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Publisher’s Thoughts
Dear Reader,

 This issue of The New Social Worker marks another 
historical event in the life of the magazine, as this	is	
our	first	electronic-only	issue. If you are reading 
this, you have probably already found the magazine 
online at our Web site at http://www.socialworker.
com in PDF format, or maybe a friend or colleague 
passed it along to you. You may read the magazine 
completely on your computer’s monitor, or you can 
print it out and read it on paper—it’s your choice. By 
publishing in PDF format, and making The New Social 
Worker available FREE	of	charge,	we can reach more of the people who 
can benefit from it, and that includes you!
 In this issue, we cover a number of important issues for social workers to 
consider.
 During times of war, thoughts often turn to spiritual resources and 
beliefs. Margaretha Wilcke interviewed a group of women from the former 
Yugoslavia about their experiences, and her findings are presented in her 
article on page 4.
 Poetry and art can be powerful ways of communicating about social 
issues. Tammy Quetot addresses the issue of homelessness in these creative 
ways on page 7.
 What is most helpful in clinical supervision with beginning practitioners? 
James Corbin presents some ideas on page 8.
 Body image oppression and eating disorders are the topics of discussion 
in Ting-Ting Avis Lau’s article on page 12, and Kelly Dundon reflects on 
reflective practice in child protection on page 16.
 Have you ever thought you knew just what you wanted to do, only to 
find out that you could be interested in something else? Rosalie Russo-Glei-
cher found that an “accidental” journey into the world of developmental 
disabilities led her career in a different direction than she had expected. And 
she thinks you might like to try this field of practice, too. Read more on page 
18.
 Bullying—whether it’s on the schoolground or online—is devastating to 
those who are being targeted, and it also affects bystanders and others. Read 
the articles on page 26 and page 30 to learn more about bullying and some 
innovative ways it is being addressed.
 I want to let you know about a project I have been working on over 
the past year that has finally come to fruition! It is the new book Days in 
the Lives of Gerontological Social Workers, the third in a series of books about 
social workers’ “typical” days. This book, which I co-edited with Dara Bergel 
Bourassa, is the first specialized book in the series. Dara and I hope that it 
will inspire social workers who want to work with and on behalf of older 
adults. See page 31 for more information!
 Do you have information you would like to share with The New Social 
Worker’s readers? Think about submitting an article. Get creative! I’d love 
to hear from you. I am especially looking for articles focusing on specific 
aspects of social work ethics, student field placement, and practice special-
ties. Also, I am always looking for photos of social work students and social 
workers “in action.” Send	your	ideas	or	completed	manuscripts	and	
photos	to	me	at	lindagrobman@socialworker.com.
 Until next time—happy reading!

THE NEW
SOCIAL WORKER®

http://www.socialworker.com
mailto:lindagrobman@socialworker.com
mailto:lindagrobman@socialworker.com
http://www.socialworker.com
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Susannah Bourbeau
by Barbara Trainin Blank

Bourbeau—continued on page 27

 At first glance, it 
may seem Susannah 
Bourbeau hasn’t moved 
far from her roots. Born 
in Ludlow, a small town 
in Massachusetts, to 
what she describes as a 
“very conservative and 
very close-knit Catho-
lic family,” Bourbeau 
attended Catholic 
elementary and high 
schools. Later, wanting 
to carry on the same 
tradition, she enrolled in 
Marymount, a Catholic 
college that was taken 
over about five or six 
years ago by Fordham 
University, a Catholic 
institution in New York 
City. 
 But Bourbeau, 
who just completed her 
BSW with a minor in 
international studies, has 
also been carving out 
her own individuality 
and her own place in 
the helping professions. 
While still a senior in 
high school, Bourbeau 
volunteered after classes 
for the Massachusetts 
Society for the Pre-
vention of Cruelty to 
Children—working 
with teen parents and 
families in distress. The 
volunteering was part 
of her school’s required 
community service 
hours but also reflected 
Bourbeau’s intense com-
mitment to reaching out 
to others.
 “I loved the experi-
ence and the social 
workers and the kids 
I worked with,” says 
Bourbeau, now 22. 
“The social workers had 
incredible personalities 
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Susannah Bourbeau

and energy. It was the first time I saw 
families with difficulties. I came from a 
strict rules structure. It was good to see 
differences.”
 More recently, during her social 
work internship this past year, Bourbeau 
was assigned to the Children’s Village. 
She worked with teens, conducting 
permanency consultation and counseling 
sessions for clients and communicating 
with pre-adoptive recruitment agencies 
to match clients with discharge resources.
  Bourbeau is no longer in the place 
where she grew up emotionally, although 
she sustains close relationships with her 
parents. “My father is very conservative 
and took me to pro-life rallies while I 
was growing up,” she says. “Through 
discussions with other people, I became 
more liberal and open-minded. I haven’t 
lost my Catholic values, but I’ve got a 
wider view of the world. Coming to col-
lege opened me up. My views changed a 
little bit.”
 Rather than ignite conflict, Bourbeau 
says the differences she has with her 
father have inspired enjoyable “debates.” 
“He told me he’s glad I’m passionate 
about everything, and that I’m reading 
the paper,” she says with a laugh.
 The very issues-oriented Bourbeau 
does more than that. She’s a member 
of the IMCS-Pax Romana, the Interna-
tional Movement of Catholic Students, 
serving as the intern/representative at 
the United Nations. Bourbeau provides 
office assistance to the International 
Catholic Organizations Information 
Center. She co-coordinated the fourth 
U.N. study session in March and is 
currently planning this coming year’s 
session. Bourbeau also participated in a 
UNESCO leadership conference in Paris 
in November 2006.
 Christopher Derige Malano, a 
representative of IMCS who served on 
committees with Bourbeau, describes 
her leadership style as “methodical.” 
“Susannah likes to have a game plan set 
with clear objectives and approaches for 
transparency that ensure everyone is on 
the same page,” he says. “For example, 
in planning for the annual UN Study Ses-

sion held every spring break, she helped 
the team chart its division, dividing up 
responsibilities, and creating action items 
and follow-up.”
 Her organizational skills are supple-
mented by people skills, according to 
Malano. “Susannah really tries to build a 
rapport with people she encounters,” he 
says. “She really gets to know you, and 
in turn, you really get to know her.”
 “But I cannot fail to mention her hu-
mility,” Malano adds. “[She] is quick to 
acknowledge an opportunity for growth 
and accepts critical feedback without 
taking it personally. She is personally 
always ready to move forward. She’s a 
very strong individual, confident in her 
convictions.”
 Following those convictions, Bour-
beau accepted an invitation from the 
Jesuit Volunteers International—a type of 
religious Peace Corps—to serve two years 
in Belize. She will be providing social 
work services and skills training to youth.
 Bourbeau’s tour of duty starts in the 
fall. But in a sense, she has been prepar-
ing for some time through her involve-
ment in Global Outreach, an initiative 
at Marymount. Bourbeau, who sits on 
the board of the group, led a group of 
students to Lima, Peru, in May 2004, 
meeting with orphaned children, political 
prisoners, and children with AIDS.
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 Although spirituality and religion 
have played an important part in the 
human psyche for thousands of years, 
these important dimensions of the hu-
man experience were ignored by social 
workers for most of the twentieth century 
(Canda & Furman, 1999). More recently, 
the social work profession has recognized 
that spiritual and religious beliefs can be 
powerful forces that strengthen people’s 
ability to confront challenges (Greene, 
2007). Spirituality has been described 
as “the basic human drive for meaning, 
purpose, and moral relatedness among 
people, with the universe, and with the 
ground of our being” (Canda, 1989, p. 
573), whereas religion refers to a system 
of specific beliefs and practices. The 
ability to assign meaning and purpose is 
now recognized as an important dimen-
sion of the human experience, and social 
workers take the spiritual aspect of their 
clients’ lives seriously (Sherwood, Wolfer, 
& Scales, 2002).  
 The meaning that people ascribe to 
their lives is shared through the stories 
they tell (Sherwood, Wolfer, & Scales, 
2002).  Life stories provide an under-
standing of how humans experience their 
world, and they are an expression of 
the individual’s “construction of self and 
the world” (Von Hassell, 1993, p. 550). 
Through listening to people’s accounts, 
we deepen our knowledge of individual 
experience and of truths concerning the 
human condition.
 People need to believe in a predict-
able, comprehensible world over which 
we have some measure of control (Zulu-
eta, 1993). Traumatic events shatter our 
sense of an orderly world where human 
interactions proceed along agreed-upon 
lines. Often as a result of these events, 
people turn to spirituality as a means of 
finding solace.
 Since the last century, the number of 
conflicts around the world, both between 
and within countries, has escalated. The 
result has been a major displacement of 
people. Current estimates place the num-
ber of refugees at 9.2 million persons 

Spiritual Resources During Times of War: Experiences of a 
Group of Women From the Former Yugoslavia

by Margaretha M. Wilcke, Ph.D.

(UNHCR, 2005), the majority of whom 
are women and children (Levine, 2001; 
Martin, 1995). Studies of refugees have 
discussed what we can learn from them 
in terms of maintaining health: physi-
cally, mentally, socially, and spiritually 
(Arcia, Skinner, Bailey, & Correa, 2001; 
Blair, 2001; Drachman & Halberstad, 
1992; Herberg, 1993; Fine, 1991; Rum-
baut, 1991; Williams, 1990; Zhou, 2000). 
The majority of these studies, however, 
focus on issues of refugees’ adaptation in 
refugee camps or in countries of resettle-
ment. This article discusses the experi-
ences of a group of women trapped in 
the former Yugoslavia during the civil 
war of 1991-1995.

Methodology

 I conducted a qualitative, phenom-
enological study to examine the lived 
experience of a group of women from 
the former Yugoslavia who had resettled 
in a Canadian city (Wilcke, 2002). The 
study explored their experiences of the 
war and as refugee immigrants. 
 I interviewed each respondent and 
taped our conversations. After transcrib-
ing the tapes, I conducted a second 
interview to clarify confusing statements 
and to make sure I had understood their 
meaning correctly. New information or 
clarifying statements were incorporated 
into the final draft of each interview. 
The transcripts were then examined 
and divided into statements, a process 
of “horizontalization” (Creswell, 1998, 
p. 55). These statements were then 
organized into clusters of meaning, or 
essential themes, using a cut-and-paste 
method, and then, through a process 
of writing and rewriting, I reflected on 

these themes to interpret what it was that 
they rendered meaningful (Van Manen, 
1990/1994). I paid close attention to 
statements that rang true, that were 
haunting, or that showed the phenomena 
in a new way. 
 An important theme that emerged 
concerned the types of traumatic events 
that participants had experienced during 
the war and the strategies they had used 
to help themselves to endure and to 
find meaning in the midst of disaster. In 
writing about his experiences during the 
Second World War, Primo Levi (1985) 
talked about those in whom he “rec-
ognized the will and capacity to react, 
and hence a rudiment of virtue” (p.viii). 
Although not interned in concentration 
camps, participants’ accounts do provide 
us with a glimpse of the strength of the 
human spirit in the face of adversity. 

Participants

 Through contacts in the community, 
a snowball sample was obtained of ten 
women from the former Yugoslavia, 
ranging in age from 30 to 45 years. All 
had been resident in the country of 
resettlement for a period of six months 
or more, and all spoke English. All 
participants were married, except for one 
widow; all, except one, had children liv-
ing with them; and all, except one, had 
a higher education degree. Participants 
were either of Serbian or Croatian back-
ground, or a mixture of the two, except 
for one participant from Bosnia who 
identified herself as Jewish. Husbands 
were also of similar backgrounds, except 
for two who were respectively Muslim-
Serb and Serb-Slovene. All participants 
were originally from Bosnia or Croatia.
 In the following discussion, I have 
attempted to render the immediacy of 
the experience as I encountered it during 
our conversations, and for this reason 
have reported accounts verbatim without 
correcting the grammar. Participants’ 
actual words are written in italics.

