems may be an 
external higher power, an internal con-
viction, or some other source. This article 
is intended to begin a discussion about 
a new type of belief in social work, dif-
ferentiating between belief in and belief 
from. Specifically, we are concerned with 
the power of belief in terms of receiving 
belief from others, especially those who 
are in positions of higher power. We want 
to raise awareness of the power of belief 
for a victim of sexual abuse and the po-
tential for the present system for pursuing 
justice in sexual abuse cases to either fos-
ter the victim’s feelings of belief or to un-
dermine these feelings. In the following 
paragraphs, a case scenario will be used 
to present the following: how (dis)belief 
can be implied by process, how a child 
can be affected by implicit messages, the 
intervention used to mediate the adverse 
affects of perceived disbelief, and the 
treatment process as a space for receiving 
the necessary validation to comfortably 
put language to experience. 

A Case Scenario
 Jennifer is an 11-year-old Hispanic 
girl. She disclosed to her adult sister 
that her biological father had engaged 
her in vaginal sex on one occasion in 
his apartment while he was intoxicated. 
Jennifer, like many victims of sexual 
abuse, did not disclose the incident of 
sexual abuse immediately after it oc-
curred. When she did finally disclose, 
she began the all-too-familiar experience 
shared by many victims of sexual abuse, 
retelling and retelling and retelling her 
story. The number of complete strang-
ers who would soon be asking her to tell 
her story is beyond belief. Consider the 
steps that Jennifer had to go through and 
the many strangers involved.  Jennifer’s 
initial disclosure was ultimately made to 
her adult sister. She was then interviewed 
by a criminal investigator. She was then 
interviewed by a child protective worker, 
who also asked her to talk in detail about 
the sexual abuse. Jennifer was introduced 

to the assistant district attorney assigned 
to the case and was asked again to de-
scribe the sexual abuse. Afterwards, she 
was subjected to cross examination by 
the alleged perpetrator’s attorney. While 
there, she was required to answer ques-
tions in front of 23 strangers.  Jennifer 
also had to testify about the sexual abuse 
in Grand Jury. Jennifer testified at Grand 
Jury approximately ten days after she 
told her sister about the sexual abuse. At 
this point, she had shared her story with 
approximately 60 complete strangers. 

Absent But Implicit
 To put this experience in some 
perspective, think about or imagine your 
first sexual experience. Imagine being 
driven to a comfortable, but unfamiliar, 
building where a man in a suit and tie 
and a woman in slacks and a blouse 
introduce themselves and then ask you 
to tell them in detail about your first 
sexual experience. Think about what that 
experience would be like if you were 11 
years old. Now think about being told by 
the man in the suit and the woman in the 
blouse that you will be talking to another 
woman on another day, and that woman 
will be taking you into a room with 23 
strangers and asking you to answer ques-
tions about that first sexual experience, 
so that the 23 people can decide whether 
or not a judge should hear the case. 
What does recurring questioning from 
multiple people suggest? Perhaps being 
required to repeatedly retell your story 
implies that the story was not believed 
the first time or second time—or possibly 
the story is not credible, has gaps, is 
inconsistent, or is not enough somehow. 
Imagine the pressure felt by this young 
lady. She was being asked to recount a 

painful and embarrassing situation, and 
although she did, it was still not enough. 
It was still not believed. 
 Now back to Jennifer—after hav-
ing testified at Grand Jury where she 
disclosed to many strangers, Jennifer 
was exhibiting trauma related symp-
toms significant enough to interfere with 
her functioning at school and at home. 
Therefore, she was referred for mental 
health services. In particular, the services 
offered to Jennifer included Trauma 
Focused Cognitive Behavioral Treatment 
(TF-CBT). The individualized portion of 
the intervention includes psychoeduca-
tion, coping skills training, affect regula-
tion, cognitive coping, creating a trauma 
narrative, cognitive processing, and 
behavior management. Concurrently, 
the provider will meet with the caregiver 
to provide him or her with information 
about the treatment process and also 
address issues that may arise relating to 
the child’s trauma-related symptoms. 
Improving parenting and behavioral 
management skills and the caregiver’s 
own emotional regulation and coping 
skills are often an important part of the 
parent sessions. 
 Following these individual sessions, 
joint sessions with the child and care-
giver take place. These sessions include, 
among other things, the child sharing 
the trauma narrative with the caregiver 
(Deblinger & Heflin, 1996). 
 Jennifer began the psychoeducation 
and emotional regulation portions of her 
treatment after she had already had the 
experience of sharing her “trauma narra-
tive” with others. Through this process, it 
became evident that Jennifer was seeking 
validation. She began to focus heavily 
on those involved in the investigation 
and whether or not they believed her. 
Jennifer informed her therapist that both 
the child protective investigator and 
the Assistant District Attorney had told 
her that they believed her. Jennifer then 
reported that the investigating police 
officer had not told her that he believed 
she was telling the truth about the sexual 
abuse. For Jennifer, this was what socio-
linguists might refer to as the “absent but 
implicit.” The absence of an expression 
of belief from the officer implied that he 
did not believe her story.  

Beyond Belief: Receiving Validation 
as a Victim of Sexual Abuse

by	Nicole	Thomson,	LMSW,	and	Jason	S.	McKinney,	LMSW
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The Intervention
 Multidisciplinary teams, such as 
used in Jennifer’s case, offer opportuni-
ties to incorporate other team members 
and the court system into treatment. The 
multidisciplinary team in the present 
scenario includes a group of law enforce-
ment officers, medical personnel, as-
sistant district attorneys, child protective 
investigators, and victim advocacy staff 
who serve on the majority of cases. As a 
member of this team, Jennifer’s therapist 
approached the law enforcement officer 
who had interviewed Jennifer, explained 
the situation, and noted her concerns. 
Even though it was beyond his normal 
job duties, the law enforcement officer 
agreed to write Jennifer a letter. His letter 
to Jennifer explained that he did believe 
her and was impressed at how brave and 
strong she was. The officer asked the 
worker to keep this letter confidential, 
so as to prevent colleagues from labeling 
him as a “softie.” This is often a percep-
tion law enforcement officers, even those 
who work primarily with children, work 
hard to avoid. 
 Validation from the officer may 
not seem like an important thing to an 
adult, or even another kid, but Jennifer 
was very concerned about her safety. 
For her, people believing that she was 
telling the truth indicated their willing-
ness to protect her. While in the process 
of improving her coping skills, Jennifer 
frequently reminded herself that people 
had believed and protected her as a way 
to help her address fears of unfamiliar or 
future situations. One of the situations 
that Jennifer was most concerned about 
was testifying in person against her father 
in open court. When Jennifer was creat-
ing her trauma narrative, she included 
the letter that she had received from the 
officer and discussed her feelings of relief 
in knowing that she had been believed. 
She also talked about her fear of testify-
ing and how she was reassured by the 
fact that others were confident she could 
do it. In this scenario, feeling believed 
served as a tremendous source of em-
powerment, giving Jennifer the courage 
to face her fear of testifying.

