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Foreword

There is a quantum leap between acquiring the ability to speak and 
understand a language and learning to read and write it. Writing is 
not a natural activity in the way that speaking is. Many children 
experience difficulty in crossing the bridge from oral competence to 
literacy, even in their first language. In a foreign or other language 
the problems are that much greater.

This book offers an approach to developing the complex set of 
cognitive and m otor skills needed if children are to be able to write 
in the foreign language. The approach is carefully gradual, offering 
teachers a rich array of activities for developing literacy skills. These 
range from pre-writing activities, through letters, words, and 
sentences to the text level. The book recognizes that literacy is not 
developed overnight, and that time is a crucial ingredient: hence the 
gradual approach.

It is easy for children to become discouraged when learning to write 
(and to read).The authors are at pains to make the activities 
pleasurable, personalized, and meaningful, in a learning 
atmosphere which values the attempts the children make.The 
activities draw on the full range of sensory modalities, and are 
integrated into the overall framework of language learning.

The situations in which children are taught to read English (or any 
other foreign language) are clearly extremely varied, ranging from 
those where the children cannot yet read in their own language (and 
which may have a different script from English), to those where they 
are already fairly proficient readers in their first language, and share 
a Latin script. The activities in the book offer useful ideas for the full 
range of situations teachers are likely to meet.

The information age in which we live, if anything, reinforces the 
need for literacy skills. This book makes literacy a key element in the 
overall teaching of the foreign language from an early age. It will be 
an invaluable support to teachers in helping their learners ‘think 
literacy’.

Alan Maley



Introduction

This book is for teachers who would like to motivate children to 
write more creatively in English. It is primarily for those who teach 
English as a foreign language (EFL), as a second language (ESL), 
or as an additional language (EAL) to primary children between the 
ages of three and twelve. We examine the literacy needs of learners 
from the initial stages before children are required to write in 
English, through the stages of letter-, word-, sentence-, and text- 
level writing, and provide ideas for writing creatively at each stage.

The book is a resource for teachers, with ideas ranging from 
teaching basic handwriting skills and techniques for assisting with 
spelling, to providing opportunities for writing stories, letters, and 
poems, designing and making books, and creating literate classroom 
displays. We hope that you and the children will like the ideas, and 
have fun creating and publishing writing projects.

Objectives of the book
The overall aim of this book is to help teachers to guide children 
through the stages of writing to become confident independent 
writers. We have worked with primary teachers of English 
throughout the world and have identified a num ber of main areas of 
concern for teachers. To try and address these concerns we have 
designed activities including early handwriting skills, ways to 
interest children in writing English, and strategies to encourage 
extended writing. Once children have mastered the mechanics of 
writing, they need opportunities to write independently and 
creatively using the vocabulary and structures they know. This book 
contains many activities which could provide supplementary 
material to coursebooks, or material to build into a course plan in 
schools where a coursebook is not used. Some of the activities may 
be useful in overcoming particular difficulties experienced by 
individual children, or provide appropriate extension work for use 
in class or for homework to consolidate and reinforce skills.

Children learn to write in English in a num ber of contexts, for 
example:
-  children who are still learning to write in their mother tongue, 

which uses the Roman alphabet, and who are now learning to 
write in English

-  children who are still learning to write in their mother tongue, 
which does not use the Roman alphabet, and who are now 
learning to write in English
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-  children who are already proficient in writing in their mother 
tongue but are now expected to learn to write the Roman alphabet

-  children who are already proficient in writing in their mother 
tongue, which uses the Roman alphabet, but which has a more 
regular spelling system than English

-  children whose first language is written from right to left
-  children who have already learnt a certain amount of English 

orally, without reading or writing
-  children who learn to write in English from the very beginning.

We try to provide a variety of activities which will help teachers 
and children in all of these situations. The activities are intended:

-  to provide teachers with a bank of ideas to engage children in 
writing for enjoyment

-  to teach children to recognize the Roman alphabet: letter shapes 
and names

-  to teach children to write the letters
-  to engage children in activities that develop hand-eye co

ordination and pencil control
-  to teach letter patterns—groups of letters which are in many 

English words
-  to encourage the idea that words can be used creatively and can 

be fun
-  to use guided writing forms which can promote writing 

competence
-  to lead children from writing short pieces to writing longer texts
-  to encourage children to use language creatively
-  to provide opportunities for writing for a number of different 

purposes
-  to suggest ways of creating an audience for the children’s writing 

activities
-  to develop writing in different genres
-  to help teachers and children have fun writing together.

There are different views on how English literacy skills should 
be taught, even in English-speaking countries. For young learners 
whose first language is not English, the main debate is at what stage 
to introduce reading and writing. There is wide variation as to when 
children start learning English, and when they start writing in 
English. In some countries, English is taught orally for several years 
before the children start writing, while in others, writing in English 
is taught from the beginning. There are also differing opinions on 
whether children should start writing in cursive (joined-up) 
handwriting from the beginning, or whether they should learn to 
form letters separately (print) first. Ministries of education often 
have strict national policies on such matters, 
so we have not entered into the debate. We hope that this book 
will encourage children to write, whichever situation you are 
teaching in.
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Motivating children to write
There are a num ber of common misconceptions about children’s 
writing. For example, many people believe that writing is just 
practising handwriting and copying exercises from a book. There is 
also a common view that writing in English can be mastered simply 
by knowing the shape and sound of each letter of the Roman 
alphabet. In addition, many teachers believe that children learning 
English are incapable of writing meaningfully and creatively until 
they have a wide vocabulary and are proficient writers. As Valentine 
(2001) notes,

There seems to be a ‘myth’ that children learning English as a 
foreign or second language are unable to attempt composing a 
piece of meaningful text until they have sufficient grasp of writing 
‘correctly’ at word and sentence level and have achieved a certain 
degree of fluency regarding vocabulary range and use of 
structures. Contrary to common belief, children in this context are 
capable of achieving meaningful composition, even if their 
language level is quite low, depending on the way the language task 
is structured and the nature of support they receive from the 
teacher.

Writing is much more than just practising handwriting and 
completing exercises. It is about:
-  thinking of what you wish to say and trying out the language to set 

down in words the thoughts in your head
-  expressing opinions
-  describing real and imaginary worlds, the ordinary and the 

fantastic
-  playing with sounds, experimenting with words, making up 

rhym es, and writing poetry.

Children should be given free access to a variety of tools for writing 
(depending on availability).These could include:
-  coloured wax crayons
-  coloured pencils
-  pastels: similar to chalk but with an oil base
-  ballpoint pens
-  pencils
-  felt-tip pens
-  chalk
-  paint.

Children should have opportunities to write on different surfaces 
and not only in exercise books. These could include:
-  chalkboards
-  shaped pieces of paper
-  paper of different sizes and colours 
-c a rd
-  wallpaper
-  shaped books
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-  books made by the children themselves
-  old T-shirts
-  pebbles or stones
-  name labels
-  memo pads
-  registers.

Writing can be in many different contexts or genres, for example:
-  making greetings cards
-  keeping diaries
-  designing home-made books
-  creating word banks
-  making lists
-  writing letters
-  writing stories
-  writing reports
-  creating comic strips
-  writing plays.

Writing also helps children to make sense of the English they use in 
class when they play games, act out a role-play, or listen to a story. 
These are good contexts for introducing the relationship between 
written and spoken words, for example, by showing the text of a 
story-book while telling the story, or by giving out written 
instructions for games—at a later stage, children can write their own.

Copying the letters of the alphabet can be boring for chidren.The 
best way of motivating children to write is to give them plenty of 
opportunities to write in a variety of contexts and to encourage 
them to share their writing with others. The audience is usually 
the class teacher, but with imagination there are many 
opportunities for children’s writing to reach a much wider 
audience (see also Creating Stories with Children and The Internet and 
Young Learners, in this series).

The enthusiasm of the teacher is crucial to the success of any 
writing programme, as children need to see the teacher as a skilled 
writer who models the writing process by demonstrating a variety of 
writing skills. As this book is meant for teachers all over the world in 
many different situations, we encourage you to experiment with the 
activities and make them your own, adapting them in any way to 
suit the specific needs and talents of the children you teach. We 
hope you find some new ideas for sharing with the children, or are 
reminded of activities which you may not have used for a while 
but remember as successful in getting children to write.

How the book is organized
As no one has produced a continuum of the developmental stages 
of writing for children learning English as a foreign or second 
language, there is no theoretical model to follow at this time, and
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there is a tendency to rely heavily on native-speaking children’s 
experiences and teaching methods. We make use of some useful 
parallels with the development of skills needed to acquire writing 
competence in any language.

The six chapters in this book trace the development of writing skills 
from before children learn to write through to writing full texts: pre
writing, emergent and letter level, word level, sentence level, text 
level, and writing poetry. The term  ‘level’ indicates the layers in the 
structure of development, in this case specifically in writing and 
reading. The levels are closely related as children must learn that 
letters form words, that words put together make sentences, and 
that sentences linked together make up a text. You will need to 
consider your particular teaching context, and the background and 
cognitive levels of the children, and choose appropriate activities. 
For example, if they are only just developing writing in their mother 
tongue but are also expected to write in English, you should start at 
the pre-writing stage. If they are already writing in a mother tongue 
which uses the Roman alphabet, you may decide to proceed to word 
or sentence level. For children who can already write, but are using 
a different writing system, you may need to go back to the letter- 
formation stage, but as the children have already mastered skills 
such as holding a writing implement, and understand the function 
of writing, they will not need some of the basic activities which are 
aimed at younger learners.

Pre-writing level
The book begins with the pre-w riting stage. In some books this 
term  is used when referring to exercises prior to a writing task, such 
as brainstorming and gathering ideas. In this book, however, pre
writing refers to the period when the children are not expected to 
write in English but are developing basic skills which will be needed 
once they reach the em ergent and letter-writing stage. We include 
activities involving matching shapes and pattern-making, which are 
im portant at this level because they enhance the ability later to 
differentiate between similar letter and word shapes.

Younger children need to experience many activities that develop 
visual skills, enhance the gross and fine m otor skills (for pencil 
control and accuracy), develop hand-eye co-ordination, and 
strengthen the muscles of the hands. Gross motor skills control the 
groups of large muscles in the arms, legs, and body. They are 
im portant to writing because gross m otor movement influences the 
control of fine motor movements for using tools such as a pen, 
pencil, and scissors effectively. Practising sequences of large 
movements such as walking, running, jumping, and skipping helps 
chidren to remember sequences of movement and influences small- 
scale movements such as pattern-making, colouring, cutting, and 
threading. They also develop spatial concepts such as forward and 
back, up and down.
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Doing physical activities also has the benefit of making children 
move around, which they need to do in order to maintain 
concentration. Activities involving the whole body also use the 
technique of Total Physical Response (Asher 1993), which is 
based on the premise that all five senses should be engaged to learn 
fully. Research indicates that language learned in this way may be 
retained longer, as it helps children to understand the target 
language by acting it out.

You can do various types of craft activities to develop motor skills, 
including painting, drawing, cutting and sticking, using threading 
boards, hammering, following patterns with their fingers, creating 
patterns in sand, drawing shapes in the air with bright ribbons or 
scarves, or shaping materials such as strips of clay or p laydough 
along patterns drawn by the teacher on to card. This leads to 
em ergent writing, which is the earliest stage in the writing process.

Emergent and letter-writing levels
The emergent and letter-writing levels are in the same chapter 
because during this stage the children will progress from practising 
the patterns of letter shapes to being introduced to the Roman 
alphabet and writing actual letters. At this level the children learn 
that each letter has a shape and a name, and makes sounds. When 
knowledge of these three qualities is secure, it should have a positive 
effect on the skills of reading, writing, and spelling later. From this 
they will be taught to identify the initial sounds in words such as 
their name, and learn how to replicate sounds by writing letters. 
This will be useful to reinforce writing skills for all children, but is 
particularly im portant for children whose first language does not 
use Roman script.

The term  ‘emergent’ encompasses both writing and reading, and 
generally refers to the stage when children begin to communicate 
and interact with others by making their first marks, before any 
formal instruction about letters. It reflects Vygotsky’s (1978) view 
that the desire to make meaning through drawings and early 
attempts at writing is a natural step in a child’s communicative 
development.

Visual skills are crucial at all levels of the writing process. The ability 
to see similarities and differences enables us to match shapes and 
copy patterns and letters, and to remember the appearance of 
words. The ability of the eyes to track and co-ordinate the 
movements of the body and hands, and to inform the body where 
and how to move, is a very important skill called hand-eye co
ordination. Writing, drawing, and cutting require well-developed 
hand-eye co-ordination.

In reality, there is no distinct point at which a child moves from one 
skill to the next. However, the stage when the child begins to learn 
specific letter shapes and their corresponding sounds is referred to
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as the letter level. It is at this stage that young children make the 
connection that the shape of the letter is the sound of the letter 
written down (see also pages 11-15 on phonics and spelling).

Although we have stressed the importance of creativity, handwriting 
practice is an essential component of letter-level learning. Many 
young children learning English are still learning to write in their 
own language, and it may be that practice in the English class will 
facilitate this process. For children who use a different script, it will 
be necessary to teach letter formation, and for this purpose one 
method of teaching handwriting is included. For children whose 
languages are written from right to left, the English teacher must 
teach left-to-right orientation. We include photocopiable sheets to 
assist with this.

Gradually, children should be introduced to all the letters through 
activities such as singing alphabet songs. Learning the sounds will 
help children to spell those English words where the spelling 
corresponds with the sounds (graphem e-phonem e  
correspondence). Strategies for dealing with words not spelt as 
they sound will be discussed under Word level.

Word level
At word level children need to practise the skills of writing and 
spelling words to consolidate an awareness of the structure and 
make-up of English words. Word games and activities such as 
making graphic representations of words in pictograms will have the 
added benefit of increasing vocabulary. However, children do not 
need a huge vocabulary to enjoy being creative with words.

As mentioned earlier, there are different views on how English 
literacy skills should be taught, even in English-speaking countries. 
One debate is about the virtues of phonics (focusing on sounds 
and letters first) versus whole language (where children learn to 
recognize whole word shapes in context).

We believe that children need a strong foundation of alphabetic 
knowledge (what the letters are, and their corresponding sounds), 
followed by a firm structure of both phonics and word recognition. 
In other words, children need one set of strategies for coping with 
words which can be read phonetically, and a different set of 
strategies for the many irregular English words which do not 
conform to any phonic pattern.

Phonics

Phonics allow children to break a word into parts as they read 
(decoding), and enable them to use that knowledge to put words 
together when they write (encoding). Without adequate phonic 
knowledge, it will be difficult for children to read and write well 
in English.
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In the phonics approach, children learn the letter sounds (how 
consonants go together to create different sounds, such as t + h — th) 
and long and short vowel sounds, and are encouraged to ‘sound out 
words’ for themselves, develop ‘word attack skills’, and learn spelling 
rules such as ‘m a g ic  e ’ (when an e on the end of a word changes the 
sound of the vowel, for example, mad —► made). There are two main 
approaches to the teaching of phonics. Firstly, there is synthetic 
phonics, which starts before reading has begun, with the alphabet, 
letter names and sounds, and letter formation. Then, there is the 
analytic approach, which is for after reading has begun. It starts 
with whole words and then looks at letters, blends (how the parts of 
a word go together, for example, br-ow-n), and digraphs (two letters 
which together make a new sound, such as sh or aw) .

However, an over-reliance on phonics lets children down even with 
some of the earliest words they learn, for example, the, she, and he. 
There are some letters with several sounds, for example, a can be 
pronounced /a:m/ (arm),/'aepsl/ (apple), or /peint/ (paint); and some 
sounds are written in several ways, such as /i:/ in leaf, tree, be, piece, 
key, quay, police, and concrete. There are many English words which 
cannot be ‘sounded out’ and the only way to learn them is by sight, 
but there are so many that to expect children to learn every word 
visually and commit them to memory creates an unrealistic learning 
load for them. It therefore makes sense to offer both phonics and 
word recognition, for example, through so-called balanced  
instruction (Dahl and Scharer 2000) in which phonics and 
sight-reading become an integrated methodology.

Very young children learning English may benefit from being 
introduced to the letters of the alphabet with plenty of practice in 
the sounds through games, stories, and rhymes, and to the letter 
shapes through pre-writing and em ergent writing activities. Older 
children need reading skills very quickly and may benefit from an 
accelerated introduction to phonics, which should be developed 
simultaneously with word-recognition skills through activities such 
as segmenting words into onset and rim e (see below), rhyming 
games, and writing alliterative sentences and poetry.

If you decide to teach phonics, it should be in a context relevant to the 
children. Research has shown that rote learning of English phonics, 
with pages of exercises and rather artificial texts designed to practise a 
limited number of words, is of little worth. However, phonics can 
become a dynamic tool when explored through meaningful activities. 
As letters are introduced, it is important to put them into an 
immediate context for the children to use in enjoyable activities, such 
as creating their own alphabet book or a class alphabet big book, 
playing matching games, and card and board games.

A child’s growing knowledge of the nature of sounds, and the ability 
to recognize and memorize words with shared sounds, is called 
phonem ic awareness. In order for children to write and read 
English, these skills need to be developed.
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Sound and vision are both im portant in learning words. This 
chapter includes listening games and activities to make children 
aware of the sounds in words, particularly rhyming words (those 
which have the same sounds). At this stage they will become aware 
of English words which sound the same or similar, but which look 
very different, for example, there and their, light and kite. Activities 
and games involving the children’s auditory m em ory will help 
children to distinguish the sounds of words, as well as develop their 
skills of listening and concentration, memorization, and recall of 
words. Many young learners of English first learn words orally 
through rhymes and songs, which develop both phonemic 
awareness and auditory memory. We also include a num ber of art 
and craft ideas to make the shapes of words easier to learn and 
remember, which involves visual m em ory.

It is common for children to transfer the skills from reading in their 
first language, if this uses Roman script, when reading or spelling in 
English. However, if the first language has more regular spelling, 
the same strategies may not work with English. It is therefore very 
im portant that the children know how to pronounce a word 
before they make any attempt to write it.

O nset and rim e

To write and spell successfully in English it is im portant for 
children to learn that most words can be divided into onset and 
rim e (but do not use these technical terms with the children). 
Onset is the beginning of a word (the letter or letters up to the 
vowel). Rime is the ending of the word (the vowel and all the 
following letters). For example, c (onset) and at (rime) make the 
word car. This can help children to recognize words with similar 
patterns, and equips them with skills for using spelling patterns in 
their writing and reading. Words which share common phonemic 
patterns, such as cat, hat, bat, sat, are referred to as word fam ilies. 
Playing games with rhyming words, matching alliterative pairs of 
words, clapping out the syllables in words, and writing short 
poems, provide a context for learning and help children master 
skills at word level.

Spelling

Because of the large num ber of irregular spellings in English words, 
techniques for teaching and learning spelling are important. 
Strategies can be taught to help children to become aware of the 
patterns and rhymes in the English language. A popular method is 
‘Look, say, cover, write, and check’, which can be varied, for 
example, to ‘Look, say, cover, spell, write, check’, and extended to 
‘Look, cover, remember, say, write, check, correct’.This teaches 
children that words have to be memorized and that they need 
strategies to help them to do that. (See Chapter 3 for details.)
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Transferring between sigh t-read in g  and phonics

Once phonic knowledge is fairly secure, the children can do 
exercises such as changing the onset to make word strings, for 
example, bat, cat, fat, hat, mat, pat, rat, sat. Because some English 
sounds can be represented by a variety of letters and clusters of 
letters, for example, /u:/ in blue, do, shoe, through, and too, and some 
words have the same visual pattern but do not rhyme, for example, 
brown and own, children cannot rely on sounds alone, so they have 
to use their knowledge of letter patterns when they meet similar 
words. A core vocabulary of words which can be quickly recognized 
by sight should be built up, so that phonic knowledge and sight 
knowledge become transferable.

Making words easily accessible in the classroom on wall displays 
and in word banks encourages children in the habit of checking 
spellings as they work. Children can refer to them as frequently as 
they wish whilst writing, and this helps to familiarize them with 
high-frequency and key words.

The ‘have-a-go’ stage

Children learning English as a foreign language often experience 
another type of em ergent writing. This occurs when they know 
how to say a word in English but have not been exposed to its 
written form often enough to remember the spelling. The child 
wants to write and so ‘has a go’ or guesses, using his or her 
knowledge of phonics and visual m em ory of similar words. 
Depending on their first language, they may write the word as it 
sounds, for example, ‘eight’ = eit, ‘blue’ = blu.

Teachers often see these attempts as mistakes, but when they 
observe closely, they see that the child has grasped the English word 
very well but cannot spell it. Often, children can write a whole 
sentence which is syntactically correct in English, but has a lot of 
spelling mistakes. Whilst it is important that children learn to write 
English correctly, they get disheartened when they know how to say 
words and yet their teacher marks them incorrect when they try to 
write them. We think it is unnecessary to correct every spelling 
mistake, nevertheless, unless teachers point out errors in their 
writing, children will be unaware of the problem and may never 
learn the correct form.

What can be done about these spelling mistakes? Children should 
be guided to the correct spelling of the words. It is a good idea for 
children who are ready to attempt spellings to keep a ‘have-a-go’ 
spelling sheet, card, or pad. When a child does not know how to 
spell a word, he or she makes an attempt and asks you to check it. 
Praise the parts which are correct and, if you think the child could 
correct it with a little more thought, ask him or her to try again. 
Remind children of similar rhyming words they know or point out 
where they might find the word—in a word bank or on the word 
wall. If the onset is correct, you might refer them to a dictionary,
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but there is nothing to be gained from prolonging this if the child is 
going to become frustrated.

This procedure allows you to monitor progress and potential 
problems. Is there a word which is a problem for everyone? Does 
an able child frequently ask for words which they should be able to 
spell? Is the child having problems hearing individual sounds?

4 Sentence level
Work at sentence level is concerned with setting out writing 
according to certain patterns. The ideas in this chapter introduce 
some conventions of writing, such as the order of words in a 
sentence, the use of capital letters and full stops, and when to use 
punctuation marks such as commas, question marks, and inverted 
commas. The children learn simple ways of joining parts of a 
sentence with the conjunctions and to add information, and but to 
make a contrast. They begin to introduce reasons with words such 
as because, for example, I  like my friend because ...

Putting words together into a sentence requires some knowledge of 
grammar. Grammar is the ‘nuts and bolts’ of a language, helping to 
give it structure and hold it together. However, rigorous learning of 
rules is counter-productive, as young children cannot grasp formal, 
abstract grammar. Children should be immersed in activities which 
practise grammar in meaningful contexts. For these reasons, we 
have devised activities which present relevant grammar in tasks 
such as writing poems, annotating drawings, making greetings 
cards, and writing messages to family and friends. It is helpful for 
children to learn patterns of words in ‘chunks’, the grammar of 
which can be analysed at a later stage, but which provide a basis for 
becoming aware of English word order. Just as changing onset and 
rime can help phonics and word recognition to become 
transferable, parts of sentences can be exchanged, for example: 
Maria lives in a big house.
Toni lives in a small house with a big garden.
LingYing lives in a small flat.
Sean lives in a big fla t with a balcony.

At sentence level, the children are encouraged to recognize nouns 
and verbs, and to use adjectives and adverbs in order to clarify and 
enhance their writing. All the activities are planned to be in a context 
which children will enjoy, for example, secret messages, short 
competitive games, poetry, and designing a T-shirt with a slogan.

5 Text level
By this stage, young learners will have been writing individual 
words and short sentences, perhaps about themselves, or writing 
greetings cards. An exercise such as an annotated drawing may have 
required a few sentences written with your guidance. Some children 
may have progressed to writing several sentences, which, put
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together, make paragraphs about things which are familiar to them 
in topics such as family, school, friends, or holidays.

However, children at this stage need a lot of support when creating 
an original piece of text. It is im portant to use a structured 
approach by working on the language needed, and showing children 
examples of what you are aiming for, so that they have a model of 
the finished product. This provides scaffolding, as suggested by 
Vygotsky’s (1978) Zone o f P ro x im a l D evelopm ent theory of 
child development. Teachers need to teach at a level designed to 
extend children’s learning by building upon what they already 
know, and providing appropriate challenging tasks to lead children 
along a line of progression.

Children require clear instructions and appropriate models. 
W riting  fram es provide this structure, enabling you to provide 
guidance for their writing. They give children a model to follow and 
break down the areas of writing into manageable chunks. Some 
frames provide the beginnings of sentences, whilst others have text 
markers to guide the children through a sequence of writing.
To assist with this, we include ideas and worksheets for the use 
of organizers such as story frames, story maps, and other systems 
for organizing writing. Used carefully, they can be a springboard 
for free writing.

We have adopted a genre-oriented approach to children’s writing 
at text level because it provides crucial opportunities for writing 
in a variety of relevant contexts for different audiences, giving 
children real reasons for writing. Messages, memos, invitations, 
and greetings cards are examples of writing linking the English 
class with what happens in their social life outside the classroom.
In this chapter, they will be encouraged to write stories and 
plays, to entertain, and to observe feelings and everyday life.

Some activities are preceded by preparation for writing, for 
example, collecting information by completing a questionnaire. 
Carrying out some kind of challenge which lays the ground for 
writing serves to clarify the language needed, and reminds children 
of vocabulary they know. Children can plan and prepare by talking 
about the topic before they commence writing. You will need to 
judge the amount of challenge the children need.

Putting themselves in the place of others, and imagining 
circumstances other than their own, are important steps in 
children’s cognitive development. Reading and imaginative 
writing, especially writing stories, can help promote these 
skills. For more on helping children to write stories, see 
Andrew W right’s Creating Stories with Children in 
this series.
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Poetry
Poetry is something that can be worked on as early as Word level. 
Designing pictograms and acrostics encourages children to think 
beyond simply learning the literal meanings of words, and to look at 
their special qualities. By writing to a model, for example, by 
choosing an emotion such as ‘love’, and describing it in terms of 
how it is perceived through the senses, children can produce some 
very beautiful and reflective writing.

The reasons for writing poems in the English class are:
-  it pleases the children to be able to use familiar language more 

creatively
-  children can produce a complete piece of writing in one lesson
-  it enhances self-esteem
-  children can write at their own level: more able children will 

produce more sophisticated poetry
-  poetry reinforces grammar in a different context from exercises
-  poetry can be used with all ages—the results will reflect their 

different perceptions of life
-  it reinforces the use of structures and functions
-  poetry transfers successfully between cultures in forms such as 

haiku and lantern poetry
-  once they have built up a repertoire of poetry writing styles, 

children will be able to draw upon their skills to write more freely 
about their ideas and feelings.

It is important to be enthusiastic and to value children’s efforts, 
however unsophisticated their first attempts may be. When writing 
class poems, try to inspire the children with examples of your own 
or published poems, to encourage them to see poetry as ‘painting’ 
with words. There are examples in this book, but the very best 
role-model for children is to see their teacher as a writer, so, please, 
experiment and share your poems with your children.There are 
more ideas, especially for older children, in Creative Poetry Writing 
in the Resource Books for Teachers series.