Ethics & Values

Reality did not 
seem real, but 

rather like some 
kind of film.
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War Approaches

 People in Bosnia were living stable, 
settled lives. As war approached, they 
could not imagine that they would be 
affected, as they had lived peacefully 
together for over 40 years, with many 
mixed marriages. When fighting did 
break out, some found it hard to believe 
the reality of what was happening. The 
first few days of war even evoked roman-
tic images of heroism and a feeling of 
excitement at the opportunity to witness 
a momentous event: I was even glad to 
experience war during my life: I am 33 years 
old, and I am telling myself: “This you can 
enjoy.” 
 Reality did not seem real, but rather 
like some kind of film. Soon denial was 
replaced by the knowledge of the reality 
of events, and participants found them-
selves at a loss: you don’t know what to 
do.
 Physical deprivations soon fol-
lowed. Food became scarce and hunger 
a constant presence. Lack of water led to 
the spread of diseases, and people were 
forced to live in dirty and unsanitary 
conditions. When winter came, condi-
tions worsened as a result of the intense 
cold: Sometimes I cried because it was so 
cold during the night. Foraging outdoors for 
basic necessities like food, water, and fuel was 
perilous and could result in death. Every day, 
people were killed on this bridge but it was 
only way to get water… 

Stupid Starts to Talk

 One participant quoted Nobel 
Laureate Ivo Andich: “Every war is the 
time when stupid starts to talk and smart stop 
to talk, and criminals become rich.”  Atroci-
ties witnessed included people being 
murdered for their national or religious 
affiliations or their possessions, with 
no consequences for the perpetrators. 
Speaking out in protests could result in 
death, so participants stayed silent. One 
described being haunted by the memory 
of listening helplessly for three days to 
the sounds of women being raped in the 
nearby prison: Sometimes I remember just 
this sound, this screaming.
 As life became increasingly pre-
carious, fear became a part of daily life, 
along with a sense of injustice at being 
caught up in uncontrollable events not 
of their choosing: What did I do in my life 
that I deserve something like this?

Journal of Social Work Values and Ethics

 The Journal of Social Work Values and Ethics is an online, free, full-text peer-re-
viewed journal published by the publisher of The New Social Worker.
 The Journal, edited by Stephen 
M. Marson, Ph.D., and Jerry Finn, 
Ph.D., and published twice a year, is 
available at http://www.socialworker.
com/jswve. The Journal examines the 
ethical and values issues that impact 
and are interwoven with social work 
practice, research, and theory devel-
opment. 
 Register for free, and you will 
be sent the Table of Contents of each 
issue when it is available.

 The disruption of society, and the 
accompanying destruction of all the 
familiar signposts and routines of a stable 
life, led to questioning the very essence 
of existence. Some experienced a sense 
of desolation and of great existential 
loneliness:
 In the war, I was alone with me and 
nothing was around, and I said, “There is 
nobody who can help. I am by myself, alone 
in whole cosmos.” And I felt such loneliness, 
because there was nobody who can help me; 
hopeless, absolutely hopeless.

Resistance

 Participants described living through 
a multitude of traumatic events. At the 

end of my 
conversations, 
I asked: “How 
has your expe-
rience changed 
you? What 
helped you to 
endure?” A 
variety of strat-
egies emerged 
that indicated 
respondents 
drew on a 
spiritual dimen-
sion to create a 

sense of meaning, purpose, and transcen-
dence.
 Participants found themselves in 
harsh, dangerous, and unpredictable 
situations, yet they maintained a sense of 
dignity and integrity through small acts 
of defiance. This could entail establish-
ing a daily routine of going for a walk, 
regardless of dangerous external circum-

stances: We decided to go out every day, never 
mind bombs, shells falling down or not. If 
the bombing raids began, one remained 
calm: If you run, never mind; if you stay, 
never mind; it’s the same. So they walked. 
 Other means of resisting fear were 
also used: I feel better when I read book. If 
shells, if it is bombing, I read my book and 
keep my mind busy…I try not to cry, trying 
to read books, because we didn’t know what 
to do with all this time, just sit in prison and 
read books. It’s good and useful, and keep 
your mind fresh.
 Recognition of a shared destiny with 
others helped give perspective to indi-
vidual suffering: There were so many people 
with horrible, horrible stories, so my situation, 
I can’t really complain. Gratitude for family 
being alive helped buffer the trauma 
of losing a home: So many of my friends, 
they lost family; people died during the war, 
illness, or they were killed. Thank God we are 
all alive. Participants also gained com-
fort in connecting their experiences to 
those of other populations under similar 
circumstances: Jews during the Second 
World War; Russians or Chinese at the 
beginning of last century. 
 How we see ourselves and how 
we want to be seen involves a process 
of self-presentation: the creation of a 
public persona. Presenting a persona 
that transcends dangerous and degrading 
circumstances is an act of resistance, a 
refusal to let a drab environment dictate 
how one should appear or behave, and a 
reaffirmation of individual dignity. One 
participant described going shopping: 
 I got new skirt and new jacket …and 
new shoes...and it was the 2nd of May, after 
the huge bombing. I was dressed up in all 
that, with makeup; and my mother-in-law 

A spiritual 
journey entails a 
stripping away 
of old thoughts 
and habits, a 
reexamination 
of desires and 
prejudices, and 
the embracing 
of a new reality. 
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says, “Sweetheart, where are you going?” I 
said, “To stand in line for bread.” She was 
laughing, “Oh, that’s good, that’s really 
good.”
 Those trapped in Sarajevo did not 
give up hope. They were determined to 
survive, and interpreted this determina-
tion as the strength of will over fate: I 
think I am the type of person that if I am 
telling myself, “You will survive,” nothing can 
stop me. This determination was accom-
panied by a sense of a special destiny, 
of protection by a higher force. One 
participant described two incidents in 
which she felt she and her husband had 
been saved by either intuition or a sense 
of premonition. One time they were to 
go out shopping, but she kept delay-
ing, because I felt like I had to stay there. A 
moment later, a bomb exploded, killing 
people in the bakery where they would 
have been. Another time, they spontane-
ously decided to try a new market. Five 
minutes later, their usual market was 
bombed and several hundred people 
died. She commented: Several things like 
this happened to us; it looks very unusual, 
but is happening.
 The sense of a benign force protect-
ing individual destinies did not mean a 
refusal to face the real brutality of the 
surrounding environment. Another 
participant described forcing herself to 
acknowledge and be aware of events 
around her: 
 I try to have experience of the war; I try 
to be aware of everything, even if is rude. I 
try to see with open eyes, just see and accept 
again.When you go out and you see killers 
and you see death and you see everything 
what is happening, you say: “That is reality.”
 She had a carefully thought-out 
reason for her unflinching gaze: 
 ...if you don’t look, you don’t know what 
is truth, what is not, and you are starting to 
make in your head preconceptions what is, 
what could be, what couldn’t be, what will 
be, what not, and it’s not good … if you lose 
your consciousness, you are dead inside.

Being Changed

 The experiences that participants en-
dured changed them in profound ways. 
Participants’ attitudes toward material 
possessions, once deemed indispensable, 
changed, and being alive became more 
precious: We started to think that everything 
what is material is not important, just life, 
only life, this is the most important what we 
have. Along with a change in priorities, 
participants described becoming more 
down to earth in their approach: I don’t 
think about stupid things, you know. I am just 
focused more on my life, on my baby, on my 
work…and that’s it. This uncompromising 
and reflective honesty included self-ex-
amination. One participant described 
how she forced herself to examine her 
own ideas and prejudices: In my spirit a 
commitment to break wrong rules and to es-
tablish right rules; breaking prejudice, break-
ing wrongly made rules or opinions, ideas.
 Participants were prisoners of outer 
circumstances. But this did not mean 
that an inner, spiritual freedom couldn’t 
be cultivated: They can keep me physically, 
but they cannot keep my mind, they cannot 
keep my spirit: it cannot be destroyed. I have 
freedom inside; it’s mine. 
 Some participants developed 
religious faith. Out of the experience of 
desolation, helplessness, existential lone-
liness, and absolute hopelessness, grew a 
seed of faith:
 I am by myself, alone in whole cosmos, 
and I felt such loneliness because there was 
nobody who help me; hopeless, absolutely 
hopeless, I have never felt this. It was a bad 
experience. And then I read Bible: I saw it’s 
something, I understood that there is someone 
who maybe can help, just one person; this is 
someone that you cannot see and touch, but 
exists....

Discussion

 A spiritual journey entails a stripping 
away of old thoughts and habits, a reex-
amination of desires and prejudices, and 
the embracing of a new reality. Joseph 
Campbell (1990) refers to the hero’s jour-
ney, which involves leaving home, un-
dergoing trials and tribulations, including 
descent into the realm of darkness before 
returning home victorious, having been 
irrevocably changed. Jung (1968) dis-
cusses a similar inner journey, in which 
the spirit, or consciousness, descends into 
the depths, struggles, and emerges into a 
new, more holistic consciousness. 

 Participants in the study described 
a process of inner development in the 
face of external danger and chaos. When 
external circumstances prevented or re-
stricted freedom of behavior and speech, 
participants had to find alternate means 
of asserting their humanity and dignity. 
In the process, they were forced to exam-
ine their existing likes and preconcep-
tions and develop a new way of being in 
the world. 
 Spiritual values and beliefs can be 
powerful forces that clients can draw on 
when faced with traumas that they need 
to overcome (Baskin, 2002). Through 
listening to clients recount their experi-
ences and opening up a dialogue about 
the spiritual strengths they perceive as 
helpful to them, social workers can assist 
them in empowering themselves to face 
the challenges in their lives with stronger 
resources. At the same time, social work-
ers are able to become more sensitive 
to the subtle but forceful ways spiritual-
ity manifests in people’s lives, and the 
power for transformation that it embod-
ies.
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These Shoes

These shoes I received on a sunny Saturday, 
 were given to me by the United Way.

 a little large, scuffed, and frayed,
 I layer my socks in an unusual way. 

These shoes walk with me along life’s path, 
Where there is scarce food and no place for a bath. 

These shoes walk and carry all I own, 
I sleep under bridges, I am all alone. 

Life’s journey exposes me to pointing, laughs, and stares
this feeds my depression,

nobody cares. 

My dreams are simple, but hard to find
I just want warmth and someone kind.

It was just last night about quarter past ten
I died in my sleep in a large trash bin. 

These shoes are available, as of today,
They fell off as

 the coroner carried me away.

Walk in these shoes, give them a try
Once you have tried you cannot deny

Judging a man before walking in his shoes
Is judgmental, unfair and something we shouldn’t choose. 

If these shoes could speak
They would say,

“The man only wanted love, acceptance and decent pay.”

~ Tammy Quetot, MSSW

The shoes in the glass case. 

I got a pair of shoes off a homeless man in 
Louisville. I bought him a new pair of shoes 
in exchange. I placed his shoes in a case and 
there is a plate engraved on the front that 
states: “These Shoes”  In memory of 
those who have died without a home.

Tammy Quetot, MSSW (shown above with 
her “These Shoes” exhibit), graduated from 
Spalding University in June 2007 with her 
master’s degree. She is a military wife of 
22 years and mother of two children. She 
currently works for the State of Kentucky as 
a Senior Social Worker at Hardin County 
Health Department with the Health Access 
Development Services Program (H.A.N.D.S.), 
which is a prenatal and parent education and 
support program for first time parents.

Photo credit: Aaron Quetot

Poetry
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 The art of supervision is never as 
delicate and essential as when adminis-
tered to the beginning practitioner. As 
supervisors, we must carefully guard and 
protect our supervisees’ vulnerabilities 
and confidence as they learn this some-
times nebulous art, yet instruct and train 
them in such a way that supports the 
development of both “roots and wings” 
(Pickering, 1987, p. 50). This article will 
examine the experience of a student in 
advanced placement in her Master of So-
cial Work (MSW) program and how this 
may help us to understand the aspects of 
supervision that are most 
helpful for the beginning 
clinical social work prac-
titioner. Largely, one of 
the most important tasks 
of the supervisor instruct-
ing and mentoring MSW 
students is to support and 
facilitate their learning. 
Supportive supervision 
“helps the supervisee to 
develop the ego strength 
needed to deal with the 
natural anxieties of the 
task at hand, and serves 
to remove road blocks to his or her 
personal development as an independent 
professional” (Akin & Weil, 1981, pp. 
473-474). We will look at some aspects of 
the clinical supervisory relationship that 
may be helpful in attaining and facilitat-
ing this growth. 

