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Publisher’s Thoughts
Dear Reader,
 Cultural competence is such an important issue that we 
decided to devote a large portion of this issue to the topic. 
The Civil Rights Movement is studied about in ninth grade 
social studies as if it is something from the past. Yet, there is 
still so much racism and segregation in our society today.
 I grew up in the Delta of Mississippi, the area that Scott 
Hartblay writes about in his “Civil Rights Journey” on page 
14. I was born after the death of Emmett Till but before 
Chaney, Goodman, and Schwerner. I grew up with a deeply 
disturbing sense that things that I saw and heard every day, 
while they were “commonplace,” were not “right.”Well, their 
parents use it [racist language], so they [the children] don’t know any better. Yet, even as 
a small child, I knew that it was not right. Why did they accept it as just the way 
things were?
 Maybe that’s part of the reason I became a social worker, because of the 
injustices that I saw. Maybe that’s why I was drawn to the blues and other forms of 
“social justice” music as an undergraduate music therapy major.
 I like Scott’s idea of making a memorial to Emmett Till and others who died 
in the Civil Rights Movement. There are similar memorials—the Civil Rights Mu-
seum in Memphis, the U.S. Holocaust Memorial Museum, and others—that serve 
as reminders that these things should never happen again.
 Yet, racism still has a strong presence in the U.S. I asked The New Social Worker 
writer Barbara Trainin Blank to investigate what social workers are doing on an 
organized basis to help combat racism today. Her special report appears on page 
10. Social workers have a commitment to fight the injustices of racism, but much 
more needs to be done. This is an area I want to explore further.
 I want to give a huge “thank you!” to our Career Talk columnists, Regina Trudy 
Praetorius and Laura Lawson. They have contributed greatly to the magazine over 
the past three years! Their last column appears in this issue.
 See page 9 for an important notice about changes at The New Social Worker.
 Until next time—happy reading!
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Darnell Morris-Compton
by Barbara Trainin Blank

Morris-Compton—continued on page 21

 The Peace Corps 
changed the course of 
Darnell Morris-Comp-
ton’s life.
 Before his service in 
the volunteer organiza-
tion, the Indianapolis 
native had earned a B.S. 
in journalism and was 
writing for publications 
in his home state. He 
continued to freelance 
stories for the Fort Wayne 
News-Sentinel while serv-
ing in the Peace Corps 
in 2000 and 2001.
 Now, at 30, Mor-
ris-Compton is a future 
social worker, working 
toward his MSW at the 
University of Maryland 
at Baltimore with a clini-
cal concentration and 
a families and children 
specialization. He ex-
pects to graduate in May 
2007.
 The journalist 
turned social worker ac-
tually served two stints 
with the Peace Corps.
 He and his wife, 
Sarah, whom he had 
married a month before, 
were volunteering in 
Turkmenistan in 2000 
and 2001. They were 
among the Americans 
evacuated from the 
former Soviet Republic 
in the aftermath of 9/11. 
 Later, the couple 
returned to the Peace 
Corps, working in West-
ern Kenya. 
 In Turkmenistan, 
Morris-Compton 
had been an AIDS 
education instructor and 
taught health prevention 
in schools. In Kenya, 
he implemented com-
munity development 
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Darnell Morris-Compton

projects related to public health, includ-
ing HIV/AIDS.
 “It was something my wife had 
always wanted to do,” the student says 
of the Peace Corps. “I always wanted to 
do it also, but I thought they needed doc-
tors, nurses, and pig farmers. I found out 
that I had the skills. Sarah helped me see 
I had something to offer.”
 Volunteering in the Peace Corps 
helped Darnell Morris-Compton see 
he wanted to change course profession-
ally. It brought out that part of him that 
aimed to work for change rather than just 
“be a fly on the wall” and document it.
 “With journalism, I didn’t have the 
direct influence as with social work,” he 
says.  
 Yet, even from childhood, Morris-
Compton insists, he was always “socially 
minded.”
 “I wanted to have all the kids play 
together,” he explains. “No matter what 
sport I played, I wanted kids of all ages 
involved.”
 Still, the decision to change careers 
surprised even him. Morris-Compton’s 
life was “directed” toward newspaper 
writing and he believed he would stay 
in Indiana and work for the Indianapolis 
Star the rest of his life.
 Now his goals are to get a Ph.D. 
and become a social work professor, and 
to work with youth in a clinical setting 
while researching the topic of African 
American youth and mental health. He’s 
had field placements in community hous-
ing and a Baltimore City public school.
 Yet, for all Morris-Compton’s com-
mitment to his new field, he believes 
many of the skills from his previous one 
translate well to social work.
 “I’m just getting my feet wet in 
research,” he says, “but my journalism 
skills have come in handy with writing, 
researching, and fact-finding. The biggest 
skill that has worked to my advantage so 
far is the skill of meeting a deadline.”
 Another critical skill is developing 
connections and resources.  
 “The number one skill in report-
ing for me is forming connections with 
people to get the story written,” says 

Morris-Compton. “The biggest skill that 
has translated well into social work from 
journalism is understanding and appre-
ciating relationships. I learned that going 
into vulnerable neighborhoods covering 
homicides and in the Peace Corps.”
 The organization, he continues, gave 
him a “leg-up” on understanding how 
culture can either assist or hinder com-
munication and ultimately serve clients.
 “That skill has served me well 
moving into social work,” Morris-
Compton says. “When I wanted to start 
a chess club for middle school students 
in Baltimore, I called another Peace 
Corps volunteer who had connections 
to the best chess team in the nation at 
the University of Maryland at Baltimore 
County. Without those relationships and 
resources, I would not have been able to 
get a highly skilled chess player to teach 
these students.”
 Morris-Compton has talents and 
interests outside of both his professions. 
He and Sarah, who holds a BSW and 
is pursuing a master’s in public policy, 
have a pug boxer named Moe. 
 Morris-Compton loves to play 
basketball in the local parks, to run, and 
to exercise. He likes “all kinds of music,” 
including karaoke, and has gigs as a wed-
ding DJ.
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 As the United States becomes 
increasingly diverse, social workers’ com-
petence in serving diverse populations is 
critical. Sue, Arredondo, and McDavis 
(1992) point out that social workers are 
products of society and will default to 
perspective and opinions learned during 
childhood. They contend that to the ex-
tent that services support the status quo, 
social workers participate in oppression 
and discrimination. Because social work-
ers often work with people who have 
little power and influence, it is important 
to examine issues of unconscious oppres-
sion. This requires culturally competent 
practice. This article discusses the com-
ponents of competent practice with those 
of Latino ethnicity.

Latino Ethnicity

 “Latino” defines a cultural or ethnic 
group, not a racial category. While the 
U.S. Census defines this population as 
“Hispanic,” Garrison, Roy, and Azar 
(1999) argue for the term “Latino,” 
because it conveys the population’s 
diversity. Gutierrez, Yeakley, and Ortega 
(2000) also use the term Latino, contend-
ing it better reflects the Latin American 
origin of the people, but advise caution 
to avoid the assumption that all Latinos 
share the same language, same citizen-
ship, or same experience. 

Latino Culture

 Despite many differences, Latino 
individuals do share cultural characteris-
tics. One such characteristic is the impor-
tance of family, and feelings of loyalty to 
one’s family. Familismo is a term used to 
describe a strong connection with one’s 
family, and involves a sense of loyalty 
and obedience (Gelman, 2004). Family 
is considered to include nuclear family, 
extended family, friends, and neighbors 
who are strongly bonded to the family 
(Anderson & Sabatelli, 1999). Within 
families, there are typical roles for moth-
ers, fathers, and children. Machismo is a 
term used to describe the belief that men 

Culturally Competent Social Work Practice With Latino Clients
by Amy Seipel, MSW, LSW, and Ineke Way, Ph.D., ACSW, LMSW

are to be providers and it is their duty to 
keep families safe (Comas-Díaz, 1995). 
Marianismo describes women as spiritu-
ally superior to men, and, therefore, ca-
pable of enduring great suffering, while 
hembrismo describes women’s strength 
and perseverance. The degree of ma-
chismo and marianismo present within 
families varies (Anderson & Sabatelli, 
1999). These roles influence family dy-
namics and need to be considered during 
social work interventions. For example, 
Puerto Rican women may display mari-
anismo at home and hembrismo at work 
(Comas-Díaz, 1995); this awareness can 
help social workers understand appar-
ently contradictory behavior. 
 Children also have traditional roles 
in Latino families and are expected to 
behave and obey adults (Comas-Díaz, 
1995). Children may be seen as symbols 
of fertility and future. It may be expected 
that parents will sacrifice for their chil-
dren (Anderson & Sabatelli, 1999). Some 
Latino parents do not use positive rein-
forcement because of fear that it would 
lead to their children’s loss of respect. 
There are also possible implications of a 
“power inversion” (Garrison et al., 1999, 
p. 205) within families, whereby the 
children assume adult roles as a result of 
their better understanding of American 
culture and language (Garrison et al., 
1999).
 Religious worship and church activi-
ties are part of Latino cultural socializa-
tion. Spirituality is important for Latinos 
and is a source of emotional support 
(Gelman, 2004). While many Latinos are 
Catholic, one should not assume all fami-
lies are Catholic or particularly devout. 
Some Latinos believe in spirits and folk 
healing, termed curanderismo. Latino cli-
ents may also seek healing through folk 
medicine while receiving professional 
health/mental health care (Comas-Díaz, 
1995). 
 Nonverbal behavior and time aware-
ness are important traits. Many Latinos 
are comfortable with close interpersonal 
space (Gutierrez et al., 2000) and have 
a “present-time orientation” (Gelman, 

2004, p. 86). This may result in confu-
sion regarding appointment times and 
scheduling. Again, the social worker’s 
cultural awareness is critical to prevent-
ing misunderstanding. 

Effects of Immigration and 
Acculturation

 Immigration and acculturation may 
be stressful and even traumatizing. Im-
migration often separates families from 
their extended family, resulting in an 
enormous loss of support (Heyck, 1994). 
U.S. immigration policies and practices 
may be intimidating, unwelcoming, and 
even violent (Gutierrez et al., 2000); this 
may lead to a generalized fear or distrust 
of social services.
 Upon arrival in the U.S., families 
must adapt to a different culture, a pro-
cess termed acculturation. This process 
involves changing one’s cultural prac-
tices while learning a new culture and 
discarding parts of a previous culture. 
This process results in changed attitudes, 
values, and behaviors (Garrison et al., 
1999). This may alter family roles. For 
example, Latino women may more eas-
ily find work than do Latino men, which 
can reverse traditional dynamics of 
males as providers. Children often adapt 
to the new culture more quickly and are 
adept at learning the language, which 
may result in children assisting their 
parents in “adult” tasks. This results in a 
stressful shift of power away from men 
and parents. Workers may need to help 
empower parents to resume parental 
roles (Garrison et al., 1999). 
 Individuals’ immigration and ac-
culturation experiences vary based on 
country of origin and individual circum-
stances (Garrison et al., 1999). When the 
U.S. took over much of the Southwest, 
Mexican families were given a choice 
to leave the area or become part of the 
United States. As more European Ameri-
can settlers arrived, the U.S. created new 
laws that resulted in displacement and 
loss of land for native Mexicans (Heyck, 
1994). In contrast, Puerto Rican Ameri-

Ethics
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cans have a history of colonization and 
political oppression (Comas-Díaz, 1995), 
while Cuban Americans have varied ex-
periences based on whether they left Cuba 
by choice or by force (Heyck, 1994). 

Cultural Competence

 In research, education, and practice 
of social work, European American, 
middle-class values and treatment goals 
have been assumed to apply to every-
one. In mental health practice, this is 
evident in the emphasis on individuals, 
insight into oneself, personal growth, 
and expression of feelings. This differs 
from what diverse cultures may prefer, 
including working with the family system 
(including extended family), changing 
the environment, and receiving concrete 
advice from the worker (Pinderhughes, 
1989). 
 Without cultural awareness, social 
workers contribute to oppression when 
working with clients from other cultures. 
This is unethical practice and can cause 
clients great harm (Sue et al., 1992). Social 
workers need skills to assess clients’ entire 
systems. If ignored, social workers may 
echo society’s oppression by assuming 

Journal of Social Work Values and Ethics
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that clients need to change, rather than 
working for societal change (Pinder-
hughes, 1989). On the other hand, lack of 
cultural competence can also lead to over-
compensation by social workers; clini-
cians may spend too much time focusing 
on culture or may excuse dysfunctional 
behavior (Comas-Díaz, 1995).

 Race and ethnicity have an impact 
on professional relations, and inadequate 
cultural competence results in less effec-
tive services. Davis and Proctor (1989) 
contend that most people correlate 
differences in skin color with differences 
in beliefs and viewpoints. A client with 
a worker of a different ethnicity may 
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assume that the worker will not under-
stand the client’s world. This decreases 
the likelihood that the client will continue 
services. The reverse is also true. Workers 
often have a poorer opinion of those cli-
ents whom they see as having significantly 
different views from themselves. This dy-
namic is less common in less prejudiced 
individuals (Davis & Proctor, 1989). 
 Underutilization and premature 
termination of mental health services 
are frequent in the Latino population 
because therapy is viewed as not meet-
ing clients’ needs (Pinderhughes, 1989). 
Underutilization of services may also 
be due to lack of understanding within 
the Latino population about the pos-
sible causes of emotional problems (Yeh, 
Hough, McCabe, Lau, & Garland, 2004). 
Culturally sensitive community educa-
tion may help more Latinos realize the 
potential benefits of services. 
 There are specific actions to achieve 
cultural competence (see Table 1). For 
example, learning and self-examination 
are critical when developing cultural com-
petence. Reading books about Latino his-
tory and culture, attending ethnic festivals, 
taking courses, or attending conferences 
broaden one’s awareness. Supervision 

from a Latino practitioner can be help-
ful. It is also important to examine one’s 
own beliefs, values, and culture, and to 
determine to what extent clinical interven-
tions are based in Western, middle-class, 
European American values. 