Evaluating children’s writing
Writing is a complex process, which takes time and effort to 
achieve, and is difficult to master in a second or foreign language. 
Consequently, children can easily become discouraged. In order to 
keep children motivated, they need carefully graded and 
appropriate tasks with attainable goals. They also need positive 
feedback, to have their efforts praised, and to have their skills 
recognized. Learners quickly become demotivated if they are 
constantly criticised. However, praise should be genuine so that the 
children do not become accustomed to praise for work which they 
recognize as not being their best.
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Evaluating children’s written work can be difficult and time- 
consuming, but is useful to monitor the progress of individual 
children to help in future lesson planning, and to report back to 
parents and school authorities. You may be required to do formal 
assessment tests, and must therefore follow the guidelines. If you 
are free to choose, however, there are a number of options.

With young learners it is best to use assessment criteria based on 
whether a child has completed an activity and met the aims of the 
lesson. With older children, you may wish to keep a detailed skills 
chart which you complete after each activity or assignment. This 
gives a very accurate record of progress over time and shows 
patterns of development, for example, over the year. For more 
information on assessment techniques appropriate for children, 
see Assessing Young Learners in this series.

If you are required to grade children’s writing, it is essential to have 
a set of criteria which can be applied to all children, and is seen to 
be equitable and fair. You need to draw up a list of weightings for 
different aspects of the writing process, which is appropriate to the 
age of the children. For younger children, or those just starting to 
write in the Roman alphabet, you could focus on letter/word 
recognition, handwriting, writing on a straight line, left-to-right 
orientation, and accuracy of copying. For more advanced children 
writing longer texts, the list could include handwriting, ideas, 
language, structure, grammar, sequencing, punctuation, spelling, 
and cohesion.

Help children to set realistic goals by encouraging them to see 
writing as a series of steps, and making them understand that they 
cannot go from a blank page to a finished product in one step. 
Children do not like to see mistakes in their work, yet they find the 
process of re-drafting tedious. It is important that texts with 
mistakes are not seen as failed pieces of writing but as a natural 
stage in the writing process.

Involve children in self-evaluation strategies and in setting personal 
goals. Encourage them to evaluate their work against the aims of the 
lesson, and to use the information to plan what they could do next. 
You might ask them to select what they consider to be their best 
piece of writing for inclusion in a portfolio.

Peer-evaluation activities can be useful and informative. Children 
need to be encouraged to think reflectively and comment on the 
work of others. However, this requires a careful introduction and 
sensitivity to the feelings of everyone. It could be as simple as 
asking their opinions, for example, Did you like the story? Which 
poem do you like best? Older children could make suggestions 
for improvement.
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Level
o Children who do not yet write in their first language or 

whose first language uses a different script

1 Children who have started to write in their first 
language

2 Children who can already write quite well in their first 
language, but are just starting to write in English

3 Children who are confident writers in their first 
language

0+ /1+ /2  + This is the starting level for an activity, but the activity 
can be used or adapted for a higher level.

There is a wide range of levels of maturity and interests among 
primary children, and children start English at different ages 
around the world. Some children start as young as age three or four, 
while others start at ten or older. As mentioned earlier, there is also 
considerable variation as to when children start writing in English. 
Here we give a rough guide, according to our experience, of the age 
group an activity is suitable for, but you know your children best so 
do not ignore activities aimed at other age groups.

This can only be a rough guide to how long an activity takes. It will 
vary depending on the age of the children, the class size, and 
whether the children are familiar with the type of activity. Only you 
can make the decisions over how long your children need to 
complete each step.

Aims
With younger children, as we aim to develop the whole child, the 
aims wiil be both developmental and linguistic. With older children, 
there may be attitude goals as well as linguistic ones, for example, 
encouraging children to empathize with a cause—conservation of 
the environment and the protection of endangered species—or with 
the audience.

Age

Time
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Materials
This section lists what you need in order to do an activity.

Preparation
This gives you some guidance on how to prepare for an activity 
before the lesson.

In class
This is a step-by-step guide to how to do the activity.

Variations
Ideas on how to adapt the activity to your needs, for example, for 
different levels and age groups.

Follow-up
Optional extra ideas to continue working on this area.

Website
The Resource Books for Teachers website

http: /Iwww. oup. comleltlteacherlrbt

includes extra activities and articles, downloadable worksheets, web 
links, and examples of children’s work. You are welcome to send in 
your children’s writing. If we publish it on the site, you and your 
children will receive a free book each.



1 Pre-writing level

Very young children find it difficult to cope with abstract ideas, so it 
is important to use concrete examples to make things ‘real’ with the 
use of resources like toys, pictures, and realia. It is also important 
not to use too many desk-bound activities using pencil and paper, 
but to use tactile materials for them to feel and remember letters 
and shapes. This chapter contains a selection of activities to develop 
the skills of visual observation, memorization, concentration, 
manual dexterity, and vocabulary building in order to provide a 
strong foundation for writing.

The age of children in the pre-writing stage may vary from country 
to country depending on the education system—some children 
start education at the age of three and need activities to develop 
gross and fine motor skills, whilst other children go to school aged 
six or seven and may start at letter level with letter recognition and 
formation activities. Older children whose first language uses a 
different script may also benefit from activities which help them to 
distinguish between different letter shapes.

Developing matching, categorizing, and 
observational skills
Activities requiring children to match or categorize colours, 
pictures, patterns, shapes, and objects exercise observation skills 
and develop visual memory which will help with letter and word 
recognition at a later stage.

LEVEL

AGE

1.1 Matching similar objects
o+

3-6

TIME 15-20 m inutes (depending on the num ber o f objects)

AIMS To help children realize that two objects are the sam e shape 
even i f  they are different sizes; to prepare them  for later 
recognizing the difference between capital and low er-case  
letters.

MATERIALS A big bag of objects.
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PREPARATION Collect a variety of objects of different sizes, such as teddies, balls, 
or books.

IN CLASS

VARIATION

1 Put all the objects into a big bag and take them out one at a 
time saying their names: Teddy, ball, etc.

2 Encourage the children to put them into object groups, for 
example, all the teddies together, etc.

3 Alternatively, the children could group objects according to their 
colour or size.

Repeat the activity with shapes.

1 Cut out some squares, rectangles, triangles, circles, and ovals of 
different sizes from thick cardboard or plastic. Check that the 
children know the shapes in their mother tongue.

2 Show the children the shapes and attach them to the board, 
naming each one.

3 Divide the class into five groups, giving each child a shape: 
squares, rectangles, triangles, circles, and ovals. Point to a shape 
on the board. The children should wave or stand up if it is their 
shape. Speed up once the children are more confident to make 
the activity more fun.

1.2 Silhouettes
LEVEL

AGE

0+

4+

TIME

AIMS

PREPARATION

IN CLASS

15 m inutes

To develop awareness o f the shape o f  an object. (At a later 
stage this skill needs to develop into an awareness o f the 
shapes o f letters and words.)

Prepare silhouettes of vocabulary you wish to revise. The 
silhouettes need to be of objects that have distinctive shapes, for 
example, fruit or pets. Draw the outline of the objects on black 
paper and cut them out. Attach the pictures to drinking straws so 
that you can hold them up.

1 Hold the silhouettes against a white background one by one 
and encourage the children to guess what the objects are from 
their outline.

2 Let individual children come and choose a silhouette for the class 
to guess.
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VARIATION_________  An optional and fun activity is a shadow theatre.

1 Set up a white sheet tied between the backs of two chairs. Place a 
lamp with the light directed at the white sheet. Sit the children so 
they can see the shadow when you hold the silhouette between 
the sheet and the lamp.

2 Ask the children to guess what the shadows are. Let individual 
children come out and choose a silhouette for their friends to guess.

1.3

LEVEL

AGE

TIME

AIMS

MATERIALS

IN CLASS

Snap!
‘Snap!’ is a quick-fire card game for two players.

0+

5+

15 m inutes

To practise instant recognition o f  the shape o f  an object or
letter; to im prove hand-eye co-ordination.

Two sets of identical picture cards (20 cards or more) for each
pair of children.

1 Show the children the cards and elicit the English words for the 
pictures.

2 Now, demonstrate the procedure with two children. Shuffle the 
set of cards and deal them out between the two. Each child puts 
their pile face down on the table.

3 The children take it in turns to pick up a card and show the 
picture. If they are not the same, they put them in a third pile. If 
the two cards are the same, the children say Snap! and name the 
pair before their partner does, for example, Snap! Bananas!

4 The child who says Snap! first keeps all the cards in the third pile. 
If a child says Snap! but the cards do not match, no one gets the 
cards and the game continues.

5 If the children get to the end and there has been no Snap!, they 
shuffle the cards and start again.

6 When one of the players has lost all their cards, the other player is 
the winner. You may wish to set a time limit as this game can go 
on for a long time. The winner is the child with the most cards 
when you call time.

VARIATION 1 Develop this activity at Letter level by making two sets of alphabet 
cards.You could vary the game by mixing capitals and lower-case 
letter pairs.
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VARIATION 2_______ You can also play this game at Word level with word cards. Ask the
children to match words with the same initial sound and words. 
Children can also match Words and pictures (see 1.4, ‘Board 
Pelmanism’).

Developing observational skills 
and memory

1.4 Board Pelmanism
Pelmanism is a pairs game played with cards, which tests visual 
memory as the children try to remember where the cards are.

LEVEL 0+

AGE 4+

TIME 15 m inutes

AIMS_______________  To m atch two objects which are the sam e; m em ory training.

MATERIALS________  Two sets of identical picture flashcards, something to attach the
cards to the board.

PREPARATION_____  Choose some vocabulary you want to revise. Make two picture
flashcards of each item. There are many sources of suitable cards 
available either to buy or to download from the Internet.
Depending on the age group you may want to vary the number of 
items, starting with five and increasing them as the children become 
more confident.

IN CLASS__________  1 Divide the board into two equal parts, drawing a line vertically
down the middle.

2 Show the children one set of flashcards and elicit the vocabulary.

3 Shuffle the cards and attach them face down, in any order, on one 
side of the board.

4 Repeat the procedure with the second set of cards so that the 
children can see that they are identical to the first set. Attach 
them in any order on the opposite side of the board.

5 Now number each card, for example, 1-5 on one side of the 
board and 6-10 on the other.

6 Divide the class into groups. Ask one of the groups to give you 
two numbers, one from each side of the board. Turn over the 
cards to see if they are a pair. Ask the children to name each 
object as you turn them over.



PRE-W RITING LEVEL 25

7 If a team gets a pair they win the cards and guess again. If not, 
another team tries.

VARIATION 1_______  If you prefer a less competitive version of this game, the class could
play against you.

VARIATION 2_______  Pelmanism can be played at letter level and word level. Children can
match capital letters and their lower case equivalents, pictures of 
objects with the same initial letters, pictures with words, or pairs of 
words.

FOLLOW-UP_______  Children can play Pelmanism in groups with playing cards. Divide
the class into groups of two or four. They shuffle the cards and place 
them face down on the desk. They take it in turns to turn over two 
cards at a tim e.The winner is the child with the most pairs in each 
group. It is a good idea to give each child in the group a number to 
indicate the order of play in the game.

1.5 Kim’s game
There are many variations of this game but the basic idea is to 
display a number of objects, allow the children time to look at them, 
and then remove one or more of the items. How many of the 
removed items can the children recall?

LEVEL 0+

AGE 3+

TIME 10-15 m inutes

AIMS_______________  To present or recycle vocabulary; to m em orize a group o f
objects: to notice when one or m ore item s are m issing; and to 
rem em ber the position o f  objects.

MATERIALS________  A tray, a cover (for example, a piece of fabric or card), 5-6 objects
which the children can name in English.

IN CLASS__________  1 Show the children the objects and elicit or teach the names of
each one.

2 Now, cover the tray and ask the children to tell you the names of 
the objects they can remember. Show them the tray to see if they 
were right.

3 Remove one of the objects without letting the children see. Show 
them the tray and ask: ‘What’s missing?’. Repeat this a num ber of 
times. Once the children are familiar with the activity you can 
take more than one object away.
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VARIATION 1

VARIATION 2

VARIATION 3

Rod Campbell’s Lift-the-flap Nursery Book has a lovely rhyme which 
helps you to conduct this activity in English. The nice thing about 
the rhyme is that, when acted out, it is obvious what the words 
mean. Once the children recognize the rhyme, it can be used as a 
marker in a lesson to show the children that they are going to play 
Kim’s Game.
Lift the cover from the tray 
And counting one, two, three, 
Look at all the objects there 
And remember all you see.
Put the cover gently back 
And now we start the game. 
Think of all the things you saw. 
How many can you name?

Lift up the tray cover
Point to the objects, pretending to count them 
Point to your eyes, then at the tray 
Point to your head and then at your eyes
Lay the cover back carefully 
Point with your index finger to show ‘Now’ 
Point to your head and then at your eyes 
Count on your fingers

This activity can be developed to include first letters and then 
words. Attach letter or word cards to the board, cover them with a 
large piece of fabric or card, and repeat the same procedure as with 
the tray.

Instead of removing objects, change the position of two or three of 
them. Ask a child to come out and place them in the original order.

Cover the tray, add some objects, and see if the children can identify 
the new items.

COMMENTS It is best to use a few large objects for the very young, or, if you are 
teaching new language, to increase the number of items as the 
children become more proficient.

From gross to fine motor skills

1.6 Air drawing
The children use big arm movements to draw large shapes in the air.

LEVEL______________ OH-

AGE________________  4+

TIME _____________  5-10 m inutes

AIMS_______________  To visualize and m em orize shapes; to reinforce vocabulary;
to develop gross m otor skills.

MATERIALS Flashcard pictures of vocabulary items.
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IN CLASS

VARIATION

FOLLOW-UP

1 Tell the children that they are going to draw a big television 
screen. Draw a big television in the air, encouraging the children 
to copy you.

2 Say: Switch on the television, and pretend to switch on a button.

3 Show the children a flashcard of a banana, for example, and say: 
On the television we can see a banana.

4 Tell the children to think about the object on the flashcard. Now 
tell them to draw a big banana on the television screen with their 
finger. Demonstrate the action and encourage them to copy you.

5 To make it more fun and meaningful, add other actions, for 
example, mime reaching for the banana and peeling and eating it.

6 Repeat the procedure, drawing other objects, such as a pizza, an 
apple, a sandwich (the children can pretend to eat them), a ball 
(they pretend to throw it), the waves in the sea (they pretend to 
swim).

7 At the end of the activity, they switch the ‘television’ off.

You can do air writing at letter level (see 2.6, ‘Letter-shape chants’).

To move from gross m otor skills to fine motor skills the children
then draw the objects with glue sticks and sprinkle them with glitter,
sand, or any other material with an interesting texture. (See 2.8,
‘Lemon letters’, and 2.9, ‘Feely letters’.)

1.7 Following a pattern
LEVEL______________ 0+

AGE________________  3+

TIME_______________ 10-15 m inutes

AIMS_______________  To encourage the children to draw patterns (an essential skill
at the em ergent writing stage).

MATERIALS________  PhotocopiableWorksheet 1.7 a orb .

PREPARATION Photocopy one of the Worksheets for the children to trace over.

IN CLASS__________  1 Show the children the Worksheet and show them how to start
with their pencils on the dot and follow the line from left to right.

2 Give out the Worksheet and encourage the children to trace over 
all the lines until they have linked the person or animal on the left 
with what it wants to reach, for example, the baby with its mother 
(1.7a) or the man with his hat (1.7b).
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VARIATION 1_______  Design your own worksheets using the patterns in Worksheets 1.7a
and b.

VARIATION 2_______  The children use different materials: felt pens, paint, coloured
chalk, etc., to make pattern pictures.

1.8 Dot-to-dot
LEVEL

AGE

0+

3+

TIME

AIMS

10-15 m inutes

To trace over a line to make a picture appear; to develop  
hand-eye co-ordination; to enhance pencil control; to 
practise num bers.

MATERIALS

PREPARATION

Paper, pencils, a black felt pen.

To make a dot-to-dot picture, trace pictures with a solid shape in 
pencil. Now draw dots in a black felt pen at intervals along each 
traced outline. Rub out the pencil outline and number the dots in 
order. Photocopy this for the children. If you have time, you can 
prepare several different pictures so that the children do not all 
have the same.

IN CLASS 1 Show the children the dot-to-dot picture. See if anyone knows 
what they have to do.

2 Take a pencil and count through from dot 1, and pretend to trace 
over the dots.

3 Give out the dot-to-dot pictures and let the children trace over 
the numbers to reveal the picture.

4 Monitor the children’s progress and check they are following the 
numbers in order.

5 Once the children have finished, hold up their worksheets and 
elicit the English name of the objects they have drawn.

VARIATION Copy dot-to-dot pictures on to card and punch holes along the 
outiine for the children to thread coloured wool through.They can 
do this with a large needle or by wrapping a piece of sticky tape 
round the end of the wool like a shoelace.
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1.9 Mazes
LEVEL______________ 0+

AGE________________  4+

TIME_______________  15 m inutes

AIMS_______________  To enhance pencil control; to enhance spatial awareness.

MATERIALS________  A copy of Worksheet 1.9 for each child, coloured pencils.

IN CLASS__________  1 Revise the colours of the pencils, for example, Number one is
blue, number two is green, number three is red, and number four is 
orange.

2 The children use the right coloured pencil to fill in Worksheet
1.9, by tracing from the pencil through the maze to the objects in 
the centre. The children should colour the object in the colour 
they have used to go through the maze.

3 Repeat this procedure for the other three colours.

VARIATION This is a simple maze.You could draw a more complicated example 
for older children.



30 PRE-WRITING LEVEL

1.10 Picture stories
LEVEL______________ 0+

AGE________________  5+

TIME_______________  30 m inutes

AIMS_______________  To listen to a story and identify its key aspects; to develop the
skill o f  sequencing with picture prom pts.

PREPARATION_____  1 Choose an appropriate story for your class. Divide the story into
parts and make some picture cards to depict each one. The story 
we use here is Aesop’s fable ‘The Lion and the M ouse’ (see 
Worksheet 1.10).

2 Make large pictures to tell the story with.

3 Decide whether the children will do the activity individually, in 
pairs, or in small groups and make enough photocopies of the 
story.

Exam ple

The Lion and the Mouse

1 A small mouse finds a sleeping lion.
2 The mouse looks at the lion’s big head with his big mouth, his long 

teeth and his long hair (mane).
3 The lion wakes up and catches the mouse.
4 ‘Please,’ said the mouse, ‘let me go. One day I’ll come back and help 

you.’ The lion laughs, ‘You help me! You are so small! I’m big and 
strong. You help me!’ The lion laughs so much that the mouse 
escapes and runs away.

5 The next day, two hunters come to the jungle. They use a net to 
catch the lion.

6 The lion roars and roars but he cannot get free.
7 The mouse hears the lion and runs to help him. The mouse eats 

through the net and the lion is free.
8 The lion says to the mouse, ‘Thank you, my friend. I am big and 

strong but you are small and clever.’

IN CLASS__________  1 Fell the story using the picture cards.

2 Once you have told the story, give out Worksheet 1.10, showing 
pictures of the scenes from the story, and let the children cut up 
the cards if they have not already done so.

3 Retell the story, while the children put the cards in the order of 
the story.
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FOLLOW-UP 1______  The children stick the pictures on a piece of paper in the order of
the story or make a simple book.

FOLLOW-UP 2______ When the children are more familiar with the story, they can retell it
using the pictures as prompts.

FOLLOW-UP 3 Older children can write captions for the pictures to make a story.

COMMENTS________ 1 See Storytelling with Children by Andrew Wright in this series for
more stories with photocopiable pictures.

2 This activity helps pre-literate children understand the structure 
of a story before they begin to write. For similar activities which 
practise writing see Chapter 5.



2 Letter level

Teaching the alphabet
Mastering the formation of all 26 letters of the Roman alphabet and 
learning their English names and sounds is a major task for 
children. Requirements vary according to the expectations of 
different countries, local authorities, and individual schools, and 
you should always adhere to national or school guidelines.

Which style?
If there is a handwriting policy, it may state that children should 
learn capital letters first, followed by lower case, or, perhaps, that 
children must learn both at the same time. Some education authorities 
want children to learn a cursive script from the beginning.
However, teachers who are free to choose a writing style and a 
method of teaching the letters may welcome the following 
guidelines for teaching the Roman alphabet.

Basic skills
Young children will benefit from activities designed to foster 
gross and fine m otor skills (see the Introduction, pages 9-10, 
and Chapter 1). Activities such as writing with different materials, 
drawing, cutting, tracing, and colouring pictures will enhance 
manual dexterity. Older children who use other writing systems 
may benefit from opportunities to practise letter formation 
until they have learnt the shapes of the Roman letters.

Once children are confident writing individual letters, they are 
ready to practise the skills of relative letter size, letter and word 
spacing, the arrangement of writing on the page, and making 
the transfer to writing words and sentences.

Writing techniques
Young children need to be able to co-ordinate finger movements 
and control a pencil before they can be taught letters. For both 
young children and older children used to a different writing 
system, lots of practice with patterns—beginning with what is 
sometimes called ‘taking the pencil for a walk’, and progressing 
on to patterns which relate to letters, such as circles, curves, 
and lines—will help the flow of writing and encourage skills 
in manipulating the pencil.
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As many Roman letters begin with an anti-clockwise movement, 
it is important to include some practice of both anti-clockwise and 
clockwise circles. Drawing three-directional lines will help with letters 
like s and z. Children who write their first language with a brush may 
need to get used to the feel of a pencil, and may need instruction as to 
the angle at which to hold the pencil to write Roman letters.

It is a good idea to use paper with line guides that show clearly where 
the letters should be placed (seeWorksheet 2.1). Laminating these 
sheets makes them re-usable if used with water-based pens. These 
guides help to keep the writing straight, and control the size of the 
letters so that the writing will be uniform and neat, making it easy to 
read. They help children to gain confidence in placing the letters and 
judging the size, before they transfer to other types of paper or 
notebooks. If you draw the lines with a black pen, the children can 
place the guides under unlined paper to keep their writing straight.

Teaching the letters
M ost children do not learn to write letters correctly by simply 
looking at them and copying. Teachers often need to describe how 
the letter is formed while children follow the instructions.You can 
make these into a chant (see 2.6, ‘Letter-shape chants’) which helps 
children to memorize the movements and enables them to write 
anywhere, for example, at home, where examples may not be 
available for them to copy.

You can describe the letter shapes using words like ‘up’ and ‘down’, 
‘start’ and ‘stop’, ‘round’ and ‘across’. Children find it easy to learn 
that all letters ‘sit’ on the middle line (darker in our example) and 
that letters with descenders or ‘tails’ must ‘touch’ the bottom  line. 
Letters q and p  have a ‘tail’ which hangs down straight, whilst g and 
y  have a tail that goes down and curls round. Capitals must also ‘sit’ 
on the dark line but must ‘touch’ the top line.

A  --------------------------- )

— <,-----------------------------------

A  n _________________ D  _ _  .

= F = n =
------_ ----- ------------------ _____________________ V
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Many teachers do not teach the letters in alphabetical order but 
introduce groups of letters formed in the same way. For example:
-  letters which start with an anti-clockwise movement: c, o, e, a, d
-  those with a down stroke, which ‘sit’ on the line: i, I,/, t, k
-  s has a distinctive shape, which is not really like any other letter
-  letters with a ‘tunnel’ shape, which sit on the line: m, n, h, r, b
-  those with ‘inverted tunnel’ shapes, which sit on the line: w, u, v
-  letters with a ‘tail’ below the line: g, y, p, q, j
-  and finally, x and z.

Although b and d have ‘tunnels’, it is a good idea to teach them at 
different times, as children sometimes confuse these two letters, 
especially if their first language is written from right to left. As d 
starts with an anti-clockwise movement, it can be taught as part 
of this group of letters. See 2.7, ‘Letters b and d,p  and q \ for 
more ideas on teaching these letters.

It is important to show the children where to begin and end 
each letter. Mark the starting point with a dot or a smiley face, 
and talk them through the letter formation to the end. If the 
preferred handwriting style is print, say Stop! at the end of the 
stroke. If the children need to learn to write in cursive, you 
could say Flick!, indicating that the pencil should make a link 
or ‘tail’ forming the link to the next letter (see 2.6, ‘Letter-shape 
chants’).

Finger spacing
Encourage the children to use their spare hand as a helper, 
for example, by holding the paper still. The index finger also 
makes an ideal spacer between letters and later between words. 
Alternatively, have the children make a card spacer by 
drawing round their index finger and cutting out the 
shape to use for spacing their writing.

Alphabetical order
Although we suggest learning letter formation in groups of similar 
shapes, children need to learn the order of the alphabet. The first 
few activities in this chapter deal with this.

It is important to make, download, or buy a set of alphabet 
cards. See Further Reading for websites you can download 
flashcards from.
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LEVEL

Teaching the alphabet

2.1 Alphabet song
04-

AGE

TIME

AIMS

PREPARATION

IN CLASS

4+

10-15 m inutes

To teach the children the nam es o f  the letters; to make 
the letters m ore m em orable by putting them  to m usic.

Make, buy, or download some alphabet flashcards from the Internet.

1 Put up the flashcards in alphabetical order where the children 
can see them.

2 Now, sing one of the following songs and point to the letters as 
you sing.
A B C D  N O P Q
E F G H  R S T U
IJK L M  V W X Y Z
(To the tune o f‘The worm song’. )

A lphabet song a
c c c G

m m
A B C D  E F G H  I J K L  M 

G G G C

pm
"p..=g

N O P Q  R S T U  V W X Y

A lphabet song b
D G D

*
E m D G A D

a=iiim
A B C D  E F G 

D G D A
H I J K L M N 

D G E m A

$
O P Q R S T U  V W X Y Z

D G D E m D  G A D

No w you know your A B C Can you sing a - long with me?
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COMMENTS

A B C D E F G
H IJK L M N O P
QRS
T U V
W XY and Z
Now you know your ABC 
Can you sing along with me?
(To the tune o f‘Twinkle, twinkle, little star’. )

3 Repeat the song slowly and encourage the children to join in.

4 Give out the alphabet flashcards and ask the children to stand up 
and get into alphabetical order.

5 Tell the children to crouch down, and to jump up when they hear 
their letter.

6 Sing the song again and the children with flashcards jump up as 
you sing their letter.

1 You will need to sing the song regularly for the children to 
remember it and learn the names of the letters. It is a good idea 
to repeat the song whenever you do an alphabet activity.

2 ‘Twinkle, twinkle, little star’ is on the Super Songs cassette 
available from Oxford University Press.

LEVEL

AGE

TIME

2.2 Alphabet line
o+

All

10-15 m inutes

AIMS To recognize the nam es o f the letters, their shapes, and their 
sounds; to put the letters in alphabetical order.

MATERIALS

PREPARATION

A set of alphabet flashcards, a washing line and pegs.

String up the washing line at the right height for the children to 
reach. Display the alphabet cards around the room.

IN CLASS 1 Sing the alphabet song from activity 2.1 slowly, and encourage 
the children to look round the room and point to the letters.

2 Sing the song again slowly, and indicate that individual children 
should go and bring the corresponding flashcards.
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3 Repeat this until all the flashcards have been collected.

4 Now, sing the alphabet song again and encourage the children 
with flashcards to get into alphabetical order.

5 Give each child a peg, and show them how to peg the letters to the 
line in alphabetical order.

6 Now, ask the children to close their eyes. Remove one of the letters 
and see if they can tell you which one has gone. They may have to 
sing through the song to work it out. You could make it more 
difficult for older children by removing more than one letter.

VARIATION 1 If you did this activity with lower-case letters, repeat the activity 
with capital letters (or vice versa).

VARIATION 2

COMMENTS

Repeat the activity with both lower case and capitals at the same time.