Background and Context for 
Our Student

 The student interviewed for the 
purposes of this article was completing 
her placement at a private suburban 
school. The school was for students from 
ages 6-21 with special needs. Most of her 
clients had learning difficulties but were 
not severely emotionally disturbed. She 
was completing her field placement as a 
requirement for her MSW program in 
the clinical track of a large university.

Student Needs and Themes

 One of the main themes that 
emerged in my interview with this 
student was the idea that students need 
their field supervisors to provide a hold-
ing environment that offers some safety 
and room for mistakes. For instance, this 
student noted that:
 supervisors who do not let MSW students 
make mistakes and are overly critical tend to 
impede learning. If the student is constantly 
questioning or thinking her decisions [need to 

be] perfect, she is not develop-
ing needed skills. A hostile or 
unfriendly environment im-
pedes learning, since the stu-
dent would more than likely 
be on edge while working 
with clients (anonymous, 
personal communication, 
February 1, 2007). 
 Indeed, the clinical 
supervisor must provide 
the optimal environment 
to establish a “frame 
or friendliness, reliabil-
ity, and an ambiance 
of safety” (Lichtenberg, 

Lachmann, & Fosshage, 1996). Supervi-
sion with the beginning practitioner must 
begin by providing a learning exchange 
and mentoring in a friendly, supportive 
environment. Not unlike the neurobio-
logical intersubjective exchange between 
infant and mother, the effective super-
visory experience should provide both 
safety and reliability.

Applicability of Winnicott’s 
Holding Environment

 Winnicott’s idea of the holding 
environment provided by the therapist 
largely mimics the mother’s holding of 
her infant and is certainly related to the 
creation of an optimal therapeutic envi-
ronment in the supervisory experience. 
He first alludes to the idea of holding in 
the therapeutic relationship in his work 

on Hate in the Countertransference (1947). 
He writes the following:
 An analyst has to display all the patience 
and tolerance and reliability of a mother 
devoted to her infant, has to recognize the 
patient’s wishes as needs, has to put aside 
other interests in order to be available and to 
be punctual, and objective, and has to seem to 
want to give what is really only given because 
of the patient’s needs (p. 193).
 Holding was later described by Win-
nicott as not only the physical holding of 
the infant and child by the mother, but 
also her living with and being sensitive 
to the physiological and psychic needs 
of the child. Not unlike the “holding” 
mother (Winnicott, 1960), therapists must 
closely observe and attune themselves to 
the moment-by-moment needs of their 
patients, certainly being sensitive to their 
psychic needs. The supervisory experi-
ence mimics, on some level, the holding 
environment of the optimal therapeutic 
stance with a client. The therapist who 
holds a client is able to tolerate emotion-
al outbursts and storms and to endure 
despite a client’s sometimes ruthless 
verbal attacks. The supervisor is able to 
“weather” any affective storms and hold 
the supervisee as she learns to under-
stand and examine herself in relation to 
the client and her work. It is through the 
supervisor’s ability to tolerate and main-
tain the relationship that the facilitative 
environment and therapeutic supervisory 
relationship is formed. 

Empathic Attunement and 
Mutual Regulation

 Empathic attunement to one’s 
supervisee is largely the idea of “sensing 
into the mind-states of another” (Lich-
tenberg, 2005). Winnicott certainly was a 
key figure in linking psychoanalysis with 
attachment theories, self psychology, and 
even neuroscience. He believed that “the 
main thing is a communication between 
the baby and mother in terms of the 
anatomy and physiology of live bodies” 
(Winnicott, 1986, p. 258). These inter-

The First Clinical Supervisory Experience: 
Implications for Clinical Supervisors

by James R. Corbin, MSW, LSW

Field Placement

One of the most 
valuable allowances 
in early clinical 
learning is being 
exposed to new 
experiences and 
client populations, 
as well as being 
permitted to learn 
from mistakes. 
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subjective and neurological processes are 
applicable to the supervisory relation-
ship. In support of Bowlby’s internal 
working model, Winnicott (1971) de-
scribed the process of the attuned mother 
“giving back to the baby the baby’s own 
sense of self” and the importance of this 
early interaction for the development of 
self and mentalization. Although these 
concepts were applied exclusively to the 
mother/infant and therapist/client rela-
tionships, the applicability to the parallel 
process in the supervisory relationship 
is clear (Reifer, 2001). This importance 
is highlighted in related research and is 
facilitated by the process of “mutually 
attuned selective cueing” (Schore, 2003, 
p. 75). Attunement is achieved by the 
supervisor being emotionally present and 
sensing into the supervisee’s experience.

Facilitating Clinical 
Competence

 One of the key goals of any form of 
effective clinical supervision is facilitating 
clinical competence of supervisees (Gill, 
2001). This is accomplished through the 
use of various supervisory styles and 

largely relies on a foundation of trust and 
safety that is created in the early super-
visory relationship. Helping beginning 
practitioners to understand the applica-
tion of various clinical interventions and 
the theoretical foundations for their work 
is essential. It is the “root[ing]” process 
that Pickering (1987) describes that gives 
supervisees something that they can use 
in understanding their work. Supervisees 
should be able to participate in their 
own supervision and “be able to talk 
about intra- and interpersonal dimen-
sions of both the clinical and supervisory 
process, and to be open to changing how 
they view the world” (Pickering, 1987, 
p. 54). Supervisors must strike a balance 
between “instructing and collaborating” 
and ultimately “support[ing] student 
growth” (p. 54). 
 It is clear that beginning practitioners 
necessarily search for someone on whom 
they can rely and who is both supportive 
and instructive in his or her approach. 
The student interviewed described the 
most helpful stance that her supervisor 
can take in terms of positioning with his 
or her supervisee: 
 In my opinion, a field supervisor needs to 
be patient and nurturing, since MSW students 

are still learning the skills that make a good 
clinician and are more than likely insecure. 
Someone who is available for questions and 
concerns also contributes to a positive learning 
experience. I am a perfectionist, and I tended 
to use my field supervisor as a “sounding 
board” before I approached situations that 
may have led to conflict with the client. Field 
supervisors should also be open-minded, since 
everyone approaches situations differently. 
Flexibility helps make a student feel secure in 
the decisions they make in terms of treatment 
for clients (anonymous, personal commu-
nication, February 1, 2007)

Allowing for [Small] Mistakes

 One of the most valuable allowances 
in early clinical learning is being exposed 
to new experiences and client popula-
tions, as well as being permitted to learn 
from mistakes. Students should have the 
broad strokes of the ethical imperatives 
that guide all of social work and the basic 
objectives in their work with clients. 
However, they should have some flex-
ibility and room to grow and experiment 
(on some level) as they develop their 
clinical styles. The student discusses her 
own experience with this process:

Social Work Education
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 The agency where I did my MSW 
placement promoted my learning by allowing 
me to “teach” social skills groups and to do 
individual counseling of students. I had never 
considered what makes up a social skill “les-
son plan,” and it made me be more creative in 
how I approached certain situations (anony-
mous, personal communication, Febru-
ary 1, 2007).

Other Characteristics of a 
Helpful and Professional 
Growth Inducing Supervisor

 It was clear from my interview and 
research that providing a supportive 
stance and a holding environment alone 
were not sufficient qualities to provid-
ing an effective supervisory experience. 
The supervisor must also demonstrate 
proficiency and knowledge in his or her 
given field and population. Our student 
describes her positive experience with 
her supervisor in this regard:
 My supervisor was extremely knowledge-
able about the population I was working with 
and was open-minded when I informed him 
of decisions that I had made in terms of my 
caseload. He was extremely supportive when 
I had issues with the way certain students 
reacted to me and tried to “smooth over” situ-
ations that became escalated (anonymous, 
personal communication, February 1, 
2007).
 Clearly, as important as the flex-
ibility that this particular supervisor 
demonstrated was his knowledge and 
experience with this population, which 
conveyed her expertise and augmented 
the supervisory experience.

The Need for Clinical 
Supervision as Professional 
Mentoring

 The professional mentoring role of 
effective clinical supervision is an essen-
tial mechanism for honing and guiding 
the craft and art of good clinical work. 
Inherent in this ever evolving process is 
the need for developing future supervi-
sors to train our youngest professionals. 
Many young professionals who have had 
relatively positive supervisory experi-
ences come to understand its importance 

and necessity in effective clinical prac-
tice. Some young clinicians even wish to 
give back to the professional endeavor 
whose rewards and lessons they have 
reaped:
 I do want to become a field supervisor 
at some point in my career, since I had great 
experiences with both my BSW and MSW 
supervisors. I feel that the profession needs 
energetic and knowledgeable field supervi-
sors who are willing to take on the added 
responsibility of having an intern with them. 
Being a student is hard enough, and I want 
to be able to influence younger generations to 
love the profession and to open their eyes to 
the possibilities that are out there in terms 
of jobs/placements (anonymous, personal 
communication, February 1, 2007).
 Although young to the profession, 
this student has already incorporated the 
professional imperative of passing on the 
knowledge, skills, and competence of the 
craft of therapy in the form of supervi-
sion. 

Conclusion

 The three goals of supervision (I.D. 
Vargus, Supervision in Social Work, cited in 
Akin & Weil, 1981) are (1) to ensure that 
agencies provide adequate services, (2) 
to help workers function to the fullest of 
their capacity, and (3) to assist workers in 
their attainment of professional indepen-
dence (p. 474). The most effective way of 
actuating these goals is to first establish 
a facilitative, optimal environment that 
promotes trust, warmth, and a supportive 
learning environment. As in the thera-
peutic relationship, supervisors establish 
this relationship by providing a secure 
and facilitative holding environment and 
demonstrating competency for the popu-
lation that the supervisor and supervisee 
share. 
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Pretty or Pity? Female Body Image Oppression as a 
Risk Factor for Eating Disorders

by Ting-Ting Avis Lau, MA, MSW

 This article aims to help social 
workers who are working with eating 
disordered clients in clinical settings, and 
school social workers who are frequently 
in contact with females of different ages, 
to raise their awareness of the prevalent 
body image oppression in society. How 
does body image oppression manifest 
in the eating disorders (ED) and affect 
women’s lives pervasively? This article 
will focus on female body image oppres-
sion, because based on 2004 statistics, 
women comprise 90% of the entire eat-
ing disordered population in the United 
States. Most ED clients also suffer from a 
distorted body image.
 Being more conscious of how the 
message of body oppression is manifest-
ed in our society will better prepare us to 
empower our female clients to resist its 
influence and to teach them to advocate 
against this oppression. 
 First, let’s look at how this oppres-
sion is manifested in different facets in 
society. Then, we will give some sug-
gestions for how we, as social workers, 
can act proactively to help our clients 
approach issues of body image. 

Facts About Eating Disorders
 
 The term “eating disorders” is 
an umbrella designation for the vari-
ous forms of illnesses that exist when a 

person uses harmful eating behaviors 
as a means to control his or her weight 
and body shape. Such disorders can 
gradually aggravate one’s physical, 
emotional, and behavioral development, 
even leading to death (Bardick, Bernes, 
McCulloch, Witko, Spriddle, & Roest, 
2004). More than five million Americans 
have eating disorders, 90% of whom are 
adolescent and young women (National 
Institute of Mental Health, 2005). The 
mortality rate among individuals with 
eating disorders is more than 12 times 
higher than any other causes of death 
in females ranging in age from 15 to 24 
years (Cavanaugh & Lemberg, 1999). In 
the past few years, more studies indicate 
that eating disorders are not only affect-
ing young, white females, but also other 
racial and ethnic minorities in the United 
States. According to the Minnesota Ado-
lescent Health Study, dieting, weight dis-
satisfaction, and distorted body images 
are found in all ethnic groups (Story, 
French, Neumark-Sztainer, Downes, 
Resnick, & Blum, 1997). In the study of 
Kilpatrick, Ohannessian, & Bartholomew 
(1999), 6,504 adolescents, Asian, Black, 
Hispanic, and Caucasian youth have 
all reported attempting to lose weight 
at similar rates, with Native American 
adolescents rating the highest level of 
attempt.   