Worker-Client Relationship 
Issues

 Multicultural awareness is critical 
for worker-client relationships. Some 
researchers recommend that match-
ing be done between client and worker 
(e.g., a Latino client is paired with a 
Latino worker). Gelman (2004) argues 
that shared goals and understanding are 
more important than ethnic matching. 
He suggests that matching can “jump 
start a therapeutic relationship but isn’t 
necessary” (Gelman, 2004, p. 93). Fontes 
(1996) recommends matching at the 
client’s request. 
 Developing a strong therapeutic 
relationship remains crucial. Personalismo 
refers to the value that Latinos place on 
interpersonal relationships. Non-Latino 
workers must be sensitive to this, and 
may need to adapt their style to the 

expectations of a Latino client. Some 
modifications may include an increased 
amount of self-disclosure, accepting gifts 
(often food), and more physical contact 
(e.g., handshakes, pats on the back), as 
well as being closer spatially (Gelman, 
2004). In addition, interventions may 
need to be more solution-focused, direc-
tive, and active (Gelman, 2004). Because 
Latinos value respect, social workers 
need to understand the hierarchy of 
power within a family system. It is also 
important to develop personal relation-
ships before proceeding to a professional 
relationship (Gutierrez et al., 2000). Part 
of this process involves workers and 
clients learning about each other’s belief 
systems. Disparities in belief systems 
should be addressed, so that treatment 
can begin with a mutual understanding 
(Yeh et al., 2004). 
 When assessing clients, individually 
or with their families, workers need to 
explore ethnicity. Assessments should 
include the influence of culture and how 
the person’s community can be help-
ful. The assessment should also include 
issues of national origin, birthplace, 
immigration experience, length of time 
in the country, language preference, 
and the meaning of being Latino. The 
culturagram (Congress, 2004) is an 
assessment guide for understanding im-
migrant populations. Workers also need 
to educate themselves on Latino culture 
terms for treatment issues, such as ataque 
de nervios or susto (Gutierrez et al., 2000). 
Workers also need to recognize that a 
behavior or coping mechanism is not 
dysfunctional simply because it does not 
match dominant culture patterns (Ander-
son & Sabatelli, 1999). 
 When providing interventions, 
social workers need to include empower-
ment as a goal. This includes helping cli-
ents understand their oppression, as well 
as ways to be involved in resolving those 
issues (Gutierrez et al., 2000). Group 
and family inteventions may be help-
ful, particularly with the involvement 
of extended family (Waites, Macgowan, 
Pennell, Carlton-LaNey, & Weil, 2004). 
Administrators and policymakers should 
learn the history of Latinos and identify 
how current services could be redesigned 
to better serve them (Gutierrez et al., 
2000).
 Finally, outreach to the Latino com-
munity is an important part of any social 
worker’s practice. Because of cultural 
differences, Latinos may not have been 
exposed to how social work services 

Author Recommendation
Anderson & Sabatelli, 
1999

recognize that differences between members of the 
same culture occur due to differences in class/socioeco-
nomic status, acculturation, and location
conduct more research on specific subgroups (rather 
than assuming results will generalize)

•

•

Davis & Proctor, 1989 become comfortable with varying ways of interacting 
with people (e.g., differing amounts of eye contact, 
physical distance, expression)
tailor interaction to client’s comfort level

•

•

Fontes, 1996; Gutierrez et 
al., 2000

refer to specific ethnic subgroup represented by clients•

Gelman, 2004 gain a general knowledge about the client’s culture 
develop self-awareness and knowledge of one’s own 
cultural beliefs and values

•
•

Kataoka, Stein, Jaycox, 
Wong, Escudero, Tu, 
Zaragoza, & Fink, 2003

tailor treatment to specific ethnic group (e.g., Mexican 
American, Cuban American)

•

Pinderhughes, 1989 don’t force clients to identify with their culture
encourage clients to choose level of involvement and 
extent of adoption of cultural values and traits

•
•

Sue et al., 1992 know the client’s culture, history of that culture
be aware of one’s own cultural assumptions/biases

•
•

Table 1: Steps Toward Cultural Competence
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can be helpful. It is important for social 
workers to attempt to educate the Latino 
community on the potential benefit that 
can come from social work services with 
an understanding of different belief sys-
tems about the causes of individual dif-
ficulties or mental health problems (Yeh 
et al., 2004). Also, when developing new 
programs or assessing current programs, 
focus groups with the Latino community 
can guide modification of programs to 
become increasingly culturally compe-
tent (Waites et al., 2004).
 By becoming increasingly culturally 
competent, social workers can better sup-
port their clients’ individual growth and 
adaptation. As Latino clients constitute 
a larger proportion of social service con-
sumers, cultural competence will become 
an increasingly important skill for social 
workers.
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Field Placement
Team Supervision—Is It for You?
         by Mitzi A. Lowe, Ph.D., MSW
 I have been in my placement for several 
weeks and have only met with my assigned 
field instructor once. My field instructor has 
me going out on calls with two different 
agency staff members. They have been really 
helpful in assisting me with learning about 
the organization’s purpose and structure, but 
they both have a degree in criminology and 
I don’t feel that I am getting the social work 
perspective. I also don’t have a clue how my 
performance is going to be communicated to 
my field instructor—the person responsible for 
my field evaluation.

 In the situation described above, the 
agency has chosen to have more than 
one field supervisor oversee the daily 

activities of the social work intern. Agen-
cies have different reasons for assigning 
students to multiple supervisors. For ex-
ample, budget cuts in human service pro-
grams often result in a shortage of social 
workers willing to supervise social work 
student interns. Financial constraints of 
agencies result in increased case loads 
and responsibilities with little incentive 
for employees to participate in the edu-
cational process of future social workers.  
These conditions result in fewer field 
supervisors being available to supervise 
students. Conditions such as these create 
the need for social work interns and field 
supervisors to negotiate innovative strate-
gies for adequate supervision. 

What is Team Supervision?

 In response to systemic barriers, 
some field placement sites have begun 
using team supervision. Team supervi-

sion arrangements involve two or more 
field instructors working jointly to ensure 
that a student receives adequate intern-
ship supervision. Often such arrangements 
involve a multi-disciplinary approach with 
a lead field instructor with an MSW as 
required by the Council on Social Work 
Education. Under this arrangement, the 
field instructor and other workers in the 
agency collaborate to provide supervision 
to social work interns.
 In a team supervision arrangement, 
field supervisors may represent differ-
ent fields of practice. It is common for 
a conflict to arise between professionals 
from different educational backgrounds, 
and this may become particularly evident 

when addressing the learning needs of 
a student intern. As an intern assigned 
to multiple site supervisors with little 
experience in team supervision, you 
may find that clashes in values and 
confusion about what should guide 
the learning process may impede the 
integration of classroom knowledge 
and real life experiences for you. The 
supervision team’s ability to com-
municate clearly affects the success 
of your learning experience. As part 
of a team’s development, a plan for 

communication must be developed and 
understood by all. 
 In a team supervision model of field 
instruction, arriving at shared meaning can 
become quite complex. Time constraints 
and relational dynamics that accompany 
the different educational backgrounds 
and values of field supervisors present 
obstacles to the development of on-going 
collaboration and good communication. 
For example, social workers have a com-
mitment to social justice, cultural compe-
tence, and the strengths perspective, in 
contrast to the traditional medical model 
approach. These differences can some-
times present challenges to effective team 
supervision, and can result in role conflict 
between the task supervisor and field 
instructor that can have a negative impact 
on the student learning process. As a stu-
dent intern, it is crucial for you to develop 
relationships with the whole supervision 
team. No matter where you are placed—a 
school, a community-based organization, a 

hospital, a county agency—you are about 
to become a member of a team. Sharing 
expectations at this juncture is an excel-
lent way to begin establishing clear and 
realistic roles for the supervision process. 
The team supervision approach has the 
potential to broaden and enhance your 
exposure to a multidisciplinary approach 
in the human services. 
 Social work programs, agency part-
ners, and student interns need to explore 
several issues before using team supervi-
sion. At a minimum, several important 
elements must not be overlooked: 1) ad-
equate training and preparation, 2) early 
planning, 3) precise policies and proce-
dures, 4) regularly scheduled supervision 
meetings, and 5) strong faculty liaison 
support. Team supervision should not be 
considered when supervisors face serious 
time constraints, as these time constraints 
pose major problems for adequate coor-
dination and communication. 

10 Tips for a Successful 
Experience

 If you find yourself in an agency that 
appears to be taking a team approach 
to supervision, utilize these ten tips to 
ensure a successful experience:

Discuss team supervision arrange-
ments the first week of field place-
ment, during the learning agreement 
phase.
Take the initiative to meet members 
of the team and discuss the role each 
member will play in your supervi-
sion. 
Establish within the learning agree-
ment clear roles and expectations of 
each supervisor that are agreed upon 
by all parties. 
Develop mutual understanding 
and agreement about performance 
measures and how those will be 
shared and communicated among 
members of the supervisory team. 
For example, how will feedback 
from each member of the team 
inform the evaluation process? What 
procedures have been established to 

1.

2.

3.

4.
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ensure open communication about your progress? 
Meet regularly with the team.
Develop an appreciation for different perspectives, and 
discuss this with your team. 
Seek support from your faculty liaison to provide training 
to the agency on team supervision. 
Find out if training includes specific content on the roles 
and responsibilities of supervisors and methods of effec-
tive team supervision. 
Discuss with your team clear guidelines for your final 
evaluation.
Always be direct, open, and honest about your expecta-
tions and what you hope to get out of your field place-
ment assignment. 

 Both strengths and prob-
lems can abound in team super-
vision practicum arrangements. 
Under the right circumstances, 
team supervision practicum 
arrangements can be very suc-
cessful, and provide “breadth” 
to the student learning experi-
ence. A clear strength is the 
diversity in styles and skills 
among the supervisors. Having 
access to multiple perspectives 
is one of the most frequently 
reported and valued elements 
of a team supervision arrange-
ment. This value, however, 
depends upon whether other 
aspects—such as a good working 
relationship among the supervisors and clarity of the supervi-
sion roles and responsibilities—were also in place. Without 
these, the multiple perspectives became more likely to result 
in confusion, disagreement, or lack of coordinated assign-
ments, and, therefore, to be seen not as strengths, but rather 
as problems.
 The team approach to field education supervision has the 
potential to become a viable means of offering sound supervi-
sion, given the appropriate circumstances. Time constraints 
and workload concerns of field instructors are not appropri-
ate reasons for engaging in a team supervision practicum 
arrangement. On the other hand, when team supervision is 
approached as a viable idea that is theoretically valuable and 
desirable, the outcome is an environment that values multiple 
viewpoints and interdisciplinary learning. Further develop-
ment of this model will provide field education a framework 
for using team supervision and enhance future social workers’ 
ability to work collaboratively across disciplines.

Mitzi A. Lowe, Ph.D., MSW, is an Associate Professor in the De-
partment of Social Work Education at California State University, 
Fresno, where she is currently the Director of Field Education. She re-
ceived her doctoral degree in educational policy studies and evaluation 
from the University of Kentucky. She is current President of the Board 
of Focus Forward, a nonprofit that supports innovative programs and 
services for incarcerated youth. Dr. Lowe is also a former counselor 
and student affairs administrator.
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IMPORTANT NOTICE TO SUBSCRIBERS
The New Social Worker Moving to New 
Format

 As The New Social Worker approaches 
its 13th “birthday,” it will be moving into 
a new phase of its “life.” It is becoming a 
teenager!
 Since 1994, THE NEW SOCIAL 
WORKER has been available by subscrip-
tion. I started the magazine to help support 
new social workers in their professional 
careers, and it is gratifying to know that social work educators 
and students alike find it to be a valuable resource! I want even 
more people to have access to and benefit from the articles and 
information the magazine provides. After much consideration 
and evaluation of current trends among our readers, we are 
making some changes in our publishing model. 
 Beginning in 2007, we are moving toward a primarily elec-
tronic format for THE NEW SOCIAL WORKER. The magazine 
will be available electronically, free of charge, via our Web 
site at http://www.socialworker.com. This will allow it to be more 
widely read and used in social work practice and education. 
It will still be published on a quarterly basis, and will have the 
same great content (and maybe even more of it, since we will 
not be restricted to a very limited number of pages per issue). 
 While some will miss the print format (myself included!), I 
see this as a positive and necessary step in the magazine’s future. 
As you may know, we also publish The Journal of Social Work Val-
ues and Ethics, which has always been a free online-only journal. 
The success and popularity of this model for the Journal influ-
enced the decision to go to an electronic format for the magazine.
 In preparation for this change, we recently redesigned our 
Web site. We have published many of the articles from the past 
two issues on our Web site. We will continue to publish future 
issues in this new Web magazine format. 
 In addition, beginning in 2007, we will make a new digital 
edition available on our Web site, as well. What does this 
mean? It means you will be able to download (or view online) a 
magazine that looks just like this one. It will be in full color, and 
you’ll be able to save it on your computer for future reference.
 We will no longer be accepting subscriptions for the print 
edition as we convert to the new format. What does this mean 
for current subscribers? We will continue to print The New Social 
Worker for at least part of 2007. We will notify you of our plans 
beyond that time, and if part of your subscription has not been 
filled, we will issue you a refund.
 So...stay tuned, and we’ll keep you posted!

Notice of Change in Digital Edition Format

 The New Social Worker has changed its digital format as of 
September 2006. If you subscribed to our digital edition through 
Zinio, you will no longer receive your digital editions from 
them. You will now receive the digital edition in PDF format 
directly from The New Social Worker. If you have any questions 
about this change or do not receive issues you have paid for, 
please contact linda.grobman@paonline.com. Thank you!

mailto:linda.grobman@paonline.com
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Racism—The Challenge for Social Workers
by Barbara Trainin Blank

 Despite the decades that 
have passed since the begin-
ning of the civil rights move-
ment, racism is still a major 
issue in America. We still see 
organized hate groups, news 
stories of racial slurs and 
attacks, and examples that 
we observe in our everyday 
lives. So, what should social 
workers and the profession 
as a whole do about it? 
 First, a definition is in 
order. According to the Na-
tional Association of Social 
Workers Web site, racism 
is “the ideology or practice 
through demonstrated power 
or perceived superiority of 
one group over others by 
reasons of race, color, ethnic-
ity, or cultural heritage....” 
The definition further goes 
on to note that “racism is 
manifested at the individual, 
group, and institutional 
level.”
 The social workers and 
social work educators we 
interviewed indicated that 
while there has been some 
progress, the problem still 
exists—albeit in changed 
ways. They feel that reduced 
vigilance and a sense of satis-
faction are premature. 

Racism in 2006

 “Two-thousand-and-six 
is not 1952,” states Michael 
Melendez, associate profes-
sor and former director 
of the Urban Leadership 
Program at Simmons College 
Graduate School of Social 
Work in Boston. “It would 
be disingenuous to say we 
haven’t seen considerable 
gains. I remember the level 
of violence, of lynching and 
dogs being set on people. 
But some entrenched aspects 
of racism have not changed, 
such as criminal sentencing. 
Blacks consistently get higher 
and more severe penal-

ties than whites. And there are areas of 
health: doctors are less likely to give 
pain medication to blacks, and blacks get 
more invasive procedures around cardio-
vascular conditions. Racism is alive and 
well in the United States, despite what 
many neoconservative thinkers would 
have us believe. Its form and expression 
have simply become more subtle.”
 “We all know persons of color are 
disproportionately represented in prison 
populations and in welfare systems,” 
says Stephanie Jo Light, interim director 
of NASW’s Pennsylvania chapter. “Our 
systems need a lot of work. We haven’t 

made enough progress since the start of 
the civil rights movement. We have to 
do more than pay lip service to cultural 
competency.”
 Denial still remains one of the chal-
lenges, according to Melendez, such as 
the “neoconservative” stance of speaking 
not in terms of “structural inequalities” 
but as “individual acts of meanness.” 
“But we’re extraordinarily segregated 
when it comes to such areas as health 
and housing,” he says. “I believe the 
school voucher program is thinly veiled 
racism, designed to help the white 
middle class.”
 Saundra Starks, professor of social 
work at Western Kentucky University, 
agrees that a lot has changed, in lit-
erature, research, and training in the 
field. But, she emphasizes, racism is still 
prominent “and isn’t going away any 
time soon.” One of the challenges, Starks 
continues, is a “conservative movement” 
among some students and faculty, grow-
ing out of the “general national political 
climate that is attempting to devalue the 
assertion that racism exists.”

 This movement discounts studies 
about ongoing racism in America and 
the belief that classes and programs to 
combat racism are still needed. On the 
contrary, she says, they are more neces-
sary than ever. “The world is becoming 
smaller and more international,” Starks 
asserts. “Something doesn’t have to be 
right for you, but we have to understand 
and value differences.”

Social Workers Strive to 
Address Racism

 Certainly, the subject of race and 
racism figures prominently in 
NASW’s priorities. The organi-
zation’s Code of Ethics includes 
the principle that social workers 
should challenge social injus-
tice—focusing primarily on issues 
of poverty, unemployment, 
discrimination, and other mani-
festations—and that their activi-
ties should promote sensitivity to 
and knowledge about oppression 
and cultural and ethnic diversity. 
Further, the Code states, social 
workers should strive to “ensure 

access to needed information, services, 
and resources; equality of opportunity; 
and meaningful participation in decision-
making for all people.”
 Among the Social Work Imperatives 
passed by the NASW 2005 Social Work 
Congress are a few that directly relate to 
this issue:

address the impact of racism, other 
forms of oppression, social injustice, 
and other human rights violations 
through social work education and 
practice
continuously acknowledge, recog-
nize, confront, and address per-
vasive racism within social work 
practice at the individual, agency, 
and institutional level, and
promote culturally competent social 
work interventions and research 
methodologies in the areas of social 
justice, well-being, and cost-benefit 
outcomes. 