You can keep the Alphabet Line up in your classroom as a point of 
reference.

LEVEL

2.3 Alphabet trail
o+

AGE

TIME

AIMS

MATERIALS

PREPARATION

IN CLASS

4+

10 m inutes

To revise/learn the sequence o fletters in the alphabet; to 
practise the prepositions on , in3 under, behind^ to link letter  
sounds with their w ritten form s.

Two sets of alphabet flashcards (you could have a set of capitals and 
a second set of lower-case letters).

Hide one set of cards around the classroom or playground. Display 
the other set in order on the board or washing line.

1 Sing the alphabet song to revise the alphabet names 
(see activity 2.1).

2 Divide the class into groups.

3 Tell the children that you have hidden alphabet cards in the classroom 
and that they must find them and put them in the correct order.

4 Tell Group 1 that they must find a, b, and c, and bring them to 
you. Group 2 must find d, e and/, and so on.

5 The children place each letter under its equivalent on the board.
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6 hskWhere was a? and encourage the children to tell you where it 
was, for example, Under the table.

VARIATION_________  Play as a game against the clock.Teams compete to find and
sequence the alphabet in the shortest time.This can be done over 
several days.

LEVEL

AGE

TIME

AIMS

MATERIALS

IN CLASS

FOLLOW-UP

2.4 It’s an a and it says
o+

4+

10-15 m inutes

To learn that the sounds ofletters in  English m ay be different 
to their nam es, and that som e letters m ay have m ore than one 
sound.

Alphabet cards with pictures of words beginning with each letter.

1 Sing the alphabet song to revise the names of the letters.

2 Show the children letter yl and say: I t’s an a but we say /ae/: apple. Point 
to the letter and then to the apple. Encourage the children to repeat.

3 Repeat the procedure for some other letters. The order will 
depend on how you are teaching the letters: in alphabetical order 
or in groups with similar shapes. If you are doing the letters in 
order, it is a good idea to do only a few letters per lesson.

Use this procedure when doing any letter activities or games as it 
teaches both letter names and sounds. You could do activity 2.5 as a 
follow-up activity.

2.5 Phonics fun
LEVEL______________  14-

AGE________________  64

TIME_______________  15 m inutes

AIMS_______________  To hear the different sounds o fletters and link them  to the
letter nam es.

MATERIALS Alphabet flashcards and flashcards of the words from your song.



LETTER LEVEL 39

PREPARATION

IN CLASS

1 Make, buy, or download alphabet flashcards from the Internet.

2 Decide on a letter sound or sounds (some letters have more than one) 
you want to practise. Now write a version of the song below using 
words the children know and find picture flashcards of the words.

Letter a. Letter a.
Where are you? Where are you?
Here in ‘apple’, ‘ant’, and ‘A nna’
‘Alphabet’ too. ‘A lphabet’ too.
(To the tune of ‘Frere Jacques’)

‘Letter a*
f  c F F

ii= p m
Let - ter a____

F  C F

Let - ter a_____

F  C

Where are you?_ 

F

L - r  L _ r
Where are you?____  Here__ in_____ ‘ap - pie’,

F C F  F  C F  F  C F

m-»--- r-m
‘ant’,_ and_ ‘An - na \ ‘A l-p h a -b e t’ too__ ‘A l-pha - bet’ too__

1 Put the picture flashcards on the board in the order they come in 
the song.

2 Show the children the letter flashcard and sing the song, pointing 
to the letter as you sing it, and then to the picture flashcards as 
you sing the words.

3 Repeat the song a num ber of times, encouraging the children to 
join in. If a letter has a num ber of different sounds, like a, write 
other verses and discuss the different sound with the children. For 
example:

Letter a. Letter a.
Where are you? Where are you?
Here in ‘cake’, ‘bake’, and ‘snake’.
‘Alligator’ too, ‘alligator’ too.
Letter a. Letter a.
Where are you? Where are you?
Here in ‘crawl’, ‘fall’, and ‘sm all’.
‘Football’ too, ‘football’ too.
Letter a. Letter a.
Where are you? Where are you?
Here in ‘car park’, ‘art’, and ‘aardvark’.
‘Party’ too, ‘party’ too.
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VARIATION Once the children are confident with the song, they could make up 
their own version. Check that the words they are using contain the 
sound you want to practise.Then they sing it to the class. You can 
put the children’s songs in a phonics song book and emphasize how 
important their work is by choosing to sing them from time to time.

Writing the alphabet

2.6 Letter-shape chants
LEVEL

AGE

0+

4+

TIME

AIMS

MATERIALS

PREPARATION

IN CLASS

20 m inutes

To write the letters o f  the alphabet; to learn the correct pen
m ovem ents; to verbalize the correct m ovem ent.

Large alphabet flashcards in the handwriting style you are using,
paper or handwriting sheets. (See the Internet websites in Further
Reading for references.)

Decide on the letters you want to teach (4-5 per lesson is enough).
Prepare chants for these letters (see below).

1 Show the children a flashcard of the first letter.

2 Write the letter on the board, chanting the rhyme.

3 Tell the children to stand.

4 With your back to the class, draw the letter in the air with big arm 
movements whilst repeating the chant. Do this to the side so that 
all the children can see.

5 Encourage the children to write the letter in the air and chant 
with you. Repeat the letter a num ber of times, checking that all 
the children are doing it correctly.

6 Now write the letter on the board, talking through the 
movements.

7 Give out paper or handwriting sheets, and let the children 
practise the letter.

8 The children repeat the shape in their books. Encourage them to 
say the chant quietly as they write.

9 Repeat for other letters.
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Letter-shape chants

This is only a suggested format. Make adjustments to suit your 
needs and handwriting style. Say the introductory line before each 
verse and describe how to write the letter, for example, Start from 
the dot and write with me...
Examples:
a
Start from the dot and write with me.
All the way round and—stop.
Back to the dot.
Top to bottom and—stop!
b
Start from the dot and write with me.
Top to bottom and—stop.
Back to the middle.
All the way round and—stop!
c
Start from the dot and write with me.
From the top round you go.
One, two, three.
All the way round, up and—stop! 
d
Start from the dot and write with me.
From the middle, all the way round and stop.
Back to the top.
All the way down and—stop!
e
Start from the dot and write with me.
From the middle, across and back.
Over the top.
All the way round, up and—stop!

/
Start from the dot and write with me.
From the top and round it goes.
Top to bottom.
All the way down, to the middle, across and—stop!

VARIATION_________  If you are teaching cursive handwriting, say Flick! as you draw the
link into the next letter.

COMMENTS________ The ‘top to bottom’ movement is important if the children are to
get into the habit of writing most letters with a down stroke. Model 
the writing with arm movements, standing with your back to the 
children so that your arm moves in the direction the children 
must follow.
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2.7 Letters b and d, p and q
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LEVEL

AGE

TIME

AIMS

MATERIALS

PREPARATION

IN CLASS

The letters b and d, andp and q sometimes cause confusion. This is 
because they look similar and b, d, and p  also sound alike.These 
ideas may help to teach the difference.

0+

4+

20 m inutes

To help the children to recognize the shape o f  the letters 6 
and d , and p  and q, and link them  to their sounds; to give the 
children a good physical and visual picture o f  the letters.

Letter flashcards of b, d,p, and q.

Draw letter flashcards or enlarge the ones in the illustration.

1 Show the children one of the letters and draw it in the air, saying 
its letter-shape chant (see activity 2.6).

queen.

pnnoe.
2 Now, show the children the flashcard and ask what the letter is 

looking at.

3 Display the flashcards on the wall and encourage the children to 
look at them whenever they need to write them, until they don’t 
need to any more.

FOLLOW-UP 1______  Do ‘by d tracking’. Design a grid of 25 squares with letters of the
alphabet, making sure that these letters appear frequently. Ask the 
children to track from left to right and circle each b and d. Repeat 
withp and q.

FOLLOW-UP 2______ Do ‘b tracking’. Prepare lines of the letter d with just one b in the
line.The children must find the letter b. Repeat this with other 
letters.
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2.8 Lemon letters
LEVEL______________ 0+

AGE 5+

TIME 20 m inutes

AIMS_______________  To practise letter form ation in an interesting way.

MATERIALS________  Some white paper, lemon juice, paintbrushes, a source of gentle
heat such as a hairdryer or the sun.

PREPARATION_____  Make an example by writing a letter on white paper, using lemon
juice and a paintbrush.

IN CLASS__________  1 Tell the children they are going to write letters with magic ink,
which is invisible. Show them the example you made earlier and 
heat it to make the letter appear. Show them how to do it.

2 Let the children write some magic letters in lemon juice on white 
paper, and heat the papers for the letters to appear.

VARIATION 1_______  Before applying heat to the paper, the children try to guess which
letters their peers have written, and then they use the hairdryer to 
see if they have guessed correctly.

VARIATION 2_______  At sentence level, write a message with alternate letters or alternate
words in lemon juice, and ask the children to guess what the 
message is.They check by applying heat to it.

VARIATION 3_______  Write a letter or message with a white candle on white paper.To
read the message, brush a layer of thin watercolour paint over the 
paper. The wax writing will be easy to read.

2.9 Feely letters
LEVEL______________ 0+

AGE________________  4+

TIME_______________  40 m inutes +

AIMS_______________  To help the children rem em ber the shapes ofletters.

MATERIALS________  Large outlines ofletters, glue and brushes, materials to make
textured pictures such as sand, glitter, bubble wrap, polystyrene 
packing from parcels, sawdust, tissue paper to be rolled into balls, 
beads, or any other materials with an interesting texture.
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PREPARATION 

IN CLASS

t &  

VARIATION 1 

VARIATION 2

VARIATION 3

FOLLOW-UP 1

FOLLOW-UP 2

2.10
LEVEL______________

AGE________________

TIME_______________

AIMS

Make large outlines ofletters, as large as a piece of A4 or A3 paper.

1 Divide the class into groups of three or four and give each group 
a letter, some glue, and one of the materials described above.

2 The children paint glue inside the letter and fill the space with the 
textured materials.

3 Once the letters are dry, cut them out. Stick a circle at the 
starting point and let children come out and feel around them in 
the direction the letter is formed when we write.

D
D <

n
\

u

You can do this activity a few letters at a time.

At word level, do the same with the children’s names or words you 
want to teach.

The children make letters or words out of modelling clay or play- 
dough.

You could blindfold the children in turn  and let them come out and 
guess a letter by feeling it.

Ask the children to sort the letters into groups which are written in 
the same way.

Name games
o+

4+

5-10 m inutes

To develop the children’s knowledge ofletters; to show how  
they can be grouped to m ake words; to reinforce num bers.

PREPARATION Make cards with the children’s first names. Laminate or cover them 
with plastic to make them more durable.
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IN CLASS

FOLLOW-UP

VARIATION

2.11
LEVEL

AGE

TIME

AIMS

MATERIALS

PREPARATION

IN CLASS

1 Attach the names to the board.

2 The children have to group their names according to the initial 
letters. This is easier if you write the letters at the top of the board 
and ask the children to attach their name cards below them.

1 Write the numbers 2 ,3 ,4 , 5 ,6 , and so on, across the board and 
make columns by drawing lines vertically down die board 
between the numbers.

2 Show the children your name and ask them to count how many 
letters are in it. Ask the children in which column you should 
stick your name.

3 The children count the letters in their own names and stick their 
name cards in the correct column on the board.

You can do the same with vocabulary from word sets.

Alphabet big books

Ongoing project

To enhance the learning o f  the alphabet; to m ake a class 
resource book with the children’s own work; to write labels 
for pictures; to give the children a sense o f  purpose in  
reading their own book.

A large scrapbook with enough pages for each letter to have a page 
or two (although you may decide that some letters like x ,y , and z  do 
not need a whole page), coloured markers, letter templates big 
enough to be prominent at the centre of each page, a selection of 
pictures from magazines, birthday cards, etc., paper for children to 
draw on.

1 Draw or print large templates of letters onto card or gift paper. 
You may want to cut out a capital and a lower-case version of 
each letter. You could use a tactile version of the letters as in 
activity 2.9.

2 It is a good idea to index the pages by cutting the edge or sticking 
a tab on each page like an address book, as this makes finding the 
letters quick and easy.

1 As you teach each letter, stick them in the book, in the middle of 
a page or two-page spread.
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2 Help the children to identify things beginning with the same 
letter. They draw or cut out pictures and glue them on the pages. 
If the children can already write, they can label their pictures.

VARIATION 1_______  Children could make individual alphabet books using small exercise
books or simple folded books. They should draw and colour the 
letter and add cut-out pictures or do annotated drawings. New  
words can be added from time to time.

VARIATION 2_______  Make a photo album of your class using the initial letters of their
names and pictures of objects that begin with the same letters.

FOLLOW-UP_______  When you teach the children new words, you could ask them where
the word should go in the scrap book.

Alphabet recall

2.12 Alphabet hopscotch
LEVEL

AGE

TIME

AIMS

MATERIALS

PREPARATION

0+

5+

20 m inutes 

To recall letter nam es; 
to enhance learning through  
physical action.

Playground space, chalk to mark 
out the squares and letters, a 
beanbag or a small stone that will 
stay on the squares when thrown.

Mark nine squares onto the 
playground (or the number of 
letters you wish to focus on).
Draw one letter of the alphabet in 
each square.You could use a large 
sheet of cloth if you must play 
indoors but be sure to secure the 
cloth so that it will not move as 
the children hop.

t
c a
)

o w
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IN CLASS

VARIATION 1

VARIATION 2

VARIATION 3

1 Line the children up facing the alphabet hopscotch grid.

2 The first child throws a beanbag on to a letter and hops to that 
letter.

3 As the player hops on each letter, the class chants the letter names.

4 The children must not stand in the square with the beanbag in, 
but must carefully pick up the beanbag, say the letter in that 
square, and then continue to the end of the grid, turn, and hop 
back to the start.

5 The next child repeats the procedure.

Add pictures of vocabulary beginning with the letters in the 
squares. The children must pick up the beanbag and name the 
object in the picture.

When a child picks up the beanbag they should say a word 
beginning with the letter, for example, a for ‘apple’.

The children can give both the letter name and its sound, e.g. I t’s an 
a and it says /ae/ for ‘ant’.

2.13 Odd one out
LEVEL______________ OH-

AGE________________  6+

TIME_______________  5 m inutes

AIMS_______________  To focus on the in itial letters o f  words; to build vocabulary;
to enhance observational skills.

MATERIALS________  Objects from which to make displays.

PREPARATION_____  Prepare a display of toys and objects in a letter pattern, with all but
one in each set starting with the same letter, for example:
apple, arm, ball, animal
ball, banana, fish, bear
cat, egg, cup, car

IN CLASS__________  1 Elicit the names of the items in the display.

2 Repeat the names slowly, emphasizing the initial sounds.

3 Ask the children to find the odd one out.

4 Rearrange the display, adding new items, and repeat.
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FOLLOW-UP 1______  Prepare worksheets for the children to work out individually
(see the Internet references in Further Reading).

FOLLOW-UP 2______ The children can prepare odd-one-out word sets for others
to solve.



3 Word level

Children should begin by writing English words they know and can 
use, but they also need to develop an expanding, active vocabulary. 
With support, they will begin to use this creatively and with growing 
confidence. At first, they should write about things they know and 
like, so activities in this chapter are designed to appeal to children, 
making words fun, decorative, and memorable.

Whilst in the very early stages of exploring words with children we 
may not be too concerned about accuracy of spelling, as they get 
older they should begin to write with increasing accuracy. Some 
strategies, once learned, can be applied to almost all English words, 
so techniques for whole word recognition feature in this chapter 
and there are ideas for setting up a wide range of language-related 
displays, such as word banks.

If children are to become proficient writers of English, it is 
im portant to teach them to recognize letter and sound patterns in 
words and to show them that many words share common letter and 
sound patterns. They need skills like how to break words down into 
chunks of sound and how to put them back together again, and they 
must learn to sight-read words which cannot be segmented so 
easily. This chapter presents some techniques and activities to help 
them reach proficiency.

Developing word recognition skills
Onset and rime skills
Children need to be taught ‘word attack’ strategies so that they can 
‘have a go’ at reading words. Many English words can be broken 
down into sections according to chunks of sound, a process known 
as sounding out. Recognition of words with shared sounds, which 
is the objective of the onset and rim e activities, develops awareness 
of the structure of words, enabling children to apply this knowledge 
when attempting to read and spell new words. Thus, the children 
are able to decode a new word by comparing it with spelling 
patterns in words they already know. Similarly, they can use the 
knowledge to encode words when writing. (See 3.2, ‘I can see 
something’, for identifying initial sounds, 3.14, ‘Word family 
posters’, and 3.15, ‘Word-forming spinners’).
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Reading and spelling multi-syllable words
The skills used in identifying the onset and rime in one-syllable 
words can be applied to multi-syllable words by breaking them 
down into syllables and treating each part as onset and rime. The 
children then put the syllables together to read and spell the whole 
word. It helps if they sound out each part of the word as they write 
it. Encourage them to pause between each syllable so that they can 
hear single sounds and b lended  sounds clearly and decide which 
letters they need to spell the word. (There may be more than one 
way to segment a word, but make sure they build the word in the 
same way as they should say the chunks of sound.) Visual clues from 
word banks or an alphabet display (see below) will help the children 
to identify the letters needed to replicate the sounds.

Techniques for developing sight-reading skills
Some frequently used English words, such as ‘the’, are impossible 
to sound out and are known as sigh t w ords, because children must 
learn to recognize their shape, length, and the arrangement of 
letters just by looking at them. Children need frequent exposure to 
sight words in a variety of activities before they can commit them to 
their v isual m em ory.Teaching children techniques such as 3.3, 
‘Word windows/cameras’, and 3.4, ‘Look, say, cover, write, check’, 
which focus on the appearance of words, gives them a skill to use 
whenever they meet new words, whether in class or at home.

Setting up a literate classroom
Creating a literate classroom with well-designed word banks, 
dictionaries (both printed and homemade), and word games to 
support and motivate the children when writing is helpful.
However, a static display is unlikely to enhance learning and 
children need established routines in which they use the words on 
display, so that it becomes an interactive resource. Just as it is 
important to encourage children to be independent learners, they 
need to be shown how to use resources for supporting writing and 
spelling. (See 3 .1 ,‘Word banks’, and 3.9, ‘Class monster’, which 
collects words in two stages: words that the children know and 
words they have yet to learn.)

A truly literate classroom is an attractive place to learn and teach 
in. It is more than a range of displays and it should be as much 
a planned part of the learning process as any scheme of work, 
worksheet, or activity. The literate classroom should also be a print- 
rich environment, with a series of visual aids accessible to all during 
the teaching and learning process. Where there are word banks and 
word walls, printed books alongside the children’s homemade 
books, bought and homemade dictionaries, pictures and children’s
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work on the walls, the classroom is transformed into another 
resource, and children will perceive it as not just a room where they 
go to learn English.

Word banks are a valuable resource to store words, but need a 
system for accessing them, whilst word walls are for high-frequency 
words the children can see from their seats. Dictionaries and word 
banks raise children’s awareness of the importance of checking for 
correct spelling and make it more fun. Both are at their most 
effective when actively used and frequently referred to during 
lessons. Children need routines for their use and practice in using 
them to make full use of the resources you make and collect.

Setting up word banks and walls
On deciding to set up word banks and walls, you should:
-  ideally have both
-  add words a few at a time
-  use letters large enough to be seen by all
-  make use of colour
-  make sure the word wall can be seen by all the children
-  use the most frequently used words
-  make sure the word banks are positioned to allow easy access
-  use a filing system so that words can be found easily, for example, 

in alphabetical order or by topic
-  remove words the children no longer need
-  change the display so that it always looks attractive
-  keep the display orderly
-  involve the children in making labels for displays
-  display children’s work, for example, pictograms.

Activities with word displays
Word displays may be used for activities such as:
-  teaching the features of words, for example:

Find me a word that:
,.. starts with b 
... rhymes with egg 
...ends in ight

-  asking children to copy as many words as they can in one minute
-  finding all the adjectives, nouns, etc.
-  allocating time to read words from the display, for example, on a 

topic
-  removing labels from the furniture and letting the children 

replace them (you could make it a team race against the clock)
-  displaying key words from a story (and asking the children to 

order them in sequence)
-  with older children, you may display some spelling mistakes and 

ask them to find them. (Remove them after the activity!)
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Other features of a literate classroom
-  it is a good idea to have an alphabet frieze for the children to refer 

to and which you can use to give support in games such as 3.2,
‘I can see something’

-  have a number of picture and children’s dictionaries for reference, 
for them to look at when they have a spare moment

-  label the classroom, for example, door, board, coats, books, story 
corner, window

-  have picture/word card sets for them to play matching games
-  if the children have made an alphabet big book or a photo 

alphabet book, display these where the children can look at them
-  put stories you have told in class in the story corner or library for 

the children to look at
-  put prompts for classroom language around the room to remind 

the children, for example, How do you spell...? How do you say ...? 
Can I  have alan ...? Can I  go to the toilet, please?

-  at text level, have reminders about sentence formation
-  display lists of story starters, for example, When I  was very sm al... 

On my birthday, I  got a very unusual present . . .A t  my grandmother’s 
house ...

3.1 Word banks
LEVEL

AGE

1+

4-10

TIME 15 m inutes each session (ongoing project)

AIMS To display new words; to store learned words for the children  
to refer to as they need them  for writing; to enhance word  
recognition and develop sight vocabulary.

MATERIALS Posters, cards, something to fix the cards to the posters.

PREPARATION 1 Make ‘word bank’ posters for each letter of the alphabet, using 
words the children know. Attach a pocket to each poster to store 
words as they are learned, so that they are easily accessible to the 
children when you are revising/recycling vocabulary. Pockets can 
be made from card, envelopes, or brightly coloured gift bags 
which are both attractive and durable.

2 Prepare some word cards and blank cards.

IN CLASS 1 Show the children the posters.

2 Show them the word cards you have made and ask for volunteers 
to place them on the correct poster.
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VARIATION

FOLLOW-UP 1

FOLLOW-UP 2

FOLLOW-UP 3

COMMENTS

3 Elicit other words that could go on them and write them on 
cards.

4 The children make cards with their own pictograms and other 
illustrated words and place them on the correct poster.

As topics are also very im portant in the word learning process, 
it is helpful to make banks on topics, for example, a fridge for food 
vocabulary, a wardrobe for clothes, or a box for toys. The children 
can take words from the alphabet word banks and place them in the 
topic banks and vice versa. A valuable exercise is to give the children 
a pile of mixed word cards for them to file into topic banks.

In later lessons, remove the word cards and see if the children can 
put them in the correct banks.

When you work on new words, make cards to put in the banks. 
Move known words to the pockets.

Tell the children they can borrow the cards when they need them to 
check a spelling, but that they must replace them in the correct bank.

1 Because the children are going to use the cards for copying when 
writing, it is best that the teacher should write them. They should 
be the best example of letter formation. Children could make 
pictograms and illustrate the words.

2 It is not necessary to make all the posters at once, but as they are 
needed, when the children have been introduced to a num ber of 
new words starting with a particular letter or a topic.
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From reading to writing

3.2 I can see something
This game is ‘I spy with my little eye’, with the words and rules 
changed slightly to make the language more useful to children in 
the EFL context.

LEVEL______________  1+

AGE_________________ 4+

TIME________________  20-30 m inutes

AIMS________________ To help the children link letter nam es and sounds to words
starting with the sam e letter; to develop vocabulary; to 
enhance word recognition.

MATERIALS_________  Alphabet flashcards or frieze, objects or flashcards of words you
wish to practise.

PREPARATION______  Make a list of words you want to revise. Make sure there are enough
objects or pictures in the room. If there are not enough things the 
children can name in English, you could ‘plant’ objects and 
flashcards around the room.

IN CLASS

FOLLOW-UP 1

FOLLOW-UP 2

1 Sing the alphabet song from activity 2.1.

2 If you have a similar game to ‘I spy’ in your culture, tell the 
children that they are going to play it in English.

3 Say, for example, I  can see something. It starts with t but we say /t/. 
Point to the letter t at first to help the children.

4 You could give them extra clues such as ... and it’s blue, or ... and 
it’s got four legs.

5 Write the words on the board as the game progresses.

1 At the end of the game ask the children to look carefully at each word.

2 Blank out certain letters and ask children to come to the board 
and fill in the missing letters.

1 Use the ‘Look, say, cover, write, check’ method (activity 3.4) to 
reinforce and write each word.

2 Erase the words from the board and tell the children to close 
their books.

3 Put the children into groups and tell them they have three minutes 
to try to write as many words as they can from the game.The 
winning group is the one with the most words spelt correctly.
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VARIATION 1_______  You could help the children by giving the final sound of the object
as well as the initial one, for example, I  can see something. It starts 
with Ibl and ends with /kJ (book).

VARIATION 2_______  You can choose to give the children either the sound, for example,
/t/ or the letter, for example, t, or both, as above.

3.3 Word windows/cameras
LEVEL

AGE

TIME

1+

6-12

20-30

AIMS

PREPARATION

To concentrate on the appearance o f  individual words; to 
help children to rem em ber how words are spelt; and to 
develop sight vocabulary.

1 Make a word window or camera by using Worksheet 3.3 (enlarge 
it if you wish). Cut out the hole in the middle, making it large 
enough to view the words on the classroom walls, in word banks, 
etc. You could copy it onto card to make it more durable.

2 Make sure there are a num ber of words displayed on the wall or 
board.

IN CLASS 1 Show the children your word window/camera.

2 Look through the window/camera at one of the words on the wall 
or board and say: I  can see a word. It starts with a and we say /as/ 
(saying the letter and its sound). Concentrate on words you want 
the children to learn to write, for example, a vocabulary set such 
as ‘food’.

3 Ask a child to take the window/camera and try to find the word 
by putting the window/camera over it.

4 Now get the class to read the word and concentrate on how it is 
spelt.

5 Model writing the word on the board.

6 Repeat this procedure a num ber of times.

7 You could then get the children to copy the words to record them 
in their wordbook. Copying the words in different colours might 
make them more memorable. The children could choose 
different colours for different topics.

FOLLOW-UP 1 Make a copy of the window/camera from Worksheet 3.3 for each 
child in the class. Make them quite small as the children are 
going to look for words in their books.



5 6 WORD LEVEL

2 If you are using a coursebook, worksheet, or reader, you could 
say: I  can see a word. It starts w ith ... (say a letter). Encourage the 
children to use their window/camera to frame the word. If you are 
concentrating on the spelling of words, you can ask the children 
to frame them in their books using their windows/cameras.

3 The children copy the word on some paper, then turn the paper 
over and try to write it from memory.

LEVEL

AGE

3.4 Look, say, cover, write, check
i+

6+

TIME

AIMS

MATERIALS

IN CLASS

5 m inutes (or as needed when checking words)

To try and fix words in the children’s visual m em ory; to allow
children to ‘have a go* at writing words they have learnt; and
to enhance word recognition.

A piece of card big enough to cover up a word on the board,
something to attach the card to the board.

1 Write a word on the board.

2 Tell the children that you are going to give them one minute to 
concentrate on the word (giving a time limit makes the activity 
more like a game). Help the children by telling them to focus first 
on what the word means, then on how many letters it has, what 
the first and last letters are, whether the letters all sit on the line 
or whether there are letters with a tail, and so on.