Moving Beyond Belief
 The New York State criminal court 
system is not conducive to meeting the 
therapeutic needs of abused children. 
No treatment model can fully incorpo-
rate the criminal court process, in part 
because the process is so unpredictable 

and varies so greatly from case to case. 
The good news, however, is that the mul-
tidisciplinary team in this scenario has 
recently changed the way that the initial 
criminal court process is conducted to 
allow children to develop more effec-
tive coping skills (and in turn be better 
witnesses). In the past, one of two things 
would happen: either an alleged perpe-
trator would be arrested and Grand Jury 
testimony would occur within three days, 
or there would be a preliminary hearing 
at which the child would have to testify 
in open court with the alleged perpetra-
tor present. The process has now been 
modified, so that in cases in which the 
child can be kept safe with the perpetra-
tor remaining in the community, the 
Grand Jury testimony, and indictment, 
is obtained before the arrest. This allows 
for a more flexible timeline around when 
the children can testify. If they are not 
ready, able, or willing to testify immedi-
ately, they can receive some treatment, 
begin building additional coping skills, 
and make incremental disclosures, if 
need be, before they are asked to give 
Grand Jury testimony. Previously, if 
a child was not able to give adequate 
Grand Jury testimony, the case would 
be “no billed” when it came before the 
Grand Jury, which meant the case could 
not be brought back in for charges at a 
later date. Since the testimony is such 
an important aspect, it is necessary to 
examine our approaches to working with 
children who have experienced trauma 
and strive to facilitate a smoother process 
for the victim. 
 Adults involved with disclosures of 
sexual abuse often react to children as 
if the abuse is news to the child, as well. 
However, the child has inevitably had 
knowledge of the sexual abuse before 
the involved non-offending adults. This 
is often not taken into consideration by 
adults who are involved. The child has 
had time to develop and implement 
coping skills in order to manage emo-
tions regarding the sexual abuse. Often, 
these coping skills include working very 
hard to avoid any and all stimuli relating 
to the sexual abuse. It is not realistic to 
expect that all children will be able to 
provide a complete disclosure and only a 
few days later provide testimony regard-
ing an incident or incidents that they 
have worked very hard to avoid thinking 
or talking about. 
 It is worth noting that the majority 
of disclosures come after some delay 

(Feiring & Cleland, 2007; Staller & 
Nelson-Gardell, 2005), and that it is very 
common for children to make incremen-
tal, or partial disclosures (Ungar, Barter, 
McConnell, Tutty, & Fairholm, 2009). 
The gradual exposure process is not 
intended to make the child a better wit-
ness, or to “sure up” their statements of 
sexual abuse. The gradual exposure pro-
cess is led by the child. The therapist’s 
role in this process is to provide skill 
building, psychoeducation and support 
throughout the process, not to make the 
child a better witness or obtain evidence. 
 While Trauma Focused Cognitive 
Behavioral Treatment (TF-CBT) is not a 
forensic tool and should not be utilized 
as a forensic tool, TF-CBT can assist a 
child in being prepared for testimony. 
If a child has utilized avoidant behavior 
as a coping skill and does not want to 
discuss the sexual abuse, the gradual ex-
posure and trauma narrative elements of 
TF-CBT will assist the child in develop-
ing new and more effective coping skills. 
It is also helpful to frame testimony as an 
opportunity for the child. 
 Jennifer’s experience was successful 
in many ways. The combined support 
of law enforcement, mental health, child 
protective, and victim advocacy profes-
sionals provided her with the strength to 
testify in front of her father and a room 
full of strangers. As social workers, we 
are often avoidant of anything court-re-
lated. There is an inherent fear that our 
involvement will somehow disrupt or 
interfere with the criminal court process. 
What Jennifer’s experience highlights is 
that social work and the judicial process 
can actually complement each other. 
Many children walk into the court ex-
perience with only what they have seen 
on television as a framework. Utilizing 
gradual exposure allows children to 
experience court as the culmination of 
their treatment and adds another aspect 
to the trauma narrative. If the court 
system cannot be restructured to better 
meet the needs of victimized children, 
then the treatment process needs to be 
restructured to utilize the court process 
in meeting the children’s needs. 
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STUDENT SOCIAL WORK ORGANIZATIONS
 Please send us a short news article about your group’s activities. 
Also, send us photos of your club in action—we may even feature you 
on our front cover!
 It’s easy to share your club’s activities with our readers. Send your 
news/photos to: 

Linda Grobman, ACSW, LSW, Editor/Publisher
THE NEW SOCIAL WORKER
P.O. Box 5390, Harrisburg, PA 17110-0390
or to lindagrobman@socialworker.com

Greetings from 
Phi Alpha Honor Society 

for Social Work  
 Congratulations to the 2010 Chap-
ter Service Award Winners: Boise 
State University (Theta Psi), Buffalo 
State College (Kappa Omega), Florida 
International University (Delta Iota), 
and Texas A&M University-Central 
Texas (Pi Rho). Each chapter received 
a beautiful Chapter Service Award 
plaque and a $500 check. The Chapter 
Service Award application is posted on 
the Phi Alpha Web site. Application 
deadline is May 30, 2011.
 We look forward to presenting in-
dividual lifetime memberships to those 
who achieve academic excellence 
for the 2011 school year. 
Individual memberships 
are posted on the Inter-
national Honor Roll for 
Social Work. Individual 
lifetime memberships are 
$20. New chapter start-up 
fee is a one-time payment 
of $20. Phi Alpha ac-
knowledges academic excellence and 
supports community service projects.
 The Phi Alpha newsletter was 
distributed to each chapter and posted 
on our Web site during the month of 
September.
 We hope that you will have an 
opportunity to stop by the Phi Alpha 
booth (#422) at the CSWE Annual 
Program Meeting in Portland, Oregon!