 A policy statement approved by 
the NASW Delegate Assembly in 2005, 
superseding earlier pronouncements, 
emphasized that the United States is far 
from free of prejudice and discrimina-
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tion: “Racism is pervasive in U.S. society 
and remains a silent code that systemati-
cally closes the doors of opportunity to 
many individuals. Contextually, racism 
is the belief or practice through demon-
strated power of perceived superiority 
of one group over others by reason of 
race, color, ethnicity, or cultural heritage. 
This perceived power or right is part of 
the cultural inheritance of the United 
States....”
 NASW also subscribes to Standards 
of Cultural Competence (2002), the “pro-
cess by which individuals and systems 
respond respectfully and effectively to 
people of all cultures, languages, classes, 
races, ethnic backgrounds, religions, and 
other diversity factors in a manner that 
recognizes, affirms, and values the worth 
of individuals, families, and communities 
and protects and preserves the dignity of 
each.” Cultural competence also means 
the ability to recognize the convergence 
and disparity between the values of the 
dominant society and those of histori-
cally oppressed, underrepresented, and 
underserved populations.
 In response to lack of equal access 
and opportunity in education, employ-
ment, housing, health and mental health 
care and services, social services and 
criminal justice, among other areas, 
NASW supports “an inclusive, multi-
cultural society in which racial, ethnic, 
class, sexual orientation, age, physical 
and mental ability, religion and spiritual-
ity, gender and other cultural and social 
identities are valued and respected” and 
in which “racism will not be tolerated at 
any level.”
 “There was a debate concerning 
whether the social work profession was 
responsible to issues around people of 
color,” says Rebecca Myers, special 
assistant to the executive director of the 
national office of NASW in Washington, 
D.C. “A benchmark study of social work 
[see http://workforce.socialworkers.
org/studies/nasw_06_execsummary.
pdf] showed that the profession is not 
as diverse as the client base. We have to 
recruit a more diverse population. Hur-
ricanes Katrina and Rita really put the 
issue in your face. A lot of things about 
poverty and race converged.” 
 Despite the increase in population 
of so-called “minority groups,” such as 
Asian Americans, Hispanics, Native 
Americans, and African Americans, 
whiteness still “conveys an ideology of 
privilege and power,” Myers says. 

 In challenging racism, NASW calls 
for “education programs, deconstruction 
of social workers’ own biases and stereo-
types,” a number of specific measures in 
employment and housing, and political 
activity, among others. How are the 
profession-specific goals to be achieved?

Undoing Racism

 One methodology that has grown in 
strength nationally and even internation-
ally is the Undoing Racism workshop, 
which provides anti-racism training for 
social work practitioners and educators. 
Sponsored by NASW-NY and other 
chapters of the organization, the work-
shops offer participants the opportunity 
to engage in a comprehensive explora-
tion of how racism shapes American 
institutions—an awareness they can then 
take back to their colleagues, institutions, 
and wider communities to continue the 
conversation and work toward institu-
tional change. 
 The two-and-a-half-day work-
shops, which focus on understanding 
the sources of racism and how it can be 
undone, are offered by the People’s Insti-
tute for Survival and Beyond, a national, 
multiracial, antiracist network based in 
New Orleans now in its 25th year. The 
workshops emphasize history, develop-
ing leadership, maintaining accountabil-
ity to people of color, creating networks, 
undoing internalized oppression, and un-
derstanding the role of organizations in 
perpetuating racism. So far, the Institute 
has provided training, consultation, and 
leadership development to more than 
110,000 people in organizations interna-
tionally. 
 Sandy Bernabei, a social worker 
in practice for almost 25 years in New 
York, is deeply committed to combatting 
racism in the field. About 10 years ago, 
she says, a friend asked her to attend an 
Undoing Racism workshop, with the 
promise of making her a “more effec-
tive” social worker. That experience 
changed Bernabei permanently. 
 ““All of a sudden, there was clarity,” 
she says. “I started to see an ‘Apartheid 
America.’ The workshop underscored 
that we’re in a race-constructed society, 
and that everything is based on that—that 
if we don’t look through the lens of rac-
ism, we end up perpetuating the dispari-
ties. These workshops give us a common 
language and understanding. It’s not 
about the individual but the institution.”

 To Bernabei, social workers are 
supposed to be agents for social change. 
“Once you have an analysis, white privi-
lege is seen in a much larger context,” 
she says. “It’s about a power differen-
tial.”  
 The Jewish Board of Family and 
Children’s Services is one of the orga-
nizations that has sent personnel to take 
part in the workshops. Its executive vice 
president and chief executive officer, 
Alan B. Siskind, who chairs the Human 
Services Council in New York City, is 
quoted on the NASW-NY Web site as 
saying: “The Undoing Racism Work-
shop put many years of thinking about 
racism in a perspective that clarified 
much of what I have seen, heard, and 
felt over many years. The workshop was 
transformational and moving.”
 Students from Hunter College, 
Columbia University, and Fordham 
University Schools of Social Work are 
now participating in these workshops 
on a regular basis in an attempt by these 
schools and NASW-NYC to reach new 
social workers, according to Bernabei. 
“A movement has started,” she says. 
“People from different areas come 
together for follow-up meetings and dis-
cussion about the issues covered in the 
workshops. For the past four years, I’ve 
been attending such a group.”

Educating for Cultural 
Competence

 Educating social work students 
before they enter the field is achieved in 
various ways. “Social workers are really 
uncomfortable talking about this,” says 
Starks. They’ll say: ‘Isn’t it all over? By 
bringing it up, aren’t you making a prob-
lem?’ They’re just as uncomfortable as 
10 years ago. But part of the mission of 
social work is social justice. Social work-
ers should have clarity. We’re starting a 
social work movement to transform the 
way our students are being educated. 
This will be part of their core training.”
 That is the case at the MSW pro-
gram at WKU, which now has diverse 
faculty and stresses NASW’s Standards 
and Code of Ethics as part of the cur-
riculum. One of the core courses in the 
program is cultural competency, which 
emphasizes what’s happening on a mac-
ro level nationally and internationally. 
The new program was constructed to be 
“culturally sensitive and responsive” ac-
cording to NASW standards, says Starks. 
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“It’s very 
critical that 
all students 
are given 
a Code of 
Ethics and 
NASW 
Standards 
and that 
these are 
built into 
the curricu-
lum. One 
of the core 
courses of 
the MSW 
program 
is cultural 

competency. We try to monitor tough 
issues, in part through role-playing and 
experiential learning.” 
 Social work schools are increasingly 
incorporating courses on racism into 
the curriculum or revising existing ones. 
The University of Washington offers 
the course “Poverty and Inequality: An 
Analysis of Poverty and Inequality in the 
United States,” including socioeconomic 
dimensions of stratification, including 
race, ethnicity, class, gender, immigra-
tion status, disability, age, sexual ori-
entation, and family structure. Another 
course is “Social Work for Social Justice: 
Developing a Personal-Professional 
Stance.” It uses critically self-reflective, 
experiential, and dialogue learning 
processes to engage students to explore 
personal meaning systems and narratives 
in the context of professional values of 
social justice, multiculturalism, empow-
erment, and globalization.
 What about when racism is coming 
from the clients, rather than from the so-
cial worker or the society at large toward 
the client?
 One of the components of the WKU 
MSW program on the micro level is to 
“understand boundaries,” says Starks. “If 
clients are racist, you have to remember 
that that’s not why the client is there. 
It’s really tough for a new social worker 

to maintain boundaries, and the client 
doesn’t need to address antiracism.” In 
order to inculcate that lesson, Starks uses 
role playing and encourages the practice 
of consultation and supervision, espe-
cially for new social workers, who “need 
someone to process it with, to learn how 
to self-monitor,” she says. “Often, people 
of color don’t have that power of racism, 
though they can be bitter. You have to 
validate their experiences as part of a 
system that creates that and help them 
move to healing on a micro level.”
 In facing a racist client, says Melen-
dez, the therapist has to “have a tough 
skin.” 
 “Don’t allow yourself to be abused,” 
he says, “but the question is, how do 
you intervene on a case-by-case basis? 
You can take the self-righteous stand of, 
‘Don’t use the ‘N’ word,’ but it’s better to 
ask questions, such as ‘how did you come 
to know and use that word?’ In a situa-
tion that’s mandated, you can say that 
either the client has to work with you or 
tell the judge he or she isn’t going to....”
 The need to be sensitive to the lan-
guage one uses is also an important mi-
cro consideration. “Oppressed language 
is so socially engrained in American 
culture,” says Starks. “We grow up with 
things we don’t question. As just two 
examples, we speak of ‘Indian giver’ and 
‘jewing people down.’ ”
 Social workers are obligated to 
understand clients. The curriculum at 
Simmons College’s Urban Leadership 
Program emphasizes taking into account 
what Melendez calls “social location.”
 “Social work is an applied disci-
pline,” he says. “I don’t understand how 
anyone practicing social work wouldn’t 
take social location, including race, into 
account.”
 Nor does Melendez understand 
a persistence in using “universal prin-
ciples” without taking cultural and other 
differences into account.“We have always 
had the notion of universal psychologi-
cal principles,” he says, “but even these 
theories were developed from people 

who are race-, gender-, and class-specific. 
Even if there are universal principles, 
they’re interpreted and mediated by 
people’s experience. We are a race-con-
scious society. We’ve spent a lot of time 
denying it despite our history—genocide 
against the Native American, slavery, 
the tremendous reaction to Affirmative 
Action, and xenophobia in the current 
immigration debate. We’re polarized into 
black and white.”

Black Men at Penn

 Another example of a program to 
combat racism within academia and be-
yond is the Black Men at Penn School of 
Social Work, Inc., composed of African 
Americans who have had a relation-
ship with the school from the 1950s to 
the present. The group’s purpose is to 
strengthen the university’s awareness 
and sensitivities to the continuing issues 
and challenges that face black men in 
America—racism as members of a race 
and class within a race. 
 Penn offers a course in “American 
Racism and Social Work Practice,” 
which explores the complexity of racism 
in America, says Chad Dion Lassiter 
II, a social worker, behavioral inter-
ventionist, and researcher at the Divi-
sion of Endocrinology/Diabetes of the 
Children’s Hospital of Philadelphia and 
one of the founders of Black Men at 
Penn. The course addresses the construc-
tion of racial and ethnic categories, the 
impact of racism and the discrimination 
of individuals and social institutions, and 
the influence of oppressive policies and 
practices on social welfare systems and 
clients.
 Penn was the first school of social 
work in the country to make such a 
course mandatory, back in 1961, says 
Lassiter, who graduated in 2001 and this 
year is teaching it for the first time. In 
2002, some then-current students began 
an effort to reengage alumni to strength-
en the course. Lassiter got together with 
other graduates to serve as a support 
group that would recruit males into the 
social work profession and to serve as 
a conduit for “race talks.” Black Men at 
Penn also launched a book scholarship 
award for African American students 
who help combat racism for all races and 
ethnicities.  
 “Social workers a lot of times are just 
social workers, and don’t like to engage 
in social change stuff, be they black or 

We have to do 
political things 

to change 
racism. Social 
workers need 

a commitment 
and a passion for 
social justice and 

equality for all 
people.

http://www.socialworker.com
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white,” says Lassiter. “But it’s a state of 
emergency when you have 234 deaths 
in Philadelphia, mostly by handguns 
and mostly of young African American 
males. They’re living in impoverished 
conditions, suffering from abandonment, 
structural inequalities. All social workers 
should have a mindset of eradicating rac-
ism.”
 Lassiter illustrates the intersection 
of structural inequality and personal 
responsibility in his professional career. 
“We do want you to eat healthy,” he says 
of his research of diabetes. “We have to 
accept responsibility for our actions. But 
where are there healthy eating places in 
black neighborhoods? That’s the struc-
tural stuff.” 

Beyond the Classroom—The 
Ongoing Challenge

 When social workers are already 
in the field, there are conferences and 
other educational programs aside from 
the Undoing Racism workshops they can 
take advantage of to try to understand 
racism and their own responses better. 
Next spring, NASW-PA will be sponsor-
ing such a conference entirely devoted 
to undoing racism. The keynote speaker 
will be  Monica Walker, a trainer for the 
People’s Institute and visiting professor at 
Guilford University in Greensboro, N.C. 
 The emphasis for social work educa-
tion and the profession has to be not an 
anthropological one explaining differ-
ences, but an “openness to difference,” 
Melendez of Simmons adds. “We have to 
be able to bear witness to someone else’s 
pain without being defensive, like when 
a client told me the history of violence 
against her by men, and I’m a man.”
 “I’m an optimist by nature,” says 
Lassiter of Black Men at Penn. “But I 
think we can never eradicate racism. We 
can educate ourselves about the inequi-
ties. Social workers can play a primary 
role and look at the structural inequali-
ties. The purpose of social work is to 
enhance social functioning, remediate so-
cial ills, and alleviate oppression. I don’t 
think you can change the world, but you 
can change one person at a time.” 
 Moreover, says Lassiter, social 
workers have an obligation because their 
profession is “genuinely a calling. Special 
persons do this.” 
 The battle against racism has to go 
beyond the classroom, these experts 
agreed, whether through workshops, dis-
cussion groups, or political action. “This 
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American Civil Liberties Union
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The Anti-Defamation League
http://www.adl.org

Black Men at Penn
http://www.blackmenatpenn.org

Center for Healing of Racism
http://www.centerhealingracism.org/

Challenging White Supremacy 
Workshop
http://www.cwsworkshop.org/

Code Pink
http://www.codepink4peace.org/

Communities United
http://www.madison.com/communities/
cu/index.php

Community Alliance for Diversity
http://www.alliancefordiversity.org

Crosspoint Anti Racism U.S.A.
http://www.magenta.nl/crosspoint/
us.html

Democracy Now!
http://www.democracynow.org/

End Racism.org
http://www.endracism.org/exhibits.asp

Equal Opportunities Office
http://www.cityofmadison.com/eoc/

The Foundation for Ethnic Under-
standing
http://www.ffeu.org

Hate on Display
http://www.adl.org/hate_symbols/de-
fault_graphics.asp

Institute on Race and Ethnicity 
http://www.uwm.edu/Dept/IRE/

Institute on Race and Justice
http://www.irj.neu.edu/

National Association of Social Work-
ers

Code of Ethics:  http://www.
socialworkers.org/pubs/code/code.asp
Social Work Imperatives: http://
www.socialworkers.org/congress/im-
peratives0605.pdf
Standards on Cultural Compe-
tence:
http://www.socialworkers.org/prac-
tice/standards/NASWCulturalStan-
dards.pdf

National Conference on Race and 
Ethnicity
http://www.ncore.ou.edu/about.html

The People’s Institute
http://www.thepeoplesinstitute.org/

Positive-Youth Foundation
http://www.antiracistaction.net/

Publications from ARC (Applied 
Research Center)
http://www.arc.org/Pages/ArcPub.html

Racial Profiling Data Collection
http://www.racialprofilinganalysis.neu.
edu/

Stereotypes and Prejudices
http://www.remember.org/guide/History.
root.stereotypes.html

Southern Poverty Law Center
http://www.splcenter.org
http://www.tolerance.org/

Undoing Racism
http://www.antiracistalliance.com
http://www.socialworkgatherings.com

White Privilege.com
http://www.whiteprivilege.com/

Woman of Color Policy Network
http://www.wagner.nyu.edu//wocpn/

•

•

•

•

Anti-Racism Web Sites
There is an abundance of Web sites devoted to eradicating racism. Here are some 
to assist you in your efforts to address these issues.

is a profession that’s 80 percent white 
treating 80 percent people of color or in 
poverty, mostly black,” says Starks. “We 
have to do political things to change 
racism. Social workers need a commit-

ment and a passion for social justice and 
equality for all people.” 