3 Once the time is up, cover the word and ask the children to try 
and write it in their books.

4 Now uncover the word and get them to check whether they were 
right.

5 If they made mistakes, help them to see where they went wrong.

6 Repeat this a number of times with other words.

FOLLOW-UP Encourage the children to use this method whenever they are 
learning new words.
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LEVEL

AGE

3.5 Word cubes
1 +

64-

TIME

AIMS

MATERIALS

PREPARATION

IN CLASS

VARIATION 1

VARIATION 2

VARIATION 3

10-20 m inutes

To m atch words and pictures; to make words m ore  
m em orable; to m ake learning vocabulary m ore fun; to 
enhance sight-reading skills.

Pencils and paper, a cube made from a box or Worksheet 3.5 
(copied on to card) for each group of 4-5 children.

1 Prepare the word cubes (one per group).

2 Cut out pictures of vocabulary you want to revise from 
magazines, for example, food, prepositions, etc.

3 Stick different pictures on each face of the cube.

4 Prepare word cards with the names of the objects in the pictures 
and put them inside the cubes.

1 Show the children a cube. Try and elicit the names of the pictures 
on the different faces.

2 Now write one of the words on the board and ask for volunteers 
to come and point to the picture it goes with on the cube. Repeat 
this a number of times with different words.

3 Divide the class into groups of four or five and give each group a 
cube, paper, and a pencil.

4 The children open their cube, take out the words, and try to 
match the words to the pictures.

5 They take it in turns to throw the picture cube.

6 The children must match a word to the picture which is face up. If 
children do this successfully, they write the word on their paper. 
They can only write the same word once. You can stop the game 
whenever you like and the winner is the one with the most words.

If you have time, the children can make their own cubes.

Make two cubes per group, one with pictures and the other with the 
corresponding words.The children throw both and try to get a match.

The children can have personal spelling boxes to store words they 
find difficult to spell. Difficult elements of words can be highlighted 
in colour, for example, two, eight.
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COMMENTS________ 1 At the start of the school year, it is a good idea to send a list of
household recyclables you would like parents to save for you. For 
this activity, the empty boxes from face creams are very useful.

2 This is a good game for fast finishers, who can take a cube and 
play independently. It is also helpful for children who may need 
more practice with vocabulary before starting writing activities.

3.6
LEVEL

AGE

TIME

AIMS

MATERIALS

IN CLASS

FOLLOW-UP

VARIATION

How many letters?

10 m inutes + 

To fam iliarize children with the written form  o f words they 
know orally; to learn that som e English words have m ore 
letters than sounds, and to learn the spelling o f  those words.

Matching pairs of word and picture cards.

1 Randomly attach the words and pictures to the board.

2 Invite children to come to the board and match the words and 
pictures.

3 Choose one of the words and ask the children how many letters it 
has and what the first/last letter is. Some languages do not 
pronounce the endings of words so it is important for children to 
realize that they must pronounce them in English. It may also 
help them remember the spelling.

You could encourage the children to sort the word cards into words 
with 3 ,4 , or 5 letters, and so on, as they did with their names in
2.10, ‘Name games’.

1 Phoneme count activities can help to teach that some English 
sounds have more than one letter. To demonstrate this, write a 
word on the board and ask the children to count the letters.

2 Write the number of letters next to the written word, for 
example, brown: 5.

3 Next, ask them to say the sounds with you and hold up your 
fingers as you slowly articulate each sound: /b/ /r/ /ao/ Ini. Ask the 
children to count how many fingers you are holding up. Point to 
the written word and show how the two letters b and r make an 
initial consonant blend. Tell the children they need to push the 
sounds together. Show how the letters o and w make one sound, 
the diphthong /au/, by holding two fingers together.
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3.7 Clapping games
LEVEL ________ _ _  2+

AGE________________  6+

TIME_______________  10-15 m inutes

AIMS_______________  To practise pronunciation; to focus on syllables.

MATERIALS________  A list of words you want to focus on, pictures of these items.

IN CLASS 1 Write one of the words on the board. Show the children the
pictures and encourage them to say No until you show them the 
picture which corresponds to the word you wrote, when they 
must say Yes.

2 Now clap the number of syllables in the word and encourage the 
children to copy you, for example, ap-ple: two claps.

3 Add more words to the board and clap the syllables.

4 Now play a guessing game by clapping a word and trying to elicit 
the answer. Accept any correct answer with the correct number of 
syllables. Repeat this a number of times.

5 Once the children are confident, individuals could clap words for 
their classmates to guess.

VARIATION 1_______  Clap children’s names and see if the class can identify who it is.

VARIATION 2_______  Clap the rhythm of a word and the class must respond with the
same rhythm.

VARIATION 3_______  Use an instrument such as a kazoo or a drum.

Making words memorable

3.8 Pictograms
LEVEL______________ 1+

AGE _______ ___  6+

TIME 15-20 m inutes

AIMS To make words m ore m em orable; to focus on the shape o f  
letters and words.
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PREPARATION_____ Prepare some pictograms on large sheets of paper, using words the
children are familiar with.

Examples: eye, snake, orange.

IN CLASS__________  1 Show the children your pictograms.

2 Ask: What can you see?, trying to elicit that the picture shows the 
meaning of the word. (The children may answer in their mother 
tongue.)

3 Ask the children if they can think of any other words they can do 
this with.

4 Help them to make some of their suggestions into pictograms.

5 In pairs, the children look through their coursebooks or around 
the classroom for more words they can make into pictograms, for 
example, parts of the body.

6 The children plan their pictograms in draft form, whilst you 
monitor and help where necessary.

7 Finally, the children draw their pictograms on a clean sheet of 
paper and colour it. You can display the pictures on the wall in 
topic groups or alphabetically, or add them to the word banks 
(see activity 3.1).

VARIATION 1_______  At sentence/text level the children could write messages or texts
inserting pictograms.

Examples:

have blue ©y©s
am TALL

ananas
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VARIATION 2

VARIATION 3

Use scrap materials to make words. Old gift-wrap could make some 
words instantly recognizable, for example, glittery silver paper for 
‘star’ or glittery blue paper for ‘fish’.You could also use other 
materials, for example, cotton wool balls to spell out ‘cloud’ or 
‘sheep’, wool for ‘hair’.

Make words that look like their meanings (see the illustration 
below). Place them in word banks or display them in the room.
Ask the children to design some of their own.

VARIATION 4 If you have a computer, you and the children can type words and 
change the font and the colour to illustrate their meaning, for 
example:

(You could change the colour to pink or purple.)

BIG
small
f a t
td tv tvr

FOLLOW-UP You could create a Pictogram Dictionary using a large scrapbook. 
The children can order their words either by topic or alphabetically, 
adding to the book as they think of new ones.
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3.9 Class monster
LEVEL

AGE

TIME

AIMS

MATERIALS

PREPARATION

5 m inutes +

To m ake words m ore m em orable; to recycle words in a fun 
way; to develop sight vocabulary.

A monster poster (see Preparation), some poster paint and bath 
sponges, cards with words to feed the monster.

1 Draw a big monster. Make the monster’s mouth and stomach 
quite large, big enough to fit about ten word cards. You can either 
colour it beforehand or get the children to do it in class. You can 
cover a large area easily with poster paint and sponges.

IN CLASS

2 Choose words you want the children to learn or revise and make 
cards with them on. Find pictures or flashcards of the items.

1 Tell the children that the monster likes eating English words and 
that, as he or she is a monster, he or she eats anything: 
mountains, bananas, pizzas, plates, computers, etc.

2 Ask them to decide on a name for the monster.

3 Tell the children that he or she needs feeding in each English class, 
but that they can only feed him or her words they can remember.

4 Put some word cards on the board and keep the pictures in your 
hand.
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VARIATION 1

5 Show the children a picture and tell them that if they can find the 
word on the board, they can feed it to the monster.

6 When they find the word, attach it to the monster’s mouth.

7 Repeat this procedure until they have found all the words.

8 In the next lesson, show the children some pictures and see if they 
can match them to the word cards in the monster’s mouth. The 
words they guess correctly move to the monster’s stomach, as he 
has ‘eaten’ them. Any they have difficulty with stay in his mouth.

The children can make word and picture cards themselves, either in
class or for homework.

VARIATION 2 You can make this activity more difficult by adding words that are 
similar, for example, if you have a picture of a shirt, make word cards 
for both shirt and skirt.

VARIATION 3

FOLLOW-UP

For children with a good vocabulary, you can choose words on a 
topic, for example, Today the monster only wants to eat toys or . ..words 
starting with f. For older children you could say that he only wants 
to eat triangular things, such as pyramids, mountains, a piece of 
pizza, or traffic signs.

Repeat Step 8 for five minutes in any lesson to recycle and revise 
vocabulary and spelling.

Acknowledgem ents
This activity is a writing version of the one in Very Young Learners, in 
this same series.

3.10 Meaningful copying
LEVEL ___________ 2+

AGE________________  7+

TIME_______________ 10 m inutes

AIMS_______________  To practise writing words; to m ake copying words m ore
m eaningful.

MATERIALS________  A pencil and paper/notebook for each child.

IN CLASS__________  1 Choose a topic, for example, ‘food’, and elicit words from the
children. List them on the board.

2 Tell the children that they are going to copy the words and 
categorize them, for example, healthy/unhealthy food, hot/cold 
food, food they like/don’t like, fruit/ vegetables.
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Draw columns with headings on the board. Ask the children to
do the same and then copy the words into the correct columns.

Exam ples o f other categories

Clothes winter/summer clothes; clothes you are wearing/not 
wearing at the moment; sportswear/swimwear

Animals farm/zoo/domestic animals; animals that live on land/in 
water/both; animals with a tail/fur/scales/big ears; animals 
with no legs/two legs/four legs/four or more legs.

Colours you like/don’t like; primary/secondary colours; 
bright/dull, warm/cold

Sports sports you play with a ball/sports you need other
equipment for; safe/dangerous sports; sports you 
need/don’t need to be very fit to play; sports you play 
alone/in teams

Verbs school activities/out-of-school activities; things you do
in the morning/afternoon; things you do on holiday/in 
term time.

3.11 Word-list races
LEVEL______________ 2+

AGE________________  7+

TIME_______________  10 m inutes +

AIMS_______________  To write lists o f  words on a topic.

MATERIALS________  Paper and pencils.

IN CLASS__________  1 Elicit some of the topics covered in class.

2 Write the topics on separate pieces of paper and put them in a bag.

3 Divide the class into groups.

4 Take out a piece of paper and read out the topic.

5 The groups have two minutes to write down all the words they 
know on that topic. (You may want to give them more time 
depending on the level and age of the children.)

6 They get two points per word. They only get one point if they 
make a spelling mistake.

VARIATION_________  Instead of topics you could place letters in the bag. The children
take it in turns to pick letters and write a list of all the words they 
know which start with that letter.



WORD LEVEL 65

3.12 Challenge!
LEVEL 2+

AGE 8+

TIME 30-40 m inutes

AIMS_______________  To spell words correctly; to recognize words by their onset.

MATERIALS________  Resources for finding words and checking spelling, for example,
dictionaries, word banks, word posters, a pencil and a sheet of paper 
per team, a board marker.

IN CLASS__________  1 Tell the children that you have thought of a word with four letters
and that they are going to play a game to guess it. Write the first letter 
on the board. Explain that if they think they know the word, they 
must say ChallengelThQ first letter will probably not be challenged, 
so after a short wait write the second letter. Continue like this until 
someone has guessed the word or the whole word is revealed.

2 Divide the class into teams and tell them to think of a word they 
know with four letters. Ask them to keep it secret. Allow them to 
use resources in the classroom to check the spelling. M onitor for 
correct spelling, helping where necessary. The teams should 
appoint a secretary to write their word on the paper and later on 
the board.

3 Now divide the board into columns, one per team.

4 The secretary from Team 1 goes to the board and writes the first 
letter of their word in their column.

5 If a team guesses correctly, they win ten points, the word is added 
to their column, and it is their turn  next.

6 If they do not guess correctly, the game continues. Team 1 gain 
five bonus points for each letter added to their word without the 
others guessing it. If no team guesses the word, Team 1 keep their 
word in their column and win 10 points plus all the bonus points. 
You decide which team plays next.

VARIATION_________  To make the game more difficult, allow the children to choose
longer words.

FOLLOW-UP_______ At the end, challenge more experienced children to write a sentence
using as many of the words from the board as possible.

COMMENTS________ You have to be alert to who challenges first, as more than one team
can challenge at the same time. If you think this will be noisy, you 
could give each team a card with the word Challenge! to hold up— 
this makes it quieter and easier to monitor.
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3.13 A work of art: Arcimboldo
The children study one of Arcimboldo’s paintings, in which he 
represents facial features with food and fruit. They use the idea to 
create their own picture and write words to describe it.

LEVEL 1+

AGE 7+

TIME 30 m inutes + over two lessons

AIMS_______________  To practise the vocabulary o f faces, fruit, flowers, and
vegetables in a m em orable way; to link art and crafts with  
literacy.

MATERIALS________  A copy of one of Arcimboldo’s pictures of faces made from flowers,
fruit or vegetables, especially Spring, Summer, or Autumn. Use a 
poster or art book, or download a picture from the Internet (see 
Further Reading). A piece of A4 paper for each child, glue, coloured 
paints, felt tips or pencils, and coloured chalk.

Summer by Giuseppe Arcimboldo (1573). Louvre, Paris

IN CLASS__________  1 Show the children the Arcimboldo face you have chosen. Point
out the detail and show the children how the face is made up of 
fruit, flowers, and vegetables. Tell the children that he was a 
famous Italian painter in the 16th century. Tell them his name 
(Giuseppe Arcimboldo) and the title of the picture.

2 Now elicit all the appropriate vocabulary the children know and 
write it on the board. Alternatively, if you have a food word bank 
(see activity 3.1), elicit the vocabulary using the word cards.
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3 Focusing on the painting again, elicit the parts of the face and 
write them on the board: eyes, ears, mouth, nose, face, hair. You 
could teach the children cheeks and eyebrows if you want more 
detail in the picture.

4 Model the activity. Ask the class to volunteer fruit or food for 
parts of the face. Draw the face on the board with coloured chalk, 
or let one or a number of children do the drawing.

5 You, or the children, label the face with the food vocabulary.

6 Give out the paper and let the children draw their own 
Arcimboldo-style faces. M onitor the children’s progress and give 
praise for their creativity.

7 Tell the children to label the food in their picture.

8 Display the pictures in the classroom and let the children sign 
their pictures like real artists.

FOLLOW-UP_______  At sentence level, you may give the children the model: I chose (food)
for the (part of the face) and encourage them to write a description of 
their picture. Read out some of the descriptions to the class and see 
if they can say which picture it is describing. Alternatively, give each 
child one of the descriptions and ask them to find the picture it is 
describing. You could provide a writing guide depending on what 
they have chosen (see the example).

oranges
brown blond hair

bananas
blue a big red nose 

curly hair
an apple is

green
spaghetti it are

yellow like cheeks
1 chose grapes because they have got

red eyes
a tomato i looks

spiky lips
cherries look

rosy earrings
a pineapple

round hair
nuts

Photocopiable © Oxford University Press

Older children with more experience can write about their picture 
and give reasons for their choices.

VARIATION_________  Another work of art which inspires rewarding language work is Van
Gogh’s The Starry Night. See Further Reading for websites with 
paintings and information.



6 8 WORD LEVEL

3.14
LEVEL

AGE

TIME

AIMS

MATERIALS

PREPARATION

IN CLASS

Onset and rime activities
It is valuable to introduce children to the concept of onset and 
rim e, even though we would not use these words with the children. 
Instead say: Look how the word starts and how it ends.

Onset and rime introduce children to the idea of word fam ilies 
and lays down foundations for good spelling strategies, as it 
practises the skill of applying rules across families.

‘Rime’ is different from ‘rhyme’: rhyme refers to the same sound, for 
example, here and hear, whereas rime refers to an identical string of 
letters which do not always make the same sound, for example, 
ear, bear.

Word family posters

15-20 m inutes

To concentrate on rim e (word endings); to help children to 
start recognizing word fam ilies; to enhance phonic 
knowledge.

Word cards, poster-size paper, coloured pens, magazines or drawing 
paper, scissors if using magazine pictures, something to attach the 
words to the board.

Make cards of words with the same ending that the children know, 
for example, bat, cat, fat, hat, rat, sat, bun, fun, gun, run, sun. Write 
the rimes -at and -un at the top of the board. Draw columns for the 
word cards to be categorized.

1 Show the children each word card and elicit or revise the 
meaning. Fix the cards in random order to the bottom of 
the board.

2 Point to each rime on the board and sound it out, for example,
/ae/ /t/ —► at.

3 Invite the children to find a word with the same letters at the end 
and come and take it from the board.

4 Ask what the word says. Point to the letters on the card and ask 
if they can put it in the correct column. Praise them if they can.
If a child puts the word in the wrong column, repeat the rimes 
and try to get them to self-correct. If necessary, point to the 
correct column.
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VARIATION

FOLLOW-UP 1 

FOLLOW-UP 2

3.15
LEVEL______________

AGE________________

TIME_______________

AIMS_______________

MATERIALS________

PREPARATION

5 When all the words are sorted on the board in columns, divide the 
children into groups. Give each group a poster with a different 
rime.

6 Tell them to make posters copying each word in colour and using 
magazine pictures or drawings to illustrate them, and to help them 
remember the words. Display these as another kind of word bank.

Older children could make posters with more difficult words, for 
example, dear, fear, hear, near, rear, tear, year, fight, light, might, night, 
right, sight, tight.

Encourage the children to think of more words they know with the 
same rime and add them to the posters.

Store the cards in Rime word banks.

Word-forming spinners

15-20 m inutes

To focus on onset and rim e.

Spinners, dictionaries (optional), pen and paper for each child.

Prepare two spinners, one with onsets and the other with rimes (see 
below for examples). You will need to make copies of these so that 
each group of children has one. Push a pencil through the centre of 
each spinner.
Examples:
rime: it onset: b, s, h, f, k 
rime: et onset: j, 1, n, m, p, w 
rime: at onset: b, c, f, h, m, r
rime: op onset: h, m, t, and st (if you think it appropriate) 
rime: un onset: b, f, g, r, s 
rime: an onset: c, f, m, p, v
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IN CLASS

3.16
LEVEL

AGE

TIME

AIMS

MATERIALS

PREPARATION

1 Divide the class into groups. Give each group an onset spinner 
and a rime spinner.

2 The children take it in turns to spin first the onset and then the 
rime spinner.

3 If a child is able to make a word, for example, using m and an, he 
or she writes it down.

4 The winner is the child who has made most words at the end.

Word fans

30 m inutes

To focus on the rim e in words; to recognize word fam ilies; to 
reinforce vocabulary; to help children realize that som e  
English words rhyme; to prepare for writing poetry (see 
Chapter 6).

Large sheets of paper, alphabet flashcards, onset cards.

Choose words the children know. Select or make cards with onsets 
and rimes to make words. Make some onsets with letter blends, for 
example,/)/, sp.You may need more than one of each.

Here are some examples of onsets and rimes you could use:

onset rime

d,f,l og

b, f, g, r, s un

t, w alk

c, m, p, r, v an

b, c, f, h, m, t, w all

b, c, 1, t, w ake

h, p, st, t op

f, h, p, w ill

f, pi, sp ace

d, m, pi, s, st, w ay

c, f, g, n, s ame

Photocopiable © Oxford University Press
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IN CLASS 1 Demonstrate the activity by fixing a card with the rime at on the 
right-hand side of the board (or you could write it on the board). 
Put the onsets b, c,f, h, th in a line down the left-hand side of the 
board. Draw lines from the onsets to the rime and sound out 
each word you make: bat, cat, fat, hat, that. Draw an outline to 
look like a fan (see the illustration).

2 Write some rimes across the top of the board and draw columns 
for lists. Remind the children how to say each one.

3 Ask the children to find words in the room or think of words they 
know with the same rimes.

4 Give out onset cards.

5 Ask if anyone can make a word with their letter(s) and a word 
ending from the board. Let the children come and stand under 
the rime they need to make their word. Encourage the children to 
say their word, then write it under the rime on the board.

6 When all words are listed, give out the paper and show the 
children how to make a fan by folding the paper backwards and 
forwards to make a concertina shape.
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7 Finally, ask the children to choose a word family from the board 
and copy the words from the list, one in each fold of the fan, using a 
method like 3.3, ‘Word windows/cameras’ or 3.4, ‘Look, say, 
cover, write, check’.

8 Display the fans or let the children keep them for reference when 
writing.

FOLLOW-UP_______  You could do some rhyming poetry with the children (see 6.3,
‘Opposites and rhyming words poem’).

3.17 Magic e

LEVEL______________ 2+

AGE________________  7+

TIME_______________  20 m inutes

AIMS_______________  To learn the effect o f the final e on spelling and pronunciation.

MATERIALS________  A magic wand, bought or made from a pencil with a star on the end,
paper and pencils, highlighter pens or glitter pens.

IN CLASS__________  1 Write the following words on the board in two columns and read
them aloud:

hop hope
hat hate
cut cute
kit kite
mad made
tap tape
not note.

Point with the wand to identify the words with the short vowel 
sound then those with the long vowel sound as you read.

2 Ask what they hear when you say the second word.

3 Point to the final e and tell the story o f‘magic e’—how it can 
make new words just by sitting at the end of them. Demonstrate 
how it changes the short sound in the first word into a long sound 
in the second word to make the letter say its name. The way we 
say the a is different because of the ‘magic ey which sits very 
quietly at the end of the word and doesn’t make a sound!

4 Play a game in which you point to a pair of words with your wand 
and ask a child to read both. If they get them correct say, Magic!

5 The children copy the words in the left-hand column. Give them a 
glitter pen or highlighter to write e on the end to create new words.
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VARIATION 1_______  Prepare a list of words and ask the children to highlight or underline
the vowel that is changed by the ‘magic e \  for example, cake, bike, 
five , name.

VARIATION 2_______  With more experienced children, teach the rule that when a word
ends in a vowel plus a consonant plus e, the e is silent and the vowel 
is usually long, for example, hope. Exceptions: have, give, come and 
move.

With older children, introduce more complex words and ask the 
children to highlight the vowel affected by the e, for example, escape, 
surprise, hopeless, exercise.

Exercise caution when teaching spelling rules: very few work 
consistently.

Rhyming activities

3.18 Sounds the same, looks different

LEVEL 1+

AGE 7+

TIME 20 m inutes

AIMS________ ______  To recognize rhyme; to use actions to aid recognition o f
rhyme; to practise auditory and visual m em orization o f  
words.

MATERIALS________  A rhyming chant, word cards of the rhyming words: two, shoe;
four, door; six, sticks; eight, gate; ten, hen.

IN CLASS__________  1 Recite a rhyme with actions, for example:

One, two, buckle my shoe Count 1,2 on your fingers and
then pretend to buckle your shoe.

Three, four, knock at the door Count 3 ,4  then knock four times
on the desk ( or the door).

Five, six, pick up sticks Count 5, 6 then pretend to pick
up sticks from the floor.

Seven, eight, close the gate Count 7 ,8 and pretend to close a
gate.

Nine, ten, a big fat hen Hold up 9 then 10 fingers and
mime a big fa t hen

Cluck! Cluck! Cluck! flapping its wings and pecking
the ground.

VARIATION 3

COMMENTS
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2 Ask ten children to come to the front. Give out the word cards. 
Tell the children to stand next to their rhyming partner. Ask them 
to place the cards on the floor and explain that when they hear 
their rhyming word, they must mime the action.

3 Have the class recite with you, shouting out the rhyming words.

4 Take each pair of words and point out how the letters make the 
same sound but look different.

5 The children copy the rhyming pairs, highlighting the letters 
which create the rhyme.

FOLLOW-UP_______  The children write an alternative nursery rhyme in pairs or groups
but using different rhyming words, for example:

One, two, I  see you 
Three, four, sit on the floor 
Five, six, do high kicks 
Seven, eight, I  can skate 
Nine, ten, start again.

Let them perform it for the class.

Bridging the gap between phonics and 
word recognition

3.19 Word chains

LEVEL______________ 1+

AGE________________  6+

TIME 10 m inutes

AIMS_______________  To identify letters and their corresponding sounds; to
recognize letter patterns in words; to recognize words with  
the sam e visual pattern.

MATERIALS________  Letter cards: a, n, d, h, s.

IN CLASS__________  1 Place letter a on the board and ask the children to say the letter
sound.

2 Add letter n to make a new word. Ask the children the sound of 
the new letter, and then to read the new word.

3 Keep adding letters to make new words. Each time the children 
should say the new letter sound and read the new word, for 
example, a, an, and, hand, hands.
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FOLLOW-UP

VARIATION

Repeat the activity in reverse. Write a word on the board and 
remove a letter at a time. Ask the children to name each letter sound 
as you remove it and read the new word, for example:

that, hat, at, a 
diner, dine, din, in, I.

The children could look for letter patterns by searching for short 
words in longer words. The new words must have the letters in the 
same order as in the original word, for example, important, port, or, 
tan, an, ant, other possibilities are imp and import.



4 Sentence level

Although there are significant differences between spoken and 
written language, most children who can express themselves in 
words and sentences are ready to begin writing sentences. The 
vocabulary the children acquired at word level has far greater 
significance when they can write down whole chunks of language as 
a sentence and recognize it as English.

The best approach to writing at sentence level is to see it as very 
closely linked to word and text level. It is not necessary to work on 
each stage individually. Some activities from word level can be used 
to introduce many of the activities at sentence and text level: for 
example, 3.10, ‘Meaningful copying’, helps children to produce 
their own key word bank before attempting to write. This idea could 
be used to brainstorm and categorize vocabulary as an introduction 
to any writing activity. However, children must learn that sentences 
have certain grammatical features and need help in recognizing how 
correct syntax and punctuation will improve their writing and make 
it easier to read.

This chapter concentrates first on children writing simple 
sentences, using capital letters and full stops correctly. Later 
activities encourage creating and punctuating more complex 
sentences, focusing on the organization of words in a sentence and 
introducing clauses, as in 4.10, ‘The longest sentence’. Direct 
speech is introduced by writing speech bubbles for characters in a 
picture, 4.12, ‘Pictures come alive’.The parsing activities in 4.1, 
‘Traffic-light colour parsing’, and 4.2, ‘Dinosaur colour parsing’, 
are designed to increase knowledge of parts of speech, sentence 
construction, and how to enhance writing with adjectives and 
adverbs. Towards the end of the chapter, 4.15, ‘My life in a box’, 
requires children to begin to form a basic text by using link words 
joining short sentences and using descriptive phrases.

Support for children as they write
Children need to see examples of what you want them to write, so 
modelling the process for them in shared writing activities is a 
feature of this chapter in order to teach the processes of good 
writing before they embark on their own writing. The teacher and 
children compose together whilst the teacher models the writing 
process on the board, guiding and editing. During shared writing 
the teacher and children talk about how sentences are formed, 
choose appropriate vocabulary, and discuss how punctuation is 
used to enhance their writing. Used effectively, this leads children
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towards greater independence by equipping them with skills they 
can mimic when writing on their own. Shared writing activities 
feature in 4.6, ‘Living sentences’, 4.12, ‘Pictures come alive’, and 
4.14, ‘Friendship tree’.

Another support for children is ‘guided writing’, when the teacher 
advises about structure and vocabulary, as in 4.9, ‘Design a T-shirt’, 
and in a more structured way in 4.7, ‘Funny forfeits’, which uses a 
writing fram e to guide the children.