Kind regards,
Tammy Hamilton

Executive Secretary
PhiAlpha.org

Students in Philippines Study Social Work

The United School of Science and 
Technology (USST Colleges) in 
Tarlac City, Philippines, is the first 

and only school in the province of Tarlac 
that offers the social work course. The 
BSSW program at USST Colleges was 
recognized in 2006. It prepares students 
for generalist social work practice with 
individuals, families, groups, organiza-
tions, and communities. The program 
is committed to preparing students to 
adhere to the core beliefs of the social 
work profession, and who will work “to 
enhance the social functioning and inter-
actions of individuals, families, groups, 
organizations, and communities by 
involving them in accomplishing goals, 
developing resources, and preventing 
and alleviating distress.” 
 There are 40 students enrolled in the 
course. Although barely three years old, 
the Social Work Department, through the 
effort of the Dean, Ms. Maria Victoria 
Esguerra Manlutac, RSW, MSSW, 
strives to expose students to different 

worthwhile activities that will enhance 
their full capacities as future social work-
ers. 
 The Social Work Department 
celebrated Christmas in a unique way  
through the Adopt a Family Program—
Christmas party for a cause on Decem-
ber 19, 2009. Instead of buying delicious 
food and gifts for themselves, they 
shared Christmas with the less fortunate 
by identifying 10 poor families with five 
or more children. The students tapped 
resources for the families, including 
transportation, cash, groceries, clothes, 
and rice. The students and faculty of the 
BSSW department felt fulfilled, and they 
went home with happy hearts as they 
were able to touch the lives of the chosen 
families of Villa Bacolor, Tarlac City, 
Philippines
 The students also participated in 
other community activities, including 
a community immersion program and 
rural camp.

Ball	games	with	Reyman	Bimeda,	fourth	year	social	work	student	at	
USST.

Shippensburg Walkers

Shippensburg	University	Walkers	at	the	
Alzheimer’s	Memory	Walk	on	September	11	
in	Harrisburg,	PA	included	social	work	stu-
dents,	gerontology	minors,	and	students	from	a	
variety	of	other	departments.

http://www.phialpha.org
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should consider social work—that ‘That’s 
what I am, and I love it. You can help a 
lot of people.’ ”
 She started the program and loved 
it, as well. It struck her as providential 
that the first case she dealt with as an in-
tern was almost identical to the theoreti-
cal one that had been presented in class. 
She helped the client the same way, and 
it worked. 
 Tellez’s internship was with a local 
Head Start, and it was paid through 
federal funding. She is still working there 
now, but plans to move back to Houston 
after graduating.   
 “I may transfer to a Head Start 
there, but I really would like to do more 
mental health and work with young 
adults,” she says. Another possible goal 
is to provide counseling services to chil-
dren and families coping with cancer. 
 Because Hispanics are underrepre-
sented in social work, Tellez, 23, believes 
the impact she can make as a practitioner 
in the Latino community will be great.
 “As a Latina, I know my culture is 
sometimes very orgullosos, or prideful, 
when it comes to asking for help, espe-
cially in the mental health aspect,” she 
wrote in her winning essay. “As a social 
worker, I want to be a voice for mi	gente—
my people. I want to let them know it is 
okay to have mental health problems, 
and that it is okay to get treated.” 
 As a condition of the scholarship 
award, both young women have agreed 
to work in Texas providing mental health 
services for a period equal to the time-
frame of the scholarship. 
 The first Hogg Foundation scholar-
ships were awarded in fall 2008. Since 
then, 53 bilingual graduate students at 
11 accredited schools of social work 
in Texas have received full-tuition and 
fees scholarships through the May 2010 
semester.
 Scholarships are available currently 
at Abilene Christian University, Baylor 
University, Our Lady of the Lake Uni-
versity, Stephen F. Austin State Univer-
sity, Texas A&M University—Commerce, 
Texas State University, University of 
Houston, University of Texas at Ar-
lington, University of Texas at Austin, 
University of Texas-Pan American, and 
University of Texas at San Antonio. 
 The foundation recently announced 
that it is extending the program for three 
more years—with a total three-year com-
mitment of nearly $1.5 million in funding 
to the participating universities for schol-
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arships, faculty and student stipends for 
related activities, and the development 
of a sustainability plan. Hogg is also 
offering each university the opportunity 

The New Social Worker is now on Twitter! 
Follow us at: http://www.twitter.com/newsocialworker

Be a Fan of The New Social Worker on 
Facebook!
 As of September 29, 2010, we 
have reached 8,363 fans (or “likers”) 
of our page on Facebook at http://
www.facebook.com/newsocialworker.
 Besides providing information 
about The	New	Social	Worker	magazine, 
the page has some of the features of 
a typical Facebook profile—a “wall” 
where you can exchange messages, 
a discussion board, and a place for 
photos and videos.  
 We also list upcoming events, 
such as the online chats we co-spon-
sor with the National Association of 
Social Workers (NASW) at http://
www.socialworkchat.org. And we send 
updates to our fans when there is 
something interesting happening!
 Are you on Facebook? Do you 
love The	New	Social	Worker?	Show us 
how much you care! Be one of our 

Facebook “likers” and help us reach 
10,000 (and beyond)!
 We also have a Facebook 
page for our SocialWorkJobBank.
com site! Go to http://www.facebook.
com/socialworkjobbank to “like” this 
page. New job postings at http://
www.socialworkjobbank.com are now 
automatically posted to the Facebook 
page, as well.
 Finally, stay up-to-date on our 
latest books at http://www.facebook.
com/whitehatcommunications.
 In addition, we’d like to know 
how you are using Facebook. Have you 
found it a useful tool for networking 
with social work colleagues, searching 
for a job, or fundraising for your 
agency? Write to lindagrobman@
socialworker.com and let us know.

Facebook address: http://www.facebook.com/newsocialworker
Also check out our other pages: http://www.facebook.com/socialworkjobbank and

http://www.facebook.com/whitehatcommunications

to expand the scholarship program to 
languages other than Spanish. 

Barbara	Trainin	Blank	is	a	freelance	writer	
in	Harrisburg,	PA.

Obtaining a Hogg Foundation Scholarship
Applicants	must:

Be accepted as a new student by a Texas graduate social work program accred-
ited or in candidacy for accreditation by the Council on Social Work Education.
Be fluent in Spanish and English.
Commit to working in Texas after graduation providing mental health services 
for a period equal to the timeframe of the scholarship.
Meet any additional selection criteria required by the program of their choice.

Application	process:
Contact the graduate program of your choice for deadlines and forms. Each 
program has its own scholarship application schedule and review process, in-
cluding assessing the linguistic fluency of applicants and selecting nominees. 
Submit your scholarship application directly to the graduate program. The 
foundation does not accept applications directly from students.
Your school will select scholarship finalists and submit their application packets 
to the foundation for final approval. It will contact you when the scholarship 
recipients have been selected. 