Barbara Trainin Blank is a freelance writer 
in Harrisburg, PA. 
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My Civil Rights Journey
by Scott R. Hartblay, MSW

 Last June I went to Mississippi. I’m 
not sure exactly why I had to go there. 
I’ve been teaching about America’s 
treatment of African Americans for 
some years now. In one of my courses, 
“Human Oppression,” I regularly use a 
video series entitled Eyes on the Prize. This 
series presents the history of the Civil 
Rights Movement from 1954 to 1965. 
I watch these videos with my students 
each semester, each year, and never 
tire of them, never grow bored. And 
each semester, each year, watching the 
videos, I see something new—something 
I hadn’t quite noticed before. I know 
the people so well now. And I know 
these little places in the South. They are 
exotic, scary for me; yet, so familiar. I 
am haunted by the people. And I am 

haunted by the places. Maybe that’s why 
last June I decided that I had to go to 
Mississippi. After all the years, I had to 
go and see the places, and feel the spirits 
of the people whose stories I have lived.
  Here are the images that constantly 
run through my mind: Emmett Till and 
1954 in a dusty little town called Money, 
Mississippi. A 14-year-old boy from 
Chicago murdered for “talking fresh to a 
white woman.” His cousin interviewed, 
“He talked fresh to a white woman.” 
A banging on the door of Emmett’s 
uncle’s house in the middle of the night. 
“Where’s the boy that done all that talk-
ing?” They took Emmett Till away that 
night. Emmett’s mother grieving from 
Chicago. Emmett’s funeral back in Chi-
cago with miles and miles of mourners 
walking single file past Emmett’s open 
casket. Emmett’s mother wanted this 
open casket. “So that the whole world 
could see” what they had done to her 
son.

 The sham of a murder trial in the 
nearby town of Sumner. “A Good Place 
to Raise a Boy,” said the sign as you 
drove into the town. Maybe, a white boy. 
But it was a hopeless trial. An all white, 
all male jury. Mose Wright, Emmett’s 
brave uncle, when asked to point out the 
man who came to his door that night, he 
pointed. Mose Wright, the sharecropper, 
wearing his best white shirt pointed at 
the white man in that Southern court-
room and said,”thar he.” Courageous 
Mose Wright. That’s an image that I see.
 The jury deliberated for an hour. 
When they marched back in, the all 
white, all male jury, announced their 
verdict: “not guilty.” After, the two grin-
ning murderers, kissed on their mouths 
by their wives, one of whom Emmett 
Till had talked fresh to. And two months 
later, those two defendants, fearless now, 
cocky now, immune to further prosecu-
tion, sold the story of how they had 
murdered Emmett Till. They sold the 
story to Look magazine for four thousand 
dollars. They killed 14-year-old Emmett 
Till in Money, Mississippi….
 Another image from the videos and 
my own memory as a boy at English 
High School in Boston. Freedom 
Summer, 1964. James Chaney, Michael 
Schwerner. Two civil rights workers. 
One white. One black. One from the 
North. One from the South. Working 
for CORE: The Congress on Racial 
Equality. They were helping to register 
African Americans, Mississsippi citizens, 
to vote—helping people to fulfill their 
constitutional right. Chaney and 
Schwerner were based in Meridian, 
but were driving to Philadelphia, 
Mississippi to organize residents for voter 
registration in Neshoba County. They 
attempted to establish a voter education 
center at a black Baptist church. The 
next day, the Ku Klux Klan went to the 
church and beat the members of the 
congregation for talking to these civil 
rights workers. Then they burned down 
the church. 
 There was a third young man whom 
fate would bring to Neshoba County that 
summer of 1964. A third young man 
whose name would become linked for-
ever with the other two. “Chaney, Schw-
erner, and Goodman; the three missing 
civil rights workers.” Andrew Goodman 
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had been training in Ohio with other 
Freedom Summer volunteers. He was 
just a college boy from New York. From 
Ohio, he was sent south, to Meridian, 
to join Chaney and Schwerner. His very 
first assignment was to go with the two 
veteran civil rights workers to investi-
gate the fire at the Baptist church. Their 
station wagon was spotted as they drove 
the narrow Mississippi road toward 
Philadelphia. After leaving the burned 
out church, they were arrested by the Ku 
Klux Klan sheriff for a supposed traffic 
violation. They were put into the local 
Neshoba County Jail in Philadelphia, but 
then, inexplicably, released at 10 o’clock 
at night. It was a plan, you see. Driving 
back to Meridian on the dark, Missis-
sippi country road, they were cut off and 
surrounded by cars driven by local men, 
members of the Ku Klux Klan. These 
men felt that their way of life was being 
threatened by these three young civil 
rights workers; by all of the participants 
of Mississippi Summer, black and white, 
Northerners and Southerners. Their 
response was to beat and shoot and snuff 
out the young lives of Chaney, Goodman 
and Schwerner. 
 The grieving girl/woman wife, Rita 
Schwerner, young, composed, dignified, 
said, even then, “that it is only because 
two white men were killed along with 
Chaney is so much attention being paid 
to this crime. Black men are killed in the 
South all the time with hardly a ripple 
in the media.” She had wisdom this girl/
woman, even in grief. And at the funeral 
for James Chaney, little Ben Chaney, 10 
years old, sobbing for his big brother, 
buried alone in Meridian.
 And then there’s another South-
ern trial. In the courtroom, someone 
captures the laughing sheriff and deputy 
sheriff in the Neshoba County Court-
house. Another picture for all the world 
to see. This time in Life magazine. Those 
are my images. Those are my memories.

Scott Hartblay leaves a house key on James 
Chaney’s gravestone.
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 So last June I finally went to Missis-
sippi. I had to go to find a part of myself. 
I zigged and zagged in a rental car 
around the state to the towns that I knew 
so well: Meridian and Philadelphia and 
Sumner and Money, and the city of Jack-
son. My first stop is Meridian, to visit the 
grave of James Chaney. He is in a little 
cemetery on a deserted country dirt road 
far out of town. His gravestone is set far 
away from the others, but right up close 
to the road. James Chaney buried alone. 
It was the request of the families that 
they be buried together—Chaney and 
Schwerner. But Mississippi law wouldn’t 
allow it. There had to be segregation 
even in death. But for the racists and hat-
ers, death hasn’t been enough for James 
Chaney. In the years following the fu-
neral, the haters would regularly journey 
out to the little cemetery to knock down 
James Chaney’s gravestone—to overturn 
it. Finally, his brother had a thick metal 
frame and supports installed, welded 
and bolted to the back of the gravestone. 
It’s hard to knock that stone over now. 
Still alone, James Chaney, buried by 
the edge of that lonely dirt road. I stand 
before his grave and take pictures for my 
students. No other visitors to this little 
cemetery on this hot Meridian afternoon. 
Everything is still. I stand before his 
grave and think of him. James Chaney 
in 1964. James Chaney who only wanted 
change, who only wanted justice, who 
only wanted the promises of our nation 
fulfilled. James Chaney murdered on a 
country road late at night in Mississippi. 
The cemetery seems like such a lonely 
place. I feel bad about having to leave 
James Chaney. I should stay longer and 
visit with him, and tell him about all the 
things that have happened since 1964; 
tell him about all the things that have 
changed in our country thanks to him. 
But I get ready to leave, and I search 
my pockets for something to leave him, 
something of mine. Before I go, I place 
my house key on top of his gravestone. 
He is always welcome.
 From Meridian, I drive to 
Philadelphia. Just like they did, the 
three civil rights workers. I drive on the 
same road that Chaney, Goodman, and 
Schwerner took on that last day of their 
young lives. I drive into Philadelphia, a 
little town, a single main street. But then 
I see the Neshoba County Courthouse. 
And I know it, having seen it so many 
times on the black and white video. 
And, amazingly, on that very day that I 

 And there is still more of Mississippi 
that I have to see. I leave Philadelphia 
and head for a town called Money. I last 
saw Money in 1954, on the black and 
white video. Then, the town was made 
up of just a few stores and some houses 
on a single main street.
 It’s a little crossroads of a town in 
the northwest corner of the state. This 
is an area of Mississippi known as the 
Delta. It is cotton country. Home of B.B. 
King and the blues. There is a reason 
that the blues originated in this Delta. 
Black people experienced much suffer-
ing here during slavery and Jim Crowe 
and after. When you are the constant 
victim of oppression, sometimes the only 
answer is the music.
 I need to go to Money to find 
Emmett Till. I look for the tiny dot that is 
Money on the AAA map. I find it not too 
far from Greenwood, a good-sized town. 
I’d read that Money is hard to find now. 
That there is not much left there. I take 
a left off of the two-lane black-top that 
I’ve been following toward Greenwood. 
The map shows that a long gravel road 
leading north should get me to Money. 
This road to Money seems endless to 
me. The tires of my rental car raise a 
white cloud of dust that spreads over the 
cotton plants growing in the fields on 
either side of the road. I start to wonder 
if I am going the wrong way and will 
end up in the middle of nowhere. And, 
again, I think of Chaney, Goodman, 
and Schwerner, and wonder how they 
felt on a road like this, in the dark, in 
Mississippi, in 1964. What courage they 
had. What courage they all had, those 
who fought for civil rights in the South in 
the early ’60s.
 And finally this long gravel road 
between the endless flat agricultural 

finally get to 
Philadelphia 
there is a 
trial going 
on in the 
courthouse. 
A trial having 
to do with 
the murders 
of Chaney, 
Goodman, 
and 
Schwerner. 
During 
recent 
years some 
witnesses 
came 
forward, and finally identified the 
organizer of the murders. The Neshoba 
County secret that everyone knew is 
finally out. The organizer is a local man, 
a Ku Klux Klan member: Edgar Ray 
Killen. Eighty years old now. In the 
Neshoba County Courthouse there is 
justice delayed for Edgar Ray Killen. 
Justice delayed for over forty years, but 
justice nevertheless for Edgar Ray Killen.
 And now, all these years later, 
they’ve all come back to Philadelphia 
for this trial. Little Ben Chaney is there. 
Mature now, no longer ten years old. No 
longer little. Still grieving, though. There, 
for his brother. And Rita Schwerner, 
Michael’s young wife, is there. Different 
now, after all the years. More mature and 
older, and I don’t want to see. And the 
mothers have come. Andrew Goodman’s 
mother. Eighty-something years old. 
To have grieved all these years for her 
twenty-year-old son. Forever young, he 
is, in her heart. And James Chaney’s 
mother, who tells about the last time that 
her son left home. And she talks as if it 
were just yesterday. And then she breaks 
down on the witness stand.
 This time the jury, men and 
women, black and white, this time, find 
Edgar Ray Killen guilty, guilty, guilty. 
A few days later he is sentenced to 
sixty years in prison. But those years 
are behind him now. And later, leaving 
the Neshoba County courthouse, he 
is pushed in his wheelchair, having 
lived a full life, 80 years. He is pushed 
between the rows of the media people 
and photographers from all around the 
world, and as he goes down the line 
he swats at the cameras and lenses on 
either side, like a snake spitting. Still 
mean at 80.

Reporters wait outside the Neshoba County Courthouse in Philadelphia, MS, 
during the 2005 trial of Edgar Ray Killen.
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acres ends at a T-junction with a paved 
road. Right or left? I take a right and am 
soon on a bridge that crosses a brown, 
muddy river. And a little sign identifies 
the river: “The Tallahatchie River.” I 
know this river. I have seen this river. 
This is the Tallahatchie River where they 
threw the body of 14-year-old Emmett 
Till after they were done with him. His 
body weighed down by a heavy metal 
cotton gin fan, which was fastened to 
him with barbed wire. I take a left at the 
end of the bridge, and there before me 
is Money. And I am finally at the place 
that I have seen so many times in my 
classroom in Massachusetts. But it looks 
different now, this place. Almost all of 
the commercial buildings are gone from 
the little main street of the little town.
 There is just one building left. I 
see it on the left. And I recognize it. It 
is the store. It is Emmett Till’s store. It 
is still standing because it had been the 
only brick structure in the little town. 
But the front porch has collapsed, and 
the big store windows are covered with 
plywood. This was the store where the 
white woman had worked. Where Em-
mett Till from Chicago had gone one 
summer’s day to buy some candy, and 
talked fresh to that white woman. 
 I pull the car over to the side and 
walk away from the store, down what 
was once the main street of Money. I am 
looking for the town. There appears to 
be nothing left of the buildings that had 
lined the street. I come to the United 

States Post Office. But this building was 
not here in 1954. It is a modern, long 
trailer, which I notice is handicap acces-
sible. The little sign over the door says, 
“Money, Mississippi 38945.”
 Off in the distance I see one more 
building. It has the look of a large 
wooden barn. I walk toward it. Every 
few minutes a car whizzes by. Across the 
road from what was Money is a railroad 
track that parallels the road. A freight 
train slowly rumbles past. The engineer 
waves at me from the open window of 
his engine, and I wave back. I reach the 
barn-like structure, and am sure that it 
was there in 1954. Oh, yes, it is a big 
wooden building that has something to 
do with cotton harvesting. It looks like 
it is still active. I wonder if this build-
ing would have had a cotton gin. I walk 
around the back, and see all sorts of 
discarded metal industrial equipment ly-
ing about. And a little further back is the 
Tallahatchie River.
 I walk back down Money’s main 
street to see Emmett Till’s building. It is 
in bad shape. I try to peer inside through 
a crack in the plywood. Except for some 
light coming through a hole in the roof, it 
is dim inside of that store and I can’t see 
much. And I get no sense of what little, 
dusty, Money was like on a hot summer’s 
day in 1954. For that I’ll have to rely on 
the black and white video. And I look at 
this abandoned building, and think that 
it should not be allowed to fall down. 
Maybe this is what some Mississippians 

want. To be able to wipe out the past. To 
not have to think about, not admit, all 
the terrible things that had been done 
to African Americans—the murders, the 
lynchings, the beatings, the segregation 
and discrimination. They want to make 
the memories, the facts, go away. And, 
in fact, the years are taking care of that. 
Most of the town is gone. There is just 
this one remnant to remind us that once 
upon a time a 14-year-old boy came 
down from Chicago and had his life 
taken from him. This building should be 
refurbished and restored to the condition 
that it was in 1954. It should become a 
memorial to Emmett Till. And a plaque 
should be placed on the front describing 
what was done to Emmett Till in Money, 
Mississippi in 1954.
 I stood there in front of the falling 
down store in Money, Mississippi and 
thought of Emmet Till in 1954, and 
thought of our country in 1954. Then I 
went over to the bridge to gaze down at 
the slow-moving, muddy, Tallahatchie 
River, and thought that memorials and 
signs need to go up all over the South, 
honoring and remembering all those 
who had suffered at the hands of hate 
and injustice. These signs and memori-
als need to be there for all of us, for our 
nation, and for our children and their 
children. Last June, I finally went to Mis-
sissippi.