Introduction 

 The number of cases shows how 
prevalent and destructive eating disor-
ders are, especially for females. In recent 
decades, the number of cases of eating 
disorders and the affected age range 
are higher and broader than in the past. 
One of the key risk factors is the socially 
constructed ideal body—the thin female 
as perfect or desirable.
 Many studies demonstrate that 
females have a strong desire to be thin 
(Dolan, 1994; Ferron, 1997; Hesse-
Biber, 1996; McFarland, 1990; Vincent 
and McCabe, 2000), whereas males 
are more likely to be content with their 
body image (Vincent & McCabe, 2000). 
Although both genders have their cultur-
ally defined standards of attractiveness, 
studies show females are more vulner-
able to cultural influence because of 
higher stress as related to their gender 
role and weaker power in the patriarchal 
society (Eldredge & Agras, 1996; Martz, 
Handley, & Eisler, 1995). To reach this 
ideal of thinness, an unrealistic standard, 
many women diet, undertake excessive 
amounts of exercise, or take diet pills or 
laxatives. It is common to see excessive 
forms of dieting gradually become self-
starving, while the guilt of food intake 
will trigger the development of purging 
behaviors. Both of these unhealthy cop-
ing mechanisms are common symptoms 
of eating disorders. Some feminists claim 
that women’s obsession with weight con-
trol and dieting results from the desire 
for power in a sexist society (Cogan, 
Bhalla, Sefadedeh, & Rothblum, 1996; 
Eldredge & Agras, 1996). Body oppres-
sion can be manifested in many different 
forms in our society. We must be very 
conscious of it to avoid being hypnotized 
by it. 

Body Oppression Manifested 
in Different Forms in Society

 In the United States, thinness is 
associated with attractiveness, fitness, 
and health, whereas obesity is equated 
with poor health, brainlessness, lack of 
self control, unattractiveness, clumsiness, 
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and ineffectiveness (Marlowe, Schneider, 
& Nelson, 1996; Popkin & Udry, 1998). 
The social desirability research in psy-
chology also documents our prejudices 
against the unattractive, particularly the 
obese (Pipher, 1996). The majority of 
society seems drowned in this concept, 
which can be found in the job market, 
the mass media, schools, and romantic 
relationships.

 Job market and placement. The social 
value imposed on people based on their 
body size causes inequality for women 
in job placement, and there is bias based 
on physical appearance in the job market 
(Puhl & Brownell, 2001). For example, it 
is very unlikely to find employers in the 
modeling industry, cosmetic and fashion 
industries, and even health promotion 
providers who will hire women who are 
fatter than the cultural ideal standard 
(Becker & Hamburg, 1996). It might 
even prove impossible for women 
deemed to be fat to be hired by a com-
pany to do health promotion, or for the 
media to use fat women in advertising 
(Becker & Hamburg, 1996), regardless 
of the type of product being advertised. 
A successful female image is always 
portrayed as slim, tall, independent, and 
decisive, and most of these qualities are 
just the opposite of how people perceive 
the obese. In Puhl & Brownell’s study 
(2001), results showed that  regardless of 
the settings, obese people are often per-
ceived as lacking self-discipline, having 
low supervisory potential, and exhibiting 
poor personal hygiene and professional 
appearance.

 Mass media. The mass media, includ-
ing magazines, television, and advertise-
ments, are an influential source of images 
and messages about the ideal body for 
which women and girls are expected 
to strive (Botta, 1999; Field, Camargo, 
Taylor, Berkey, & Colditz, 1999). It is not 
uncommon to see how thin figures are 
promoted and praised in an advertise-
ment or magazine. These thin images are 
often associated with wealth, prosperity, 
fashion, and elegance (Rathner, 2001). 
 Other mass media, especially those 
for dieting and weight-altering prod-
ucts, promote the idea that body shape 
and size are flexible, and that achieving 
the thin ideal is just like taking a magic 
pill—painless and requiring no special 
effort  (Brownwell, 1991). No matter 
that the pictures are heavily edited and 
refined with computer software—consum-

ers, mainly women, still believe the body 
type presented is realistic and reachable 
for everyone (Richins, 1991; Thompson 
& Heinberg, 1999). It pushes them to be 
on a ceaseless, life-long diet. 

 School setting or peer groups. From 
an early age, boys and girls are taught 
how to meet the societal ideals for their 
gender—not just how to act and talk, but 
what they are supposed to look like (By-
rant & Creck, 2000; Bussy & Bandura, 
1992; Egan & Perry, 2001; Ragg, 1998).
 Research found that anorexia 
nervosa (AN) often begins in junior 

high, and bulimia nervosa (BN) tends to 
develop in a later stage of adolescence 
(Piper, 1994). High school students are 
already very sensitive to body shape and 
weight, often leading to the formation 
of peer pressure or mutually accepted 
ideal image. There is high stress among 
peers, who compare with each other and 
compete with each other, which, in turn, 
is a strong form of body oppression. This 
oppression further provokes the devel-
opment of eating disorders among high 
school and college females (Thompson, 
Corwin, & Sargent, 1997). It is believed 

Health Risks Across the Spectrum of Eating 
Disorders: Anorexia, Bulimia, & Binge Eating

 When we think of eating disorders, anorexia nervosa and bulimia often come to 
mind. In fact, binge eating disorder (or compulsive overeating) is a more common 
eating disorder, affecting about two percent of all adults in the U.S. Those with this 
disorder “often eat large amounts of food and feel that they can’t control their eat-
ing,” according to the National Institutes of Health.
 On both ends of the eating disorder spectrum, physical health risks abound, 
in addition to the emotional issues that are inherent in these disorders. People who 
compulsively overeat and become obese are at risk for Type 2 diabetes, high blood 
pressure, high blood cholesterol, gall bladder disease, heart disease, and certain 
types of cancer, among other physical ailments. Anorexia affects every part of the 
body, putting the person at risk for (among others) thinning hair, dehydration, 
malnutrition, heart damage or failure, low blood pressure, infertility, osteoporosis, 
kidney failure, constipation, hormonal problems, dry skin, and death. Bulimia can 
result in metabolic disturbances, tooth decay, inflamed glands, impaired mental 
functioning, muscle spasms, heart attack, drug and alcohol addiction, and perma-
nent organ damage.

 For additional resources online, please visit: 

American Obesity Association 
http://www.obesity.org/subs/childhood/healthrisks.shtml

Anorexia Nervosa
http://womenshealth.gov/faq/Easyread/anorexia-etr.htm

Binge Eating Disorder
http://win.niddk.nih.gov/publications/binge.htm

Eating Disorders
http://www.nlm.nih.gov/medlineplus/eatingdisorders.html

National Eating Disorders Association
http://www.edap.org

National Institutes of Health 
http://health.nih.gov/

U.S. Department of Health and Human Services, Center for Disease Control and 
Prevention 
http://healthlink.mcw.edu/article/984434798.html

http://www.obesity.org/subs/childhood/healthrisks.shtml
http://womenshealth.gov/faq/Easyread/anorexia-etr.htm
http://win.niddk.nih.gov/publications/binge.htm
http://www.nbn.nih.gov/medlineplus/eatingdisorders.html
http://www.edap.org
http://health.nih.gov/
http://healthlink.mcw.edu/article/984434798.html
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that peer/group influences usually have a 
tremendous role in shaping the thoughts 
and values of school-aged people (Irving, 
2000; Hayden-Wade, Stein, Ghaderi, 
Saelens, Zabinski, & Wilfley, 2005). Re-
searchers show that post-pubertal girls, 
especially those who are dating, may be 
more vulnerable to developing eating 
disorders because of internalizing the 
concept of thinness as the equivalent of 
beauty (Cauffiman & Steinbert, 1996).

 Romantic relationships. Some stud-
ies have focused on people’s preference 
of romantic partners based on physical 
appearance, and the results showed both 
men and women least preferred the 
obese sexual partner and the partner in 
the wheelchair (Flegal, Carroll, & Og-
den, 2002). Men also ranked the obese 
partner significantly lower than women 
did (National Center for Health Statis-
tics, 2005). This trend reflects how social 
worship of thinness affects one’s thoughts 
and actions for both genders. This idea 
that thinness is preferable imposes a 
heavy pressure on females within their 
romantic relationships. It is common to 
find teenage females concerned about 
their figures because of the fear of not 
having a boyfriend. It is also common 
to see married women, regardless of 
the age range, on diets because of their 
fear of losing their husbands after aging 
and maternity change their body shapes 
(Markey & Markey, 2006).   

Recommendations

 The foundation of self-esteem. The influ-
ence of body oppression is more likely 
affecting people with low self-esteem or 
who value themselves based on social 
acceptance. It is important for people to 
recognize their intrinsic values, such as 
virtues or potential talents, and not to put 
their self-esteem solely under the social 
influence.

 Education and prevention. In order to 
combat the negative influence of body 
oppression, social advocates, including 
educators, social workers, and health 
promoters, could bring this issue to 
the forefront and encourage the public 
to be proactive in fighting against this 
oppression. In addition, education to 
emphasize the possible severe conse-
quences brought by this oppression, such 
as eating disorders, is essential. Eating 
disorders are very difficult to cure and 

there is no specific method guaranteed to 
be wholly effective. However, bringing 
up awareness of its risk factors so as to 
prevent it happening is essential.

 Combat the social stigma of eating disor-
ders. Eating disorders are often associated 
with social stigma. Individuals with eat-
ing disorders are readily misunderstood 
by society as the product of self-induced 
or self-deserved problems. In fact, re-
search suggests that eating disorders, like 
all addictions, are a way to run from pain 
(Pipher, 1994). Studies also show that 
eating behaviors symbolize a desire for 
safety through creating a sense of control 
in life (Wilson, 2004). Young females 
may feel intense fear of moving toward 
womanhood because femininity in our 
culture is constructed as “a complex and 
difficult to define concept, laden with 
impossible cultural and personal expec-
tation” (Wilson, 2004).
 Thus, eating disorders should be ad-
dressed from a public health perspective 
in which primary prevention is imple-
mented at the level of the community 
and educational institutions (Mensinger, 
2005). Access to informaton about eating 
disorders helps the general public form a 
better understanding of the issue and will 
encourage those suffering to disclose the 
problem and seek help.