Writing in pairs or groups to generate ideas and compose together 
provides mutual support, and may help to build confidence before 
attempts at independent writing. 4.4, ‘Sentence-level spinners’, 
for example, is designed to help children to help each other to make 
sense of the task.

Making writing personal
Children enjoy writing about things that have personal meaning to 
them rather than topics dictated by the teacher. Initially, it is 
necessary to teach the concept of how to write a simple sentence, 
but once the children have grasped the idea, allow plenty of 
opportunities for them to write about their own experience, 
themselves and people they know. When the children are practising 
writing sentences in messages to each other, friends, and family 
members in 4.14, ‘Friendship tree’, it becomes a very personal 
piece of writing.

Talking for writing
This pre-writing strategy uses an ‘oral rehearsal’ activity for 
children to try out their ideas using the words, phrases, and 
sentences they need before they begin to write, which makes them 
more confident about tackling the task. It is a way of creating a 
mental word bank for them to draw upon as they write. Combined 
with a ‘shared writing’ session, this will provide a solid framework 
for writing their ideas.

No single teaching style suits all children, yet we must try to cater 
for all types of learners in class. Therefore, we need a balance of 
activities to teach children partly in the style they prefer, so that 
overall the needs of all children are met. With this in mind, we have 
designed ideas to appeal to different learning styles involving, for 
example, Total Physical Response (TPR) in 4.7, ‘Funny forfeits’; 
physically making up a sentence with children in 4.6, ‘Living 
sentences’; movement in 4.8, ‘Running dictation’; the use of colour 
in 4.1 and 4.2, linking learning with things children like, for 
example, dinosaurs and pop stars. There is a visual effect and 
movement in 4.3, ‘Leaf sentences’. 4.9, ‘Design aT-shirt’, combines 
writing and art with the satisfaction of creating something to wear.
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4.5, ‘Sentence flap books’, involves some basic craft, whilst writing 
becomes a game in 4.4, ‘Sentence-level spinners’, and 4.10, ‘The 
longest sentence’. Children can have fun with mime in 4.13, 
‘Nonsense rhymes’, and there is movement and a tactile element in
4 .11 ,‘Mixed bag’.

Not all children like writing about imaginary situations and prefer 
to connect their writing with real-life experiences. They may be 
imaginative in that they have good ideas but are unable to write 
about imaginary people and places, so it is important to give choices 
to include both the imagined and the real world for children who 
prefer more factual writing. Activities such as 4.15, ‘My life in a 
box’, and 4.16, ‘Advertisements’, may cater for such learners.

LEVEL

AGE

Word order

4.1 Traffic-light colour parsing
i+

7+

TIME

AIMS

20 m inutes

To make word order m ore m em orable to the children; to 
show that the personal pronoun ‘I’ is written with a capital 
letter.

MATERIALS

PREPARATION

Red, yellow, and green chalk or board markers, ‘traffic lights’.

Make some traffic lights from three large circles of coloured card: 
red, yellow, and green. Prepare some simple sentences with 
structures you want the children to practise, for example, a subject 
pronoun, verb, and noun as object. Write the pronouns in the red 
circle, the verbs in the yellow circle, and the nouns in the green 
circle.

IN CLASS 1 Elicit the colours of traffic lights and which order they light up in.

2 Write a simple sentence on the board, for example, Ilike sausages. 
Ask the children to look at the traffic lights and see which words 
are in which colour. Rub out each word in your sentence and 
write it in the colour the children tell you.

3 Establish that the red words are the ones like I, you, he, she, it, you, 
we, they, the yellow words are ones like play, like, eat, and the 
green words are ones like sausages, tennis, etc.

4 Ask the children to make sentences, taking the first word from
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the red traffic light, the second from the yellow, and the third 
from the green. If they have learnt this, remind the children that 
when the red word is helshelit the green word finishes in s.

VARIATION 1 _______ Divide the children into groups.The first group to make a correct
sentence gets a point.

VARIATION 2_______  The groups prepare lists of words for other groups to sort into the
colour parsing sets. The children could write them in their books in 
colour.

FOLLOW-UP_______  When correcting sentences in class, use the colour parsing coding
to show where the children may have gone wrong. Help the children 
locate the problem: for example, is it a problem with meaning (for 
example, *I  play sausages), or word order (The traffic-light colours are 
in the wrong order), or a problem with a particular word (for 
example, The verb is missing an s)7

COMMENTS________ There is no need to mention the terms pronoun, verb, and noun to
the children at this stage.

4.2 Dinosaur colour parsing

LEVEL 1+

AGE 74-

TIME 25 m inutes

AIMS_____  ______  To m ake word order m ore m em orable; to dem onstrate how
to write in sentences; to add descriptive words (adjectives) to 
m ake sentences m ore interesting; to show that the personal 
pronoun ‘I* is a capital letter.

MATERIALS The dinosaurs from the illustrations below.
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Make the dinosaurs by enlarging the illustrations above and 
colouring each one, so that they are more memorable to the 
children, for example, a red Pronounosaurus, a yellow Verbosaurus, 
a blue Adjectivosaurus, and a green Nounosaurus. Alternatively, 
copy each one on to different coloured paper/card. Prepare some 
sentences with words to go with each dinosaur—include pronouns, 
verbs, nouns, and adjectives.

1 Introduce the students to the red Pronounosaurus and say: My 
name’s Pronounosaurus and I like words like <I \  Attach the dinosaur 
to the board and write the word T  below. If you used traffic-light 
parsing with the group, remind them that they are red words.

2 Next, show the children the yellow Verbosaurus. Say: My name’s 
Verbosaurus and I like words like ‘eat’. Attach the dinosaur to the 
board, next to the Pronounosaurus and write the word ‘eat’ below it.

3 Show the children the green Nounosaurus and say: I like words 
like ‘apples’. Attach the dinosaur in the line but leave a space for 
the Adjectivosaurus.

4 Read the sentence pointing to each word as you say it: I like apples.

5 Now show them the blue Adjectivosaurus and tell them he likes 
words like ‘big’ and ‘red’. Attach the dinosaur before the 
Nounosaurus and write ‘big’ and ‘red’. Now read the sentence—
I eat big, red apples. Ask the children why the blue Adjectivosaurus 
goes in front of the green Nounosaurus and try and elicit that it is 
because it describes the green word and so they are linked. You 
could make these two dinosaurs face each other.

6 Now write the sentences you prepared as random words all over 
the board.

7 Ask the children which words the Pronounosaurus would like 
and invite different children to come and circle the word with a 
green chalk/pen. Then write the words under the dinosaur.

8 Repeat the procedure for all the other words, using different 
coloured chalk/pens for each group.

9 Invite the children to make sentences, choosing a word from each 
dinosaur group and writing the sentence in their notebooks.

10 Display the dinosaurs, updating the word bank from time to time 
to reflect current vocabulary.

Just as word banks are a strategy for helping with spelling, the 
dinosaurs can become the children’s sentence writing strategy.
Once the children start to write more complex sentences, create 
new dinosaurs.
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VARIATION For older children you could replace dinosaur cut-outs with pop 
stars cut-outs. Instead of dinosaurs, draw pop stars dressed in the 
colour parsing coding, for example, PippiPronoun is in red,VickiVerb is 
in yellow, Andy Adjective is in blue, Niki Noun is in green, andAdele 
A dverb is in purple.

FOLLOW-UP 1 Divide the children into groups and tell them they have to make a 
sentence from the different colour parsing sets. The first group to 
make a correct sentence gets a point.

FOLLOW-UP 2 The different groups prepare lists for other groups to sort into the 
colour parsing sets. The children could write them in their books in 
colour.

FOLLOW-UP 3______ When correcting sentences in class, use the colour parsing coding
to show where the children may have gone wrong. Help the children 
locate the problem by showing them if it was a problem with word 
order, for example, the dinosaur/pop star is in the wrong place, or 
where it is a problem with a particular word, for example, VickiVerb is 
missing an s or is in the wrong tense.

LEVEL

AGE

4.3 Leaf sentences
i+

TH-

TIME

AIMS

MATERIALS

10-15 m inutes

To help with word order in a sentence, and to make word 
order m ore m em orable; to recognize that a sentence  
contains a com plete thought.

Card in various colours to make the leaves; something to attach the 
‘leaves’ to the board.

PREPARATION

IN CLASS

1 Select a structure you want to practise and prepare some 
sentences, for example, Hike tennis and football. He likes bread and 
butter. She likes cartoon films.

2 Cut out some leaves in different colours, for example, red for 
pronouns, yellow for verbs, orange for conjunctions, and green 
for nouns. Write the words from the sentences you prepared on 
the corresponding coloured leaves.

1 Draw a tree trunk on the board and attach the leaves to form a 
tree shape.

2 Tell the children that they need to form sentences and make the 
leaves fall from the tree in the correct order.
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3 Do one sentence with the class. Draw the children’s attention to 
the colour coding. (You do not need to refer to the words as verb, 
pronoun, etc.You could just say a yellow wordy a red word, and so on.)

4 Now ask the children, either individually or in pairs, to come to 
the board and make sentences. As they remove the leaves from 
the tree, they should place them in a line below. They can choose 
any words and do not have to form exactly the same sentences as 
long as they make sense.

5 Encourage the children to write their own sentences, 
personalizing the information, for example, what they like or 
what their friend likes.

COMMENTS________ The activity will get easier as the words are used up as there will be
fewer to choose from each time.

FOLLOW-UP_______  Once the children have used up all the leaves in the sentences,
children with a higher level of English can make new sentences by 
choosing other pronouns and nouns they know, paying attention to 
whether the pronoun agrees with the verb in their new sentence.

LEVEL

AGE

4.4 Sentence-level spinners
i+

6+

TIME

AIMS

30 m inutes

To m ake word order m em orable; to recognize that a sentence  
contains a com plete thought.

MATERIALS Three spinners in the shape of hexagons for each group of children 
(see 3.15, ‘Word-forming spinners’), a photocopy of Worksheet 4.4 
for each child.

IN CLASS 1 On Spinner 1, tell the children to colour each segment a different 
colour and write in the names of the colours. On Spinner 2 they 
write body, head, arms, legs, feet, hands. On Spinner 3 they write 
ears, eye, mouth, nose, hair, face.

2 Now give out Worksheet 4.4.

3 The children take it in turns to spin Spinner 1 and then one of 
the other spinners. They then dictate to the group: for example, a 
blue leg, and everyone colours.

4 Remind the children always to use Spinner 1 first, so that they 
remember that the adjective goes first.

5 Once they have finished they write a description, for example, My
clown has a blue nose, green ears, a purple mouth, and pink hair.
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4.5 Sentence flap books

LEVEL

AGE

TIME

AIMS

MATERIALS

PREPARATION

2+

7+

40 m inutes +

To practise sentence structure; to look at gram m ar in sim ple
sentences.

A4 or letter-size paper and staplers. An example of a sentence flap
book.

Make an example of a sentance flap book:
1 Fold several sheets of paper in half and staple them in a line about 

lcm  in from the folded edge.
2 Cut the book into three sections from the open edge to the 

stapled spine, to make the flaps.
3 Write simple sentences consisting of a pronoun, verb, and noun, 

for example, I  like bananas. She likes tennis. They play basketball. 
Make sure that the pronoun is in the top flap, the verb in the 
middle, and the noun at the bottom.

1 '
i She

__plays
U

^ a r i o s

IN CLASS__________  1 Show the children the flap book and show them how they can
make different sentences by opening the flaps on different pages 
to change pronouns, verbs, and nouns.

2 The children make their own sentence flap books. The first time 
they could copy your sentences. Then you dictate new sentences 
and the children have to find the sentence by opening different 
flaps and show it to you.

3 They invent their own sentences to dictate to their partners.
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COMMENTS You may need to remind the children that the third person verb has
an s on the end in the simple present by showing them an incorrect 
sentence and encouraging them to tell you what is wrong, for 
example, *He like football.

FOLLOW-UP The children can make other sentence flap books with their own
sentences. Once they are writing more complicated sentences, they 
could make books with four or five flaps per page.

4.6 Living sentences

LEVEL 24-

AGE 7+

T1M E 40 m inutes +

AIMS To practise sentence structure, and to m ove towards an
awareness o f  parts o f  speech; to recognize that a sentence 
contains a com plete thought.

MATERIALS________  A picture, photo, or reproduction of a painting you think might
interest the children. In our example we have chosen Henri 
Rousseau’s The Tropics, as most children like his paintings and this 
activity could lead to a freer writing activity.

PREPARATION Write some sentences describing the picture and write each word
on a separate card big enough for the class to see. Write the first 
word with a capital letter and include the full stop with the last word 
of each sentence. The sentences about this picture might read:

There are five monkeys. A  big brown monkey is sitting on a rock. Two 
orange monkeys are swinging in the trees. A  big black and white 
monkey is sitting behind the white flowers. A  snake is hiding in a tree.

IN CLASS__________  1 Look at the picture and ask the children what they can see. How
many monkeys are therePThe children may just spot four. Can you find  
the hidden monkey? Can you see another animal ( a snake) PTeach any 
words they might need, for example, swing, hide, rocky near, behind.

2 Show the children the word cards of one of the sentences which 
describe the scene:

monkeys. five There are

3 Encourage the children to work out the word order. Remind 
them that in English we start sentences with a capital letter and 
finish with a full stop. This will help the children to find the first 
and last words.
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4 Give each card to a child and ask them to stand at the front in the 
correct sentence order, letting the rest of the class guide them.

5 Once they are in the correct order, display the cards where the 
whole class can see them.

6 Repeat the procedure with another sentence, for example, A  big 
brown monkey is sitting on a rock. You could help the children with 
the word order by asking questions such as: Can you see a word that 
is a person or thing? ( monkey, rock). The children with ‘monkey’ and 
‘rock’ come and stand at the front. Can you see any words that tell us 
more about the monkey? (big, brown).T he children holding ‘big’ and 
‘brown’ hold hands and go and stand before the child holding 
‘monkey’.The child with ‘brown’ puts his/her left arm around the 
child with ‘monkey’ to demonstrate that two adjectives support 
the noun. Repeat the procedure for the present continuous verb 
‘sitting’. Work through the other words, asking the children: Where 
is the monkey sitting? and indicate that the child with the word 
‘rock’ should move to the end of the line.

7 Repeat the procedure for all the sentences.

8 Read through the sentences and invite children to come and 
point to the part of the picture each describes.

The Tropics by Henri Rousseau. Private Collection.
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FOLLOW-UP 1______  Ask the children to close their eyes. Remove some of the word cards
and see if they can remember the words.

FOLLOW-UP 2______ Change the order of some of the word cards and see if the children
can spot the error. You could make this into a game where one 
group closes their eyes whilst another group changes the word order 
or removes a card for the other group to solve.

FOLLOW-UP 3______ The children draw pictures on a similar theme and write captions
describing their pictures.

COMMENTS________ If you have done colour parsing with your class (see 4.1-4.3), you
could use the colour references.

LEVEL

AGE

4.7 Funny forfeits

2+

8+

TIME

AIMS

MATERIALS

PREPARATION

30 m inutes +

To practise im peratives and use them  to give instructions.

Paper or notebooks, pencils, a die for each group.

Prepare lists of instructions. Number each instruction 1-6 (see the 
example).You will have to vary the instructions depending on the 
age and level of your students.

IN CLASS__________  1 Play a simple Total Physical Response activity, giving the
children simple instructions to follow. You could play ‘Simon 
says’ (see 2.7 in Very Young Learners in this series) or make some 
instructions into a chant or a song to a tune the children know, 
for example, ‘Bobby Shaftoe’.
Touch your nose and touch your toes, (x 3)
Early in the morning.
Wave your arms and stamp your fe e t...
Shake your hands and wiggle your fingers ...
Shake your body and touch your tummy ...
Bend your knees and lift your shoulders ...
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2 Divide the class into groups of four or five. Give each group a list 
and a die.

3 Each group takes it in turns to throw the die and do the 
corresponding instruction.

L is t l List 2 List 3

1 Shake your head.
2 Touch your toes.
3 Wave your fingers.
4 Be a rabbit.
5 Touch your nose.
6 Close your eyes 

and pretend to eat 
a banana.

1 Touch your ears 
and stamp your 
feet.

2 Pat your tummy.
3 Stamp your feet 

and shake your 
head.

4 Eat an ice-cream.
5 Be a bird.
6 Point to something 

blue.

1 Eat an apple.
2 Be an elephant.
3 Close your eyes 

and stand on one 
leg.

4 Wash your face.
5 Comb your hair.
6 Touch your nose 

with your tongue.

List 4 ListS List 6

1 Be a turtle.
2 Pat your legs.
3 Wave your arms 

and stamp your 
feet.

4 Be a robot.
5 Open and close 

your mouth like 
a fish.

6 Eat a banana.

1 Open your mouth.
2 Be a spider.
3 Play a noisy 

trumpet.
4 Stamp your feet 

and pat your 
tummy.

5 Wave your arms 
and open your 
mouth.

6 Touch your knee 
with your nose.

1 Point to something 
yellow and stand 
on one leg.

2 Pretend to talk on 
the phone.

3 Close your eyes.
4 Eat a banana.
5 Close your eyes 

and touch your 
nose with your 
finger.

6 Wave your fingers.

Photocopiable © Oxford University Press
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FOLLOW UP 1 Once the children understand the activity, they write a list of 
instructions in their groups.You may need to help the children by 
writing examples on the board for them to choose from, for 
example:

head

Touch . nose
A

Shake '
\ /

T knee hand.

Wiggle \ / body extras with your fingers.

Bend VOUP eyes nose.

Stamp ears i

Close mouth

Point to feet

Wink fingers

toes

a monster.

an elephant.

Pretend to be ...\ a train.

Pretend to ea t... a plane.

Move like ... ^  a witch.

a ghost.

a banana.

2 Once the groups have finished their lists, each group teams up 
with another group and throws the die.They say the number they 
have thrown and read out the instruction for the other group to 
act out.They get a point for each correct action.
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LEVEL

AGE

TIME

Listen and write

4.8 Running dictation

2+

7+

20 m inutes

AIMS To encourage children to write down what they hear; to 
practise careful pronunciation.

MATERIALS

PREPARATION

A number of short texts: a poem, a joke, a riddle, a song, a funny story, 
or English you would like the children to revise; paper and pencils.

Write or print the texts onto cards and position the cards around 
the classroom.

IN CLASS

VARIATION

1 Draw the children’s attention to the cards on the walls.

2 Divide the children into pairs, A and B.

3 Tell the children that B must get up, read the text on the wall, 
then go back and dictate it to A. They can go back as many times 
as necessary to get all the words. Demonstrate if necessary.

4 Tell them that B must sit down next to A before he or she speaks, 
otherwise they are out of the game. This is to stop B from 
standing by the text and shouting it to A.

5 Change the roles so that everyone gets the opportunity to dictate 
and to write.

6 When they have finished, check the English.

Make it into a competition and award points to the winners.
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Building and writing sentences

4.9 Design a T-shirt

LEVEL 1+

AGE 7+

TIME 40-60 m inutes over two lessons

AIMS_______________  To provide the children with an interesting outcom e for their
writing.

MATERIALS________  Plain T-shirts (new T-shirts should be washed first), felt-tip fabric
pens or fabric crayons. If it is not possible to use T-shirts, you could 
use paper or fabric.

PREPARATION_____  Find some T-shirts with writing, slogans, and pictures on for the
children to look at. Tell the children to bring, or wear to class, any 
T-shirts with writing, especially in English, if this is permitted in 
school.

Spend a short time looking at and talking about the commercially 
produced T-shirts you and your children have brought to class, 
focusing on colour, design, style of writing, and the slogans.

Tell the children that they are going to create a design and 
transfer it to a T-shirt.

Ask the children to think of ideas for a message which they want 
on their T-shirt. For example, messages about saving the 
environment or descriptions such as A  good friend is ... work well. 
Younger children could draw and label things they like to eat, for 
example, I  like apples. YumlYum! or draw their pet and write a 
sentence about it, for example, I  love hamsters.

IN CLASS__________  1

2

3

4 Give the children a piece of paper to design their T-shirt.
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COMMENTS

4.10

LEVEL

AGE

TIME

AIMS

PREPARATION 

IN CLASS

5 (Optional) W hen you have made corrections and suggestions, 
the children transfer their information on to the T-shirts. The best 
way to do this is with pens, paints, or crayons that are specially 
designed for drawing and writing on fabric.

1 Insert a piece of cardboard in the middle of the T-shirt to prevent 
the colour from going through to the other side and to provide a 
surface to work on.

2 If there is a slogan for both the front and back of the T-shirt, allow 
one side to dry before turning to write on the other side.

3 Each child should work at their own level and use their personal 
talents, some writing more, others using drawing and writing, 
some doing annotated cartoons.

The longest sentence

20 m inutes

To practise writing in sentences, and to use the term  
‘sentence* appropriately; to reinforce use o f  capital letters 
and full stops, and to begin to use com m as when punctuating  
sentences.

Prepare word banks (see 3.1) or ensure that existing word banks are 
updated to include recent vocabulary.

1 Divide the class into groups.

2 Tell the children that you are going to write a sentence on the 
board and that each group is going to try to extend the sentence. 
They will get points for the num ber of words they use and will be 
awarded extra points for using long but appropriate words. Tell 
the children that the sentence must always make sense.

3 Give each group a copy of the word bank if you think they need 
help as we are not necessarily practising how many words they 
can remember, but how well they use them.

Suggested scoring system for each new word added:
Someone’s name 1 point
a!an, the, as, and, 2-letter words 2 points
words with 3/4 letters 3 points
words with 5 letters 4 points
words with 6 or more letters 5 points
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4.11

LEVEL_____________

AGE________________

TIME_______________

AIMS_______________

MATERIALS________

PREPARATION 

IN CLASS

4 Do a trial run. Example (for pre-intermediate children):

Original sentence: I saw a boy on a bike.
Yesterday^ I  saw a boy on a bike.
Yesterday, I  saw a small boy on a bike 
Yesterday, I  saw a small boy on a new bike.
Yesterday, I  saw a small boy on a beautiful, new bike.
Yesterday, I  saw a small boy called John, on a beautiful, new bike. 
Yesterday afternoon, I  saw a small boy called John, on a beautiful 
new, red bike.
Yesterday afternoon, I  saw a small boy called John riding on a 
beautiful new, red bike.
Yesterday afternoon, I  saw a small boy called John riding in the 
park on a beautiful new, red bike.

5 Let the children try other sentences.

Mixed bag

20-30 m inutes (depending on the num ber o f  objects) 

To encourage children to create sentences.

A bag of objects the children know in English from different topic
areas, some thick markers or board markers. Alternatively, you
could use a bag with flashcards.

Prepare some large strips of paper.

1 Take the objects out one at a time and elicit the names. To revise 
the words, you could play 1.5, ‘Kim’s game’.

2 Show each object and brainstorm linked words, for example,
tiger—orange, black, jungle, wild, roar.

3 Put all the objects back in the bag.
4 Divide the class into groups and ask each group to come and take 

out two objects without looking.
5 The groups then try and write a sentence linking the two objects, 

for example, The orange and black tiger drives a big yellow car. Go 
round monitoring the children’s progress, making any 
corrections needed.

6 The groups write their sentences on the strips of paper, using a 
thick marker.

7 Collect the objects and put them where the whole class can see 
them, mixing them up.
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8 Collect the sentences and give them out to different groups.

9 Each group reads their sentence and finds the objects.

10 The children pick again and write another sentence.

FOLLOW-UP_______  The children draw pictures with their sentences as captions.

4.12 Pictures come alive
The children create a dialogue between characters in pictures. They 
write out the spoken words on cut-out speech bubbles and glue 
them to the pictures.

LEVEL 2+

AGE 7+

TIME 30 m inutes

AIMS_______________  To introduce direct speech; to create sim ple dialogues.

MATERIALS________  A large poster-sized picture with lots of activity, smaller pictures
(from magazines) which lend themselves to an imaginary 
conversation, for example, families in the park, a birthday party. 
You will need one picture for each pair of children. Glue, ‘Blu-tack’ 
(sticky putty), or something easily removable to fix the speech 
bubbles to the pictures.
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PREPARATION 

IN CLASS

VARIATION

4.13

LEVEL______________

AGE________________

TIME_______________

AIMS_______________

MATERIALS________

PREPARATION

Cut out some speech bubble shapes from card (older children could 
do this themselves).

1 Show the large picture and ask the children to describe what is 
happening.

2 Explore every angle before embarking upon what the characters 
might be saying to each other. Elicit information, such as Where 
are they? Is it a nice day? What are they doing?

3 Ask the children to imagine what the characters are saying to 
each other.

4 Teach or revise the way we indicate the spoken word in writing. 
Demonstrate on the board with inverted commas and a speech 
bubble. Write some examples of dialogue from the large picture.

5 Now write the words in the speech bubbles and fix them to the 
picture.

6 Put the children in pairs and give out the magazine pictures to 
each pair.

7 Ask them to imagine what the characters may be saying to each 
other and write it out on draft paper.

8 Give out the speech bubbles and tell the children to write out 
neatly what the characters are saying and then glue the speech 
bubbles in the best position on the picture.

9 Let them go round and read each other’s work.

Choose a series of pictures on the same topic. Have the children 
sort them into the order of a possible story and write speech 
bubbles. Stick the pictures in order and display them. Make a class 
book of the picture stories.

Nonsense rhymes
In this activity the rhyme matters more than an identical rime.

20-30 m inutes 

To recognize which words rhyme; to write sentences and  
illustrate them .

A pair of rhyming words on cards for each pair of children.

Make the word cards. It is a good idea to make extra cards so that if 
some children cannot make a sentence, you can give them another 
pair of words.
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IN CLASS

FOLLOW-UP 1

FOLLOW-UP 2

4.14

LEVEL

AGE________________

TIME_______________

AIMS_______________

MATERIALS________

PREPARATION

1 Put the children in pairs and give out the cards.

2 Tell them they must read the rhyming words and try to think 
of a sentence linking the two words, for example:

snake!cake—A  snake is eating cake, 
hen/pen—A  hen is writing with a pen.

3 The children draft possible sentences and check them with you.

4 They choose the best one to write out and illustrate.

The children could act out rhymes, for example:
Run for a bun Run and pick up a bun.
Skip to the ship Skip towards a picture of a ship.
Cat in a hat Pretend to strokeyour whiskers and pull on a

hat with both hands.
Ball in the hall Pretend to bounce a ball.
Make a cake Beat the mixture.
Tea for me Pretend to sip tea and point to yourself.
See the sea Shadeyour eyes with your hand and look from side

to side and make ‘wave ’ movements with your hand.

The children mime or act out funny rhyming sentences and other 
children guess what they are.

Friendship tree
Children write messages to each other and hang them on a tree 
made from twigs in a vase.This is an ongoing activity as the children 
can change the messages regularly.

20-30 m inutes

To practise sentence form ation; to practise vocabulary and  
functions, such as expressing a reason, for exam ple, I  like 
you  because ...

Twigs, a vase or similar container, card, pencils, felt-tip pens, 
scissors, a hole punch, string, gift ribbon or brightly coloured wool.

Make a small tree from twigs and secure it in the container. Make 
some sample messages and hang them on the tree. Make sure the 
word bank/wall contains suitable vocabulary. Prepare some pieces 
of card for children to write their messages on.
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IN CLASS

VARIATION

1 Talk about friends and best friends. Ask the children why we like 
our friends and encourage responses such as: because she smiles a 
lot, because he plays with me, because he makes me laugh, because we 
play football together. Write examples on the board.