        For general information about the scholarships, contact Program Officer Rick 
Ybarra, (512) 471-9154. Application deadlines vary for each school. 
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http://www.facebook.com/whitehatcommunications
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Back-to-school season is here, and 
it’s time to make sure our Web 
browsers are ready to handle 

our information needs for the semester. 
While we can certainly Google just about 
anything and find information, some-
times it is helpful to start with sources 
that have already done some of the 
searching work or promise to do some 
work for us. Maybe it’s a resource center 
or nonprofit organization or associa-
tion that focuses on a specific area of 
our interest. Perhaps they have fielded 
a number of questions on a particular 
topic and created a toolkit, decision tree, 
or worksheet to help make the process 
easier for others. 
 In any case, the resources below are 
a carefully selected bunch. This list in-
cludes sites that do not just display infor-
mation but share tools you can use (for 
free), stories, and guides to help inform 
your practice. Colleagues on Facebook, 
Twitter, the Blogosphere, and others rec-
ommended some of these sites. Most of 
them are sites I have used to inform my 
own practice and the social work courses 
I have taught. I hope you will also enjoy 
them and discover some new Web sites 
to aid your social work practice. Let me 
know of any you’d like to be included 
next time.

Administration, Management 
& Supervision
• Free Management Library http://
managementhelp.org/	
• NASW Media Toolkit https://www.
socialworkers.org/pressroom/mediaToolkit/de-
fault.asp	

Aging
• NIH SeniorHealth: Helping Older 
Adults Search for Health Information 
Online http://nihseniorhealth.gov/toolkit/
toolkit.html	
• Aging Well in Communities: A Tool-
kit for Planning, Engagement, & Action 
http://www.civicpartnerships.org/docs/ser-
vices/CHCC/aging-well-toolkit.htm	

Alcohol, Tobacco, & Other 
Drugs
• DrugFreeInfo.org’s Treatment Tools 
& Resources http://www.drugfreeinfo.
org/ptreat.html	

• About My Drinking and Other Drug 
Use http://www.aboutmydrinking.org/	
• Montana Meth Project http://www.
montanameth.org/ and Faces of Meth 
http://www.facesofmeth.us/	

Bereavement/End of Life 
Care
• Online Grief Resources http://www.
wade.org/online.htm	
• Caring Connections End of Life 
Care Resources http://www.caringinfo.org/	

Children & Families
• CARA: A Web-Based Learning En-
vironment for Child Protection Workers 
http://www.cfrc.illinois.edu/cara/	
• FindYouthInfo.gov http://www.
findyouthinfo.gov/	
• National Center for Children in 
Poverty Data Tools, includes basic needs 
calculator, family resource simulator, 
state demographics wizard, state policy 
wizard, and income converter for state 
and federal programs http://www.nccp.
org/tools/	

Community Practice
• Community Tool Box http://ctb.
ku.edu/en/default.aspx	
• Citizen’s Handbook—Great practi-
cal advice for working with communities 
http://vcn.bc.ca/citizens-handbook/ 
• Social Work Organizations http://
www.naswdc.org/swportal/swo1/	

Diversity
• Class Matters http://www.classmatters.org/	
• The Oreo Experience—A Black 
woman blogging about race and class 
issues http://theoreoexperience.com/ 
• Consortium on Race, Gender, 
and Ethnicity’s Intersectional Research 
Database—Searchable, interdisciplin-
ary directory of articles http://mith.umd.
edu/crge/ird/	
• Gender, Institutions, and Devel-
opment Database http://www.oecd.
org/document/16/0,3343,en_2649_33935_
39323280_1_1_1_1,00.html	

Education
• The Research to Teaching Initia-
tive—Materials for teachers to download 
on wide variety of social work topics 
http://ssw.unc.edu/RTI/topics.asp	

• PBS Frontline Teacher Center http://
www.pbs.org/wgbh/pages/frontline/teach/ 
• Using Popular Culture and Technol-
ogy to Teach Cultural Competency http://
socialworktechnotes.blogspot.com/2010/05/
live-and-in-color-on-teaching-cultural.html	

Health
• Health on the Net Foundation—Veri-
fied Online Health Information http://
www.hon.ch/	
• Food Environment Atlas—County 
data on food choices, health, and well-
being, and community characteristics 
http://www.ers.usda.gov/FoodAtlas/	
• Health Expense Tracking Resourc-
es—These are great to have handy for 
clients, even if you create a spreadsheet 
for them to take and fill out: 

High-tech—Quicken Health Ex-
pense Tracker http://healthcare.
intuit.com/	
Low-tech—How to Keep 
Personal Medical Expense 
Records http://www.ehow.com/
how_5625333_keep-personal-medi-
cal-expense-records.html	

International Practice
• Crisis Mappers Net http://www.
crisismappers.net/	
• Global Health Facts http://www.
globalhealthfacts.org/	

Licensure
• Association of Social Work Boards 
http://www.aswb.org/	

Mental Health
• National Mental Health Information 
Center’s Evidence-Based Practice Kits 
http://mentalhealth.samhsa.gov/cmhs/Com-
munitySupport/toolkits/	
• National Registry of Evidence-Based 
Programs and Practices http://www.nrepp.
samhsa.gov/	
• Therapy Worksheets http://therapy-
worksheets.blogspot.com/	

Miscellaneous 
• Information for Practice. http://blogs.
nyu.edu/socialwork/ip/	
• Social Work and Social Services Web 
Sites—A grand collection http://gwbweb.
wustl.edu/resources/pages/socialservicesre-
sourcesintro.aspx	

•

•

Adventures ’Round the Social Work Web
   by	Karen	Zgoda,	MSW,	LCSW,	ABDSW 2.0
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http://www.oecd.org/document/16/0,3343,en_2649_33935_39323280_1_1_1_1,00.html
http://mith.umd.edu/crge/ird/
http://ctb.ku.edu/en/default.aspx
http://www.nccp.org/tools/
http://www.findyouthinfo.gov/
http://www.wade.org/online.htm
http://www.montanameth.org
http://socialworktechnotes.blogspot.com/2010/05/live-and-in-color-on-teaching-cultural.html
http://healthcare.intuit.com
http://www.ehow.com/how_5625333_keep-personal-medical-expeinse-records.html
http://www.crisismappers.neet/
http://www.globalhealthfacts.org/
http://mentalhealth.samhsa.gov/cmhs/CommunitySupport/toolkits/
http://www.nrepp.samhsa.gov/
http://therapyworksheets.blogspot.com
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The New Social Worker and NASW offer chats
 Connect with other social 
workers online! THE	NEW	SOCIAL	
WORKER magazine and the National 
Association of Social Workers 
(NASW) have teamed up with the 
Social Work Forum to bring you 
SocialWorkChat.
org, an online 
community of 
social workers 
offering twice-
weekly online 
real-time chats on a variety of topics. 
The chats are held on Sunday and 
Tuesday nights at 9 p.m. Eastern 
Time. 