Conclusion

 Body image oppression of females 
is not something new for our society. It 
has manifested through centuries and has 
negatively affected females’ self image 
and well being to a great extent. Even as 
we come to understand the underlying 
factors, we know that change will take 
time. It is, however, important to bring 
up this issue again to remind us, our 
clients, and the next generations about 
what oppression we are facing and how 
we may help ourselves and each other in 
this battlefield. Bringing awareness is the 
first step, and becoming proactive is the 
next. It is time for females to fight back 
and redeem their sense of worth, as well 
as their personal and collective empow-
erment, in this long-term battle toward 
understanding and acceptance. 
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 When I thought about my experi-
ence and methods of using reflective 
practice, I wondered how I would ever 
be able to articulate and make sense of 
the complex, critical, and sometimes 
deep and painful thoughts that underpin 
my practice in front line child protection. 
Eventually I came to the realization that 
we all do a certain amount of reflective 
and critical practice on many differing 
levels. We can easily find time to reflect 
before, during, and after events, from the 
superficial to extensive and through our 
personal to professional lives. Reflection 
allows us to plan, articulate, evaluate, 
exact change, and perhaps more impor-
tantly, learn in the complex issues that 
we face daily. As part of our working 
with often disordered and dysfunctional 
children and families, 
with reflection, we are 
able to positively work 
toward best outcomes 
and in the best interests 
of the children with 
whom we work.
 The importance of 
thinking reflectively, 
that is to break down 
and closely analyze the 
processes that occur in decision mak-
ing, in child protection, I believe is an 
essential part of our role. Doing so helps 
us to develop a sense of what has been 
achieved, what is likely to be achieved, 
and what could be done better, the im-
portance of which has long been evalu-
ated by many writers, including Schon 
(1983), Johns (1996, 2000), and more 
recently Rolfe (2001) and Fook (2002). 
As students, child protection practitioners, 
and later in our careers as practice teach-
ers, leaders, and in helping to shape 
policy, we are able with the methods of 
reflective practice to conclude, inform, 
and broaden our practice knowledge. 
 I began to understand the impor-
tance of utilizing the tools that were 
available to me long before I knew 
what it was actually called. In 1998, I 
grappled with being a broke student 
and 21-year-old single mother of two. I 
juggled diaper changing and textbooks 
and felt overwhelmed with the demands 
that were either placed upon me, or that 

I had placed upon myself. I needed a 
way to make sense of it all, so I began 
to write a few lines every night about 
my placement, theories and methods, 
thoughts, fears, and achievements. This 
helped me to really focus on what the 
issues were. Not being a natural aca-
demic, I found this very useful. About a 
month later in a seminar, I learned that 
I had been documenting my learning 
experience and that this was an essen-
tial tool for every student. I have now 
kept eight years of practice diaries—all 
strictly confidential, of course, but boy, 
you should read the contents! Some are 
highly emotional and not very produc-
tive excerpts. Others are productive 
and insightful. It is pleasing to see one’s 
sense of self develop over time.

 I look at 
how I, and others 
around me, have 
grown in compe-
tence and thought-
fulness through 
this process. I 
can clearly see 
that at the end 
of each time we 
really think about 

what we are doing, there is what I call 
an “awakening”—the sudden realization 
that we are on the right or wrong track, 
that we can do this very difficult job. I 
see the clarity, harmony, and satisfac-
tion. When I feel this way, it is almost 
as if I have lifted above the situation. I 
am able to see below and think laterally 
about the potential impacts of my ac-
tions, before, during, and after an event. 
I add that a major part of working in 
child protection is the responsibility 
placed upon us as practitioners and 
team leaders to make good decisions. 
We can, with reflection, be able to ac-
curately describe in progress notes and 
through assessments what has led us to 
our decisions and critically analyze our 
practice without feeling the burden of 
blame. 

A Model for Reflection

 Borton’s Developmental Model for 
Reflective Practice, developed as early 

as 1970, is of great interest to me. The 
framework works in a sequential and 
cyclical order and is very easy to follow 
and recommended for first-time reflec-
tive practice. Borton’s (1970) model 
looks at three levels of reflection—What? 
So what? and Now what? 
 He starts with a descriptive level 
of reflection, which he calls the “what.” 
An example is: What is the issue/problem? 
What was my role? What was mine and 
others’ response to the actions taken? Then 
we move to “So what?” This concen-
trates on the theory and knowledge 
building level of reflection: So, what 
does this tell or teach me about my service 
user, about myself, about the model of care 
that I am providing? So, what did I base 
my actions on and what was going through 
my mind as I acted upon them? So, what 
could I have done differently? So, what is my 
new understanding of this situation? “Now 
what” looks at what we can now do to 
break the cycle and to improve the situ-
ation in the future. The broader issues 
now need to be examined if this action 
is now to be successful. Once we have 
done all this, we can look at the end of 
this cycle by asking ourselves: Now what 
might be the consequences of this action? 
 When opening one’s mind to using 
a model such as Borton’s, and particu-
larly with practitioners who are new 
to reflection, I find that a very simple 
exercise is to concentrate on something 
like what happened at breakfast this 
morning and to really start to pick apart 
the events—why certain things occurred 
and others didn’t, and so forth.

Other Models

 I also see great value in drawing 
or mapping situations that are complex 
and in need of a good sorting out. In 
one of my previous positions, we used a 
visual mapping technique in looking at 
one particular child whose needs were 
complex. The map was huge. It covered 
a wall. Everyone really got into drawing 
and describing different ideas over the 
course of about a week. This type of free 
association whet many an appetite and 
allowed us to think creatively and out-
side of the boxes that we can often get 

Reflective Practice in Child Protection:
A Practice Perspective

by Kelly Dundon

...the importance of 
critical and reflective 
practice is difficult to 
measure and often 
under-estimated...
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stuck in when working in child protec-
tion.
 Having spoken to many workers in-
volved in child protection, I have found 
that we all have different ways and lev-
els in which we reflect. Some use a log, 
mapping techniques, and supervision or 
verbal accounts and discussions within 
teams to thrash out the problems to get 
differing opinions and ideas. You may 
ask a colleague to play devil’s advocate 
and question your beliefs, values, and at-
titudes about, say, drug affected parent-
ing. We can, with this level of discussion, 
learn a great deal from each other and 
ourselves. We can closely examine and 
reflect upon our fears, discriminations, 
power relations, values, and beliefs. We 
can also examine the ripple effects of 
these issues for our service users and the 
wider community setting.

Why Reflect?

 I can think of many different rea-
sons to keep reflecting upon what we do. 
First, we are in the business of protect-
ing children. We need to be clear that 
we do protect children and ourselves 
when we are in the field. A little bit of 
thought and planning now may be of 
huge benefit later. Something that I have 
found is that reflection seems to create a 
certain clarity and sense of safety around 
this business we are in. The log I use is a 
very safe way of offloading and debrief-
ing myself, as well as discussions with 
colleagues and managers. It enables me 
to avoid stress and vicarious trauma. It 
helps me to move forward from anger 
and frustration at service users, col-
leagues, departments, policy, and red 
tape toward a certain inner peace! It 
helps me to understand why I feel this 
way, why it needs to be this way, and 
how what I do could potentially change 
this situation positively, I guess from 
negative energy to positive energy or 
something like that. By doing this we 
can go a long way toward keeping well 
at work, which affects our service deliv-
ery and ultimately the way in which we 
do our business with children. 
 The constant weight of workload 
pressure and prioritization is often 
of concern to us as child protection 
workers. It is easy to get caught in the 
overwhelming feeling of drowning in pa-
perwork, children with high needs, and 
balancing risk like a trapeze artist. When 
we feel this way, to sit quietly in a park 

for five minutes and briefly run through 
the priorities, we can look at how we can 
work smarter, perhaps delegate tasks to 
families, therefore empowering them 
and including them in planning for chil-
dren. In the wider spectrum, we can look 
at how we can establish a work-life bal-
ance, while still getting through all tasks 
and complying. A balance is possible 
with some thought, care, and of course, 
departmental policy, which positively 
supports work-life balance and under-
stands its importance in terms of overall 
success and health of its work force and 
work practices. 
 Second, instead of finding ourselves 
bogged down with constraints, if we 
are serious about our roles as corporate 
parents, we can truly focus on the 
children we serve and what would be in 
the best interests for that child, even if 
what we think would be the best solution 
is not possible. We have thought through 
the “what ifs.” We can evidence this 
through formal and ad-hoc supervision 
and case notes. When an adult seeks 
information on his childhood file, if 
he can clearly see the efforts that were 
made to keep him within his family 
or the reflective practice and decision-
making that led to his removal, this may 
be part of his healing process, and we 
have helped to identify to him what the 
department is, why we do what we do, 
our mistakes, and how we have learned 
and developed over time, a transparency 
about child protection.
 We can encourage others to uti-
lize reflection by offering consultation 
papers, questionnaires, and service user 
groups to empower our staff groups, 
children, and families. The benefits of re-
flection in terms of collaborative practice 
with other agencies and wider commu-
nities opens many doors to our under-
standing of roles and responsibilities, and 
it can be critical in removing boundaries 
and stopping us from blaming others. We 
must seek to empower others around us 
to take personal responsibility for reflec-
tion, for speaking up and letting people 
know what we think and why through 
this process. 
 Another part of reflection is being 
able to use the criticism we face and 
utilize it—that is, turn the situation on its 
head, and learn something positive from 
it. Instead of being defensive and subjec-
tive, we can learn and move forward. I 
acknowledge, through my own experi-
ence, that this healing process may take 

time, especially if we are particularly 
wounded by a scathing remark or insult 
in our work practices, but it is possible.
 We are also able to establish 
boundaries when working with children, 
something that is often assumed that we 
can automatically do, although it does 
take experience, time, and skill. When a 
worker does over-identify with a client, 
this can be a negative experience for the 
provider and user. If we find the ability, 
through reflection, to step back and look 
at the bigger picture, we are able to work 
more effectively with a service user. 
 In conclusion, the importance of 
critical and reflective practice is difficult 
to measure and often under-estimated, 
yet it is crucial to our professional and 
personal development. More important, 
I feel that reflection helps and prepares 
us to be accountable and responsible for 
the very difficult decisions and challeng-
es we often face in child protection and 
allows us to make good choices and have 
better outcomes for children.

Kelly Dundon, her husband Martin, and 
their four children immigrated to Australia 
in 2005 from England. Kelly has six years of 
front-line child protection experience and is 
now a team leader in a statutory organiza-
tion. Kelly spends her spare time with her 
family and writing about the ups and downs 
of child protection.
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 When I entered my MSW program 
in 1993, I thought I might like to work 
with children in a school setting. I had 
no idea that I would become a social 
worker with adults who have develop-
mental disabilities. It just seemed to be 
an “accident” waiting to happen. I wish 
to share my positive experiences of more 
than 10 years, in the hopes of interesting 
future and new social work students in 
the rewards and opportunities of working 
with people who have developmental 
disabilities and their families. 

The “Accident”

 My career began one day by “ac-
cident” with a few phone calls. My MSW 
program was trying to find a first-year 
field placement for me, and I had de-
clined the first opportunity because of the 
location of the agency. In addition, the 
MSW program had not considered any 
of my areas of interest that were listed on 
the field placement form. When the first 
week of fall classes had begun and I still 
did not have a field placement, I decided 
to make some phone calls on my own to 
well-known organizations in my area, in 
an attempt to locate my own placement 
with children.
 I ultimately landed a wonderful op-
portunity at a large, voluntary, nonprofit 
organization that serves people with cere-
bral palsy in a large, metropolitan area. 
The agency receives funding from the 
state offices of mental retardation/devel-
opmental disabilities, Medicaid, and the 
state rehabilitation agency. 
 It was a complete surprise to me 
when I found out I would be work-
ing with adults in a newly established 
Medicaid case management unit. I had 
initially called this agency because I had 
always seen school buses parked outside 
and knew they had children’s services. 
It was here that I got my first experience 
working with adults with developmental 
disabilities and their families in a day 
treatment, clinic, and sheltered workshop 
environment. I became attached to the 
population and felt this practice specialty 
was a good match for me. 
 At this organization, I worked 
among a multidisciplinary team of pro-

fessionals, such as rehabilitation counsel-
ors, social workers, physical therapists, 
occupational therapists, psychologists, 
and doctors. As a student intern at a 
place that had not had social work 
interns in many years, I accidentally 
“stepped on the toes” of several profes-
sionals as I attempted to advocate for 
several consumers to be moved from the 
sheltered workshop (where people are 
paid less than minimum wage) to a high-
er level program. I quickly learned what 
a social worker could or could not do in 
this particular setting. It was an example 
of social work in a “host setting,” where 
the dominant profession was rehabilita-
tion. I had the full support of my MSW 
program casework advisor/professor in 
working out the issues and developing 
this new field placement site, which still 
is being used to this day. 
 At this first-year MSW field place-
ment site, I had numerous other memo-

rable experiences. With my supervisor, I 
made several home visits to the apartment 
of a consumer who had mild mental 
retardation, a visual impairment, and used 
a wheelchair. The consumer, who lived 
alone, was often absent from the pro-
gram as a result of his drinking problems. 
Ultimately, I helped to admit him into a 
detoxification program and get a home 
attendant for him. His attendance im-
proved. I also learned firsthand about hos-
pital emergency rooms when I escorted 
several consumers with severe seizures 
in the ambulance to nearby hospitals. I 
encouraged self-advocacy and advocated 
systems, as needed. I also learned about 
the Medicaid offices and Social Security 
Administration as I escorted consumers 
and their families to appointments. Thus, 
it was the first “accident” that really began 
my interest and career in the field of 
developmental disabilities.
 For my second-year MSW field 
placement, the MSW program did con-
sider my areas of interest. I was placed at 

a clinic setting at a nonprofit job training 
program for young people with learn-
ing disabilities, which is also funded 
by the state rehabilitation agency, the 
state mental retardation/developmental 
disabilities agency, and Medicaid. That 
was a wonderful experience where I did 
intakes, as well as individual and group 
counseling with teenagers. There were 
about six social work interns there, and 
we had individual and group supervi-
sion. As the only second-year student, I 
was a peer counselor and role model to 
the first-year students. Moreover, I loved 
this placement, because it felt good to see 
the successful progress toward employ-
ment for many of my clients. It furthered 
my interest in working with people with 
developmental disabilities.