2 Extend this if you wish to include family members, for example,
I  love my Mum because she loves m e,... my Dad because he tells me 
jokes,... my Grandma because she makes my favourite food.

3 Model a sentence, for example, I  like my friend because she is 
always happy.

4 Put the children in pairs and ask them to tell their partner why 
they like their friend.

5 Help them to draft a sentence about their friend.

6 Give each child a piece of card or paper for them to copy their 
sentence.

7 Make holes in the cards, thread them with wool or ribbon, and 
hang them on the tree.

On Valentine’s Day the children send their friends messages written
on red hearts.

FOLLOW-UP This can be a perm anent feature of the class. You could write 
messages to the children about special events, for example:

Well done to Anna because she was brave at the dentist.
Thank you Jaime because you helped me when I  hurt my knee. 
Best wishes to Sarah and her new baby brother.
Happy birthday, Robert. He is 9 today.

The children can then use your messages as models to write 
greetings to each other.

COMMENTS________ You could prepare this activity for International Friendship Day,
which is the first Sunday in August. If this falls in holiday time, 
the children could do the activity beforehand and take the 
messages they make home to their family ready for International 
Friendship Day.
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4.15

LEVEL

AGE

TIME

AIMS

MATERIALS

PREPARATION

IN CLASS

4.16

LEVEL

AGE

TIME

AIMS

MATERIALS

My life in a box

30 m inutes + over two lessons

To help children to write sentences about them selves.

Each child needs a shoe box or a medium-sized box with a lid.

You will need to plan well in advance for this activity as the children 
need to bring things from home. It is best to send a note home 
asking for the children to bring a shoe box with items special to 
them, for example, photos of family and pets, a favourite book or 
toy. If something is too precious or big to fit in the box, they could 
do a drawing.

1 The children draft a sentence about each thing in the box.
You could give them model sentences to complete, for example, 
M y ... is very special because my ... bought it for me. I  like this 
book because . . . .

2 Check for any mistakes.

3 Tell the children that they are going to display their box as if in 
a museum and they must do their best writing to stick next to 
their ‘exhibit’.

4 Remind the children that as in a museum, they are not allowed 
to touch one another’s things, just look.

5 They can ask each other questions about the things in the boxes.

Advertisements

30 m inutes +

To write slogans; to think about advertising m ethods.

Pictures of famous people your children know and a list of products 
for the people to advertise, examples of adverts, magazines with 
pictures, scissors, and glue.
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PREPARATION

IN CLASS

1 In a  previous lesson, find out which famous personalities your 
children know. Look for pictures of some of these people in 
newspapers and magazines. Choose products for them to 
endorse.

2 Make product and famous people cards like the following:

Superman toothpaste

film star fruit juice

cartoon character pizza

sports star a mobile phone

Spiderman a video game

TV personality yoghurt

pop star a new chocolate bar

3 Find examples of adverts with famous people, either in the 
children’s mother tongue or in English.

1 Talk to the children about how famous people are paid by 
companies to say they use their products. Ask them if they think 
this is a good way of selling products and why.

2 Ask whether they buy things because famous people advertise 
them.

3 Look at some adverts with famous people and talk about the 
language in the slogans.

4 Divide the class into groups.

5 One child from each group comes out and takes a famous person 
card and a product card.

6 The children look through magazines to find adverts and cut out 
any useful pictures.

7 Tell them they need to choose a name for their product and think 
of a slogan. Go around the class, drawing their attention to any 
links between the person and the product and assist with slogans.

8 The children choose other pictures for background illustrations 
and cut them out. They produce their posters, arranging the 
slogan and the pictures.

9 Display the posters and allow the children time to read each 
other’s adverts.

VARIATION The children can also do a TV version with a dialogue and act it out.
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4.17

LEVEL______________

AGE________________

TIME_______________

AIMS_______________

PREPARATION

IN CLASS

FOLLOW-UP 1 

FOLLOW-UP 2

Alliterative sentences

15+

To write short alliterative sentences; to aid pronunciation; to 
enjoy the unusual sounds o f  alliteration.

Write or choose some examples of sentences where most of the 
words begin with the same letter or sound.

1 Show the children the following sentence: Ellie the elephant eats 
eggs in the evenings.

2 Ask what is unusual about the sentence (answer: all the main 
words begin with the same letter).

3 Show the children some more examples of alliterative sentences:
Smooth snakes slide silently.
Busy Brenda buys bananas by the bunch.
Silly Sarah wears sweaters on sunny summer days.
Perfect Peter plays the piano perfectly.

4 Draw four bubble shapes on the board.

5 Now elicit some verbs and write them in one of the bubbles.

6 Next, elicit nouns and names, encouraging the children to find 
some starting with the same letters as some of the verbs.

7 Repeat this procedure for adjectives.

8 Divide the class into pairs and encourage them to choose a 
word beginning with the same letter from each bubble to make 
a sentence.

See if the children can create sentences for other letters in the 
alphabet.

Children can make an alliterative book with a new page for each 
letter. This can be added to at any time when the children write a 
new sentence or poem.



5 I ext level

Text level is a critical stage in children’s growing independence as 
writers as there is an important relationship between the ability to 
write well and success in English. For children to be successful, 
writing skills learned so far must be practised and consolidated but 
in new and motivational ways. Activities in this unit cover many 
scenarios from describing the vivid paintings of Van Gogh, 
researching family history, winning words to write stories, listening 
to music to conjure up distant places and people, and writing about 
favourite celebrities. W hether they are exciting, mysterious, funny, 
true to life, or imaginary, the primary aims of these activities are 
enjoyment and getting children actively involved in writing.

What is text?
It is im portant for children to understand the concept of text. They 
must learn that once we have collected our jumbled thoughts, our 
writing must be structured first into sentences, then into paragraphs 
by grouping together sentences about the same aspect of our topic. 
Paragraph structure must be taught and children need examples of 
how ideas can be grouped together by topic and that a change of 
idea means a change of paragraph.

Demonstrate by doing
It is important to further develop the environment of shared and 
guided writing begun at sentence level, i.e. composing together, 
demonstrating how to select information, and to organize it in 
paragraphs. Use such opportunities to talk through more complex 
paragraph structure and punctuation skills. Demonstrate how to 
combine sentences to create variety and cohesion. Show the 
children ways of linking paragraphs using suitable connectives. 
Consider the use of writing fram es for organizing longer pieces of 
writing. Explicitly teach the use of exclamation marks, question 
marks, and inverted commas, so that children appreciate how they 
help the reader to understand what we have written.

As the children’s capabilities develop, instruction will be less 
invasive and the emphasis will be on them becoming independent 
writers. Whilst the children need your help to master the writing 
process, point out that creativity only really begins when they 
express their own ideas. In this way the children will feel 
empowered to write.
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Styles of writing
Children need plenty of opportunity for independent practice, 
writing across a range of genres on topics that interest them. These 
can take numerous forms: narration/stories, descriptions, letters, 
instructions, informational writing, research reports, and 
persuasive writing.

Descriptions feature in 5.1, which uses the famous painting 
Van Gogh’s bedroom beginning with a description of the painting, 
then asking children to write about their own bedroom. Older 
children could write a comparison with their bedroom.
Descriptions also feature in 5.13, ‘Music as a stimulus for 
descriptive writing’, where the teacher describes scenes conjured up 
by the music, and the children write what they visualize. Some 
children may tell
whole stories, others may just describe a feeling or place, but 
practice with different kinds of music could lead to more 
extended descriptive writing.

Sequencing a recipe in 5.3, ‘Jumbled recipes’, focuses on the 
importance of writing instructions in the right order. The children 
are invited to create their own recipes and submit them to the 
book’s website.

Though very different in nature, 5.4, ‘Surveys’, and 5.6, ‘When my 
grandparents went to school’, both involve conducting a survey and 
writing up the findings. Both have personal relevance arid practise 
factual reporting.

Persuasive writing is a challenge for children, so 5.5, ‘Top celebrity’, 
combines an interest in celebrities, such as popstars and sports 
personalities, with researching them. Using the research findings, 
children must try to persuade others that their chosen celebrity is 
the best in their field.The challenge is to persuade others to attend 
the next performance of the star by exchanging letters.

5.7, ‘Creating a greetings m at’, focuses on letter writing and is 
supported by the creation of a mat with writing prompts, a kind of 
text bank, so that the children have a resource for future use.This is 
practised in 5.8, ‘Post-it memos’, which is about party invitations 
and replies.

Narrative is the focus of the next four activities. 5.9, ‘Comic strip 
stories’, consists of sequencing and telling a story in comic strips.
5.10, ‘Putting myself in the picture’, is a personal story with the 
child as the central character and includes a homemade book.
5.11, ‘Mini stories’, is a group story inspired by pictures to help 
children to compose mini stories. 5.12, ‘Win-a-word stories’, is 
another group story, in which teams have basic words for their 
story but have the opportunity to win extra words to enhance 
their writing.
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A note on writing stories
If you have been using stories in class, the children will have a sense 
of what an English text looks like and be familiar with how stories 
are structured. Emphasize what makes a good story by pointing out 
specific parts of the narrative structure such as setting, character, 
plot, solution, and ending. You should also consider the language of 
beginnings and endings. When children begin to create stories of 
their own, they will see that they are copying real authors.

Presentation
Drafting and redrafting can be tedious and many children prefer to 
skip it. Explain that with a little extra care they will be able to feel 
very proud of their writing. Editing with children is best led by you, 
challenging them to think about what they have written, for 
example, through questioning: Does this make sense? Who said this? 
Should there be speech marks? Is it a question? How do we show that in 
writing? Can you think of a way of joining these two short sentences? Are 
all the similar ideas grouped together? Encourage the use of word 
banks, word walls, and dictionaries to encourage children to check 
for accuracy.

By the time children have reached final draft stage, the emphasis is 
on presentation and accuracy. Encourage them to do a best copy. 
They could make the page attractive by using colour, underlining, 
and spacing. If they use a word processor, get them to look at the 
spacing and layout on preview before printing.

Be unpredictable
Whilst children like routine, avoid always using the same approach 
to writing. Be a little inventive sometimes! Try playing music as they 
write, let the children choose the topic from time to time, put a 
story frame on the board or overhead projector and have the 
children work from that. Take advantage of graphic organizers to 
download and give them different formats for similar tasks. If they 
usually write in an exercise book, give them coloured paper or 
shaped paper to write on occasionally.

At the end of this stage, clearly some children will be further along 
the path to independent writing than others, yet with 
encouragement and support the majority of children will be able to 
write using a variety of strategies in a number of different genres, 
and be able to communicate as confident, capable writers.
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LEVEL

AGE

TIME

Descriptions

5.1 Van Gogh’s bedroom

2+

8+

30 m inutes

AIMS To help children to write sim ple texts about their bedroom  or 
another room  in  their house; to look at a work o f  art and  
w rite about it.

PREPARATION Find or download a reproduction of one of Van Gogh’s paintings of
his bedroom (see Further Reading for web addresses). Find out how 
much it is worth now in local currency.

Van Gogh’s Bedroom at Arles (1889). Musee d’Orsay, Paris.

IN CLASS__________  1 Show the children the Van Gogh picture. Tell them that the artist
was called Vincent Van Gogh and although he is very famous 
now, he was very poor when he was alive.Tell them how much 
this painting is worth now.

2 Elicit the vocabulary they can see: window, chairs, bed, pictures, 
mirror, table, walls, floor.You could also teach blanket, sheets, 
pillows, coat hook, if they are useful words for your class.

3 Draw a table on the board similar to the one below and write in 
the nouns in column 5.
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1 2 3 4 5

chair

window

pictures

bed

blanket

walls

4 Elicit the colours they can see in the painting and encourage 
them to make pairs with the nouns, for example, blue walls, a red 
blanket, and write the colours in column 4 next to the correct 
noun.

5 Remind the children that when we want to describe the existence 
of something, we can say: There is (there’s) /There are. Write There 
in column 1 and is/are in column 2.

6 Add a/an in column 3 if the noun is singular or some if it is plural. 
Alternatively, you may wish to add numbers in this column, for 
example, There are two brown chairs.

7 Now ask the children to think of their own bedroom and to write 
sentences about it, referring to the table above.

VARIATION 1_______  You could add another column before the colours and elicit other
adjectives to describe the furniture, for example, big, small, pretty, 
and encourage the children to follow this model when writing about 
their own room. Teach or revise prepositions so that they can write a 
more detailed description of Van Gogh’s bedroom or their own 
room, for example, There is a table and chair in front of the window.

VARIATION 2_______  Children could make their own version of Van Gogh’s room by
colouring the page on the Enchanted Learning website (see Further 
Reading).

They then write about their picture following the pattern of the 
table.

FOLLOW-UP 1______  Children with a higher level of English could compare their
bedroom with Van Gogh’s: Van Gogh’s bedroom is bigger than my 
room. There’s a computer and TV  in my room. Van Gogh has got two 
chairs and I ’ve got one. I  prefer my bedroom because... I  think it looks 
comfortable because. ..

FOLLOW-UP 2 The children can send email postcards of Van Gogh’s paintings 
from the electronic postcard websites in Further Reading.
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5.2 Funny dictations

LEVEL 2+

AGE 7+

TIME 20 m inutes +

AIMS_______________  To prepare the children for writing texts about them selves;
to interview  and write about others.

PREPARATION_____  Create your own gap-fill exercise or use the one in Worksheet 5.2.
Make a copy for each child.

IN CLASS__________  1 Tell the children to write the numbers 1-14 down the page
and then tell them what they need to write, for example, in 
Worksheet 5.2:

Number one is a person’s name.
Number two is the name of a place.
Number three is a year, for example, 19_, 20_.
Number four is a man’s name.
Number five is a job.
Number six is a woman’s name.
Number seven is a job.
Number eight is a colour.
Number nine is a colour.
Number ten is a number.
Number eleven is a number.
Number twelve is an adjective to describe people.
Number thirteen is an animal.
Number fourteen is a name.

2 Now give each child a copy of the Worksheet. They write their 
words in the spaces in the text.

3 Once they have finished, they read their text and then exchange it 
with other children.

COMMENTS________ This is usually humorous as the children have to write the words
before seeing the text and they tend to choose words they like, so 
they may end up with a text like the following:

My father, Brad Pitt, is a policeman and my mother, Julia Roberts, is an 
electrician. I’ve got pink eyes and blue hair. I have ten brothers and four 
sisters. They are all very small. I have a pet hippo called Dolores.

FOLLOW-UP The children write a paragraph about themselves using the same 
model. Collect the texts and read out the information, omitting the 
child’s name. The class try to guess who you are reading about.
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5.3 Jumbled recipes

AGE________________  84-

TIME 40 m inutes

LEVEL____________  2 4-

AIMS_______________  To m odel the language o f giving instructions so that the
children can follow them  and write instructions for others.

MATERIALS________  A recipe (see 3.6, ‘Making milkshakes’, in Sarah Phillips’ Young
Learners in this series), pencils, paper, coloured paper, glue, 
something to stick the recipes to the wall.

PREPARATION_____  Type or write out the recipe so that each step is on a separate line.
Make a copy for each group. Cut up the recipes line by line, and mix 
up the lines. Attach the jumbled recipes to the wall and fix a piece of 
coloured paper above each one so that the groups know which is 
theirs.

IN CLASS__________  1 Divide the class into groups of three and assign each group a
colour.

2 Follow the rules for 4.8, ‘Running dictation’. Choose one child as 
the writer and the other two as runners.

3 Explain that each group has a recipe but that the steps are mixed 
up. Each group must dictate the steps of the recipe to each other 
so that they can put them in the right order.

4 In turns, the runners go and read their recipe, come back, and 
dictate a step to the writer.

5 Once they have finished, they read the recipe together and put 
the steps in the correct order.

6 Allow them to make their recipes more attractive by creating 
decorative borders, or a shape such as a fancy milkshake glass for 
their writing.

The Scrummy SaadwicK
2 dicefr bread/ 
butter  
lettuce/ 

ixnyvatnyei'

cucum ber
mayonriaC&e/
bu tter bread/, layer balad- 
and/ cKeei& add/ maycninaCie/

granary bread buifor 
fa tiu a L -  
to r n a to e s
cucumber
dmse. slices 
rtuujonftja iss.
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VARIATION_________  The children can then use the language to create their own recipes.
Encourage them to design a healthy recipe, for example, a healthy 
sandwich or fruit salad and brainstorm the ingredients, writing them 
on the board. The children then decide on the recipe before writing 
out the instructions, following the model of the Jumbled Recipe. 
They could email their recipes to this book’s website (see back cover 
for web address), where the best entries will be displayed.

5.4 Surveys

LEVEL 2+

AGE 8+

TIME

AIMS

PREPARATION

30-40 m inutes

To form ulate questions and use them  to find out inform ation.

1 In a previous lesson, brainstorm ideas for topics the children 
would like to interview their classmates about and write them on 
the board for the class to decide on one (for example, hobbies).

2 Prepare a questionnaire or use Worksheet 5.4. Make a copy for 
each child.

IN CLASS 1 Tell the children they are going to do a survey of their class.

2 Give out the questionnaire and show them how to formulate 
questions. For example:

Find someone who plays sport (which?) —► Do you play a sport?
Which sport do you play?

3 Ask each child to come out in turn and write their questions on 
the board. Practise the questions with the children.

4 Tell the children that they have to find just one person who can 
answer each question and fill in that person’s name.

5 The children circulate and ask the questions. Once they have 
finished, they sit down and review their answers. Ask for verbal 
feedback and write details on the board, for example, if anyone 
has unusual hobbies, won awards for their hobby, etc. The nice 
thing about this type of questionnaire is that the children have 
different answers.

6 The children then write up their findings. You could let them 
decide what they focus on, for example, a general report or 
specific hobbies.

7 To complete their task they may wish to ask some children for 
more information about their hobby.
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FOLLOW-UP_______  Design a writing frame for the children to write up their findings.
Give them the beginnings of sentences or gap fills for them to 
complete, for example:

Most children said ... Some children ... Only ... said ... Hardly any 
children ...A  few children ... Out o f ... children, only ...

COMMENTS________ We have used ‘Find someone who ... ’ as it involves the children
formulating questions first.You can use a different format if 
you wish.

5.5 Top celebrity

LEVEL 3+

AGE 10+

TIME 40 m inutes

AIMS_______________  To use reading skills to research inform ation about a fam ous
person; to transfer knowledge from  reading into writing; to 
write a letter or series o fletters to persuade others to change 
their m inds.

MATERIALS________  Interviews of famous people, videoed or printed and displayed with
photographs according to the resources available.

PREPARATION_____  Look through popular magazines and newspapers, and video TV
interviews with famous people the children know. Do an Internet 
search if you have access, as most famous personalities have 
websites dedicated to them.

IN CLASS__________  1 Put the children in groups of three and ask each group to choose
a celebrity to research.

2 The groups identify four or five questions they want to find the 
answers to, for example, the person’s likes or dislikes, their 
background, childhood, family, future wishes, or a typical day. 
Revise the question forms if necessary. M onitor and check the 
questions.

3 The children look through the materials you have prepared and 
try to answer their questions. If not, they can suggest other 
sources they may know or search the Internet if they have access 
(see The Internet and Young Learners, in this series).

4 The children review their answers. If there are any gaps, encourage 
the children to suggest possible answers by asking questions such 
as: What type of diet and exercise must a top footballer have to stay fit? 
What is the daily training routine of an Olympic athlete?
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5 Encourage the groups to ask each other questions, as other 
members of the class may know some of the answers.

6 Go round monitoring the children’s progress, suggesting how 
they could make their text more interesting, for example, does 
their celebrity have a fear of anything? Do they have an unusual 
hobby?

7 Decide on, or allow the children to choose, a method of 
presenting the information, for example:
a  A magazine format with pictures and short pieces of text.

Collect the reports in a class magazine, 
b  A poster with pictures and text. Display the posters and allow 

the children time to go round reading one another’s.You could 
then use the information to ask the children questions about 
the celebrities.

8 The letter writing is best done as individuals or in pairs. The 
children must make the case that their celebrity is the best in their 
field, for example, best footballer. In order to do this, they write a 
letter to persuade another child to accompany them to the star’s 
next performance. This works well if fans of rival stars try to 
persuade each other.The class judges who makes the best case.

FOLLOW-UP_______  M ost celebrities have fan clubs and the children could find the
address on the Internet (they need to make sure it is the official site) 
and write a letter or an email to the person.

5.6 When my grandparents went to school

LEVEL 3+

AGE 9+

TIME_______________  30 m inutes plus an extra 20 m inutes for pre-class task

AIMS_______________  To create interview questions in the sim ple past tense; to use
inform ation from  an interview  with a fam ily m em ber; to 
write a text in English.

MATERIALS________  Information about school life in the past, for example, unusual
objects, old exercise books, or school photographs.

PREPARATION_____  Tell the children that they are going to interview an older family
member about what school was like when they were young. They 
should prepare by asking them if they have any special memories 
and whether they would be prepared to lend photographs, 
certificates, etc.
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IN CLASS

FOLLOW-UP

1 Ask the children what kinds of similarities and differences they 
think there are between school now and in the past. Write on the 
board things they would like to know about those times, for 
example, school age, classrooms, subjects, uniforms, friends, 
punishments, teachers, buildings, sports, homework, exams.

2 Revise question forms and ask the children to suggest the 
questions they need to ask their relatives. Write suitable questions 
on the board, for example:
How old were you when you started school? Did you wear a uniform? 
What subjects did you study? Were the teachers strict? What was the 
classroom like?

3 The children copy the questions they wish to ask. Then they 
interview their relatives. They can use the English questions as 
prompts although they will need to do the interview in their 
mother tongue.They record the responses.

4 Back in class translate the answers and map out the text with the 
children. You may need to revise ways of writing about the past. 
You could give them a frame with some sentences to finish so that 
they end up with a complete text, for example:

I interviewed m y...
His/her name is ...
When he/she was young, he/she (go)...
He/she (learn)... every day.
Once a week/fortnight/month they w ent...
He/she studied...
They did/didn’t (wear) a uniform.
The teachers were ...
The subject he/she (like) best/least was ...
His/her special memory of school is ........... .............
He/she also (go)... the cinema /theatre/ice-skating every week.

Photocopiable © Oxford University Press

5 Once the children have finished, help them edit their work.

6 They write out or word-process their text and attach a photo if 
they have one.

7 Display the work and let the children go round reading one 
another’s.

You could make this into an ongoing project. The children choose 
other topics to find out about, for example, what people’s diet was 
like—was it healthier than now?They may ask about an object from 
the past, for example, something which is not widely used now, such 
as a game or household object. The children could find out what it 
is, who would use it, when, and what for?
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VARIATION 1

VARIATION 2

Children interview their parents about their jobs, or older siblings 
about secondary school, and then write the interview up.

The children interview family members about their village/town/city. 
They make a brochure for families coming on holiday to the area.

LEVEL

AGE

Letters

5.7 Creating a greetings mat—a text bank

2+

6+

TIME

AIMS

MATERIALS

PREPARATION

30 m inutes +

To create text banks which the children can refer to when  
writing greetings cards or letters; to m ake the children m ore  
independent learners in class.

Some coloured card or paper if laminating, coloured pencils or fine 
felt pens, coloured card, a folder to keep the text mats where the 
children can access them easily.

Prepare an example greetings mat, for instance about birthdays, 
which includes some short texts for which children might need to 
write a thank-you card or letter.

Happy birthday
P e a r .........................

V&uld \/ou tilce.
to  com e to  rn y
p a r t y
- fe rn .................

°rts

pear.............
Thflnk-^oa-for

the towety preseri 
Loue.-fmm........

please come to try p<tfp

Write the texts in different colours on a piece of coloured card and 
decorate the card. Now put it inside a plastic sleeve or laminate to 
keep it clean when the children take it to their table to copy from.
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IN CLASS__________ 1 Show the children your sample greetings mat and read out some
of the texts. Ask the children when you would write these types of 
messages.

2 Try and elicit some more messages by asking the children when 
you would thank someone, for example, for an invitation, for a 
gift, or for help.

3 Ask the children about other times they might write to people 
and to whom, for example, at Christmas—sending cards to 
grandma/grandpa, cousins, friends, a letter to Father Christmas 
(or whoever brings their presents, the Three Kings, the baby 
Jesus, etc.); Chinese New Year—thanking the family for their red 
packets; Eid or Diwali messages; or invitations to parties.

4 Elicit ways of starting the message: Dear, To, Hi, Hello.

5 Divide the children into groups of three or four. Tell them that 
they are going to make a mat in their group which you are going 
to put in a plastic sleeve for them to look at when they want to 
write a letter.

6 Let them choose the purpose for their greetings mat (see step 3).

7 The children plan their texts with pencil and paper. You will need 
to monitor and assist.

8 It is very important that the mats have correct spellings because 
others may copy their mistakes.

9 Once the children have finished, they decorate their greetings 
mats and put them in a plastic sleeve in a folder. Use file dividers 
to sort the greetings mats by topic.

5.8 Post-it memos

LEVEL______________ 3+

AGE________________  8+

TIME_______________  10 m inutes in the first lesson, 20 m inutes in the second lesson

AIMS_______________  To take b rief notes and develop them  into a text; to write an
em ail.

MATERIALS________  Small pieces of paper, preferably sticky (for example, ‘Post-it’ notes).

PREPARATION Prepare some information about an event, for example, a party, and 
write it on to the pieces of paper. (See the example below.)
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IN CLASS__________  Lesson 1
1 Tell the children that your brother or sister took a telephone 

message for you about a party and has written the information on 
a note but it is not very clear and you need their help to work out 
the exact details of the party,

2 Stick the notes to the board and read out the information. Write 
the information in bigger letters so all the children can see.

3 Work through the information, trying to fill in any gaps. Elicit the 
questions you need to ask. Which Saturday? Which Ana?—you 
know several Anas. Where is the party? What does she want me to 
bring? Is there a theme for the fancy dress?

4 Tell the children you will need to phone your friend and to find 
out more information.

Lesson 2
1 Start from step 1 again, as in lesson 1.

2 Add the missing information: Saturday and a date, Ana + surname, 
address, a cake.

3 Tell them you need to send a letter or an email to your friend to 
say thank you for the invitation and that you will be going to the 
party. Ask how you might start it, reminding the children that you 
are writing to a friend. You may use Dear Ana, but you could use 
Hello or Hi.

4 Establish that next you need to say why you are emailing, for 
example, Thank you for inviting me to the party. You need to 
confirm you will be going, the time, date and place, and what you 
will bring. Model the format on the board and elicit the 
information from the children. For example:
I  will see you on (elicit the day and date) at (elicit the time) at 
(elicit the venue).Then elicit the information about what you will 
take: Vll bring a cake (elicit the type of cake you might take).

5 Now divide the children into groups. Give them notes with 
information about another event.The children draft a letter or an 
email to send to the person. They may have to include questions if 
there is some information missing, for example, what time they 
should meet.
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FOLLOW-UP If you have an email account and a willing colleague or a partner 
school, the children could write to them and receive a reply.

Stories

5.9 Comic strip stories

LEVEL

AGE

TIME

AIMS

MATERIALS

2+

7+

20-30 m inutes

To reinforce knowledge o f  the narrative structure o f stories; 
to describe action pictures; to practise sequencing skills; to 
give the opportunity to write English as it is spoken.