Scott R. Hartblay, MSW, is Associate Profes-
sor, Elms College, Chicopee, Massachusetts.
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 Birthed in the squalor and hardship 
of the late 19th century ethnic slums 
of Chicago and New York, social work 
has struggled since its inception. This 
struggle has been on two fronts: first, 
social work has struggled to make a 
difference in the lives of the destitute; 
and second, social work has struggled 
to develop a self-confident professional 
identity. Nearly a century since Abraham 
Flexner’s (1915) denial of professional 
status to social work, these struggles have 
yet to be clearly resolved. 
 The struggle to make a difference in 
the lives of the destitute often conflicts 
with the struggle to develop a profession-
al identity. Specht and Courtney’s (1994) 
condemnation of the profession’s exalta-
tion of psychotherapy at the expense of 
a focus on social justice, a movement 
Wagner (1990) explained as normative as 
social work grew in professional stature, 
tends to confirm the criticism of Piven 
and Cloward (1971) that professional 
social work has become the mechanism 
for social control of the destitute. Epstein 
(2006) summarizes that “social work 
may have survived precisely because of 
its weakness of intellect and purpose, 
performing in social roles as a public 
works project that provides easy status 
positions” (p. 239).
 More contemporary critics ques-
tion the sustainability of the profession. 
Stoesz (2002) calls social work education 
“over-organized, under-whelming in its 
expectations, and inferior in product” 
(p. 21) which is based on an industrial 
model ill-equipped to deal with the 
pace of change in the 21st century or to 
compete effectively with nascent alterna-
tive human service professions. In like 
fashion, Kreuger (1997) proclaims that 
new computer technologies, the collapse 
of Marxist and Freudian meta-narratives, 
and the impending totalizing of corpo-
rate forces presage the profession’s end. 
 Even those more optimistic about 
the profession’s future note substantial 
challenges. Daley (2005) emphasizes that 
new skills are required for social work 
to effectively engage the increases in 
need, multiculturalism and globalization, 
implementation of evidence-based 
practices, competition from other 
human service professionals, and the 
pace of social change. To Reisch and 
Jarman-Rohde (2000), these challenges 

facing social work can only be met if the 
profession is willing and able to embrace 
change. 
 Yet, it is the profession’s capac-
ity to change that gives hope for the 
profession’s future. To meet the needs of 
the poor in early 20th century Chicago, 
the profession borrowed theory and 
techniques from sociology. 
Mary Richmond’s diagnos-
tic approach was more than 
a veneer of professionalism; 
these techniques paved the 
way for social work to use 
psychological theory to help 
reconstruct damaged lives. 
Even the radicalism of the 
1960s that is so cherished 
in the macro literature (Net-
ting, 2005; Wagner, 1990) 
can be seen as a loan from 
political science. Perhaps 
even today’s evidence-based practice 
(Cournoyer, 2005) can best be under-
stood as yet one more case of social work 
borrowing to attain dual goals: profes-
sional stature and client assistance.
 Contrary to Kreuger’s (1997) la-
ment that meta-narratives have fallen 
and Stoesz’s (2002) critique that the 
profession has “retreated to postmodern-
ist relativism” (p. 22), the profession’s 
capacity to reconstruct itself by borrow-
ing from other disciplines is its strength. 
At heart, social work is not a theoretical 
exercise, but an applied practice. Any 
theoretical perspective and any meth-
odological approach that enhances the 
social worker’s capacity to effect positive 
change on behalf of the client will find 
a constituency within the profession. 
Fence-straddling may be academically 
uncomfortable, but this trans-discipline 
and trans-methodological reach (Kindle, 
2004) is what sustains the profession’s 
capacity to adapt.
 Ginsberg (2005) notes that the num-
ber of practitioners has never been larger 
and continues to increase with more than 
750,000 currently employed in human 
services. Of course, all are not trained 
social workers, and even those who 
have earned social work degrees may 
not have the skills required to deal with 
21st century challenges (Daley, 2005; 
Kreuger, 1997; Stoesz, 2002); however, 
to conclude that social work does not 
retain the capacity for reflective renewal 

is to deny both the profession’s history 
and core values. To a profession such as 
social work, that is, to a profession that 
purports to find its sense of identity in 
a cluster of idealized values (Reamer, 
2005) rather than in specific techniques, 
skills, or knowledge, change is inevitable. 
 A reason to hope in the profession’s 
future is not always easy to find. One 
recent volume purporting to guide 
graduate students in social work through 
their education does not even mention 
social justice (Sowers & Thyer, 2006); 
the institutional obstacles to change are 
formidable (Stoesz, 2002), the quality of 
incoming students continues to decline 
as measured by GRE scores (Karger 
& Stoesz, 2003); and competition for 
human service funding continues to es-
calate (Stoesz, 2002). Nonetheless, Beck’s 
(1981) summation in an early consider-
ation of social work’s future is as timely 
today as it was when first written:

The flame of social reform that is such 
a proud part of social work’s history 
and that somehow continues to flicker 
in its professional organization and in 
its schools is probably a more precious 
contribution to the well-being of the 
people than the skills and knowledge 
social workers can sell in the marketplace 
to assist society in dealing with problems 
of social function and social stability (pp. 
371-372).

 It is this flicker that gives the social 
work profession a reason to exist. It is the 
promise of flaming once again that moti-
vates the profession to continue to adapt 
to new social realities. If social work has 
anything to offer other professions, it is 
the passion this flicker promises.
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Learning From Living: My Mexico Experience
by Erica J. Purkett

 In my Human Behavior and the So-
cial Environment class, our professor, Dr. 
Maxine Agazie, constantly shares with 
us aspects of myriad 
cultures. She informs us 
that as social workers, 
we must be prepared 
to provide services to 
clients from culturally 
diverse backgrounds. 
A class assignment in 
Human Behavior and 
the Social Environment 
triggered my memory 
of my most exciting summer experience 
to date—my study abroad trip to Cuer-
navaca, Mexico.
 In retrospect, I can name a few 
teachers who have incited in me a pas-
sion for learning that still runs deep. Yet 
there has never been one so inspiring 
as my most recent teacher, life. In class 
I expected to be taught Spanish, but 
through life was I able to learn it. After 
months of planning, my friend Ericka 
and I, along with twelve other interested 
students from North Carolina Central 
University, found ourselves boarding a 
plane headed for Cuernavaca, Mexico. 
For one month, we were going to be 
staying with a host family and studying at 
the Center for Bilingual and Multicultural 
Studies, otherwise known as La Universi-
dad Internacional. Having hardly left the 
East Coast, much less the country, there 
was nothing that could have prepared me 
for my travel abroad experience—which 
now I appreciate all the more.
 Arriving in Mexico City and then 
traveling the two hours by bus to Cuer-
navaca, my eyes began to take notice of 
everything in sight. Strangely enough, the 
graffiti-dressed walls of the city and the 
varying shapes and sizes of the buildings 
that lined the streets all reminded me of 
places that were familiar to me back in 
the States. Overpasses and underpasses 
lined with bumper-to-bumper Volkswa-
gens, traffic nonetheless, all made me 
think that I hadn’t traveled so far after all. 
And then the bus ride ended.
 We came upon the school around 
two or three in the afternoon and were 
then taken inside to meet with our re-
spective host family. Walking through the 
front gate of the building, I can remem-
ber being inundated with the colors from 
an almost jungle-like atmosphere; there 

were trees, plants, and flowers every-
where, not to mention decorative pools 
of water in almost every section of the 

schoolyard. Being 
raised on the smell 
of fresh cut grass and 
shade provided by 
towering trees ev-
erywhere, my nerves 
were somewhat put 
to ease by my new 
surroundings. It 
wasn’t until Ericka 
and I had met Papá 

(Alberto A.) and started on our way to 
our new home that the thought of being 
in a new country hit me. 
 When our first official week of 
school began, I felt as though I was 
starting all over again. I was no longer 
the confident, charismatic student that 
I had developed into. I was the timid 
first grader, nervous about all of the new 
people I would be meeting and how I 
would adjust to the workload. At best, I 
remember walking through the front gate 
thinking, “What have I gotten myself 
into?” Although there was someone 
on the trip who had been before, her 
reassurance that everyone would “get 
the hang of things” was not much of a 
comfort. The way the school is set up, 
many of us would be joining classes 
where students had already been there 
for about two or so weeks. With this in 
mind, thoughts such as, “What if they 
don’t like me?” and “What if they know 
more than I do?” began to roll around 
in my head. My fears were soon put to 
rest after I walked through my classroom 
door for the first time. A young man by 
the name of Mateo greeted me with the 
warmest of smiles and moved his chair 
over so I could sit beside 
him. Although it was a 
small gesture, it meant ev-
erything in the world to me 
at that moment. After about 
a week of classes, I no 
longer had to worry about 
all of the questions that 
had bombarded me when I 
walked in at the beginning 
of the week—I was going to 
be just fine.  
 In addition to learn-
ing in the classroom and 
through our host family, 

we had many opportunities to study 
elsewhere. Each weekend we were taken 
on an excursion; first, to Teotihuacán to 
explore los pyramides, then to Taxco and 
Mexico City; lastly, we enjoyed three 
days in Acapulco before returning back 
to the States. What I loved most about 
these excursions was that through each of 
them, I always seemed to meet someone 
who allowed me to experience Mexico 
through their eyes; I gained the perspec-
tives of others on how they viewed the 
United States and Americans. Many of 
the native people I came in contact with 
were eager to speak with someone from 
our group. I found it somewhat amusing, 
because they were in fact trying to prac-
tice their English while I was trying to do 
the same with my Spanish. Yet we found 
a way to share our language. To me, it 
was almost like sharing two crayons—we 
learned to take turns. If I spoke in 
Spanish, the other person responded in 
English or vice versa, and we continued 
like this until we had both slowly colored 
a picture of our worlds with our two 
crayons. Despite the language barrier, 
there were many similarities that our 
cultures shared, and I learned that we 
did not always need a common language 
to express what they were.
 After feeling our way through the 
first week, Ericka and I decided to try 
our hand at experiencing life outside of 
our home and the classroom. What we 
found through these ventures was just 
the opposite of our weekend excursions. 
By way of taking taxis and frequenting 
the markets in the Zocalo, or downtown 
area, I conversed with people who did 
not have to speak in order for me to 
understand them; instead, we spoke 
the language of money. I learned just 

In retrospect, I can name 
a few teachers who have 
incited in me a passion for 
learning that still runs deep. 
Yet there has never been 
one so inspiring as my most 
recent teacher, life.
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how important these daily exchanges were, as was gathering 
around the table for la comida, or lunch, to share what had been 
going on throughout the day. It was also in the markets that 
my admiration for the people was reaffirmed. Any person on 
any day could walk into the crowded markets and find a young 
child sitting behind one of the many tables set up. Patiently they 
would sit until someone would come by and purchase one or 
more of the many items on display. Others, no more than five 
or six years of age, walked around outside of the market trying 
to sell items ranging from gum to jewelry that they or someone 
else in their family had made. Older women sat quietly on their 
stools, offering the story of how much detail went into a piece 
of art that may have taken days to make when someone passing 
showed interest. But no matter who was doing what, it was the 
idea that the family was going to be supported and each individ-
ual had a role in helping to care for the entire family. Through 
all of these actions, I could see how hard work was truly defined 
and how much a person could care for his or her family through 
the, sometimes, simplest of acts.
 Other elements of the culture slowly wove their way into 
my studies, and I was able to see firsthand how this trip was 
not only an immersion into their culture, but also a tool that 
could be used to help me understand more of my own. Another 
friend, who was staying on after our program had ended to 
present research in Vera Cruz, helped me to understand how 
people who resembled me could be found in just about every 
place we visited in Mexico. She also explained to me the reason 
why, as some of my peers had already experienced, preferential 
treatment was often given to some of us as opposed to oth-
ers. Clearly, our histories were not much different from each 
other, but the way people perceived their situation and chose to 
respond to it is what caused much of the distance that was felt at 
times during our stay.
 After finally adjusting to life with few traffic lights, busy 
sidewalks, and authentic Mexican food, I found myself once 
again on a plane staring out the window. As we passed through 
the clouds, a mixture of emotions did the same through my 
head. A part of me wanted to stay for at least another week, 
while the other was eager to return to the comfort zone that I 
had so long ago departed from. Fortunately for the latter, the 
winner by default, we were already hundreds of miles away and 
I could not change my mind so easily. Leaving behind my new 
set of family and friends, it was hard not to think about when I 
would be able to return and share all the things that had trans-
pired during our time apart. I would eagerly describe how much 
of an adjustment I had to make when I returned home—feeling 
the need to eat Mexican food at least once a week or wanting 
to buy items personally from those who had made them. We 
would laugh in remembrance about how Chino (the family dog) 
had stolen my glasses and how worried I had become thinking 
that I would have to walk around for the remainder of my trip 
wearing my prescription sunglasses. 
 Conversational phrases continued to drift in and out of my 
head until the meeting of the plane’s landing gear and the run-
way jolted me from my daydream. With one part of the return 
journey over, it occurred to me that I had really only just begun. 
And if I would let it, life still had many more things to teach me 
about how to share the world with others. 

Erica J. Purkett wrote this article while majoring in social work at 
North Carolina Central University.
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by Regina Trudy Praetorius, PhD, 
LCSW, and Laura Lawson, MSW, 
GSW

 Well, we have been writing this 
career column since 2003 and we hope 
it has been a valuable contribution to 
your professional development. Over 
the years, we have written on marketing 
your degree, creating your résumé and 
other professional correspondence, in-
terviewing, professionalism, professional 
development, areas of practice, career 
transitions, and transferable skills. How-
ever, in sharing these various aspects of 
“career talk” with you, we have left one 
thing practically untouched: keeping 
track of your professional development. 
 This issue is an especially appropri-
ate venue for this important topic as 
this will be our last Career Talk column. 
We have enjoyed our time as voluntary 
career columnists with The New Social 
Worker but are moving on to pursue 
other interests. We wish you the best of 
luck in your future endeavors and hope 
you will share all you know with future 
social workers as we have attempted to 
do with you.

Why a Portfolio?

 You might be asking yourself why a 
résumé isn’t enough. A résumé may be 
enough. We’re not saying it isn’t. Howev-
er, a portfolio can serve you in two ways: 
1) documenting what you’ve done and 
evaluating your professional growth and 
2) giving you an extra edge with employ-
ers. When employers first receive your 
résumé and cover letter, your goal is to 
entice them into a more in-depth evalu-
ation of you and what you have to offer 
as a candidate. As many of you know, 
the social work market is saturated in 
many geographical areas and/or in many 
practice areas and settings. Unfortunate-
ly, many of us will look “similar” on a 
résumé. But, for example, if you have an 

Internet-based portfolio on your résumé 
and cover letter, an employer is able to 
quickly visit the page and get a clearer 
and more detailed picture of you. This 
may land you an interview before others 
who may appear to have more to offer 
than you. Additionally, once you are in 
your “dream job,” the portfolio will be 
useful in performance evaluations and 
in promotion evaluations. Often, those 
making these types of decisions (e.g., an 
executive director or board) are far-re-
moved from your daily performance and 

will be relying on the reports of others. 
The portfolio is your way of filling in 
gaps that may not be addressed readily. 
For example, if you have been volunteer-
ing on a crisis hotline while working as 
a case manager at a state agency, those 
evaluating you for promotion may be un-
aware that you have a wealth of counsel-
ing and crisis intervention skills to share. 
Now that we’ve hopefully convinced you 
to build a portfolio, let’s get talking about 
how to give yourself this edge.

Getting Started

 After one or two years of profes-
sional practice, chronicling how your 
job duties have changed and how your 
skills set has grown through practice 
and continuing education is daunting. 
Taking care of our daily duties at work 
and home are enough to send us into 
memory overload. Keeping folders with 
altered job descriptions, old résumés, 
and documentation of various train-
ings (whether in-services or continuing 

education) will be life savers. This type 
of “paper trail” (though many of us may 
have a “digital trail” at this point) is the 
foundation of your portfolio. 
 Begin with your field experiences 
and document your work, volunteer 
activities, and continuing education ex-
periences. You may also want to include 
examples of your work. For instance, if 
you have written a grant, you may want 
to include a copy of the application. We 
would include copies of all of our Career 
Talk columns. You may want to create 
a mock case plan or intervention plan 
based on a typical case plan or inter-
vention plan you use with your clients. 
Descriptions of programs you have 
developed or enhanced are also useful. 
 Include anything that you think 
might be attractive to a future employer. 
(By now, you have a very good idea of 
what those items might be!) After a few 
years of practice in the field, these may 
seem irrelevant, but many employers 
are intrigued to see how time has shaped 
you. Since the portfolio is an extension 
of your résumé, it should be as detailed 
as possible. Regardless of whether you 
create a paper-based, CD, or Internet-
based portfolio, an employer will be able 
to focus in on the areas of interest rather 
than having to scour through the entire 
chronicle of your professional life. 
 