• Google—Never doubt the power of 
carefully chosen keywords http://www.
google.com	

Private Practice
• Psychotherapy Finances http://www.
PsyFin.com/	
• Small Business Administration 
Training Network—Lots of free goodies 
to grow your business http://www.sba.
gov/training/index.html	

Research
• Social Work Research Planner http://
libguides.bc.edu/socialworkplanner	
• Census.gov—American Fact Finder 
http://factfinder.census.gov/ and Facts 
for Features http://www.census.gov/news-
room/releases/archives/facts_for_features_spe-
cial_editions/	
• Evaluating Online Sources: A Tutori-
al http://bcs.bedfordstmartins.com/techcomm/
content/cat_030/evaluatingsources/index.html	
• Selecting Statistics—An interactive 
guide http://www.socialresearchmethods.
net/selstat/ssstart.htm and The Decision 
Tree for Statistics http://www.microsiris.
com/Statistical Decision Tree/default.
htm 

Social & Economic Justice
• United for a Fair Economy Research 
Library http://www.faireconomy.org/
resources/research_library	
• Education for Social Justice: A 
Guide to the Resources http://ase.tufts.edu/
macc/documents/socialjusticeresourcetoolkit.pdf	
• NASW Peace Policy Toolkit http://
www.socialworkers.org/diversity/peacetoolkit/	

Students
• Be a Social Worker http://50ways.
socialworkblog.org/	
• KnowHow2Go—Great tips on being 
a successful undergraduate student http://
www.knowhow2go.org/ The Know It All 
has stories from real students http://www.
knowhow2go.org/knowitall	
• How to Succeed in Graduate School 
http://www.cs.umbc.edu/~mariedj/papers/ad-
vice-summary.html	
• Google Scholar http://scholar.google.
com/	
• How NOT to Give a PowerPoint 
Presentation http://researchforsocialworkers.
blogspot.com/2009/12/how-not-to-give-pow-
erpoint-presentation.html	
• Federal Student Aid: Tools & Re-
sources http://studentaid.ed.gov/PORTALS-
WebApp/students/english/toolsandresources.jsp	

• NASW Information on Student 
Loan Forgiveness for Social Workers 
http://www.naswdc.org/loanforgiveness/de-
fault.asp	
• NASW Information on the National 
Health Service Corps Student Loan For-
giveness Program http://www.socialwork-
ers.org/loanforgiveness/nhsc.asp	

Workforce Development & 
Participation

• Workforce Development Step-by-
Step http://www.enterprisecommunity.org/re-
sources/tutorials/workforce%5Fdevelopment/	
• Occupational Outlook Handbook, 
2010-2011, Social Workers http://www.bls.
gov/oco/ocos060.htm	
• Glassdoor—Get the inside scoop on 
salaries, interview questions, and what 
it’s like to work for a particular employer 
http://www.glassdoor.com	

The New Social Worker® in Print!
Back by popular demand! We are pleased to 
announce that The	New	Social	Worker maga-
zine is now once again available in print. If 
you love the feeling of curling up with a hard 
copy of your favorite magazine, head over 
to http://newsocialworker.magcloud.com today! 
Several back issues are now available in this 
full-color, high quality print format.

http://newsocialworker.magcloud.com
Contact lindagrobman@socialworker.com for details on bulk orders.

Karen	Zgoda,	MSW,	LCSW,	is	an	ABD	
doctoral	student	at	the	Graduate	School	of	
Social	Work	at	Boston	
College.	Her	research	
interests	include	the	
role	of	technology	
in	social	work,	the	
effects	of	information	
communications	
technologies	(ICTs)	
such	as	the	Internet	
and	e-mail,	poverty	
and	class,	aging,	social	
informatics,	socioeconomic	development,	public	
policy,	and	community	practice.	Karen	is	the	
chief	editor	and	founder	of	EditMyManuscript.
com,	providing	manuscript	editing	services	
to	students,	faculty,	and	other	social	work	
professionals.	Her	Web	site	is	http://www.
karenzgoda.org.	You	can	follow	her	on	Twitter	
at	http://twitter.com/karenzgoda.

Editor’s	Note: Find the list of links in this 
article on our Web site at http://www.
socialworker.com/fall2010links

 The site offers:
Online community of social work-
ers
Twice weekly moderated chats on 
assorted social work topics
Categorized, monitored bulletin 
boards
A unique and accessible way 
of getting ongoing professional 
education

 Chats are on a wide variety of so-
cial work topics, and from time to time, 
we will include chats about articles 
published in The	New	Social	Worker!	 
Chats last about an hour. 

•

•

•

•

 Registration is free! Go to http://www.socialworkchat.org  to register and partici-
pate in the chats and other features of the site.
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http://www.census.gov/newsroom/releases/archives/facts_for_features_special_editions/
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http://www.socialresearchmethods.net/selstat/ssstart.htm
http://www.microsiris.com/Statistical Decision Tree/default.htm
http://www.faireconomy.org/resources/research_library
http://ase.tufts.edu/macc/documents/socialjusticeresourcetoolkit.pdf
http://50ways.socialworkblog.org/
http://www.knowhow2go.org/knowitall
http://www.cs.umbc.edu/~mariedj/papers/advice-summary.html
http://scholar.google.com/
http://researchforsocialworkers.blogspot.com/2009/12/how-not-to-give-powerpoint-presentation.html
http://studentaid.ed.gov/PORTALSWebApp/students/english/toolsandresources.jsp
http://www.naswdc.org/loanforgiveness/default.asp
http://www.socialworkers.org/loanforgiveness/nhsc.asp
http://www.enterprisecommunity.org/resources/tutorials/workforce$5Fdevelopment/
http://www.bls.gov/oco/ocos060.htm
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Reviews

Be a Book Reviewer for The New Social Worker

 The	New	Social	Worker is expanding its book review section. If you are a social 
work practitioner, educator, or student who loves to read, let us know your areas 
of interest and send us a short sample of your writing. We will then consider you 
when we are assigning books for review in The	New	Social	Worker and on our Web 
site. 
 Send writing sample, interest list, credentials, and contact information to 
lindagrobman@socialworker.com.

Grief	and	Loss	Across	the	Lifespan:	A	Bio-
psychosocial	Perspective,	by	Carolyn	Ambler	
Walter	and	Judith	L.	M.	McCoyd,	Springer	
Publishing	Company,	2009,	373	pages,	
$55.00.