A comic strip, for example, from a magazine or newspaper: an 
enlarged version for you and a normal size one for each group of 
four or five children.

PREPARATION

IN CLASS

1 Select a comic strip and delete the dialogue. Then photocopy and 
enlarge it and cut it into frames. (Alternatively, photocopy it on to 
a transparency and cut it into frames.)

2 Photocopy, for each group of children, the same comic strip and 
cut it into frames. Place each set in an envelope.

1 Place the large comic strip on the board or overhead projector in 
random order. Ask the children what is happening in each 
picture.

2 Ask: Which picture is at the beginning of the story? What happens 
next? What happens after that?

3 Invite individual children to come and place them in order, 
leaving space for you to draw large speech bubbles on the board 
coming from the mouths of the characters.

4 Elicit what the children think the characters might be saying. 
Write the dialogue in large letters in the speech bubbles.

5 Show how you can write extra detail, such as where the action is 
taking place, in text boxes at the top or bottom of the pictures.

6 Put the children in groups and give out the envelopes.

7 Tell the children to arrange the pictures into a possible story 
order. M onitor their progress, helping with the order sequence 
and dialogue.
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5.10

LEVEL

AGE

TIME

AIMS

MATERIALS

PREPARATION

IN CLASS

8 When everyone in the group is happy with the order of the pictures, 
they glue their comic strip on to a piece of paper. They then draw 
speech bubbles and write in the dialogue and any other details.

9 Display the work and allow each group to read out their version.

10 Collect them into a class comic book.

Putting myself in the picture
The children publish a book, going through all the stages of composing 
the story, drafting and planning, designing, illustrating, and making 
the book. The book is designed with a cut-out of themselves so that 
they feature on each page of the story as the pages are turned over.

2+

8+

60-90 m inutes (can be a project over several lessons)

To w rite a story with a narrative structure, i.e . beginning, 
m iddle, and end; to use pictures and words to organize a text; 
to design a storyboard.

A diagram to illustrate the narrative structure; card for the front 
cover, paper, rulers, scissors, glue, stapler, pens, and pencils.

1 Draw a representation of the narrative structure on the board or
on a poster, like a piece of cake with three layers (see the 
illustration on the next page).

2 Make a sample book to show the children.

1 Show the children your book and explain that they are going to 
write a story in which they are the main character. Explain that it 
can be a true story or fictional. Demonstrate how the figure can 
be placed in the frame for each part of the story.

2 Show the children the plan of a story, using your diagram. Tell 
them that each layer of the cake is important, but the most 
delicious cakes are those with tasty fillings. If the middle of the 
story is boring, the reader will be bored.

3 Ask the children to think of things that could happen to them. Start 
to build up a story map with sketches and words on the board.

4 Help the children to draft an outline of their stories. Give them 
some paper and ask questions like: What happened to you? Where 
were you? When? How old were you? How did you feel? Was anyone else 
there? Who? What did they say? What did they do? What happened 
next? How did it end?
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5 Once they have an outline, they can sketch a story map with 
words and pictures. Make sure they realize that they do not draw 
themselves in any of the pictures because they are that character 
on the front.

6 Put the children in groups and get them to describe the story to 
the other children.The others should give comments and advice: 
Does it follow logical steps? Can they understand it? Could it be 
more exciting? Circulate and monitor. The children decide 
whether to take the advice and make changes.

7 When you and they are satisfied with the draft, they are ready to 
design their book. They need to sketch out the pages in order to 
know how many they need.

8 They make the final draft of the story and illustrations, making 
sure that the main part of the action is visible through the 
window of the cover.
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5.11

LEVEL

AGE

TIME

AIMS

MATERIALS

PREPARATION 

IN CLASS

9 Lastly, they make a drawing of themselves, cut it out and stick it 
on to a folded piece of card so that it stands out. As the pages of 
the inner book are turned, the figure can be positioned to fit in 
each frame.

Mini stories
These are very short stories, which are easily completed in one 
lesson and involve the children working together in pairs or groups 
to write and edit a complete story. Each story must have a 
beginning, a middle, and an end.

20-30 m inutes 

To generate ideas for stories from  pictures; to work with  
others to create a story; to focus on the narrative structure o f  
beginning, m iddle, and end.

Two sets of two or three pictures with people and scenes that could 
be linked to make a story. You need one set of pictures large enough 
for you to model the activity from the front, and another set to 
photocopy for the children, scrap paper, and marker pens.

Cut out the pictures. Prepare your example and enlarge it if 
necessary. Photocopy the other pictures, one set for each group.

1 Attach your set of pictures to the board. Tell the children they 
are going to help you to write a very short story about what they 
see in the pictures.

2 Encourage the children to compose a sentence or two about each 
picture. Starting with the first picture, elicit information by 
asking questions like: Who can you see in the picture? How old are 
they? What do they look like? What are they wearing? Are they friends? 
Mother and son? Brother and sister? What are they doing? What are 
they saying? Also ask questions to do with the rules of writing, 
such as How do I  write the first letter in the sentence? What comes at 
the end of a sentence? How do I  show that this is the name of a place? 
Write the suggestions on the board.

3 Next, explore the location: Where is this? Town? City? Which 
country? Ask the children to decide: How did they get to this place? 
What happens next? Where will they go?

4 Finally, explore possible endings: How does the story end?
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COMMENTS

5.12

LEVEL

AGE

TIME

AIMS

PREPARATION

IN CLASS

5 Ask the children to read the story sentence by sentence. Ask if 
they want to make any changes. Explain that this very short story 
has everything a long story has: a beginning, a problem to solve, 
an answer to the problem, and an ending.

6 Put the children in groups and give out the sets of pictures. Tell 
the children to arrange the pictures in any order and decide on 
the plot of a story by looking carefully and asking themselves 
questions about them.

7 Give out paper and markers. Let the children take turns to write 
the group story, or choose a ‘secretary’ for each group.

If the children can work on a computer, it will be easier for them to
edit their stories.

Win-a-word stories

40 m inutes 

To learn vocabulary for a story.

Choose a subject for a story, for example, ‘holidays’. Write a list of
about 20 questions (these can be general knowledge or language-
based) and give each question a number. Don’t show the children.

1 Brainstorm vocabulary the children might need for this kind of 
story, for example, if the topic is holidays, they might choose:
beach, swimming, sandcastles, picnic, lemonade, ice cream. The 
children copy the words into their books.

2 Divide the class into groups of three or four.

3 Each group takes it in turns to give you a number. Ask them the 
question with that number from the list you prepared earlier.

4 If they get it right, they can choose a word for their story. If they 
cannot answer the question, or get it wrong, allow one of the other 
groups to answer and choose the word they want for their story.

5 The first group to win five words is the winner. When one group 
has won five words, give the other groups words to make five.

6 The groups must write a story which includes their five words but 
none of the other groups’ five words.
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5.13

LEVEL

AGE

TIME

AIMS

PREPARATION

IN CLASS

VARIATION

COMMENTS

Music as a stimulus for descriptive writing

3+

8+

30 m inutes

To use listening skills; to visualize places and events when  
listening to m usic.

Listen to various types of music and select those you feel the 
children would enjoy and which also evoke strong impressions of 
place and atmosphere.

1 Tell the children that you are going to play some music and that 
they should close their eyes and imagine a place.

2 Play the music and ask the children:
-  What can you see? — What time of year is it?
-  What are the colours? -  Who is with you?
-  What sounds do you hear? -  Who is talking?
—What are you doing? -  What are they saying?
-  What are you wearing? -  How do you feel?
-  What time of day is it? -  What is happening?

3 Play it again, and, as the music comes to an end, ask the children to 
take a last careful look at this special place, noticing all the details.

4 The children make a list of what they saw and then write a 
description.

Less experienced writers may work better in pairs. They could 
produce a shared piece of writing or write up individual versions of 
jointly prepared writing.

The idea of this activity is to encourage the children, through 
listening to music, to think about an imaginary place and things 
which may happen there. Depending on the age of the children and 
the music, this can lead to a num ber of different places and far 
beyond the classroom. Younger children may write, not about an 
imagined place, but about somewhere they know well, such as the 
park or the beach.

FOLLOW-UP See 6.9, ‘Musical daydreaming’.



6 Poetry

Children get so much pleasure from songs, poems, rhythm, rhymes, 
and chants that it seems natural there should be a section on poetry 
in a book about children’s writing. We need to tap into different 
ways for children to express themselves and poetry may add a new 
dimension to your writing curriculum. Having a different format 
could encourage new abilities and may even lead to an enduring 
love of poetry.

Why write poetry?
Children pick up songs, poems, rhymes, rhythms, and playground 
chants very easily and they are a good way to demonstrate how we 
can be creative with English words. Through poetry, the children 
learn in an unconscious way the skills of writing descriptively, and 
the use of features like alliteration, rhyme, m etaphor, im agery, 
and sim ile.

Poetry may appeal to those children who find writing prose difficult 
and give them an opportunity to achieve. Since poems are shorter 
than stories, it is easier for children to practise the process of 
drafting and refining to produce a finished piece of writing.

Learning by listening
In our experience children enjoy listening to poetry and it can 
motivate them to write their own. As you read they can hear the 
rhythm in the pattern of the words, and also how individual words 
can have an auditory impact, especially alliterative and rhyming 
words. They learn that not all poems rhyme, but children like those 
that do because they are fun to listen to.

Choosing poems
As children are unable to understand deep or hidden meanings, 
we need poems which appeal to children and can motivate them to 
express themselves in similar ways. Children’s poems are included 
in some activities and an Internet search will find websites with 
poems both for and by children; some even have recordings to 
listen to.
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Whether you read the work of published poets or children, choose 
poems you like and can enjoy with the children. Listening to poetry 
gives children the pleasure of engaging with other writers so that 
when they write they will feel like real poets.

This unit is designed to be used a little like a road map through this 
particular genre; you can choose to visit one or two places or you 
can take the whole tour. The ideas featured are just a few 
possibilities, but they should help to encourage creativity.

Continued support
Earlier recommendations for shared writing apply to writing 
poetry. At first the children will need lots of guidance and that is 
why the unit begins at word level with acronyms and list poems. 
Even very reluctant writers will produce a word list from a 
brainstorming session and many will be able to develop it much 
further. Elicited lists from other activities become a class resource 
for composing poems like these. You could even create special lists 
for poetry sessions, for example, alliterative words and words which 
rhyme.

Poetry lends itself to illustration, and shape poems (see 6.5, ‘Shape 
poems’) at sentence level, which follow the outline of something, 
are especially appealing to children. Poems with a limited number 
of words (see 6.4 ‘Lantern poems’) and variations such as haiku 
and cinquains are particularly suited to EFL learners.

Children also need to learn to write in verse so will benefit from 
shared writing activities like 6.6, ‘I like/I don’t like’, which uses this 
structure (Jlike I don’t like) to create a poem and has a repetitive 
rhythm. The Variation is an idea using I  can!can’t which addresses 
issues of self-esteem and feelings, allowing children to reflect on 
their strong points.

The poems in 6.7, ‘Poems based on the senses’, are written to a 
model or format. Far from stifling creativity, writing to a format 
almost guarantees success and operates with equal success at 
different levels depending on the age of the children.

Music is the inspiration for poetry in 6.9, ‘Musical daydreaming’, 
and although it is structured by the teacher’s talkover, the children 
are free to choose the scene and events, allowing them to write 
either factually about familiar places and people or about entirely 
imaginary ones. The children could word-process their poems, 
following the example in 3.8, ‘Pictograms’.

For more ideas on writing poems, see Jane Spiro’s Creative Poetry 
Writing in the Resource Books for Teachers series. Although aimed 
mainly at older learners, some activities can be used with children.
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Ideas for publication
Exploit any means of publication available to make the children’s
work special:
-  create class anthologies to keep in the library or book corner
-  allow the children to copy poems on to decorated paper for 

display. Encourage them to be inventive, for example, poems 
about music written on a CD case; poems about rain on a 
raindrop shape suspended from the ceiling

-  download some interesting fonts for them to word-process poems 
for display or to add to a class anthology; allow the children to 
choose the font and to print in colour

-  import images from the Internet to illustrate their poems
-  utilize multi-media to enhance their creativity, for example, older 

children could do a PowerPoint version with animation and 
downloaded video clips

-  allow the children to record themselves reading the poems
-  if possible, share the poems with another class at a poetry-reading 

session
-  publish their work on poetry websites, a school website, classroom 

or school display board
-  the children could write out their poems with pictograms or use 

other techniques from activity 3.8, ‘Pictograms’, such as word- 
processing using different fonts to depict words as in Variation 4

-  if there is a national poetry day, the children could write some 
English poems.

You can send your children’s poems to this book’s website:
www.oup.com/elt/teacher/rbt. Children and teachers whose poems
are displayed will receive free books.

LEVEL

AGE

TIME

Word level

6.1 Acrostics

i+

8+

20-30 m inutes

AIMS To create sim ple word patterns from  known words; to create 
a piece o f  writing which is m eaningful to the children.

PREPARATION Prepare examples of acrostics with vocabulary familiar to the 
children.

http://www.oup.com/elt/teacher/rbt
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IN CLASS__________  1 Choose a name or word. Write the letters vertically and think of
words which begin with each letter to describe the topic, for example:

Child’s example using An example using
her m other’s name the word ‘friends’
Mummy Forever
Architect Rosa
Running Ice-cream
Italian Eleven
Always happy Nice
By Ilaria, aged 10 Dancing

Special
By Begona, aged 11

2 Show the children the sample acrostics, and explain the 
significance of the words chosen. In the second example above, 
Begona’s best friend is called Rosa, she likes ice-cream, she’s 11, 
Rosa is a nice person, they go dancing together, Rosa is a very 
special person.

3 Let the children try writing an acrostic using their name or a 
word. Children with long names may prefer to use a nickname or 
to choose a word they like.

4 Once they have drafted their acrostic, ask them to write it out 
neatly and decorate it. It is a good idea for them to do the initial 
letters in a different colour so that the acrostic word stands out.

VARIATION_________  With older children you can use an acrostic to revise vocabulary
from a topic in a coursebook, for example, words about the 
environment:

Greenhouse effect 
Acid rain 
Rubbish 
Bin
Atmosphere 
Global warming 
Earth
By Dani, aged 12

6.2 Lest poems

LEVEL______________ 1+

AGE________________  8+

TIME 20-30 m inutes

AIMS To listen to poem s and write their own versions; to use topic- 
based vocabulary creatively.
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PREPARATION

IN CLASS

1 Check there are enough appropriate words in the word banks 
(see activity 3.1).

2 Write or choose an example of a poem.

1 Choose a topic, for example, ‘food’, and brainstorm all the 
vocabulary the children know on this topic: nouns, verbs, and 
adjectives. If you have word banks, refer the children to them. 
Write all the words on the board.

2 Tell the children you are going to read a poem, the title of the 
poem, and the name and age of the author. It is a good idea to use 
a poem written by another child like this example:

My favourite pizza
Ham,
Cheese,
Tomato,
Pineapple,
And
Sausage.
My favourite pizza.
M mm! D elicious!
By Manuela, aged 8

4 Ask what they like on their favourite pizzas. Write the vocabulary 
on the board.

5 Get them to make a list of toppings. It is a good idea to give them 
the title and last line (written in bold in the example).

6 The children could create pictures, writing their poems in a circle 
and drawing their pizza in the middle.

My favourite
P i z z j Cl

VARIATION 1 With more advanced children, elicit adjectives to describe colours 
and tastes or textures, for example, juicy red tomatoes, delicious ham, 
or sweet pineapple.
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VARIATION 2 1 Provide the children with a title, for example, a recipe and some 
sentence starters:

How to m ake m y favourite sandwich:
First the bread,
Then th e ................ ,
........................ 3
....................... 3

More bread to finish.
GREAT!

2 The children make a poster, and draw and colour each layer of 
the poem like a many-layered sandwich.

VARIATION 3 Elicit combinations of foods they like to eat together, for example:
Bread and honey 
Ice-cream and chocolate sauce 
Cheese and tomatoes 
Chicken and gravy 
Fried fish and ketchup 
Eggs with chips
These are all my favourite foods 
W hen I can choose what I have for tea.

VARIATION 4 Ask the children to write lists limited to three or four words on a 
theme, for example, school friends. Three words about: the school, 
friends’ names, special personal qualities, favourite lessons, sports 
they play, food they like, games they play, things they find funny, 
things they are good at, why we like them.

VARIATION 5 Choose a letter to practise alliteration and make lists of words 
beginning with this letter. Add other words with the same sound 
in them.
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6.3 Opposites and rhyming words poem

POETRY

LEVEL______________ 24-

AGE________________  84-

TIME 20 m inutes

AIMS_______________  To practise opposites; to collect rhymes; to use knowledge o f
rhyme and rim e for creative writing (see Chapter 3, ‘Word 
level’); to explore sound patterns in words; to reinforce spelling.

PREPARATION_____  Prepare some examples of pairs of opposites from which rhymes
can be made, for example:

Black and white, Day and night 
Read and write, Heavy or light 
Big and small, Short and tall 
Up and down, Country or town 
Hot and cold, Young or old 
Good and bad, Happy or sad 
In and out, Whisper and shout 
Listen and talk, Run and walk 
Earth and sky, Low and high 
Hide and show, Fast and slow

IN CLASS__________  1 Write pairs of opposites randomly on the board. Demonstrate to
the children that the pairs of words are opposites and that some 
of the pairs rhyme.

2 See if the children can match the rhyming pairs of opposites and 
ask them to come and draw an arrow between them.

3 Try to elicit more rhyming opposites.

4 Ask the children to put some pairs of opposites together to make 
a poem.

FOLLOW-UP The children could make pictograms of rhyming pairs (see 3.8, 
‘Pictograms’, and 3.18, ‘Sounds the same, looks different’).
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6.4 Lantern poems
Poems written in a plan of five lines and counted syllables per line. 
This makes the shape of a lantern.

LEVEL 3 +

AGE 8+

TIME 30 m inutes

AIMS_______________  To write a poem  using a fixed num ber o f  syllables; to explore
syllables in English words; to design shapes with words.

MATERIALS________  Some visual impetus to inspire the children, for example, a
sparkling ring, a piece of pottery or a patterned ceramic tile, or 
natural materials such as pine cones, a rose, or an item of clothing 
such as a wedding dress or large hat.

PREPARATION_____  1 Choose a special object to show the children and think of words
the children know to describe it.

2 Make an example lantern poem large enough for the class to see, 
using these guidelines:

Line 1: One syllable 
Line 2: Two syllables 
Line 3: Three syllables 
Line 4:Three/four syllables 
Line 5: One syllable.

IN CLASS__________  1 Read your model poem to the children and explain the meaning.

2 Explain what syllables are (see the Glossary and 3.7, ‘Clapping 
games’).

3 Read the poem two or three times, encouraging the children to 
say the words and clap out the syllables.

4 Show the children an object you want them to create a poem 
about and elicit words to describe it.

5 Write them in random order at the sides of the board.
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VARIATION 1

6 Draw four columns on the board and number them one to four.

7 Read out the words and sort them into columns according to the 
number of syllables.

8 Now ask the children to work in groups, using words from the 
board to make a lantern shape poem.

Exam ple 1 For younger children

Ball 
Bouncy 

Yellow and blue.
Big and round 

Play!

Exam ple 2 For older children

TV 
Funny 

Interesting 
Cartoon time.

Great!

Exam ple 3 For older, more advanced children

Shells.
Listen!

Hear the sounds.
Waves on the beach 

Ssswoosh!

Cinquains
A cinquain is a five-line poem. This type of poem works best about 
a noun which appears in the title-—poems about abstract things are 
not so successful.There is a pattern of 22 syllables to the verse, 
as follows:

Line 1: noun—usually 2 syllables
Line 2: describes the noun—usually 4 syllables
Line 3: states action—usually 6 syllables
Line 4: expresses a feeling—usually 8 syllables
Line 5: synonym of line 1—usually 2 or 3 syllables

Exam ple

‘Pizza*
Pizza!
I like pizza.
Where is it now?
In the cook’s hands.
Where is it now?
Yum! Yum!
By Xi Mengyuan, aged 11
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VARIATION 2_______  Haiku
Haiku is a traditional Japanese poetry form which lends itself to 
English language teaching. Choose objects or pictures which 
encourage the children to write, for example, Van Gogh’s painting 
Sunflowers. A haiku consists of three lines and there should be a 
total of 17 syllables as follows:

Line 1: 5 syllables 
Line 2: 7 syllables 
Line 3: 5 syllables

Exam ples
Yellow, orange, green.
Colours of the sunflowers 
Painted by Van Gogh
Bright golden flowers 
Standing like dolls in the fields 
In yellow sunhats.

VARIATION 3_______  The children could design paper Japanese kites to write their poems
on and display them.

FOLLOW-UP_______  The children could make a personal poetry anthology with examples
of the different kinds of poems, haiku, lantern poems, and cinquains.

LEVEL

AGE

TIME

Sentence level

6.5 Shape poems
Poems which take the shape of the topic, for example, a poem about 
peace written in the shape of a dove.

1+

8+

20-25 m inutes

AIMS To write a shape poem  about a chosen topic; to collect words 
which describe a topic; to design shapes from  words.

MATERIALS Examples of shape poems large enough for the class to see.

PREPARATION 1 Choose a theme the children have studied recently.

2 Prepare an example of a shape poem. The example below is based 
on a cat.

3 Draw an outline of a cat on a large sheet of paper. Make sure there 
are appropriate words in the word bank, or collect examples.
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IN CLASS 1 Show the children your example of a shape poem.

2 Then show them the outline of the picture.

3 Elicit key words and write them in a list on the board. Ask 
questions like:

What is it?
What size is it?
What does it look like?
What colour is it?
What can it do?
How does it move?
What sounds can it make?
Where does it live?
What does it eat?
What does it hate?
What does it like?

4 You may get something like the following:
cat big beautiful
black white jumps high
climbs trees purring lives in my house
likes fish and milk hates dogs sits in the sun

5 Brainstorm words linked with the topic you have chosen and 
draft a list.

6 The children draft their poems. M onitor and check spellings.

7 Then they copy them on to a shape related to the topic. They can 
write round the outline of the shape or write the words inside the
shape.

FOLLOW-UP The children display their shape poems or put them in a class 
anthology.

n  t  Z x * c * a n c L * i h i b o
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6.6 I like/1 don’t like—a class poem

LEVEL

AGE

TIME

AIMS

MATERIALS

PREPARATION

40 m inutes over two lessons

To use I  like I I  don’t like to use functions in a creative way.

Pictures of items which can generate strong likes and dislikes, for 
example, ice cream, cabbage, swimming, cycling, cleaning a bicycle; 
some card for each child or two paper plates per child, glue, 
scissors, stapler.

1 Make or find pictures of items that generate strong likes and 
dislikes in children.

2 Write or choose an example of a poem (see below).

3 Make a Yes/No puppet like the ones in the illustration to show the 
children.

©  ©

4 Write an I like/I don’t like poem to share with your children, or use 
one of the sample poems below.
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Lesson 1
1 Teach or revise like!don’t like.

2 You could use the song ‘Do you like bananas?5. Sing it to the tune 
o f‘She’ll be coming round the m ountain’.

‘D o you like* song  
G

p i
Do you like ba - na - nas? Yes I do.

jf U ...........  _ _ _
p {a

Do you like ba - na - nas? Yes I do.

- J H -------------------------------------- — --------------------------------N .................... t .............................

3 * =

w ~~ ---------- w ------------- w -------------- * ----------- m ------------- m --------------0 U ----------- 0
i =

Do you like ba - na - nas? 
G D

Do you like ba - na - nas?

Do you like ba - na - nas? Yes I do.
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Do you like bananas?
Yes, I do.
Do you like bananas?
Yes, I do.
Do you like bananas? Do you like bananas? Do you like bananas?
Yes, I do.
Do you like cabbage?
No, I don’t.
Do you like cabbage?
No, I don’t.
Do you like cabbage? Do you like cabbage? Do you like cabbage?
No, I don’t.

3 Demonstrate how to make a Yes/No puppet and give out the 
materials. Review the names of the items.

4 Show the pictures again, encouraging the children to show the 
happy or sad face of their puppet depending on what they like 
and don’t like.

5 Make two piles of pictures: one of likes, the other of dislikes.
Point to the two piles separately saying These are the things we like. 
These are the things we don’t like.

6 Pick up a picture from the likes and one from the dislikes. Make a 
sentence, for example, We like apples but we don’t like cauliflower.

7 Ask a child to come out and repeat this structure. Ask other 
children to do the same.

S After a few examples, ask the children to work with a partner to 
talk about what they like and don’t like. Go round and monitor.

9 Let each pair tell what they like and don’t like.

10 Write the sentences on the board. Only write the same idea once.

11 Tell the children that this is the first draft of a class poem. At this 
stage it may look like this:

We like red apples but we don’t like red peppers.
We like pizza but we don’t like cabbage.
We like eating lunch but we don’t like washing dishes.
We like riding bikes but we don’t like cleaning them.
We like chocolate ice-cream but we don’t like chocolate milk.
We like swimming in the pool but we don’t like swimming in 

the sea.

12 Let the children write the poem on a poster.

Lesson 2
1 Ask the children to make two lists, one of things they like and 

another of things they don’t like.

2 Remind them of the model, but using the first person: I  like ... but I  
don’t like, for example, I  like computer games, but I  don’t like homework.
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3 The children create their own poems.

VARIATION_________  You could use canlcan’t to write different poems.This activity can
operate at different levels with equal success. Younger learners can 
write about the things they are good at and things they do less well.

Exam ple
I can’t ride a horse, but I can ride a bike.
I can’t speak French, but I can speak English.
I can’t drive, but I can work on the computer.
I can’t cook, but I can make good sandwiches.
I can’t make cakes, but I can eat them!

Older children can produce more reflective writing, which can help 
them to focus on their positive attributes.

Exam ple
I can’t play a musical instrument, but I like music.
I can’t cook very well, but I make great pasta.
I can’t play tennis very well, but I enjoy a game with friends.
I can’t speak English very well, but I can learn some new words 

every day.
I can’t draw at all, but I enjoy looking at paintings.
By Hiroko, aged 11

FOLLOW-UP 1______ You could personalize the class poem and put it in the third person
singular: Jose likes ..., but he doesn3t like ... Laura likes but she 
doesn’t like ...

FOLLOW-UP 2______ Make a large poster of the poem. Each child writes their line and
perhaps draws a small picture to illustrate it.

6.7 Poems based on the senses

LEVEL

AGE

TIME

AIMS

MATERIALS

3+

9+

60 m inutes

Vocabulary extension and reinforcem ent; to reflect on 
feelings and the five senses; to enhance observation skills; to 
enhance creativity.

Paper and pencils or markers, a stereo for the music, objects to 
challenge the five senses, for example:
smell: flower oils, things with a strong scent—sun cream or

coffee, something with not such a pleasant smell like an 
onion or garlic
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PREPARATION

IN CLASS

touch : things with smooth and rough textures, for example,
velvet, fake fur, satin, soft toys, a door mat, a rough stone

sight: pictures, bright jewellery, flowers
ta s te : fruit or juice, spices like cinnamon or vanilla, sweets like

peppermints
h earin g : music to reflect different moods, a musical box, if

possible, record some sounds like traffic noise, children 
playing, an aircraft, a baby crying or laughing.