Paper, CD, or Internet-Based 
Format?

 For the most part, the answer to this 
question will vary. However, we strongly 
suggest that you have a paper copy of 
your portfolio for your own records. This 
should be an extended copy including 
documentation of each of your entries 
in the “official” portfolio. For example, 
certificates documenting your participa-
tion in a continuing education program 
would be in your “official” portfolio, 
whereas the handouts and notes for the 
program would be in your personal copy 
as a refresher for you when you address 
such inquiries in an interview.
 Aside from your personal paper 
copy, the format should depend upon 
two very important issues: what you are 
most comfortable with (now is not the 
time to learn to build a Web site unless 
you are not in immediate need of the 

Keeping Track of It All...Building Your 
Social Work Portfolio

Career Talk

Portfolio Resources
 The Social Work Portfolio (Book), B.R. Cournoyer and M.J. Stanley, ISBN 0-534-
34305-8
 Documenting Success and Achievement: Presentation and Working Portfolios for Coun-
selors ( Journal article), S.H. James & B.C. Greenwalt, Journal of Counseling and 
Development, Spring 2001, Vol. 79, p. 161-165
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 Other interests are camping, kayak-
ing, and canoeing.
 Morris-Compton also likes to draw 
and do digital and 35-mm photography.
 “I also design résumés, cards, what-
ever for fun or pay,” he says. ‘I always 
think visually.”
 These interests are a way of seeking 
“balance” in life.
 Mary Patricia (Trish) Di Paula, 
clinical instructor at the School of Social 
Work and Morris-Compton’s field 
instructor, says, “Darnell is very talented 
and bright. He has a writing background 
and is very artistic, and loves to use all in 
everything he does.”
 Morris-Compton spent the summer 
helping to fix the sports field of a Balti-
more City middle school with financial 
constraints, she says.
 Despite his self-confidence, Mor-
ris-Compton admits—on his blog and ver-
bally—he had some apprehension about 
returning to school as a “nontraditional” 
student. 
 “I was filled with anxiety,” he says. 
“I didn’t know what to expect. I am ac-
customed to being practically oriented. 
I’m used to not wanting to think about 
things, but do them. Graduate school has 

Morris-Compton—continued from page 3

given me a strong appreciation toward 
theories, models, and paradigms.”
 Di Paula acknowledges that “it took 
a while” for Morris-Compton to get 
used to the experience, since the other 
students in the program had already es-
tablished relationships before he entered 
the program in January. 
 “It’s also been a hard adjustment for 
him to come to the inner city of Balti-
more,” she continues. “But Darnell did 
really well. He observes before he steps 
in, but then he steps in everywhere to 
help. I love when interns do that.”
 A can-do attitude is one Morris-
Compton has brought to journalism and 
the Peace Corps and now social work—as 
well as an awareness of the links between 
them.
 “I was practicing social work in the 
Peace Corps but had always respected 
social workers as a reporter and had 
always relied on them as sources in my 
stories,” he says. “But even in journalism, 
my model was to get involved. Journal-
ism is in my blood, but I’ve always been 
a social worker at heart.” 

Barbara Trainin Blank is a freelance writer 
in Harrisburg, PA.

portfolio) and what would be easiest for 
employers. Some employers, such as 
some small nonprofits, might prefer a pa-
per copy for a variety of reasons, includ-
ing out-of-date technology (e.g. slower 
processors, dialup Internet access). How-
ever, the drawback is that providing each 
potential employer with a paper copy of 
your portfolio can become an expensive 
endeavor. One option for saving a few 
dollars and meeting the needs of the 
employers is to disseminate the digital 
portfolio (whether CD or Internet-based) 
and offer a paper copy upon request. 
 We wish you the best in your career 
endeavors and encourage you especially 
to do this extremely important activity 
for your future career goals. It may seem 

time-consuming at first, but once it is 
constructed, updating it will be simple 
(and should be done often!). 
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Inherent—continued from page 17What Do I Put In It? The Basics
 Your portfolio should include a greeting or cover letter, table of contents, ré-
sumé, and the following five sections:

Expanded descriptions of employment (job descriptions, case plans, inter-
vention plans, newsletters, other samples of your work)
Awards and certifications (documents such as certificates can be scanned 
into a computer file to be included on your CD or Web site)
Continuing education (copies of certificates or other proof of attendance)
Publications and/or presentations (Powerpoint slides, programs listing you 
as a presenter)
Other documents (such as newspaper articles about your work)
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•
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Electronic Connection

Nothing New Under the Sun? Read On (Continuing to Apply 
New Technology to Social Work)
by Marshall L. Smith, Ph.D.

Every three months, 
I review what 
has happened 

in our technological 
environment and draft 
a column for readers of 

THE NEW SOCIAL WORKER. Usu-
ally, there is a “hot issue” or a “current 
topic” that emerges from the electronic 
clutter around me, and then sometimes 
the implications for social work of some 
latest electronic development have not 
quite come into focus. This month is one 
of those times. 
 Over the years I have been writing 
this column, I’ve written about acces-
sibility issues for Web pages, efficiently 
handling e-mail, protecting your com-
puter against viruses and spyware, tuning 
up your hard drive, and even using the 
simple statistical procedures contained 
within spreadsheet software. It has been 
an interesting journey.
 Actually, I was reflecting on this 
journey with a colleague just the other 
day: 
 When I arrived at the Rochester 
Institute of Technology (RIT) in 
September of 1976, I was an eager 
young assistant professor ready to tackle 
the teaching role. It is an awesome 
responsibility to assume that one is 
qualified enough to impart the knowledge, 
values, and skills of one’s profession to 
the next generations of social workers. I 
dove into the task willingly. 
 That same year, Apple computers 
released the first Apple I, and Queen 
Elizabeth sent the first trans-Atlantic 
e-mail message. I didn’t notice. Fax 
machines (actually, the first ones were 
referred to more formally as facsimile 
machines) appeared. “Why would I want 
to send a copy of a document? Isn’t the 
U.S. Postal Service fast enough?” 
 But in 1977, my brother-in-law, Joel 
Pitt, then the Chair of the Math Depart-
ment at the State University of New York 
at New Paltz, showed up at our house in 
rural Western New York with an Apple 
II computer. I thought to myself, Why 

would he pack all this paraphernalia in his 
car to bring here? He spread it out in our 
cramped living room, fired up the green-
text-on-black screen, and opened a pro-
gram called “Wizard and the Princess.” 
It was an entirely text-based line drawing 
of various rooms (or am I confusing this 
with later programs?) in which a “charac-
ter” could be moved from one side of the 
room to another, or even into additional 
rooms, by using the arrow keys on the 
keyboard. When the character had been 
moved to the desired spot, it was pos-
sible to type in a question or statement. 
“What are the rules for these statements 
or queries?” I asked. Joel just laughed 
and said, “Follow your instincts.” He got 
up and left my boys and me in front of 
this newfangled contraption, trying to 
figure out what to do.
 Of course, you know the rest of 
this story: I eventually gave up—already 
a “digital has-been” at age 37. But my 
boys persisted, making good progress in 
pursuing the goal (whatever the goal was, 
never became clear then). They spent 
hours in front of the screen, just trying to 
figure out the correct command syntax 
from the clues derived from failed com-
mands. I was impressed and interested, 
but not addicted—at least at that point.
 No computers appeared at RIT, 
where I was teaching, except in sterile 
computer labs connected to something 
called a “mainframe.” On these terminals 
(as I learned to call them), it was pos-
sible to “write things,” but not possible 
to “print things” on paper. One could 
“print” to the screen, which didn’t make 
much sense to me. I could “save” what 
I wrote and come back later, open it 
up and write some more, but none of 
this seemed very useful to what I faced 
everyday in my classroom, so I did it as 
an interesting pastime, but did not take it 
seriously at first.
 Then, in 1981, BITNET arrived on 
campus, or at least that’s when I discov-
ered it. The “Because It’s There NET-
work” was the early linking of academic, 
research, and military (no commercial 
use) institutions for the purpose of send-
ing “e-mail.” What is e-mail? I wondered. 
I was told that e-mail permitted me to 

send whatever I could write (i.e., “print”) 
on my computer screen to someone else 
at another university, for example. “I 
don’t know people at another university 
who would ‘have e-mail,’ and even if I 
do, how would I find out their e-mail ad-
dresses?” I could write them a postcard 
and mail (the term “snail-mail” was not 
yet popular) them a request, or I could 
call them (long-distance phone calls were 
expensive, charged to my office phone 
and cause for later scolding conversa-
tions with the assistant dean of the 
college). I passed on learning e-mail at 
the time, though thought it seemed like 
a good idea if more people were con-
nected. I went back to my teaching and 
research in different directions.
 The very next year, RIT installed a 
campus-wide computer network, making 
it possible to send e-mail to people across 
the hall, or in the next building, most 
of whom didn’t even have a computer. 
Again, I thought, “Now isn’t this a waste 
of money to duplicate what I can already 
do over the phone (i.e., local call) or by 
just walking to my colleague’s office!”
 But then, I got an idea: “What if all 
my students were “on e-mail”! I could 
send them information about my courses 
and even help them in my advising role. 
It wasn’t until 1986, however, that I 
actually sent the first mass e-mail to all 
of the students in my department, much 
to the lack of interest by my faculty col-
leagues. Even the students didn’t think 
this was very important or useful. I had 
managed to develop one-to-one e-mail 
correspondences with some students, but 
never had sent something to all social 
work majors. It opened the flood gates! 
Suddenly, we had an electronically con-
nected student cohort (probably the first 
such group of social work students in 
the country), and my colleagues began 
scrambling to learn to master their own 
use of computers in social work educa-
tion.
 The rest is history. You would think 
that most social work educators and so-
cial work students would have no more 
frontiers to explore in 2006, but I would 
have to disagree. Just this month, I began 
the very first e-mail listserv for social 
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On THE NEW SOCIAL WORKER 
Online...a calendar of social 
work events
 The New Social Worker Online 
Calendar of Events is a color-coded, 
interactive calendar on our Web site 
that serves as a central point on the 
Web where you can find upcoming 
conferences, calls for papers, dead-
lines, celebrations, and other profes-
sional social work events.
 You can sign up for e-mail remind-
ers, add events to your own electronic 
calendar, and perform other “event 
actions.” In addition, we have set up 
a “Submit an Event” form, so orga-
nizations and individuals can suggest 
events to be added to our published 

calendar. In time, this will result in the 
calendar providing a comprehensive 
source of information on upcoming 
items of interest to all social workers.
 Just head over to our Web site at 
http://www.socialworker.com and click on 
the “Calendar” tab at the top! 

work educators involved in teaching in 
MSW programs. Until now, there has 
been no such network. There has been 
an active e-mail listserv for BSW educa-
tors since 1994. The BSW list began with 
only 34 subscribers in 1994 (now over 
1,000 subscribers), but the MSW list be-
gan with more than 40 initial subscribers 
and in less than a month is already over 
170 subscribers. 
 There is always a new direction for 
social work to explore, and apparently 
always a new direction to creatively ap-
ply what we know to address a need, a 
problem, or an issue.

Marshall L. Smith, PhD, is Professor and 
Coordinator of Distance Education at the 
School of Social Work, University of Hawai‘i 
at Manoa.
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STUDENT SOCIAL WORK 
ORGANIZATIONS
 Please send us a short 
news article about your 
group’s activities. Also, 
send us photos of your 
club in action—we may 
even feature you on our 
front cover!
 It’s easy to share your 
club’s activities with our 
readers. Send your news/
photos to: 

Linda Grobman, ACSW, LSW
Editor/Publisher
THE NEW SOCIAL WORKER
P.O. Box 5390
Harrisburg, PA 17110-0390
or to lindagrobman@socialworker.com

Anderson University Social 
Work Students Assist Victims 
of Hurricane Katrina

 Fifteen Anderson University (AU) 
social work students and faculty spent 
the last week of April 2006 in the Holly 
Grove neighborhood of New Orleans. 
Each year the AU social work program 
sponsors a senior trip that serves as a 
capstone and an opportunity to assist 
persons in need. 
 Working with Trinity Christian 
Community (TCC), this year’s class 
provided help in restoring a community 
center and gutting a house damaged by 
Hurricane Katrina. In addition, students 
interviewed people who were back in 
the neighborhood, living in FEMA 
trailers as they restore their homes. 

They heard, firsthand, 
the grief and challenges 
being faced by residents. 
They saw how chronic 
poverty, racism, delays 
in government response, 
and flaws in public 
policy converge with 
natural disaster in ways 
that intensify the crisis. 
 One particularly 
poignant experience 
was accompanying an 
AmeriCorps volunteer as 
he entered his grand-
mother’s home for the first time since 
the hurricane. His grandmother died 
before being able to return to her home. 
Students provided a supportive pres-
ence as the volunteer found mud-caked 
picture albums, letters, and memorabilia 
of happier days amidst the destroyed 
interior of the home.
 The AU group was pleased to take 
a check for $10,000 to assist TCC with 
its post-Katrina rebuilding efforts. The 
money was the result of a grant request 
made by the AU social work program to 
Compassionate Ministries of the Church 
of God. 
 TCC has provided after-school 
programming, leadership development, 
and community organization in New Or-
leans since the 1960s. Its director, Kevin 
Brown (MSW, Jane Addams School of 
Social Work, 1986) grew up in the Holly 
Grove neighborhood. After serving as 
a therapist in various settings and as the 
radio host of “Talk It Out” in Chicago, 
Mr. Brown returned in 1998 to advocate 
for the poor and disenfranchised in his 
home town. 

 Since Hurricane Katrina, TCC has 
shifted its focus to disaster relief, recov-
ery, and rebuilding. TCC has partnered 
with AmeriCorps to gut homes, distrib-
ute relief supplies, and coordinate the ef-
forts of more than 1,200 volunteers who 
have come since January. They are also 
responding to the education crisis in the 
city by becoming a chartering agent for 
a local public school. More information 
about TCC can be found at: http://www.
trinitychristiancommunity.org and http://
www.helphollygrove.com.
 The AU group was very moved by 
the enormity of the work to be done to 
restore the lives and communities af-
fected by Katrina. It was easy to become 
overwhelmed by the devastation that 
still exists, but students found it inspiring 
to see the persistent efforts being made 
by individuals committed to using this 
disaster as an opportunity to develop 
a community that will be stronger and 
more responsive to human need than 
ever before.  
Submitted by Sharon K. Collins, ACSW, 
LCSW.

mailto:linda.grobman@paonline.com
http://www.socialworker.com
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Books
Daley, D. C., & Marlatt, G. A. (2006). 
Overcoming Your Alcohol or Drug Problem: 
Effective Recovery Strategies (2nd ed.). New 
York: Oxford University Press. 240 
pages, $35.00 (Therapist Guide). 192 
pages, $19.95 (Workbook).