 Grief	and	Loss	Across	the	Lifespan:	A	
Biopsychosocial	Perspective, by Carolyn 
Ambler Walter, Ph.D., LCSW, and 
Judith L. M. McCoyd, Ph.D., LCSW, 
QCSW, examines grief and loss through 
the systems theory lens of person in 
environment, as well as incorporating 
death occurrences across the lifespan. 
Each chapter summarizes the findings 
discussed and includes recommended 
interventions. This is a hardcover book 
with a robust 336 pages, an additional 28 
pages of helpful references, and a 7-page 
subject index.
 The authors explain that “Current 
available texts for death and dying 
courses in social work, nursing, 
counseling psychology, and medicine 
have traditionally focused on topics such 
as the experience of going through the 
dying process, the delivery of health 
care during the end of life, and the 
experience of mourning the loss after it 
has occurred.... This text is different in 
that it is informed by a biopsychosocial 
perspective....” (preface, p. xv-xvi). This 
guide should therefore be helpful for 
graduate social work students studying 
the issues of grief and loss and also for 
mental health practitioners or clinical 
social workers who work directly 
with bereavement, as well as general 
practitioners who are regularly working 
with various types of loss and life 
transition issues.
 The guide addresses every develop-
mental stage from infancy through older 
adults. Each chapter includes a vignette 
specific to the age addressed with a loss 
relevant to that time period and a discus-
sion of developmental issues normative 
to the time. In addition, adaptive and 
maladaptive coping methods and how 
significant others experience the loss are 
discussed. The first chapter covers an in-
troduction to grief theory, both past and 
present explanations, the biological ef-
fects of grief, and issues of interventions. 
Other chapters focus on perinatal attach-
ment and loss, infancy and toddlerhood, 
elementary school-age children, tweens 
and teens, young adulthood, middle 

adulthood, retirement and reinvention, 
and older adults. The final chapter offers 
a section entitled “Conclusions.” 
 Although this may be a difficult and 
emotionally charged subject for some 
practitioners and social work students to 
encounter, Walter and McCoyd present 
the content in a compelling and clearly 
laid out format that should make it acces-
sible to most readers. The book provides 
a comprehensive text on grief and loss 
issues, as well as managing to weave in 
the developmental theories across the 
lifespan. The book’s organization gives 
further depth to a clinician’s understand-
ing of how these grief and loss issues 
affect their clients throughout their lives. 
Tangible examples and vignettes are 
used throughout to illustrate the ideas be-
ing presented, and additional suggested 
readings are also included at the end of 
each chapter. 
 The text is a valuable addition to the 
other grief and loss book classics, and 
it is an excellent overview of a variety 
of specific losses that social workers 
regularly encounter. It is clear Walter 
and McCoyd are not only familiar with 
the subject, but also are passionate about 
sharing their knowledge in this specialty 
area. This is a helpful resource for social 
workers and practitioners in healthcare 
and mental health, as well as students 
learning about this area of expertise.

Kate	Alson,	MSW,	ACSW,	is	an	Associate	
Clinical	Social	Worker	offering	therapy	in	
the	areas	of	grief	and	loss/life	transition,	as	
well	as	relationship	work	in	private	practice	
in	Hermosa	Beach	and	Torrance,	CA	under	
supervision	while	she	works	toward	becom-
ing	a	LCSW.	A	Dean’s	Scholar	graduate	of	
the	University	of	Southern	California	School	
of	Social	Work,	Kate	also	provides	pro-bono	
grief	counseling	and	group	therapy	work	at	
The	Gathering	Place,	a	nonprofit	bereavement	
center	for	loss	and	life	transition	in	Redondo	
Beach,	CA.	She	can	be	reached	at	http://
www.katealson.com.

Hope	in	the	Age	of	Anxiety:	A	Guide	to	
Understanding	and	Strengthening	Our	Most	
Important	Virtue,	by	Anthony	Scioli	&	Henry	
B.	Biller,	Oxford	University	Press,	New	York,	
NY,	2009,	427	pages,	$29.95.

 In the field of social work, hope is 
considered a resource of strength for 
individuals facing life challenges. In the 
book Hope	in	the	Age	of	Anxiety:	A	Guide	to	
Understanding	and	Strengthening	Our	Most	
Important	Virtue, authors Scioli and Biller 
present an inspiring multi-faceted view 
of hope. Through the lenses of psychol-
ogy, religion, anthropology, philosophy, 
science, Greek mythology, and literature, 
the authors propose that essence of hope 
stems from the innate human need for 
attachment, mastery, and survival. 
 The book is presented in two parts. 
In Part One, the authors outline and 
examine different perspectives of hope. 
This includes a look at the evolution of 
hope, as well as its internal and external 
sources. The authors suggest that forms 
of hope can be traced back to human 
species that existed more than six million 
years ago. Examples of mastery, attach-
ment, and survival behaviors are offered 
as evidence of the biological and pro-
longed existence of hope. The authors 
also examine the impact of religion and 
culture on hope.
 A major feature of Part One is the 
introduction to the hope network theory. 
This theory describes hope as a complex 
emotional system that is “constructed 
from biological, psychological, and 
social resources.” The theory suggests 
that hope serves an emotional regulatory 
function and is operated by an intricate 
interchange among four interlinked 
channels including mastery, attachment, 
and survival systems. The ideal outcome 
of this network is the perception that 
liberation, power, and protection are 
possible. Each chapter in this section 
ends with a meditation exercise encour-
aging the reader to reflect on individual 
experiences of hope. 

http://shop.socialworker.com/shop.php?k=grief+and+loss+across+the+lifespan&c=blended
http://shop.socialworker.com/BooksGeneral-1000-0195380355-Hope_in_the_Age_of_Anxiety.html


The New Social Worker     Fall �010    �1

Wear these buttons 
proudly! 

I am a Social Worker! Red with 
yellow lettering. 10 buttons for $10. 
Quantity discounts available. 

I am a 
Social 

Worker!

Order today from: 
White Hat Communications • 

P.O. Box 5390 • Harrisburg, PA 
17110-0390

Shipping to U.S. addresses: add $8 for first 
set of 10, $1.50 for each add’l set. (Contact us 
for shipping outside the U.S.) Include name, 
address, and phone number of person to 
whom buttons should be sent. Call 717-238-
3787 for rush order prices or to place credit 
card orders. Please	include	payment.	Check,	
money	order,	Mastercard,	Visa,	American	Express,	
and	Discover	accepted.	Or order online at: 
shop.whitehatcommunications.com

 In Part Two of the text, readers will 
find guidance on incorporating hope into 
their own personal lives. The authors 
offer specific strategies to enhance at-
tachment, mastery, and survival skills. 
An individual can increase his or her 
center of hope through healthy personal 
relationships with family, friends, and 
co-workers. The authors provide sug-
gestions on overcoming hope barriers, 
such as extreme fear and hopelessness. 
For example, an individual suffering 
from fear of loss can be healed through 
increasing his or her hope for restoration. 
Likewise, fear of harm may be addressed 
by increasing hope for peace. 
 After reading this book, social work-
ers may be more inclined to use hope as 
a tool to help clients in their journey to 
wellness. The concepts of hope pre-

sented by Scioli and Biller absolutely 
compliment the values of social work 
practice. Their views are applicable to 
all populations, including children and 
those suffering from serious medical 
problems. Social workers, counselors, 
nurses, and others who work in helping 
professions should consider incorporat-
ing the suggested hope building activities 
in their own lives to combat burnout and 
compassion fatigue. 
 Overall, this book offers its readers 
an inspirational account of the power of 
hope and its usefulness in empowering 
and promoting wellness.