From Student to First Post-
MSW Job

 Three weeks after graduating with 
my MSW, I landed a job at a day treat-
ment/sheltered workshop program for 
adults with developmental disabilities. 
I found the job from a posting hanging 
on the bulletin board at another MSW 
program. (This was 1995, before Internet 
job postings were prevalent. You had to 
go on foot to get information!) I was told 
during the interview that there would be 
a lot to do, because they had not had a 
full-time social worker for about three 
years, and there were a few part-time 
people who had not stayed very long. I 
was the only social worker for approxi-
mately 200 clients.
 I loved this job, where I learned 
a lot and was always busy. I enjoyed 
doing intakes with the new consumers 
and their families and giving tours of the 
programs. I did individual, group, and 
family counseling. I assisted the program 
director with writing reports and super-
vising college-level interns, as needed. I 
was a member of a school-to-work com-
mittee. I met with parents, students, and 
school officials to assist in the process 
of students’ transitioning from school-
based programs into adult services. 
There were always psychosocial reports 
to do, especially for referral packages 
to get consumers into residential and 

Rewards and Opportunities in Developmental Disabilities: 
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by (Rose) Rosalie J. Russo-Gleicher, DSW, LMSW, CRC
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recreational services. I helped parents 
with Medicaid and Social Security issues. 
When consumers moved out of the state, 
I helped them locate programs in their 
new areas, which was often difficult in a 
pre-Internet era. 
 After almost three years, I started to 
feel somewhat discouraged when only 
a few consumers were allowed by the 
agency to be referred to “real” jobs with 
job coaching. Other downsides were that 
I shared an office and my salary was low.

A New Job and Back to 
School

 In 1998, I was working for the state 
rehabilitation agency and attending a 
doctoral program in social work, with the 
goal of teaching and interesting students 
in the field of developmental disabilities. 
I loved my job with the state, because I 
had a big, quick-turning caseload and I 
made a difference in the lives of so many 
people. I especially enjoyed working 
with a high school, where I worked 
with students with disabilities (and their 
families) who were about to graduate 
and needed counseling and job training 
services. I did fieldwork, individual 
counseling, and groups with clients in 
the areas of interview practice and job 
search techniques. Moreover, I referred 
people to the job training programs that I 
thought worked the best, because we had 
the choice of hundreds of vendors. One 
downside here was doing duplicate work 
in keeping paperwork and computer 
records, all without much clerical help. 
On the positive side, I had my own 
computer, voice mail, a private office, 
use of the Internet, and e-mail...and the 
salary here was much better!

The Research Study

 For my doctoral dissertation, I 
decided to study MSW social workers 
working in the field of developmental 
disabilities, to find out about the processes 
of how they entered and continued in 
the field. I interviewed 24 social workers, 
members of an organization advocating 
for the rights of people with developmen-
tal disabilities. Guess what! I found out 
that many of these social workers shared 
similar experiences regarding their “acci-
dental” path to the field of developmental 
disabilities. Most of all, like myself, these 
social workers also expressed high levels 
of satisfaction with their jobs. Thus, I wish 

to share with you the “rewards” and “op-
portunities” of the field.

Rewards of Practice

 Participants overwhelmingly spoke 
very positively about their experiences. 
The message that they wanted to tell so-
cial work students about working in the 
field of developmental disabilities was 
“…come and do this.” They expressed 
that the “personal satisfaction” of work-
ing with the population will outweigh 
any possible negative feelings, although 
some negative feelings are always pos-
sible. “…[working in DD field] is equally 
rewarding or good as working in a men-
tal health field,” one participant said.
 The social workers felt that stu-
dents would find it to be “gratifying,” 
and many social workers used the word 
“rewarding” in their stories. Those 
working in residences/group homes 
and recreation programs also used the 
words “fun” and “enjoyable” to describe 
their jobs. Their work with clients taught 
them not to judge people by the way 
they look, how to appreciate the simple 
things in life (such as going food shop-
ping, sending and receiving birthday 
cards, using the telephone, and eating 
in a restaurant), the need for clients to 
give and receive gifts and hugs, and the 
need to be able to take care of one’s own 
personal needs (bathing, feeding), things 
that could not happen in institutions.
 “Rewards” of practice come from 
seeing results. Good feelings come from 
having worked with someone who is 
better able to express feelings, develop 
relationships, improve self-advocacy, 
increase attendance, improve hygiene, 
decrease negative behaviors, or get a job. 
On a group counseling level, it is gratify-
ing to see members develop better com-
munication and socialization skills. Good 
feelings also come from having helped 
someone access material goods and ser-
vices, especially after having dealt with 
bureaucracies and waited for months for 
services such as Medicaid or SSI/SSDI, 
a recreation program, a supportive 
apartment, access-a-ride transportation, a 
reduced or half-fare subway card, a new 
wheelchair, or a home attendant.

Opportunities for Social Work 
Practice

 There are many opportunities for so-
cial workers in the field of developmen-

tal disabilities, which was described as 
“an exciting place to work.” Casework, 
groupwork, administration, and commu-
nity organization skills can be used with 
people with developmental disabilities, 
many of whom have dual diagnoses. “I 
couldn’t think of a better field of endeav-
or for social workers to practice every 
learned skill and to enhance every skill 
that they’ve developed over time,” one 
participant said. “Anything that applies 
to anyone else, applies to people with de-
velopmental disabilities,” added another.

 Clinical work. The study partici-
pants expressed positive feelings about 
the “psychotherapy” that they’ve done 
with this population when clinical skills 
are adjusted depending on the need 
or ability of the individual. There are 
opportunities to do groupwork, such as 
support groups, counseling groups, and 
sexuality education groups. Develop-
ment of “insight” is difficult for even a 
“normal” population. People with “mild 
mental retardation” are able to benefit 
from counseling. A behavior approach, 
such as a token economy with rewards, 
often works better than a strictly verbal 
approach.
 Counseling is needed, because 
people with developmental disabilities 
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Write for The New Social Worker
 We are looking for articles from social 
workers, social work students, and social 
work educators. 
 Some areas of particular interest are:

social work ethics
student field placement
practice specialties
news of unusual, creative, or nontraditional social work

 Feature articles run approximately 1,500-2,000 words in 
length. News articles are typically 100-150 words.
 Our style is conversational, practical, and educational. 
Write as if you are having a conversation with a student or 
colleague. What do you want him or her to know about the 
topic? What would you have wanted to know when you 
were first starting out? Use examples.
 The best articles have a specific focus. If you are writing 
an ethics article, focus on a particular aspect of ethics. For 
example, analyze a specific portion of the NASW Code of 
Ethics (including examples), or talk about ethical issues 
unique to a particular practice setting. When possible, 
include one or two resources at the end of your article—
books, additional reading materials, and/or Web sites.
 We also want photos of social workers and social work 
students “in action” for our cover, and photos to accompany 
your news articles!
 Send submissions to lindagrobman@socialworker.com 
to be considered for publication. Thank you!

•
•
•
•

face issues similar to those of other popu-
lations, such as substance abuse. In want-
ing to “fit in” with society, some “hang 
out” with friends, drink, and do drugs. 
Some want to be more independent, but 
their judgment, reasoning, and/or social 
skills are poor, and their families hold 
them back. Other practice areas that 
have a wealth of opportunity are services 
for people with autism, sexuality/rela-
tionship counseling, psychotherapy with 
infants’ families, and services for elderly 
people, especially in nonprofit agencies.

 Administration/Community Organiza-
tion: Several social workers talked about 
there being good administrative opportu-
nities in terms of managerial work, “run-
ning” day programs, supervising clinics, 
or developing new programs/residences. 
Several social workers talked about op-
portunities for social workers to work 
on big issues such as disability rights, 
integration, and social policy. Some 
schools separate students with disabilities 
during lunchtime in the cafeteria. Even 
though institutions have closed, issues of 
discrimination and community inclusion 
remain in housing, schools, employ-
ment, transportation, recreation, and the 
like. There is a place for social workers 
to play a vital role in the lives of people 

with developmental disabilities through 
policy and advocacy to ensure individual 
rights and mainstreaming in society.

The Future

 Here is some advice to students from 
the words of a participant in my study:

 Don’t get bogged down by the rules and 
regulations that contain you. Find ways to 
get beyond them and create your own destiny. 
Don’t be limited by mundane responsibili-
ties in carrying out a job. Look for a job that 
can give you an expansive view, one which 
you can bring to it your skills, your strengths, 
and recognize that everyone has their own 
limitations and their own disabilities. …that 
there are no limits to success. And don’t get 
contained by the term “social work.” Don’t get 
limited by what the field is today, but move it 
to the vision of the world tomorrow. Dream 
about the future to make people’s lives better 
and then go out and do it....

 After graduating with my DSW, 
I taught an evening course in group 
counseling for undergraduates in a bach-
elor of human services program, while 
still working at the state rehabilitation 
agency. I tried to interest my students in 
working with people with developmental 

disabilities. Despite my numerous case 
examples of practice with people with 
developmental disabilities, many of the 
students expressed interest in working 
with other client populations. I was able 
to encourage my students to pursue 
MSW degrees, and I think they might 
“keep an open mind” if they get a field 
placement with people who have devel-
opmental disabilities. 
 “Try it. You’ll like it,” is the best 
advice that came from participants in my 
study. It is a very diverse population. If 
you are open to doing such a field place-
ment or taking a first job in developmen-
tal disabilities, who knows where that 
experience might lead!

(Rose) Rosalie J. Russo-Gleicher, DSW, 
LMSW, CRC, received her Doctor of Social 
Welfare in 2002 from Hunter College School 
of Social Work at the City University of New 
York, after completing her dissertation focus-
ing on social workers employed in the field of 
developmental disabilities. She obtained her 
LMSW in 1995 and her CRC in 2006. She 
has more than ten years of post-MSW experi-
ence with people with developmental dis-
abilities, both in a state rehabilitation agency 
and in a nonprofit organization, and she has 
taught on the college level. Correspondence 
may be sent to her at RoseDSW@aol.com.

IMPORTANT: New Ways to Subscribe

 As announced in the Fall 2006 issue, the magazine is now avail-
able in electronic format only. It is available 
in PDF format,	free	of	charge, via our Web 
site at http://www.socialworker.com. This allows 
it to be more widely read and used in social 
work practice and education. This means you 
can download (or view online) a magazine that 
looks just like this one. It is in full color, and 
you can save it on your computer for future 
reference. It is still published on a quarterly 
basis. 
 You can still subscribe in several ways:

You can subscribe to receive a free e-mail notification each 
time The New Social Worker is published and ready for down-
load online (quarterly).
You can subscribe to receive our free Social Work E-News, an 
electronic newsletter that is sent monthly to more than 23,000 
subscribers.
You can subscribe to receive notifications of our free online 
Journal of Social Work Values and Ethics. 

Go to http://www.socialworker.com/home/menu/Subscribe/ to subscribe 
to The New Social Worker notifications and the Social Work E-News. 
Go to http://www.socialworker.com/jswve to subscribe to the Journal of 
Social Work Values and Ethics.