1 Select sample poems (see Follow-up).

2 Collect a set of objects for each of the senses.

3 Set up five centres, one for each sense.

1 Create a distinctive smell in the classroom, such as lavender, 
before the children enter if possible (bearing in mind that 
preferences differ!).

2 Ask the children if they can identify the smell. Ask what it 
reminds them of and list the suggestions on the board. Tell them 
what the scent is and ask them which smells they like and which 
they do not like.

3 Ask which sense they used to identify the smell.

4 Ask them if they can name the other four senses. Give clues if 
necessary.

5 Write the names of the five senses at the top of the board and 
draw columns to record vocabulary.

6 Explain that they are going to use their senses to explore objects 
and write a poem about how smells, tastes, etc, can remind us of 
other things.

7 Divide the class into five groups. They visit each centre in turn 
and write down what each object reminds them of before moving 
to the next. M onitor and elicit words to help them describe their 
experience.

8 When everyone has visited each centre, collect the lists of words 
and discuss them, writing the best examples on the board in the 
appropriate column.

9 Explain that they are going to use their senses to write a poem. 
Tell them it must have five lines, one for each of the senses, about 
feelings like love, happiness, fun, or feelings of fear, jealousy, 
loneliness, or even hate if you think your children can be 
reflective about such feelings.

10 Show the children some examples of poems written to the
following pattern: Looks like ... Sounds like ... Feels like ... Smells 
like ... Tastes like ... Discuss the poems and the words used.
Write some useful words on the board.
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FOLLOW-UP

COMMENTS

11 Give out paper and encourage the children to try out their own ideas.

12 When they have written their poems, let them read them to one 
another, making suggestions and editing them.

Let the children choose a publishing idea for their poems and add 
them to the class anthology, for example:

Love
Love looks like my mummy.
It sounds like my dog.
It feels like my teddy.
It smells like toast.
It tastes like chocolate ice cream.
Happiness
Happiness looks like my family.
It sounds like my dad’s singing.
It feels like a warm day.
It smells like my baby sister (when she is clean!).
It tastes like pizza when I’m hungry.
By Lupita, aged 10

The following poems were written by older children and are good 
examples of how writing to a model can produce some fine creative 
writing. If the children have access to computers, they can choose a 
font they feel matches their poem and word-process it to put in a 
book or display.

Peace
Peace looks like a big park on a beautiful day.
It sounds like birds singing.
It feels like a blanket made out of towelling.
It smells like home-made cookies.
It tastes like sweet milky tea.
By Hiro, aged 12
Hate
Looks like a fire at midnight.
It sounds like silence.
It feels like boiling water.
It smells like rubber.
It tastes like a rotten lemon.
ByYuki, aged 12

1 This activity works best with abstract ideas and feelings, which is 
why it is a good activity for older children. For younger children, 
you will need to choose topics you think they can cope with, for 
example, ‘love’ or ‘happiness’.

2 The children can write poems individually or in pairs. It is 
difficult to write poems of this nature in groups.
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6.8 Poems about emotions

LEVEL

AGE

2+

10+

TIME

AIMS

MATERIALS

IN CLASS

40-60 m inutes

To w rite poem s about experiences; to express feelings.

A piece of draft paper per child, paper for the finished poems.

1 Write a list of emotions across the board, for example, happy, 
sad, scared, angry, surprised. Draw a column for each one.

2 Read out the list and mimic each feeling with your facial 
expression, gesture and body language to indicate how that 
emotion makes you feel.

3 Ask the children when they have had feelings like these and what 
happened to make them feel that way. Record each feeling on the 
board with words and a smiley/sad/scared/angry/surprised face, 
for example, Have you ever...
.. been lost when you were out shopping?
.. fallen out with a friend?
.. lost a favourite pen or toy?
.. got a special present for your birthday?
.. had to go to hospital?
.. won an award?
.. found out that someone told you a lie?
.. been really scared before an exam?
.. felt really bad about the way you spoke to someone when you 

were angry or tired?
.. learnt to ride a bike?
.. lost a race?

Give each child a piece of paper. They should choose one 
emotion and write it at the top of the paper. Tell them to write 
down what made them feel that way. When did they get those 
feelings? How did it make them feel inside? How did they show 
their feelings on the outside? W hat did they do?

The children write a sentence about each of the emotions for 
example, I  am happy when... . M onitor and help with vocabulary.

The children write out neatly, or word-process, their finished poems.

FOLLOW-UP You could collect the papers into a feelings box, explaining that we 
should take care of other people’s feelings. The children can use this 
as a word bank (see activity 3.1).
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LEVEL

AGE

6.9 Musical daydreaming
The children listen to music and you talk them through a possible 
scenario.

3+

10+

TIME

AIMS

MATERIALS

PREPARATION

30 m inutes

To use the rhythm  o f  m usic to em phasize the im portance o f  
rhythm  in writing poetry; to use m usic to give the writing a 
sense o f  atm osphere and pace.

A piece of music, a stereo, a script (see example below), model 
poems, paper, and writing materials.

1 Choose a piece of music. The choice of music should affect the 
final outcome, so if you wish the children to write to the same 
rhythm, select music with a distinct rhythm they can interpret in 
words.

2 Prepare a script which makes use of the senses to evoke a scene.

IN CLASS__________  1 Tell the children to think of this activity as writing a song about
the music they are going to listen to.

2 Ask the children to make themselves comfortable and close their 
eyes.

3 Start the music and begin to speak. Say something like:
Now I  want you to imagine that you are dreaming.
You have left school.You are in another place.
Where are you?
I f  you don’t know, where do you think it is?
What can you hear?
What can you see?
What can you smell?
What can you feel?
Is it spring, summer, autumn, or winter?
Is it windy and warm? Or sunny and hot? Or icy and cold?
Are there any buildings? What are they like?
Now you are going to walk around.
Are there any people?
What are they like? What are they doing?
Are there any children? What are they doing?
Now you must come back to school.
Take a good look around you before you leave.
How will you get back to school?
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4 As the music ends, ‘waken’ the children by telling them to slowly 
open their eyes and sit up.

5 Give them a piece of paper and ask them to makes notes on what 
they have ‘seen’ on their journey.

6 Elicit words to describe their experiences and write useful ones 
on the board. Draft simple sentences with the children and then 
help them to put the sentences together to form poems.

Exam ples
A Wonderful D ream
I have a dream.
I fly into the sky.
I sing with the sun.
The song is wonderful.
I dance with the moon.
The dancing is wonderful.
I play with the stars.
The game is wonderful.
W hat a wonderful dream!
But it’s only a dream.
By Xi Mengyuan, aged 11
Flying
I am up in the sky
I feel the sun on my back and the sky is blue.
It is warm and sunny.
I can see the streets
The people are like tiny dolls.
I see an aeroplane.
It is huge and I am small.
The people wave and I wave back at them.
I am higher than the trees.
I am higher than the highest buildings.
There are people in offices working on computers.
The children are in the playground.
They are surprised to see me come from the sky.
They are laughing and shouting round me.
They think I am from space.
By Cristina, aged 11
The Rain
The rain is coming.
The rain is cool.
The rain can get everywhere wet.
The rain makes flowers and grass grow and grow.
The raindrops fall and fall,
On my umbrella!
pitter patter, pitter patter ...
By Weng Jiayin, aged 11
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FOLLOW-UP ______ The children draw pictures of their imaginary places and display
them with their poems, or put them in a class ‘Imaginary journey’ 
book.

COMMENTS________ This activity could simply be responding to the sounds and rhythms
of the music, or you could ask the children to make the writing 
actually fit the rhythm of the music. It could be used in conjunction 
with 5.13, ‘Music as a stimulus for descriptive writing’.
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My name i s ____

I was born i n __

My father, _____

mother, ________

I’ve g o t ________

I’ve g o t ________

sisters.

They are all very

CD
(2) in

(4), is a

(6), is a

(8) eyes and

(10) brothers and

(3).

(5) and my

(7).

(9) hair. 

___(11)

(13) called

(12). Tve got a pet 

______________ (14).
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W ORKSHEET 5.4

Find someone w h o ____________________ (name)

has an unusual hobby (what?) ________________

does their hobby every day ___________________

needs to do their hobby with someone e l s e ____

has an expensive hobby (what?) ______________

plays sport (w hich?)____________________

watches sport (w h at? )____________________

rides a h o r se____________________

likes making things (what?) ___________________

has lessons for their hobby (what?) ___________

collects something (what?) ____________________
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Glossary

alliteration

analytic

articulation  

auditory m em ory  

balanced instruction  

blend

bubble wrap 

cinquain  

cursive writing  

decode 

digraph

em ergent

encode

flashcard

genre

graphem e

graphem e-phonem e
correspondence

guided writing

haiku

hand-eye
co-ordination/eye- 
hand co-ordination

Two or more words repeating initial sounds close together to create 
a special effect, e.g. ‘chattering children’. Adjective: alliterative.

An element of teaching phonics based on breaking down whole 
words into letters and sounds. See also synthesis.

Speaking clearly and distinctly.

The ability to remember sounds and spoken words.

An approach which integrates phonics and whole language.

How the constituent sounds of a word combine, e.g. st-o-p.

Plastic sheet with air bubbles used for packing fragile articles.

Five-line poem with 22 syllables to the verse.

Joined-up letters, as in adult handwriting.

To sound out the letters in words in aphonies approach to reading.

Two or more letters making one sound, e.g. consonant digraphs st, 
sh, th; vowel digraphs ar, aw, ir.

The very early stages of reading and writing. During this stage 
children progress from practising the patterns of letter shapes to 
being introduced to the Roman alphabet and writing actual letters. 
At this level the children learn that each letter has a shape and a 
name, and makes a sound.

To use knowledge of letter sounds to spell words.

A card with a word or a picture.

Type of text, e.g. stories, poems, plays, letters, reports.

A written letter.

Words are composed of letters (graphemes) which sometimes match 
sounds (phonemes). English has less grapheme-phoneme 
correspondence than many languages, but there are some patterns, 
which form the basis of phonics.

When the teacher gives individual or group support and advice 
about the writing task.

Japanese poetry consisting of 17 syllables in three lines of 5, 7, and 5 
syllables.

The skill of guiding with the eyes the movements of the hand, as in 
tracing, cutting out, colouring within lines, or catching a ball.
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im agery

independent writing

initial consonant blend

lantern poetry  

m agic e

m etaphor

onset

persuasive writing  

phonem e

phonem ic awareness

phonics

pictogram

playdough

pre-w riting

realia

rim e

rhyme

scaffolding

The use of vivid descriptions and comparisons in language, which 
have a strong effect on imagination and feelings. See also simile and 
metaphor.

After shared or guided writing the children work individually on their 
own writing.

English words often start with two or more consonants combined: 
e.g. br-own, str-eet.

A poem written in a plan of five lines and counted syllables per line.

An expression used to explain to children that when a word of one 
syllable ends in e, the middle vowel becomes a long sound which 
usually follows the name of the letter: e.g. cake, kite, cute.

A way of describing something by comparing it with something else 
which has the same qualities (but without using the words ‘as’ or 
‘like’) . See also simile and imagery.

The start of a word up to the vowel, e.g. the r in ‘run’ or str in 
‘street’.

The writer holds an opinion and tries to get others to agree with 
him/her by using language to convince the reader to think the 
same way.

The smallest functional unit of sound in a language.

The ability to isolate individual sounds and manipulate them in 
order to read and spell.

The teaching ofletters and their corresponding sounds.

A drawing which represents an object, an idea, or an incident.

Soft modelling dough made from flour and water. For a recipe, see 
the Appendix to Art and Crafts with Children in this series.

In this book, pre-writing refers to the period when children are not 
expected to write in English but are developing basic skills (such as 
hand-eye co-ordination) which will be needed once they reach the 
emergent and letter-writing stages.

Objects used to teach meaning, e.g. real or plastic fruit.

The ending of a word from the vowel onwards: e.g. eap in ‘heap’, 
‘cheap’, ‘leap’. Unlike in a rhyme, the letters have to be identical, but 
the sound does not. See also onset.

Words ending in the same sound but not necessarily the same 
letter combination, e.g. ‘beech’, ‘beach’.

A structured approach to teaching which extends children’s 
learning by building upon what they know and designing 
challenging tasks to help them progress. See Zone of Proximal 
Development.
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shared writing  

sight-reading  

sight words 

sim ile

sounding out

syllabification

syllable

syntax

synthesis

Total Physical 
Response (TPR)

visual m em ory

whole language

whole word 
recognition

word fam ilies 

writing fram es

Zone o f  Proxim al 
D evelopm ent

Teacher and children create a piece of writing together, teacher 
demonstrating the writing process by acting as scribe.

Reading by recognizing whole words. See also whole word 
recognition.

Words with irregular letter patterns which can not be decoded by 
sounding out.

Similes make comparisons using the words ‘as’ or ‘like’, e.g. ‘her 
hair is as smooth as silk’, whereas metaphors state that something is 
something else, e.g. ‘love is a warm breeze’.

Breaking down words into sections according to chunks of sound. 
See also onset and rime.

Dividing a word into its constituent syllables.

A part of a word containing a single vowel sound. It may have one or 
more letters. There are three syllables in ‘hos-pi-tal’. Some words 
have only one syllable, e.g. ‘a’, ‘one’.

The correct order of words in a phrase, clause, or sentence.

In phonics, the putting together of letters and sounds to make up a 
word. It also refers to teaching letter names, shapes, and sounds at 
the pre-writing stage. Adjective: synthetic.

A teaching method which uses physical activity to make a foreign 
language easier to learn and remember.

The ability to remember what one sees, i.e. the shape, colour, and 
size of things.

This approach involves building the children’s knowledge of 
English through activities in which children realize that people 
really use English in speech, stories, and songs, not just in exercises 
in books or in the classroom.

Identifying a word on sight from the overall shape of the word and 
the pattern of letters in it. See also sight-reading.

Groups of words with the same ending sound (rime) but different 
beginnings (onset): for example, ‘sat’, ‘fat’, ‘cat’, ‘m at’.

Worksheets designed to help children to organize their writing and 
provide models of writing such as beginnings of sentences, key 
words, and, at text level, topic sentences for children to complete 
the paragraph.

The gap between a child’s current knowledge and the child’s 
potential knowledge. It represents what the child knows now and 
what the teacher perceives as the child’s ability to learn. The 
significance for the teacher lies in leading the child towards greater 
knowledge. See also scaffolding.

Acknowledgement: Some definitions are taken from the OxfordWordpower Dictionary.



Further reading
Background reading
This Further reading section suggests a num ber of websites. The 
Internet is constantly changing and you may find that some 
websites listed here are no longer working. The book’s website 
www. oup. comleltlteacherlrbt includes links and updates.
If you find any links which are no longer working, or if you have any 
suggestions, please contact us via the website.

Inclusion in this list does not necessarily mean that the authors or 
publishers of this book endorse these sites or their content.

Asher, J. 1993. Learning Another Language Through Actions (4th edn).
Los Gatos, CA: Sky Oaks Productions.

Askov, E. N. and Peck, N. 1982. ‘Handwriting.’ in Mitzel, H. E., 
Best, J. H., and Rabinowitz,W. (eds.): Encyclopedia of Educational 
Research^ 5 th edn. New York: Free Press.

D ahl, K. and Scharer, P. 2000. ‘Phonics teaching and learning in 
whole language classrooms: New evidence from research.’ The 
Reading Teacher 53: 584-94.

M cLane, J. B. and M cN am ee, G. D. 1990. Early Literacy.
Cambridge, MA: Harvard University Press.

Reyes, M. D. L. L. 1992. ‘Challenging venerable assumptions.’ 
Harvard Educational Review 62/4: 427-46.

Valentine, L. 2001 . Children as authors: the role of narrative writing in 
the E YL  classroom. Unpublished MA Dissertation. CELTE 
Dept., University ofWarwick.

Vygotsky, L. S. 1978. M ind in Society: The Development of Higher 
Psychological Processes. Cambridge, MA: Harvard University Press.

Classroom activities
Bazo, P., H ernandez, M. R ., and Penate, M. 1994 Think in 
English A  &  B. Oxford: Oxford University Press.

These two books have some very attractive word- and 
sentence-level activities for children who can write in their first 
language and have been learning English for a couple of months. 
Book B is a little more advanced and takes children into their 
second year of English.

Chaves, C ., Graham , A ., and Superfine,W . 1999. Fun and 
Games in English. Addlestone, Surrey: DELTA Publishing.

Fun activities involving reading and writing, although not all 
the activities develop writing.

Gray, K. (ed.) 1997/1998/1999. Jet Primary Teachers ’Resource Book
1,2, and 3. Addlestone, Surrey: DELTA Publishing.

Good word- and sentence-level activities.
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Silver, D. M . and W ynne, P. J. 2002. Adorable Wearables that Teach 
Early Concepts. New York: Scholastic.

A very useful book for teachers teaching early reading to 
small children. Includes hands-on alphabet learning, 
introducing children to basic written words through cut-outs 
that can be worn.

Yates, I. 1998. Language and Literacy. New York: Scholastic.
ISBN 0-590-53756-3

A very informative book promoting communicative 
development leading to re-reading/writing and early reading and 
writing. Many of the activities can be adapted to ESL and EFL.

http: I/teacher, scholastic, com!activities/bill
Building language for literacy (designed for native-speaker 

children).

Word level
Jan n u z i, C . 1997. ‘Key concepts in literacy: Phonics vs. Whole 

Language.’ Literacy Across Cultures 1/1. 
http:Hwww2. aasa. ac.jp/~dcdycus/LAC97/phonics, htm

A useful source which discusses the concepts of Phonics and 
Whole Language in EFL. Literacy Across Cultures is an annual 
publication dedicated to issues regarding the learning and 
teaching of reading and writing in a foreign or second language.
It is published in print, on-line, and email versions.

Phonics
C row ther,T . G. 2004. Up and Away. Oxford: Oxford University 

Press.
Covers initial consonant sounds, vowel sounds, blends, and 

digraphs but promotes a joint phonics/whole word approach to 
reading in English.

E isele, C .Y ., H sieh , R ., and S un , D . 1997. M r Bug’s Phonics. 
Oxford: Oxford University Press.

A course which introduces English words through amusing 
stories. Children practise phonics and vocabulary through songs, 
chants, listening activities, and writing practice.

http: //www. bogglesworld. com/phonics, htm 
Phonics worksheets.

members, tripod. comhESL4Kids/phonics, html
Some activities and resources designed to make both the teaching 
and learning of phonics more fun for you and your students.

Word games
http://curriculum, becta. org. uk/literacy/resources/website_roundup. html 

Some websites that offer word games and interactive language 
activities that can be used in the classroom.

http://curriculum
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Flashcards
www. enchantedlearning. com

Provides flashcards and templates for cutting and tracing, as well 
as alphabet books for activities and many other useful things.

http://billy bear4kids. com/
Animal flashcards with pictures and space for writing.

http://www. abcteach. com/flashcards/adzaner. htm
Flashcards for letter and word level, and a selection of cards in 
different writing styles.

Text level

Writing frames
http:J'/www. kented. org. uklngfllliteracylWriting-frameslframesl.html 

How to design writing frames and some to download.
http://www. warwick. ac. uk!staff ID. J. Wray/Ideas/frames, html 

Writing frames for older children.

Writing letters
www. talkingto. co. uk/ttws/index. asp

The Times Educational Supplement has a num ber of sites on which 
children can write to famous authors, including William 
Shakespeare.They may ask about his life, his plays, his wife and 
family, the times in which he lived, fashions, the voyages of 
discovery around the world. The ‘playwright’ will answer 
questions within five days or alternatively he may recommend 
books to read or refer you to other websites. There is a database of 
questions already answered so children should check first 
whether their question has already been answered and think of 
another one.

Poetry
http: Hwww.poetry zone, ndirect. co. uk/content. htm

A gallery of children’s poems you can send your children’s poems 
to, ideas and resources for teachers, links to other sites, and 
suggestions for poetry books.

http://falcon.jmu. edu/^amseyil/poechild. htm
The Internet School Library Media Center Poetry for Children 
page. The ISLM C is a meta-site designed for teachers, librarians, 
parents, and students to preview selected curriculum-related 
sites.

http://www. mesalibrary. org/kids/reading_elem/poetry, aspednternet 
Multicultural poetry for children.

http://billy
http://www
http://www
http://www.poetry
http://falcon.jmu
http://www
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http'.llkotn. ntu. ac. uk
The Kids on the Net site features a range of interactive activities, 
articles, illustrations, advice, and collaborative online writing 
projects which open up exciting possibilities through hypertext 
and multimedia. 

http:llwww. tecnet. or.jp hhaiku/
Children’s Haiku Garden: verses and illustrations by children 
from around the world. 

http'.llwww. bbc. co. uk/education/listenandzvrite
Writing activities, audio poems, a gallery of children’s work, and 
more.

Songs
H olderness, J. 2000. Top songs. Oxford: Oxford University Press.

Two videos and activity books with traditional songs and ideas 
for using them in class. They include word-, sentence-, and 
text-level activities.

M acGregor, H. 1999. Bingo Lingo. London: A & C Black.
A very useful song book which looks at language development, 

and works on the alphabet, sound patterns, and rhyming 
schemes.

Handwriting
http://wzuzv.preschoollearners.com

Good quality resources and downloadable handwriting 
templates.

Art
http://www. enchantedlearning. com/artists/coloring 

Website with colouring pages from artists’ work. 
http'.llwww. vangoghgallery. com 

Website about Van Gogh. 
http'.llwww. artcyclopedia. com

Sources of paintings to download. Search for artists by name, for 
example:
Giuseppe Arcimboldo

http:llwww. artcyclopedia. com!artists!arcimboldo_giuseppe. html 
Vincent Van Gogh 

http:llwww. artcyclopedia. com!artists Ivan_gogh_vincent. html 
http: //postcards, www. media, mit. edu/PO-bin/readRack.perl? VanGogh. 

list/Vincent + Van+Gogh
Electronic postcards of paintings that children can use to write 
messages.

http://wzuzv.preschoollearners.com
http://www


FU RTH ER READING 157

Books for children

Books designed for native-speaker children
C am pbell, R . 1995. Lift-the-flap Nursery Book. Basingstoke: 

Macmillan. 
http'.llwww. realbooks. co. uk!

Promotes the use of authentic children’s books to motivate 
children to read in English, but recognizes that if the language 
level is too advanced, children could possibly be demotivated.

Books designed for young learners of English
All of the following have activity books and cassettes, and in some 
cases videos.

B riggs, R . and E llis, G. 1995. The Snowman. Oxford: Oxford 
University Press.

P au l, K. and T h o m as, V. 1995. Winnie the Witch. Oxford: Oxford 
University Press.
Winnie Flies Again (2001)
Winnie in Winter (1999)

P au l, K. and T zannes, R. 1996. Professor Pujfendorf’s Secret Potions. 
Oxford: Oxford University Press.
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pronunciation 3 .7 ,3 .17 ,4 .8 ,4 .17  

punctuation 4.10 

rhyme 3.16,3 .18,4 .13, 6.3

sentences 4 .3 ,4 .5 ,4 .6 ,4 .9 ,4 .10 ,4 .11 ,4 .14 ,4 .15 ,4 .16 ,4 .17  

sentence structure 4 .5 ,4 .6 ,4 .10 ,4 .11 ,4 .14  

spelling 3 .6 ,3 .12,3 .17, 6.3 

syllables 3.7, 6.4

vocabulary 2.13, 3.1, 3.2, 3.9, 3.11, 3.13, 3.16,4.14, 5.12, 6.1,
6.2, 6.7

word fam ilies 3.14,3.16
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word order 4 .1 ,4 .2 ,4 .3 , 4.4

word recognition 3.1,3.2, 3.3, 3.4, 3.5 ,3 .6 , 3.8, 3.9, 3.19 

writing fram e 4.7

Topics and cross-curricular skills
alphabet gam es 2 .1 ,2 .2 ,2 .3 ,2 .4 ,2 .6 ,2 .1 1 ,2 .1 2 , 6.1

card gam es 1.3,1.4

copying 3.10

dictation 4.8, 5.2

drawing 1 .6 ,1 .7 ,1 .8 ,1 .9 ,3 .8

em otions 6.8

greetings 5.7

hand-eye co-ordination 1 .3 ,1 .6 ,1 .8 ,1 .9 ,2 .6 ,2 .8

handwriting 2.6,2.7, 2.8, 2.9,3.8

m em orizing 1.4,1.5, 3.18

m essages 4.14, 5.8

m usic 5.13, 6.9

nam e gam es 2.10

objects 1.1 ,1 .2 ,3 .5

observation gam es 1 .9 ,2 .13 ,3 .2 ,3 .3

personal stories 4.14,4.15, 5.6, 5.10

pictures 1.10, 3.8, 3.13,4.12, 5.1

poem s 6.2, 6.3, 6.4, 6.5, 6.6, 6.7, 6.8

recipes 5.3

rhym ing 3.18,4.13, 6.3

rhythm  3.7, 6.9

senses 6.7

slogans 4.9,4.16

spinners 3.15,4.4

storytelling 5.6, 5.9, 5.10, 5.11, 5.12

surveys 5.4, 5.5, 5.6

Total Physical R esponse (TPR) 4 .1 ,4 .2 ,4 .3 ,4 .4 ,4 .5 ,4 .6 ,4 .7 , 
4 .8 ,4 .9 ,4 .10 ,4 .11 ,4 .13

word gam es 3 .1 ,3 .2 ,3 .3 ,3 .4 ,3 .5 , 3 .6 ,3 .9 ,3 .11 , 3.14, 3.15,3.16, 
3.19



Titles in the Resource 
Books for Teachers series
Beginners Peter Grundy
Classroom Dynamics Jill Hadfield
Conversation Rob Nolasco and Lois Arthur
Creative PoetryWriting Jane Spiro
Cultural Awareness Barry Tomalin and Susan Stempleski
Dictionaries Jonathan Wright
Drama CharlynWessels
Exam Classes Peter May
Film Susan Stempleski and Barry Tomalin
Global Issues Ricardo Sampedro and Susan Hillyard
Grammar Dictation RuthWajnryb
Homework Lesley Painter
The Internet ScottWindeatt, David Hardisty, and 

David Eastment
Learner-based Teaching Colin Campbell and Hanna Kryszewska
Letters Nicky Burbidge, Peta Gray, Sheila 

Levy, and Mario Rinvolucri
Listening Goodith White
Literature Alan Duff and Alan Maley
Music and Song Tim Murphey
Newspapers Peter Grundy
ProjectWork 2nd edn Diana L. Fried-Booth
Pronunciation Clement Laroy
Role Play Gillian Porter Ladousse
Vocabulary 2nd edn John Morgan and Mario Rinvolucri
Writing 2nd edn Tricia Hedge

Primary Resource Books
Art and Crafts with Children 
AssessingYoung Learners

Creating Stories with 
Children 

Drama with Children 
Games for Children 
The Internet and Young 

Learners 
Projects withYoung Learners

Storytelling with Children 
VeryYoung Learners 
Writing with Children 
Young Learners

AndrewWright 
Sophie Ioannou-Georgiou and 

Pavlos Pavlou 
AndrewWright

Sarah Phillips
Gordon Lewis with Gunther Bedson 
Gordon Lewis

Diane Phillips, Sarah Burwood, and 
Helen Dunford 

AndrewWright
Vanessa Reilly and Sheila M. Ward 
Jackie Reilly and Vanessa Reilly 
Sarah Phillips