 Social work education programs at 
both the BSW and MSW levels provide 
generalist knowledge about working in 
a variety of settings, including settings 
for working with people with chemi-
cal dependency and other addictions. 
Chemical dependency and other addic-
tions affect people of all ethnic, gender, 
sexual orientation, cultural, economic, 
and other backgrounds. Regardless of 
the new social worker’s explicit desire 
to work specifically with persons with 
chemical dependency, there are hardly 
any settings in which substance abuse 
and dependence do not affect the client 
population. 
 Yet despite the prevalence of persons 
with substance addiction in our agencies, 
our generalist social work programs tend 
to only briefly address the topic, through 
portions of the human behavior compo-
nent or perhaps through a single elective 
course on substance addictions. Chemi-
cal dependency remains the “elephant in 
the room,” yet our social work programs 
are providing only minimal knowledge 
for working with persons affected by 
substance addictions.
 Fortunately, there are books avail-
able for the new social worker who wants 
to gain additional knowledge or special-
ize in working with substance addictions. 
Overcoming Your Alcohol or Drug Problem: 
Effective Recovery Strategies (2nd edition), 
Therapist Guide and Workbook, by Dennis 
C. Daley and G. Alan Marlatt, are effec-
tive tools for not only learning about the 
chemical dependency field as a therapist, 
but also learning about the disease model 
of alcohol and other substance addiction 
as a client. Daley and Marlatt assert that, 
while substance abuse and dependence are 
clinical diagnoses with specific diagnostic 
criteria, their focus is on the treatment of 
substance use problems. Substance use 
problems exist whenever clients experi-
ence social, economic, occupational, or 
role functioning as the result of the inges-
tion of substances, whether prescribed, 
legally obtained, or illicit street drugs. 

is causing problems. Overcoming Your Alco-
hol or Drug Problem is a useful tool, among 
many, to add to the social worker’s rep-
ertoire for walking with the chemically 
dependent person and family on their 
road to addiction-free living.
 
Reviewed by Trevor Gates, LMSW, ACSW.

 Closely adhering to the motivational 
interviewing approach to working, the 
therapist guide and accompanying client 
workbook are linear and easy to follow. 
The authors begin with an overview of 
substance use problems, followed by 
treatment settings and approaches. A 
brief introduction to psychosocial thera-
pies and pharmacological interventions 
is included. Next in the topics that are 
covered are change issues and strategies. 
The texts encourage the substance using 
client to examine their motivation to-
ward recovery by weighing the positives 
and negatives of deciding to continue 
using or stop using. There are resources 
for goal planning, managing cravings, 
identifying distorted thinking (“stinking 
thinking,” as it is called in twelve-step fel-
lowships), managing emotions, and refus-
ing offers to use substances. Additionally, 
the topics of psychiatric co-morbidity, 
assessing progress, and relapse preven-
tion, are covered.
 While the writers clearly encourage 
the social worker or other clinician to 
modify the treatment program to fit the 
individual client’s needs, using the book 
as a resource rather than a prescription 
to be swallowed whole, a potential dan-
ger I see is that the book may be used 
as a one-size fits all approach to treating 
persons with addictions. Overcoming Your 
Alcohol or Drug Problem is an effective 
series, yet seems to be typical of the cur-
riculum-based sobriety programs found 
in many intensive outpatient, offender 
education, or other treatment settings. 
Moreover, the books are a great re-
source, but I would caution against their 
use as the sole intervention for working 
with an individual, family, or group af-
fected by chemical dependency.
 A mentor in the area of treating 
substance addiction once told me that 
chemically dependent persons can ben-
efit from treatment, regardless of the so-
cial worker’s theoretical orientation, and 
regardless of the treatment program’s 
quality or effectiveness. We should throw 
away the “hitting rock bottom” approach 
to treating chemical dependency and 
realize that persons who are addicted can 
receive help at any point in their addic-
tion. With the help of a holistic treatment 
team, including social worker or other 
clinician, self-help fellowship, and family 
and significant others, addicted individu-
als begin to walk the road to recovery 
when they examine their motivation to 
change and recognize that substance use 

 You’ve already decided to be a 
social worker. Will you choose to honor 
the legacy of clinical family social work 
with your own practice?  
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 This article outlines the field of clinical 
family social work and offers suggestions 
to new social workers who want to pursue 
this type of practice. The profession of social 
work has been directly involved in assess-
ing, treating, and advocating for American 
families since its beginning. This tradition 
is rich, and it informs current methods of 
practice. Clinical social work with families 
is both challenging and rewarding. Chal-
lenges include developing relationships with 
individual family members and the family as 
a whole, implementing a systemic approach 
to assessment and intervention, and deal-
ing with multiple problems simultaneously. 
Rewards often come in the form of maintain-
ing important client relationships, improved 
effectiveness, and advancement of practice 
theory. Social workers who want to prepare 
themselves for this field of practice may do so 
through a selective combination of graduate 
education, post-graduate certification, and 
professional workshops. 

 One of the great strengths of profes-
sional social work practice is its broad 
scope. In social work, macro merges 
with micro, and policy overlaps practice. 
Generalist social workers make a daily 
difference in the lives of people all over 
the world. 
 On another level, it’s extremely 
valuable to society for practitioners to 
develop areas of excellence and rela-
tive expertise. As a student or a new 
professional, you may be facing some 
decisions about your own direction or 
about your own preparation for doing 
the work you want to do.
 This article provides some food for 
thought as you make your selections 
from the professional menu. It offers 
some ideas for establishing your profes-
sional identity and focuses specifically 
on a time-honored and unique contribu-
tion of professional social work.

Our Historical Legacy

 Social work, more than any other 
profession or discipline, has accumu-
lated a rich history of assessing, treating, 
and advocating for families as units. 
Social work has been recognized as the 
first among a few streams of practice that 

helped to shape modern marriage and 
family therapy (Broderick & Schrader, 
1981; Nichols & Schwartz, 2006).
 Mary Richmond was an early cham-
pion of family practice. She shared her 
opinion that all of social work should be 
informed by careful assessment of indi-
vidual “social disabilities” in their family 
contexts (Richmond, 1917). She went on 
to say (pp.134):

As society is now organized, we can 
neither doctor people nor educate them, 
nor launch them into industry nor rescue 
them from long dependence, and do these 
things in a truly social way without 
taking their families into account. Even 
if our measure were the welfare of the 
individual solely, we should find that 
the good results of individual treatment 
crumble away, often, because the case 
worker has been ignorant of his client’s 
family history.

 The seminal involvement of social 
workers with families got translated into 
the notion of considering the individual 
within a social context (Greene, 1999). 
Even that ubiquitous “system theory” 
that you’ve heard so much about traces 
its evolution from mechanistic systems 
like thermostats, telephone lines, and 
missile-guidance devices, to human be-
ings, through the field of family interven-
tion (Nichols & Schwartz, 2006). 
 The influence of social workers on 
clinical intervention with families didn’t 
stop with Mary Richmond. Virginia Satir 
has been recognized as one of the most 
inspiring therapists to ever demonstrate 
her work (Simon, 1992). She worked 
extensively with families and founded 
new ways of working with people that 
included communications and experi-
ential methods (Satir, 1983; Satir, 1988). 
If you’re interested in finding out even 
more about the ways that social workers 
have shaped the field of clinical work 
with families, take a look at the contribu-
tions of Harry Aponte, Douglas Breunlin, 
Insoo Kim Berg, Betty Carter, Lynn 
Hoffman, Jay Lappin, Monica McGold-
rick, Braulio Montalvo, Steve de Shazer, 
Richard Stuart, Peggy Papp, Olga Silver-
stein, and Michael White.
 One of my great pleasures as a pro-
fessor is to invite my graduate students 
to become a part of this treasured legacy. 

It’s a piece of what captured my interest 
as a practitioner, and it’s something that 
you may want to consider for yourself. 

The Challenges of Family 
Practice

 Clinical social work with families is 
complicated. At first, it may feel especial-
ly difficult, because you have more than 
one other 
person in the 
room with 
you as you 
go through 
those assess-
ment ques-
tions or try 
to figure out 
how to issue 
a homework 
task. It may also be difficult to pay atten-
tion to the “process” of interaction that 
maintains presenting problems, rather 
than the “content” of their causes. Even 
though this complexity seems difficult 
to manage, it’s quite possible that it is 
all operative when it’s just you and your 
individual client working alone. Many 
social workers believe that family process 
is in the room with you even when you 
think you’re doing “individual therapy.”
 Simply learning to form a therapeutic 
relationship with each individual, and the 
family as a whole, can be daunting. How 
can you make that all-important connec-
tion with a father and son who threaten 
each other? What about the mother who 
drinks and neglects her child? What about 
divorced parents who don’t see how their 
conflicts are worked out through their 
relationships with their children? Finding 
the unspoken but common goals is a tool 
to making connections.
 Managing the currents and cross-
currents of relationships without getting 
caught in the undertow can feel like 
swimming a mile in shark-infested wa-
ters. Your rational mind may know that 
family members have a particular history 
and a set of verbal and non-verbal codes 
that they use to communicate love, 
anger, commitment, and discipline, but 
your limbic system may work overtime 
trying to regulate your own response 

Honoring the Legacy: Building a Professional Identity in 
Clinical Social Work With Families

by John K. Mooradian, Ph.D., ACSW, LMFT
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to the patterns that surface. Learning to 
identify family patterns can help you 
navigate these swirling waters.
 Social workers who practice with 
families often find that people they see 
have more than one problem. Unlike 
those neat and orderly people who 
populate the case scenarios presented in 
your practice classes, real people have 
lots of problems simultaneously. Issues of 
poverty, racism, sexism, policy-level dis-
crimination, depression, substance abuse, 
and domestic violence, along with child-
hood trauma, aren’t nearly as clearly 
delineated in the lives of our clients as 
they are in our well-organized textbooks 
and practice exercises. Working with 
multiple family members can make this 
feel extremely complicated, but it is often 
this very complexity that requires a fam-
ily centered approach.
 Systems models pervade social work 
education. We encounter a strange and 
sometimes ambiguous mix of General 
Systems Theory, Eco-System Theory, 
and Open Systems Theory. Sometimes, 
the concepts are well taught and they 
make sense. It’s often more challenging, 
however, to “see” the concepts in opera-
tion and actually apply them to illumi-
nate opportunities to bring about change. 
The good news is that it can be done.

The Rewards of Family 
Practice

 So, if you invest yourself in this 
arduous practice, what can you expect? 
You will find that your assessments are 
sharper because they include the dynam-
ics of interactions; your therapeutic 
relationships are stronger because your 
clients know that you know what their 
lives are really like; your interventions 
are more powerful because they take 
place in the real-world environment that 
your clients inhabit rather than one that 
requires “generalization” to the real, 
troubled, environment. In general, clini-
cal hypotheses get clearer and therapeu-
tic action makes more realistic sense. 
 Outcome research indicates that 
family therapy is effective with a broad 
range of presenting problems (Roth & 
Fonagy, 2005). These include problems 
of childhood and adolescence, relation-
ship problems, substance abuse, eating 
disorders, and affective disorders. In ad-
dition, the demands of cultural sensitivity 
require professionals to recognize that 
family approaches often increase the co-

herence of treatment for people who live 
in extended family cultures (Lum, 2003; 
Paniagua, 2005).
 Besides the benefits for clients, you 
may also find a couple for yourself. 
Operating relationally may allow you to 
engage more fully in the process of help-
ing your clients change, and it may also 
facilitate your professional development 
over the course of your career. A few 
years ago, at graduation, I heard a gradu-
ate student tell her audience that she had 
one simple reason for putting her mind, 
her heart, and her spirit on the line with 
clients. She said, “When I go home, I 
can honestly say, ‘I helped somebody 
today.’” That statement brought tears to 
my eyes, but I also thought about what 
a family social worker can say at the end 
of the day. There is a certain satisfaction 
in being able to say, “I helped a whole 
family today!” 

Learning How to Treat People 
in Relationships

 If you’ve been reading this article 
and you’re still following along, you 
probably have some interest in ap-
proaching your work from a family 
perspective. What if your academic 
and field education, so far, have only 
emphasized intrapsychic or cognitive 
approaches? What if you learned how 
to conduct an individual interview, but 
are a little reticent to test your skills 
with a bunch of people who have strong 
feelings and repetitive patterns that don’t 
include you? What if working with an 
intimidating man reminds you of your 
own domineering father?  
 It may not be too late to find an 
academic program that incorporates a 
family perspective or even emphasizes 
one. There are a few schools that allow 
you to get a generalist degree, along with 
a specialization or certificate in clinical 
social work with families. A quick review 
of Web sites may be time well-spent. You 
should look for a program that offers 
courses and field education in clinical 
family social work.
 If you already have a graduate de-
gree, you still have options. Post-gradu-
ate certificate programs offer a range 
of academic and practice opportunities 
to professionals who want to develop 
their knowledge and/or skills beyond 
the generalist range. If you’ve been re-
cently involved in a graduate program, it 
might seem crazy to consider a doctoral 

program, but that can be an excellent 
resource. The American Association 
for Marriage and Family Therapy is the 
professional organization that accredits 
doctoral programs in marriage and fam-
ily therapy, and these programs usually 
welcome social workers with open arms.
 Professional workshops may seem 
expensive and time-consuming, but they 
can be very helpful in getting access to 
highly active and seasoned professionals 
who offer leading-edge approaches and 
clinical insights. Sometimes, even more 
important than the content offered in 
workshops is the inspiration and encour-
agement embedded in the interaction 
between committed clinicians. I can still 
accurately describe techniques I saw 
Salvador Minuchin use in a workshop 
in 1985. But, what inspired me the most 
was his assurance that incorporating a 
way of thinking about families would 
allow me to use techniques—spontaneous-
ly—when my clients needed them from 
me. That simple statement encouraged 
me and stirred me to keep learning about 
family therapy.
 If you believe you’ve got the basic 
conceptual knowledge of family func-
tioning well in hand, clinical supervision 
with an experienced family social worker 
or family therapist can be an excellent 
method of honing your skills. It takes an 
investment of time, energy, and money, 
but you may consider it to be a part of 
your own growth and an extension of 
your concern for your clients.

The Unique Contribution of 
Family Social Work

 There are other professions that 
work with families. Clinical psychologists 
sometimes venture into the messy world 
of family work. Counselors sometimes 
think about relationships. Marriage 
and family therapists have an excellent 
handle on clinical processes involving 
internal family relationships and, increas-
ingly, attend to environmental influences 
outside the family itself. Social work, 
however, is a profession that has been 
described as working in the “interstitial 
spaces” of society (Martin & O’Connor, 
1989). By operating in these “places 
between,” our profession links and joins, 
interfaces and overlaps, and connects 
internal family processes with their social 
environments in a way that is unmatched 
by any other. 
Legacy—continued on page 24
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Social Work Education Directory

Department of
Social Work

MSW Program

Specialization in Serving Rural Families & Communities
Concentration in Clinical or Administrative Practice

Full and Modified Part-Time Options Available
3 Year Cohort Program at OUZ 2007-2010

For further information, call (740) 593-1292 or go to our website:

http://www.socialwork.ohiou.edu/

Challenging
you to change 
the world.

At Dominican’s accredited Graduate School of Social Work, we’ll 
prepare you to be an effective advocate and transformer of lives. Our
globally focused, family-centered concentration will provide you with the knowledge
and skills to work in a wide range of settings and communities. With the world
continually changing, we will ensure that you are prepared to practice as a culturally
competent social worker in the 21st century. Find out why U.S. News & World Report
ranked Dominican University in the top tier of Midwest regional universities.

Graduate School of Social Work
Priory Campus
7200 West Division Street
River Forest, IL 60305
www.socialwork.dom.edu

Join us for an Information Session
Tuesday, November 7,   
or Tuesday, December 5
6:30 p.m. to 7:30 p.m.

To RSVP please call (708) 771-5298 
or email ftownsend@dom.edu.

Visit The New Social Worker’s 
online job & career center at:

SocialWorkJobBank.com

Have you subscribed yet to our 
FREE e-mail newsletter?

The Social Work E-News
News! Jobs! Other interesting stuff!