1.

2.

3.

mailto:RoseDSW@aol.com
http://www.socialworker.com
http://www.socialworker.com/home/menu/Subscribe/
http://www.socialworker.com/jswve
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by Jesús Reyes

Required reading for anyone who wants 
to get a master’s degree in social work.

A former admissions officer tells you what to look for in schools, 

and what schools are looking for in applicants!

In this edition—107 schools of social work share tips for applicants and 
information about their programs...and fellow applicants share application tips!

In The Social Work Graduate School Applicant’s Handbook, you will learn about the admissions process from an insider’s per-
spective. You will discover what will help (and hurt) your chances of being accepted to the school of your choice, and you 
will find tips on deciding which school is right for you. 

ORDER FORM

NAME __________________________________________________________
INSTITUTION ___________________________________________________
ADDRESS _______________________________________________________
CITY/STATE/ZIP __________________________________________________
TELEPHONE # ___________________________________________________

YES, I would like  ___ copies of  THE SOCIAL WORK GRADUATE SCHOOL 
APPLICANT’S HANDBOOK @ $19.95 each.

Shipping to U.S. addresses: $7.00 first book/$1.00 each additional book ordered. 
(Shipping to Canada: $9.00/book. To other countries: $12.00/book.) In Pennsylva-
nia, add 6% sales tax.

I am enclosing a check for $_____. 
I want to pay with my Mastercard Visa American Express Discover

Name on card ____________________________________________________
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PA 17110-0390, or call your credit card order to 717-238-3787 or fax it to 
717-238-2090. 
Online ordering available at our Web site at http://www.socialworker.com

Available at Barnes & Noble, Borders, & other bookstores nationwide.

“If you are applying to MSW programs, Reyes’ guide...will 
quickly become a favorite resource.” 

Tara Kuther, Ph.D., About.com 
Guide to Graduate Schools

You should read this book 
to find out:
• What factors to consider when determin-

ing your interest in a school of social 
work

• What admissions committees look for 
in an applicant

• Whether your GPA and test scores 
matter

• How to gain social work related expe-
rience that will help in the application 
process

• Who to ask for letters of reference 
(and who not to ask)

• What to include in the personal essay 
or biographical statement

• Which schools are accredited by the 
Council on Social Work Education and the 
Canadian Association of Schools of Social 
Work, and why this is important

• Where to find out about social work 
licensing in each state or province.

Jesús Reyes, AM, ACSW, LCSW, is Acting Chief Proba-
tion Officer of the Circuit Court of Cook County, IL Adult 
Probation Department, as well as Director of the Circuit 
Court’s Social Service Department. Formerly Assistant 
Dean for Enrollment and Placement at the University of 
Chicago School of Social Service Administration, he has 
reviewed many graduate school applications and has 
advised numerous applicants.

ISBN: 1-929109-14-8.  309 pages. $19.95 plus 
shipping.

In Pennsylvania, add 6% sales tax.

http://www.socialworker.com
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STUDENT SOCIAL WORK 
ORGANIZATIONS
 Please send us a short 
news	article about your 
group’s activities. Also, 
send us photos	of your 
club in action—we may 
even feature you on our 
front cover!
 It’s easy to share your 
club’s activities with our 
readers. Send your news/
photos to: 

Linda Grobman, ACSW, LSW
Editor/Publisher
THE NEW SOCIAL WORKER
P.O. Box 5390
Harrisburg, PA 17110-0390
or to lindagrobman@socialworker.com

Skip-a-Meal at Ashland

 The Social Work Club at Ash-
land	University hosted a Skip-A-Meal 
program in conjunction with Dining 
Services to raise $4,697.10 for Ashland 
County United Way. On the evening of 
October 19, 2006, more than 600 Ash-
land University students “skipped their 
meal” by not going to the dining hall. 
Dining Services then donated the cost of 
each meal that was skipped, adding up 
to one of the single most generous dona-
tions received by United Way. Co-presi-
dents of the Social Work Club, Emily 
Garrison and Laura Lipinski, along with 
the rest of the Social Work Club, carried 
out this program by advertising and col-
lecting money. The event is sponsored 
annually by the Social Work Club. This 
year’s raised the most money ever!

SWAMU

 The Social	Work	Association	of	
Madonna	University	(SWAMU) is 
an organization of social work students 
dedicated to enhancing the quality of 
the social work education at Madonna 
University in Livonia, Michigan, while 
serving the surrounding communities. 
The association holds outreach activities 
in area cities, field trips to social work 
related sites, and fundraisers for commu-
nity causes.
 During December 2006, SWAMU 
volunteers participated in a service 
project that brought help and hope to 
several area communities. SWAMU 
members volunteered at Catholic Social 

Services in Pontiac, Michigan on De-
cember 15, 2006, taking emergency food 
boxes and Christmas presents to more 
than a hundred needy families. Volun-
teers unloaded a delivery truck and made 
deliveries directly to the families. Most of 
the families served by this project live in 
poverty and may not have otherwise had 
presents and food at Christmas. 

Women’s House of HUGS

 Students in the BSW Program at La	
Salle	University wanted to begin the 
25th anniversary celebration of Social 
Work at La Salle University with a bang, 
so what did they do? These students de-
cided to raise funds for Women’s House 

of 
HUGS, 
a new 
housing 
initia-
tive for 
women 
in the 

West 
Phila-
delphia 
area. 

 Students held a bake sale in March 
2007 in the Student Union building, rais-
ing $200 through the sale of baked goods 
and donations. During the course of a 
couple of hours, students shared infor-
mation with passers-by about Women’s 
House of HUGS and solicited donations 
for the organization. 
 Women’s House of HUGS is a 
nonprofit community-based housing 
program whose purpose is to provide 
women an at-home setting that is condu-
cive to healing and recovery from abuse. 
 Social work students at La Salle 
University complete 600 hours of field 
practicum experience, in addition to 
several service learning opportunities of 

20 to 40 hours each that they complete 
in social work courses. Yet, students were 
still interested in additional community 
service and came up with this project as 
a kick-off for the year-long celebration of 
the 25th anniversary of the social work 
program.

New Clothing Drive

 I’m a social work major at Min-
eral	Area	College where Jill Wolk, a 
practicing social worker and teacher, 
introduced our class to Otis Woodward. 
Otis is hard to describe. He is a piece of 
history, an inspirational father, but Otis 
is most of all a helper. He spoke to our 

Introduction to Social Work class about 
the hardships he personally experienced 
and the hardships of the poor and home-
less in St. Louis. We were asked to take 
items to class to send back home with 
him to help in his efforts with North St. 
Louis Lutheran Outreach. Like the other 
students, I got some small items and 
felt I had helped. I knew that it wasn’t 
enough, though. I work at JC Penney’s 
and constantly see good deals, espe-
cially with clearance items, and couldn’t 
help thinking how nice it would be for 
someone I’ve never even met to give 
me something brand new and just for 
me. I mentioned the great prices to my 
class, so if they wanted to participate, 
they could also take advantage of the 
great deals. I couldn’t pass up the chance 
to buy good new clothes for homeless 
people, and that’s what I did. As much as 
I felt compelled to buy, I still don’t feel 
it’s enough, but I have made a connec-
tion, and hope I can continue.

Cora White Barton

The Social in Social Work

 At first mention of social work, many 
imagine depressing cubicles, piles of 

SWAMU students Christina Gallardo, Lisa 
Stawarz, Michelle Silas, Jennifer Humphries, 
Erin Scott, and Patricia Campbell

Kalita MacElree, social work 
junior at La Salle University, is 
shown with Tracey Poe, director 
of Women's House of HUGS.

Jill Wolk, MSW, Cora White Barton, 
Donald Stricklin, Rhonda Roberts and Laura 
Bunch gather new clothing.

mailto:lindagrobman@socialworker.com
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paperwork, and little pay. People tend to 
instantly think DSS or shelters. In many 
cases, they would be right. There is a 
flip side of social work that I would like 
people to know about. I am the former 
President of the Social	Work	Student	
Association	at	Coker	College in Harts-
ville, South Carolina. As president, I have 
had opportunities to experience a variety 
of situations. I have performed internships 
with terminal cancer patients, domestic 
violence and rape victims, and clients 
who needed legal advocacy. However, 
when I hear the term “social work,” the 
picture in my head is much different. I 
see the crystal clear water of a swimming 
pool, paperwork only in the form of paper 
plates, and payment in the form of the 
laughter and excitement of children.
 This image comes from the experi-
ences of the SWSA’s work over the past 
several years with the foster children of 
Darlington County. Former President 
Courtney Lloyd began a partnership 
over four years ago with the Foster Par-
ents Association that is still going strong 
today. All presidents since that time, 
including Lillie Fox, Anya Goodson, 
myself, and incoming President Patricia 
White, have had the pleasure of watch-
ing children come together and enjoy 
one day filled with fun. Days like these 
can be rare for foster children and social 
workers. One day in the hot July sun can 
really change one’s perspective on what 
the “social” in social work is all about.
 Every July, the Social Work Student 
Association co-sponsors a “Back to 
School” event for the foster children 
in Darlington County. At this event, 
the children and adults have the rare 
opportunity to just sit back, relax, and 
relate. These events have been very 
successful, thanks in large part to the 
donations from organizations such as 
the Disability and Special Needs Board 
and countless individuals. Many of 
the staff and faculty of Coker College 
participate by donating their time and 
resources. The Dean of Faculty and 
Provost, Dr. Ronald Carter, has been 
gracious in allowing us to use the pool 
at his residence. Local YMCA lifeguards 
have donated their time. Businesses have 
donated food and materials. We attempt 
to give the foster children a good start 
for the school year by providing them 
with supplies they will need, including 
bookbags and other school accessories. 
In a small way, we try to take some of 
the stress of the new school year off of 
the foster parent and the foster child. 

 The most fascinating part of this 
event is watching everyone connect 
on some level. Although the children 
and parents come from many differ-
ent backgrounds, they share common 
threads. To watch these connections 
being made in just four to five hours is, 
simply put, inspiring. Times like these 
remind me of why I chose social work as 
my profession. To know even one adult 
or child can laugh in the face of adversity 
makes it all worth it. To see these foster 
children splashing in the pool and the 
foster parents sitting under the shade 
trees laughing and sharing their experi-
ences is enough to make all the months 
of planning and leg work seem like mere 
minutes. It shines new light and hope on 
a profession that can often seem gloomy. 

Nicholle Haney
President, SWSA

Empty Bowls

 On April 1, members of the Erie 
community gathered at the Masonic 
Temple for the second annual Empty 
Bowls and Auction, sponsored by Mer-
cyhurst	College	Social	Work	and	Art	
Education	Clubs. This event was started 
in 1990 by an art teacher and his class 
in Michigan. Since then, Empty Bowls 
events have been organized worldwide 
as efforts to fight hunger and raise aware-

ness in local communities. Guests at 
the event selected a handcrafted bowl 
and were served a simple meal of soup 
and bread. They then kept their bowls 
as a reminder of those whose bowls are 
too often empty. Artists throughout the 
community donated an array of unique 
pieces that were auctioned off. Live mu-
sic was also provided by a Mercyhurst 
College student. All proceeds benefited 
Second Harvest Food Bank of North-
west Pennsylvania. Through everyone’s 
efforts, they were able to raise approxi-
mately $6,500, which allows Second 
Harvest to distribute nearly $110,000 
worth of food.