Reviewed	by	Arlene	M.	Arias,	LCSW,	Clini-
cal	Social	Worker,	Connecticut	Mental	Health	
Center.

The Nonprofit Management Casebook: 
Scenes from the Frontlines
by Gary M. Grobman, Ph.D.

a collection of short stories that teach about issues and 
dilemmas in nonprofit organizations

I really look forward to using these cases in my classes!
Peter Dobkin Hall, Ph.D.

Harvard University
Hauser Center

I want to commend you on putting this book together. It has been needed in 
the field for a very long time.

Paul Govekar, Ph.D.
Northern Ohio University

ISBN: 978-1-929109-23-4 • 172 pages • $16.95 + shipping

Order from: shop.whitehatcommunications.com
WHITE HAT COMMUNICATIONS, P.O. Box 5390, Harrisburg, PA 17110-0390

Telephone  orders:  717-238-3787     Fax: 717-238-2090 

Coming in the 
Winter 2011

 issue of

An	Overt	Challenge	
to	the	Code	of	Ethics

A	Bi-Focal	Approach	
to	Academic	Writing

Four	Years	Old	and	Homeless

Book	Reviews

...and	more!
Feiring, C., & Cleland, C. (2007). Childhood 
sexual abuse and abuse specific attributions of 
blame over 6 years following discovery. Child	
Abuse	and	Neglect,	31, 1169-1186.

Hugen, B., & Scales, T. L. (Eds.). (2002). Christi-
anity	and	social	work:	Readings	on	the	integration	of	
Christian	faith	and	social	work	practice.	(2nd ed.). 
Botsford, CT: North American Association of 
Christians in Social Work.

Staller, K. M., & Nelson-Gardell, D. (2005). A 
burden in your heart: Lessons of disclosure from 
female preadolescent and adolescent survivors 
of sexual abuse. Child	Abuse	and	Neglect,	29,	1415-
1432.

Ungar, M., Barter, K., McConnell, S. M., Tutty, 
L. M., & Fairholm, J. (2009). Patterns of abuse 
disclosure among youth. Qualitative	Social	Work,	
8, 341.

Belief—continued	from	page	25

Jason	S.	McKinney,	LMSW,	Ph.D.	candidate,	
is	currently	studying	human	development	at	
the	University	of	Rochester.		Jason	supervises	
a	therapeutic	foster	care	program	at	Catholic	
Family	Center	in	Rochester,	NY,	and	is	an	
adjunct	professor	of	social	work	at	the	Greater	
Rochester	Collaborative,	State	University	of	
New	York	(Brockport)	and	Nazareth	College,	
and	also	at	Roberts	Wesleyan	College.	Nicole	
Thomson,	LMSW,	graduated	from	Colum-
bia	University	School	of	Social	Work.	She	
is	on	the	staff	at	Catholic	Family	Center	in	
Rochester,	New	York,	a	partner	agency	of	the	
Bivona	Child	Advocacy	Center	in	Rochester.	
In	this	role,	Ms.	Thomson	is	a	member	of	the	
IMPACT	multidisciplinary	team	housed	at	
the	child	advocacy	center.

http://shop.whitehatcommunications.com
http://shop.whitehatcommunications.com
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HTTP://SOCIALWORKEXAM.COM 
Social Work Exam Prep Review. Prepare right on the 
Internet!! Multiple choice exam banks, Timed Questions, 
Secrets to Passing, DSM-IV Terms, Notables, all Online 
and Interactive. Reveal strengths and weaknesses so 
you can map your study strategy. Check out our FREE 
QUESTION SAMPLER!! 
Licensure Exams, Inc.

Social Work Employers
Publishers
Schools

Continuing Education Providers

Please contact Linda Grobman for information on 
advertising in our publications. 

Job listings can be advertised on our Web site (So-
cialWorkJobBank.com) and in our e-mail newslet-
ter, The	Social	Work	E-News.	

Ask about banner advertising on our Web sites! 

Contact: 
linda.grobman@paonline.com

JOB SEEKERS: 
search our jobs database
e-mail jobs to yourself or to a friend
receive job listings by e-mail
apply for jobs directly from the 
SocialWorkJobBank site
post your confidential résumé
visit our Online Career Center

EMPLOYERS: 
post your job openings
receive online applications from job seekers
search our résumé database
check for our monthly special discounts

•
•
•
•

•
•

•
•
•
•

Find your next job at

THE NEW SOCIAL WORKER’s full-featured, interactive online job board

REGISTER TODAY! 
All Job Seeker services are FREE at www.socialworkjobbank.com!

SocialWorkJobBank.com—

visit today!

Earn Your Master of Social Work

A nationally-ranked, fully accredited degree 

program designed for working professionals

Offered weekends in Colorado Springs, Colorado

by Colorado State University School of Social Work faculty

SCHOOL OF SOCIAL WORK

Applications available Feb. 2011

Applications Due July 1, 2011 | Program Begins Jan. 2012

www.CSUSocialWork.com

http://www.socialworkjobbank.com
http://www.socialworkjobbank.com
http://www.socialworkjobbank.com


From the publishers of THE NEW SOCIAL WORKER®
DAYS IN THE LIVES OF SOCIAL WORKERS 
54 Professionals Tell “Real-Life” Stories From Social Work Practice
3rd Edition

Spend a day with 54 professional social workers, each in a different setting. Take a look at the ups and downs 
and ins and outs of their real-life days in the “trenches” of social work practice.

Each chapter presents a first person look at social work practice, with the following areas represented: 
health care, HIV/AIDS, schools, children/youth/families, disabilities, mental health, substance abuse, private 
practice, criminal justice, older adults and the end of life, management, veterans and the military, higher edu-
cation, international social work, and working in communities.

This book is the ultimate guide to social work careers. Whether you are  a social work student, an expe-
rienced professional wishing to make a change in career direction, or just thinking about going into the 
field, you will learn valuable lessons from the experiences described in DAYS IN THE LIVES OF SOCIAL 
WORKERS.