To join our 21,500+ online subscribers, just go to:
www.socialworker.com

(Brought to you by THE NEW SOCIAL WORKER®)

mailto:ftownsend@dom.edu
http://www.socialwork.dom.edu
http://www.socialworkjobbank.com
http://www.socialworker.com
http://www.socialwork.ohiou.edu/
http://www.augsburg.edu
mailto:mswinfo@augsburg.edu


College of Social Work

Offering education at all degree levels
Baccalaureate Masters Doctoral

Spanning the state with three campuses
Memphis Nashville Knoxville

109 Henson Hall, Knoxville, TN 37996-3333

865-974-3351 (phone) 865-974-4803 (fax)

www.csw.utk.edu

address

phone/fax

Website

TENNESSEE
 THE UNIVERSITYof

Our mission is to educate and train

persons for professional practice

and for leadership roles in the social

services and the social work profession.

http://www.csw.utk.edu
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MASTER OF SOCIAL WORK
concentrations in social casework, group work,
and community organization/administration. 

• Traditional plan with daytime classes
• Work-study with evening and Sunday classes

for those employed in social service settings
• Block Plan, with June-July classes in New York

City and field work in home communities
throughout the United States, Canada, 
and Israel

• Accelerated program for BSW graduates
• Certificate in Jewish Communal Service
• Interdenominational Clergy Plan

PhD IN SOCIAL WELFARE 
for working professionals interested in research,
advanced practice, administration, or teaching. 

For information, contact: 
Director of Admissions
Wurzweiler School of Social Work
Yeshiva University • 2495 Amsterdam Avenue
New York, NY 10033-3299
212-960-0810 • www.yu.edu/wurzweiler

PREPARING PEOPLE 
TO MAKE A DIFFERENCE
YESHIVA UNIVERSITY • WURZWEILER SCHOOL OF SOCIAL WORK

B R I N G  W I S D O M  T O  L I F E

WURZWEILER SCHOOL OF SOCIAL WORK HAS EARNED A 
NATIONAL AND INTERNATIONAL REPUTATION FOR ITS DEDICATED 

FACULTY, DIVERSE STUDENT BODY, AND FLEXIBLE STUDY PLANS. 
THERE ARE OVER 5,800 WURZWEILER MSW GRADUATES IN THE 

UNITED STATES, ISRAEL, CANADA, AND THE WORLD.

College of Social Work

Offering education at all degree levels
Baccalaureate Masters Doctoral

Spanning the state with three campuses
Memphis Nashville Knoxville

109 Henson Hall, Knoxville, TN 37996-3333

865-974-3351 (phone) 865-974-4803 (fax)

www.csw.utk.edu

address

phone/fax

Website

TENNESSEE
 THE UNIVERSITYof

Our mission is to educate and train

persons for professional practice

and for leadership roles in the social

services and the social work profession.

http://www.yu.edu/wurzweiler
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ADSSocial Work Education Directory

Make a difference. By choosing a premier 
program for graduate social work education, 
your SSA experience will benefit both you 
and the communities you influence for 
a lifetime. SSA combines innovative initiatives 
in aging, community organizing, family 
support, and community schools with 

outstanding programs in clinical social work, 
social policy, and social service administration.
Full- and part-time programs are available.

Application deadlines are:
• A.M. 12/1/06; 1/15/07; 4/1/07
• Ph.D. 12/15/06

Over 90% of master’s students receive scholarships.
100% of doctoral students receive full funding.

Change Lives. Shape Society.

Be a Social Worker.

THE SCHOOL OF SOCIAL SERVICE ADMINISTRATION
AT THE UNIVERSITY OF CHICAGO

SSA /CHICAGO www.ssa.uchicago.edu 866-213-6794

http://www.wcupa.edu
mailto:mswprogram@wcupa.edu
http://www.roberts.edu
http://www.ssa.uchicago.edu
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Social Work Education
In The Real World.

MASTER OF SOCIAL WORK
Concentrations in: 
• Clinical Social Work Practice
• Management and Planning

This widely recognized graduate program is designed to provide social work education for working professionals, 
with completion in 3 years part-time.  Temple University Harrisburg also offers an Advanced Standing Program for qualified BSWs.
And, TUH also offers Continuing Education opportunities for Social Workers. 

Fourth & Walnut Street, Harrisburg (in Strawberry Square)

717.232.6400   Toll Free 1.866.769.1860   www.temple.edu/harrisburg

MSW Program locations:
• Harrisburg • Huntingdon
• Lancaster New for Fall 2006 • Pottsville 
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http://www.temple.edu/harrisburg
http://www.smith.edu/ssw
mailto:sswadmis@smith.edu
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NON-PERSONNEL

HTTP://SOCIALWORKEXAM.COM 
Social Work Exam Prep Review. Prepare right on the Internet!! 
Multiple choice exam banks, Timed Questions, Secrets to 
Passing, DSM-IV Terms, Notables, all Online and Interactive. 
Reveal strengths and weaknesses so you can map your study 
strategy. Check out our FREE QUESTION SAMPLER!! 
Licensure Exams, Inc.

PERSONNEL

Recovery Professional
Provide clinical services to mentally ill. Handle psychiatric 
emergencies, crisis intervention. Reqs: Master’s in Clinical 
Social Work or similar field; WY License or quickly able to 
obtain provisional license; exp working w/SPMI pop w/drug 
&/or alcohol addiction; able to work in modified Therapeutic 
Community approach to substance abuse treatment & teach 
corrective thinking; able to daily work in highly confrontation-
al env; willing to work odd hrs, wkds, be on call 24 hrs/day. 
Send resume, ref ltr to Laura Schmid-Pizzato, Southwest Coun-
seling Service, 2300 Foothill Blvd, Rock Springs, WY 82901.

Visiting Nurse Association has an opening for an MSW 
to provide support to our Hospice program.  Applicants 
must have a Master’s degree in social work and a minimum 
of one year of social work experience in a home health or 
hospice setting.  LCSW preferred. Send résumé to Visiting 
Nurse Association, Attn: Human Resources, 9450 Man-
chester Rd., Ste 206, St. Louis, MO  63119, email: tstacy@
vnastl-cmc.com, fax 314-918-8053.

Community Behavioral Health Services (CBHS)
Page, Arizona
Team oriented individual responsible for the supervision of 
all clinical personnel. Responsible for the overall direction 
of the continuum of clinical services, development and 
monitoring of clinical programs. Collaboration with the 
local community resources to empower, educate, and en-
hance strengths of CBHS. AZ Board of Behavioral Health 
License required or eligible for licensure by the AZ Board 
of Behavioral Health Examiners in six month. Required: 5 
years of clinical experience, master’s degree. To apply, con-
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JOB SEEKERS: Search	our	jobs	database,	e-mail	jobs	
to	yourself	or	to	a	friend,	receive	job	listings	by	e-
mail,	apply	for	jobs	
directly	from	the	
SocialWorkJobBank	
site,	post	your	confi-
dential	résumé,	visit	
our	Online	Career	
Center.	

EMPLOYERS: Post	
your	job	openings,	
receive	online	applications	from	job	seekers,	search	our	
résumé	database.

REGISTER TODAY! All Job Seeker services are FREE!

SocialWorkJobBank.com
THE NEW SOCIAL WORKER’s full-featured, 

interactive online job board

tact: Michele Axlund. E-Mail: Michelea.Page@NARBHA.
org. Phone: 928-645-5113, Ext. 212. Fax: 928-645-3254.

SOCIAL WORK EMPLOYERS, 
PUBLISHERS, SCHOOLS!  

If you are looking for new social work staff, want 
to let social workers know about your books or 
products, or would like to provide information 
about your school’s undergraduate or graduate 
programs, please contact Linda Grobman for in-
formation on advertising. Job listings can also be 
advertised on our Web site (SocialWorkJobBank.
com) and in our e-mail newsletter, The Social 
Work E-News.

Phone: 717-238-3787
Fax: 717-238-2090

linda.grobman@paonline.com 

Help Us With Our Next Book!—Days in the Lives of Gerontological Social Workers
 Linda May Grobman and Dara Bergel Bourassa are planning a new gerontology edition in the Days in the Lives of 
Social Workers book series.  The editors are seeking social workers in a wide variety of roles within the gerontology field.  
Please pass this call for submissions along to colleagues, alumni, and others who may have a unique story to contribute to 
this exciting new collection.
 Background:  The book Days in the Lives of Social Workers, now in its third edition, is a collection of narratives focus-
ing on “typical” days in the lives of social workers.  This book serves as a career resource for social workers, students, and 
those considering entering the profession, and is used as a textbook for Introduction to Social Work and other courses.  
Each chapter is written by a professional social worker with a bachelor’s, master’s, or doctorate degree in social work. 
Chapters are written in first person, describing a day in the writer’s life as a social worker.  
 The gerontology edition:  The editors are seeking submissions for a new book, tentatively titled Days in the Lives of 
Gerontological Social Workers, which will follow the same first-person narrative format, featuring professional social work-
ers whose work is with or on behalf of older adults. If you work in or have experience in direct or indirect gerontological 
social work practice and are interested in submitting a chapter about your work, please e-mail linda.grobman@paonline.com 
for the guidelines.  
 The submission deadline is December 1, 2006. For further information, contact: linda.grobman@paonline.com or 
dpberg@ship.edu

http://socialworkexam.com
mailto:tstacy@vnastl-cmc.com
mailto:tstacy@vnastl-cmc.com
mailto:Michelea.Page@NARBHA.org
mailto:Michelea.Page@NARBHA.org
mailto:linda.grobman@paonline.com
http://www.socialworkjobbank.com
mailto:linda.grobman@paonline.com
mailto:linda.grobman@paonline.com
mailto:dpberg@ship.edu


THE SOCIAL WORK GRADUATE SCHOOL 
APPLICANT’S HANDBOOK

Second Edition

by Jesús Reyes

Required reading for anyone who wants 
to get a master’s degree in social work.

A former admissions officer tells you what to look for in schools, 

and what schools are looking for in applicants!

In	this	edition—107	schools	of	social	work	share	tips	for	applicants	and	
information	about	their	programs...and	fellow	applicants	share	application	tips!

In	The Social Work Graduate School Applicant’s Handbook,	you	will	learn	about	the	admissions	process	from	an	insider’s	per-
spective.	You	will	discover	what	will	help	(and	hurt)	your	chances	of	being	accepted	to	the	school	of	your	choice,	and	you	
will	find	tips	on	deciding	which	school	is	right	for	you.	

ORDER FORM

NAME	__________________________________________________________
INSTITUTION	___________________________________________________
ADDRESS	_______________________________________________________
CITY/STATE/ZIP	__________________________________________________
TELEPHONE	#	___________________________________________________

YES,	I	would	like		___	copies	of		THE	SOCIAL	WORK	GRADUATE	SCHOOL	
APPLICANT’S	HANDBOOK	@	$19.95	each.

Shipping	to	U.S.	addresses:	$7.00	first	book/$1.00	each	additional	book	ordered.	
(Shipping	to	Canada:	$9.00/book.	To	other	countries:	$12.00/book.)	In	Pennsylva-
nia,	add	6%	sales	tax.
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I	want	to	pay	with	my	Mastercard	Visa	American	Express	Discover
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Available at Barnes & Noble, Borders, & other bookstores nationwide.

“If you are applying to MSW programs, Reyes’ guide...will 
quickly become a favorite resource.” 

Tara Kuther, Ph.D., About.com 
Guide to Graduate Schools

You should read this book 
to find out:
•	 What	factors	to	consider	when	determin-

ing	your	interest in	a	school	of	social	
work

•	 What	admissions committees	look	for	
in	an	applicant

•	 Whether	your	GPA and	test scores 
matter

•	 How	to	gain	social	work	related	expe-
rience that	will	help	in	the	application	
process

•	 Who	to	ask	for	letters of reference 
(and	who	not	to	ask)

•	 What	to	include	in	the	personal essay 
or biographical statement

•	 Which	schools	are	accredited by	the	
Council	on	Social	Work	Education	and	the	
Canadian	Association	of	Schools	of	Social	
Work,	and	why	this	is	important

•	 Where	to	find	out	about	social	work	
licensing in	each	state	or	province.

Jesús Reyes, AM, ACSW, LCSW, is Acting Chief Proba-
tion Officer of the Circuit Court of Cook County, IL Adult 
Probation Department, as well as Director of the Circuit 
Court’s Social Service Department. Formerly Assistant 
Dean for Enrollment and Placement at the University of 
Chicago School of Social Service Administration, he has 
reviewed many graduate school applications and has 
advised numerous applicants.

ISBN:	1-929109-14-8.		309	pages.	$19.95	plus	
shipping.
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             DAYS IN THE LIVES OF SOCIAL WORKERS
35 “Real-Life” Stories of Advocacy, Outreach, 

and Other Intriguing Roles in Social Work Practice
Linda	May	Grobman,	ACSW,	LSW,	Editor

More

Using	the	same	first-person	narrative	format	as	the	popular	DAYS IN THE LIVES OF SOCIAL WORKERS, this	new	
volume	allows	the	reader	to	spend	a	day	with	35	professional	social	workers,	each	in	a	different	setting.	In	this	
book,	the	editor	provides	more	of	a	focus	on	macro	social	work	roles	than	in	the	first,	although	this	volume	
also	includes	“micro”-level	stories,	and	illustrates	ways	in	which	social	workers	combine	macro,	mezzo,	and	
micro	level	work	in	their	everyday	practice.

	 The	 macro	 roles	 presented	 in	
MORE DAYS IN THE LIVES OF SOCIAL 
WORKERS	 fall	 into	several	categories.	
They	 include	political	 advocacy,	 com-
munity	organizing,	management/admin-
istration,	program	development,	training	
and	 consultation,	 working	 in	 national	 organizations,	 higher	 education,	
research,	and	funding.
	 Additional	roles	presented	include	several	specialized	roles	and	innova-
tive	fields	of	practice,	including	social	work	in	the	court	system,	domestic	
violence,	employment	and	hunger,	various	therapeutic	roles,	and	faith-based	
settings.
	 Each	chapter	includes	“Think	About	It”	discussion	questions.	Biblio-
graphic	references	and	additional	resources	for	students	and	other	readers	
can	be	found	in	the	appendices.
	 This	easy-to-read,	hard-to-put-down	book	will	make	a	welcome	supple-
ment	to	the	theory	found	in	your	course’s	textbook.	Find	out	how	social	
work	managers	and	practitioners	put	theory	into	practice	on	a	day-to-day	
basis!

ISBN: 1-929109-16-4  Publication Date: 2005  $16.95
Shipping: add $7.00/first book, $1.00/each additional book in U.S.
Canadian orders: add $9.00/book  Other orders outside the U.S.: add $12/
book. If ordering from Pennsylvania, add 6% sales tax.
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Keep up with your profession
(and get credit for it)

with THE NEW SOCIAL WORKER.

We have partnered with CEU4U.com to provide online testing, so you can receive 
continuing education credit for reading your favorite magazine.

Continuing education credit is available 
for reading this issue of THE NEW SOCIAL WORKER.

It’s as easy as 1-2-3.

Read the articles in this issue of THE NEW SOCIAL WORKER magazine. 
Go to http://www.ceu4u.com/tnsw and register/pay the fee for the course 
that corresponds with this issue. (After you get to the site, click on “Social Work,” 
and then find the course under “The New Social Worker Magazine.”)
Take the post-test and print out your certificate. 

The courses are approved by the Association of Social Work Boards 
(ASWB). Please see the CEU4U.com site (http://www.ceu4u.com/
tnsw) or contact your state social work licensing board to find out 
if the credits are approved in your state.

In addition to courses based on THE NEW SOCIAL WORKER 
magazine, CEU4U.com offers a wide variety of courses that are 
approved for social work continuing education credit. Go to http://
www.ceu4u.com/tnsw and browse through the social work section.

If you would like to continue reading THE NEW SOCIAL WORKER, we can 
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http://www.socialworker.com/home/menu/Subscribe/

To get continuing education credit:
http://www.ceu4u.com/tnsw
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