The third edition contains six new chapters, expanding the sections on international social work, health care social work, older adults, and chil-
dren/youth/families. The chapter on disaster mental health has been updated to include content on the writer’s experiences related to 9/11. 

Edited by Linda May Grobman, ACSW, LSW
Founder, publisher, and editor of THE NEW SOCIAL WORKER.

ISBN: 1-929109-15-6 2005    Price: $19.95     410 pages   Shipping/Handling: add $8.00/first book, $1.50/each additional book in U.S.
Canadian orders: add $12.00/book. Other orders: contact us. If ordering from Pennsylvania, add 6% sales tax.

Send order form and payment to:
WHITE HAT COMMUNICATIONS, P.O. Box 5390

Harrisburg, PA 17110-0390
Telephone  orders (MC , Visa, Amex, Discover): 

717-238-3787     Fax: 717-238-2090   
Online orders: http://shop.whitehatcommunications.com

Please send ___ copies of DAYS IN THE LIVES OF SOCIAL WORKERS, ____ 
copies of MORE DAYS IN THE LIVES OF SOCIAL WORKERS, _____ copies of DAYS 
IN THE LIVES OF GERONTOLOGICAL SOCIAL WORKERS (see inside front cover.)
Enclosed is a check for $______ made payable to “White Hat Communica-
tions.”  
I want to pay with my:   MC   Visa   American Express    Discover

Card #  _____________________________________________________

Expiration Date _______________________________________________

VISA/MC/Discover: 3-digit # on back ____  AMEX: 4-digit # on front ____

Name as it appears on card _____________________________________

Signature ____________________________________________________

NAME ______________________________________________________

ADDRESS ___________________________________________________

ADDRESS ___________________________________________________

CITY/STATE/ZIP ______________________________________________

TELEPHONE NUMBER ________________________________________
Billing address for card (if different) ___________________________

             DAYS IN THE LIVES OF SOCIAL WORKERS
35 “Real-Life” Stories of Advocacy, Outreach, 

and Other Intriguing Roles in Social Work Practice
Linda May Grobman, ACSW, LSW, Editor

More

Using the same first-person narrative format as the popular DAYS IN THE LIVES OF SOCIAL WORKERS, this new 
volume allows the reader to spend a day with 35 professional social workers, each in a different setting. In this 
book, the editor provides more of a focus on macro social work roles than in the first, although this volume 
also includes “micro”-level stories, and illustrates ways in which social workers combine macro, mezzo, and 
micro level work in their everyday practice.

 The macro roles presented in 
MORE DAYS IN THE LIVES OF SOCIAL 
WORKERS fall into several categories. 
They include political advocacy, com-
munity organizing, management/admin-
istration, program development, training 
and consultation, working in national organizations, higher education, 
research, and funding.
 Additional roles presented include several specialized roles and innova-
tive fields of practice, including social work in the court system, domestic 
violence, employment and hunger, various therapeutic roles, and faith-based 
settings.
 Each chapter includes “Think About It” discussion questions. Biblio-
graphic references and additional resources for students and other readers 
can be found in the appendices.
 This easy-to-read, hard-to-put-down book will make a welcome supple-
ment to the theory found in your course’s textbook. Find out how social 
work managers and practitioners put theory into practice on a day-to-day 
basis!

ISBN: 1-929109-16-4  Publication Date: 2005  $16.95
Shipping: add $8.00/first book, $1.50/each additional book in U.S.
Canadian orders: add $12.00/book  Other orders outside the U.S.: contact us. 
If ordering from Pennsylvania, add 6% sales tax.

For more information about books in the Days in the Lives of Social Workers series, see http://www.daysinthelivesofsocialworkers.com
and http://www.facebook.com/socialworkerdays
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THE NEW SOCIAL WORKER® 
Continuing Education Program

Keep up with your profession (and get credit for it)
with THE NEW SOCIAL WORKER.

We have partnered with CEU4U.com to provide online testing, so you can receive 
continuing education credit for reading your favorite magazine.

Continuing education credit is available 
for reading selected issues of THE NEW SOCIAL WORKER.

It’s as easy as 1-2-3.
Read the articles in this issue of THE NEW SOCIAL WORKER magazine. 
Go to http://www.ceu4u.com/tnsw and register/pay the fee for the course that corresponds 
with this issue. (After you get to the site, click on “Social Work,” and then find the courses under 
“The New Social Worker Magazine.”) You will automatically receive a 15% discount for this 
and all courses that you register for through this link.
Take the post-test and print out your certificate. 

The courses are approved by the Association of Social Work Boards (ASWB). Please see 
the CEU4U.com site (http://www.ceu4u.com/tnsw—look under course info/accredita-
tions) or contact your state social work licensing board to find out if the credits are ap-
proved in your state.

In addition to courses based on THE NEW SOCIAL WORKER magazine, CEU4U.com 
offers a wide variety of courses that are approved for social work continuing education 

credit. Go to http://www.ceu4u.com/tnsw and browse through the social work section, and receive a 
15% discount.

If you would like to continue reading THE NEW SOCIAL WORKER, we can remind you when each 
new issue is available. Just go to the subscription page on SocialWorker.com and sign up to receive 
free e-mail reminders and tables of contents for each quarterly issue. This way, you will be sure not to 
miss out on any of our great articles! 

LINKS:
To subscribe to THE NEW SOCIAL WORKER (free):
http://www.socialworker.com/home/menu/Subscribe/

To get continuing education credit:
http://www.ceu4u.com/tnsw  (The New Social Worker readers receive 15% discount on all courses 
when using this link.)

1.
2.

3.

IMPORTANT: Ways to Subscribe
 The	New	Social	Worker is now available in electronic format only. It is available in PDF format, free of charge, via our Web site at http://www.
socialworker.com,	so you can download it or view it online. It is in full color, and you can save it on your computer for future reference. It is still pub-
lished on a quarterly basis. You can still subscribe in several ways:

Subscribe to receive a free e-mail notification each time The New Social Worker is published and ready for download (quarterly).
Subscribe to receive our free Social Work E-News, an electronic newsletter that is sent monthly to more than 26,000 subscribers.
You can subscribe to receive notifications of our free online Journal of Social Work Values and Ethics. 

Go to http://www.socialworker.com/home/menu/Subscribe/ to subscribe to The	New	Social	Worker notifications and the Social	Work	E-News. Go to http://
www.socialworker.com/jswve to subscribe to the Journal	of	Social	Work	Values	and	Ethics.

1.
2.
3.

http://www.ceu4u.com/tnsw