NH’s Plymouth Area Seniors 
Rock Around the Clock

 Plymouth	State	University’s	
Social	Work	Club sponsored its 6th 
Annual Plymouth Regional Senior 
Center Dinner and Dance on May 11. 
 This year’s theme was “the 1950s,” 
and many, such as PSU’s Dean of Stu-
dents Tim Keefe (and DJ extraordinaire), 
dressed the part. There were pleats and 
poodle skirts, blue jeans and t-shirts. One 
student even dressed up as Elvis! In addi-
tion, the students arranged a 50s Trivia 

Game and hit the dance floor with the 
seniors rounding out the fun.
 “The Social Work Club works for 
months planning for the...dinner and 
dance, but in the end it is all worth it,” 
said Club President Becky Spaziano. “We 
could not have asked for a better turnout 
or more smiling faces. The local senior 
citizens look forward to this every year 
just as much as we do.” 
 “The students in the Social Work 
Club deserve high praise for their hard 
work each year to make this event hap-
pen,” said Dr. Cynthia Moniz, chair of 
the Social Work Department. “Each year, 
the dinner dance gets bigger, and more 
groups provide transportation for the 
participants, and more sponsors donate 
food and goods.”
 Moniz also said the social work stu-
dents organizing the annual dinner dance 
fits nicely with the social work program’s 
curriculum and its efforts to encourage 
students to pursue fields of practice with 
older adults. “Older adults are the fastest 
growing population in our society, and 
New Hampshire is no exception. We 
want our social work students to learn 
more about aging and older adults, and 
we require a course called Aging & 
Society. But we also know how impor-
tant it is to have hands-on experiences 
and encourage our students each year to 
continue this project. The older adults 
who attend have a great time, but I think 
our students gain just as much from the 
experience.” 
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 An occupational hazard presents for 
social work professionals time and again. 
We are prone to take care of others, both 
before and more than ourselves. I have 
referenced this theme countless times 
before, but recently had its importance 
emphasized while reading NASW’s 
Center for Workforce Studies (2006) Ex-
ecutive Summary, Assuring the Sufficiency 
of a Frontline Workforce: A National Study 
of Licensed Social Workers. “The contribu-
tions, commitment and strength of social 
workers” to society’s diverse populations 
was a powerful message of the report. 
However, a stronger voice spoke to the 
challenges faced for those entering social 
work as a vocation that mutually affect 
one’s individual and collective profes-
sional identity.

 The following key issues were identi-
fied in the summary:

an increase in barriers to effective 
practice and fewer support systems 
for effective practice
12% of respondents planned to leave 
the workforce within two years
increased challenges in retaining 
newly educated social workers

 Like many fellow educators, I rein-
force to my students the importance of 
a solid “sense of self” to their emerging 
social work identities. Our energy and 
commitment to practice takes root in 
that unique zone. But how can one begin 
to preserve that critical “sense of self” 
energy for the long haul in light of factors 
that lead to conclusions such as those 
cited above?
 In the process of facilitating the 
journey of those who depend on us for 
our social work expertise, it is easy to 
forget one’s need to self-nurture. If we 
do not embrace, promote, and replenish 
our “sense of self,” we have few, if any, 
resources left to collaborate in any of the 
helping efforts that define social work 
practice. Resources are scarce enough 
without the loss of the most precious 
one—ourselves.
 Let me pose several questions for 
your reflection:

•

•

•

Can you identify when you need to 
stop and listen to your body?
Do you have a defined way to 
release the emotion(s) experienced 
from the intensity of practice?
Do you have to be told that you 
should take time off or at least a 
“time out”?
How often do you think, “I’m a 
social worker, so I can handle 
anything!” on one level, and “I’m a 
social worker, I should be more self 
aware” on another? (Fink-Samnick, 
2006b)

Self-Care Strategies for 
Professional Resilience

 In the spirit of fostering a sense of 
resilience and a greater sense of motiva-
tion for your social work endeavors, 
consider these easy strategies:

1. Take time to process experiences with a 
peer/colleague.
 The stresses of professional practice 
have us on emotional overload. The 
tendency is to just keep working past this 
point! Know that feeling? Besides, then 
the emotion just dissipates over time and 
we don’t have to deal with anything, 
right? WRONG! All that happens are 
those unresolved feelings add up and 
contribute to an inability to be objective. 
One also loses the ability to regain bal-
ance. There is no weakness in pausing a 
bit and finding some objective support. It 
is unfortunate, but in this current practice 
climate, social workers are no longer 
guaranteed a social work supervisor at 
their workplace to help identify and pro-
cess their reactions. If you do not have 

•

•

•

•

the benefit of some supervisory input 
at your agency, or at least on a private 
basis, develop a colleague/peer support 
network on site!

2. Don’t make rash decisions regarding 
personal or professional life.
 Fight or flight? We have an emotion-
al reaction to that which we experience 
and may make reactive decisions when 
feeling stressed that have implications 
we have not thought through. One might 
look to change careers, a personal or 
professional partnership, or residence. Be 
conscious of what is driving the actions—
denial vs. well thought out “Revisioning” 
(Fink-Samnick, 2006a)

3. Don’t feel guilty about having fun.
 There are a myriad of emotions ex-
perienced when we go through the inten-
sity of our clients’ experiences—whether 
end of life care, psychiatric crisis, or 
emotional trauma. Recharging is an ob-
ligation to ourselves and the populations 
who rely on us. It’s that simple!

4. Be conscious of needing “time out”!
 Does more really need to be said 
here?

5. It is ok to pamper yourself to revitalize!
 We give so much of our energies 
to those we work with, and revitalizing 
ourselves is essential. Make a list of what 
works for you or one that you are recom-
mending this to. There is an infinite 
range from spa treatments to long walks, 
listening to music, eating chocolate. 
What works for you?

6. Reframe the power of your frustration 
into advocating for your position!
 Our response to the impact of is-
sues around us is intense, whether lack 
of organizational support, decreased 
salaries, or failure to recognize the power 
of professional social work practice—even 
reading the results of studies on where 
practice tugs at our social work souls. 
Take this emotion forward and get 
involved with your professional associa-
tion. Click on http://www.socialworkers.org 
to see what you can do!

We give so much of our 
energies to those we 

work with, and revitalizing 
ourselves is essential.

Fostering a Sense of Professional 
Resilience: Six Simple Strategies   
by Ellen Fink-Samnick, LCSW, CCM, CRC

Your Social Work 
Career
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Conclusion

 The Bureau of Labor Statistics In-
dustry Occupation Employment Matrix 
Report for 2004-2014 reflects a 19.6% in-
crease in those anticipated to seek entry 
into the social work labor force. Social 
work’s ongoing value to society is clear. 
But are you prepared to give yourself the 
attention needed to assure you are up to 
the task at hand for the duration of your 
career?
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 No longer a “kids will be kids” 
phenomenon, school officials across 
Pennsylvania and the United States are 
standing up to the school bully. And this 
is good news to those of us who are in-
terested in child welfare. Finally, we as a 
society have begun to recognize bullying 
as genuine abuse, not so very different 
from domestic violence. The child who 
is targeted may walk into the school 
building each morning, not wondering 
whether bullying will take place, but 
when. Bullied students may carry that 
anxious knot-in-the-stomach, walking-
on-eggshells sense that harm may come 
at any time. And school social justice 
proponents are now saying, “Enough!”
 Bullying, defined by Dr. Dan 
Olweus, the grandfather of the move-
ment, occurs when a student is being 

mistreated intentionally by one or more 
peers, in either overt or indirect ways. 
These mean behaviors are usually re-
peated over a period of time, and there is 
a power differential between the bullied 
child and the student who’s committing 
the offenses. 
 Bullying is prevalent in our schools. 
It is estimated that about 20% of students 
are involved in bully/victim problems, 
although it is not always easy for the 
well-meaning teacher or hall monitor 
to detect. Students most often wait for 
opportunities to abuse their peers when 
adults are either absent or preoccupied. 
Or, the aggressive behaviors are more 
subtle, such as passing nasty notes, shoot-
ing glaring glances across the classroom, 
or spreading rumors online. Students 

may become accustomed to a climate of 
rudeness and antagonism, often expect-
ing their peers to be disrespectful. And 
what’s worse is that the students who 
bully may be cheered on by the observ-
ers as they perform their negative acts 
against others. In an attempt to believe 
that they’re immune to being next, many 
kids feel that victims are “asking for it.” 
Realistically, is there something schools 
can do to bring about change? 
 There is. But experts insist that the 
quick-fix approach won’t work. There 
isn’t a magic eight- or ten-session cur-
riculum that will systematically change 
students’ behavior and the school cli-
mate. What has been proven effective is 
a comprehensive school-wide approach 
aimed at slowly and steadily chang-
ing staff and student attitudes, so that 

children no longer gain power and status 
among their peer group for bullying oth-
ers. 
 The Olweus Bullying Prevention 
Program was designed by Professor Dan 
Olweus of the University of Bergen in 
Norway in the early 1980s to reduce 
and prevent bully/victim problems at 
elementary, middle, and junior high 
schools. This research-based “Blueprint 
for Violence Prevention,” program was 
selected by the University of Colorado 
as one the top ten violence prevention 
programs in the nation. In addition to 
building intervention skills in the adults 
in a school setting, an important goal 
of Olweus’s model is to build a sense 
of community among students and 
staff. This increases the opportunity to 

enhance positive connections among ev-
eryone at school, thus shifting the school 
climate toward respect and consideration 
and away from student-to-student abuse. 
The program is designed for students in 
kindergarten through eighth grade and 
has been successfully implemented in a 
number of countries, including Norway, 
the United States, Canada, Germany, 
and the United Kingdom. 
 The Olweus model is not a curricu-
lum; rather, it is a school-wide program 
with interventions at several levels:

School-wide level includes administer-
ing a survey to all students, forming 
a Bullying Prevention Coordinating 
Committee, training all staff (teach-
ers, bus drivers, and all support 
staff), developing school-wide rules 
against bullying, involving parents 
and implementing a coordinated 
system of supervision.
Classroom level includes training 
teachers in the facilitation of class 
(circle) meetings for community 
building, training teachers and stu-
dents in effective interventions in 
bully/victim incidents, encouraging 
a positive school climate and meet-
ings with parents.
Individual level includes meeting with 
children who bully, children who 
are being bullied, and those who are 
onlookers.

 The Olweus Bullying Prevention 
Program has been found to be effective 
in these areas:

Significant reduction in the rate at 
which students report being bullied 
and bullying others.
Reduction in students’ reports of 
other antisocial behaviors, such 
as vandalism, fighting, theft, and 
truancy.
Significant improvement in the 
“social climate” of the class and the 
school.

 In 1999, Family-Child Resources 
became the first organization to receive a 
grant from the Pennsylvania Commission 
on Crime and Delinquency to implement 
the Olweus program in several schools in 
York County. Pennsylvania then played 
a key role in program expansion by 
hosting a first-in-the-nation Training of 
Trainers for the Olweus Bullying Preven-
tion Program. Dr. Olweus and Dr. Susan 
Limber, American Blueprint co-author 

•

•

•

•

•

•

Pennsylvania Takes a Stand Against Bullying
by Jane Riese, MSW, LSW
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 “That was my first time out of the 
country,” she says. “We visited women 
who were accused of being terrorists. 
They had been abused and tortured. All 
had life sentences. Some were so young 
[when they allegedly committed the 
crimes] they didn’t know what they were 
doing. It was a great experience to give 
them time and listen to their stories.”
 Bourbeau also led Global Outreach 
groups to Alaska and to post-Katrina 
New Orleans to help with rebuilding 
work. Further work with young people 
has included camp counseling and serv-
ing as a resident assistant and career peer 
advisor at Marymount. Specifically, she 
was a resident assistant in the Interna-
tional School of English at Marymount’s 
Tarrytown, NY, campus, helping to ori-
ent international students.
 Although Bourbeau has not yet 
chosen a concentration in social work, 
the upcoming experience in Belize and 
her exposure to international social work 
at the United Nations have pointed her 
in that direction—of community building 
and community change at the grassroots 
level. 
 For her community-service efforts 
at Marymount, she received the Louis 

Bourbeau—continued from page 3

Fernandez Award in 2006, in addition to 
a Class Leadership Award in 2005 and 
a Class Spirit Award the following year, 
among others.
 What Bourbeau isn’t inclined to is 
relaxation. When asked about her hob-
bies and outside interests, she answers 
that she likes to read. But anyone expect-
ing her to speak about current or classic 
fiction would be disappointed. Bourbeau 
adds that she “enjoys reading about hu-
man rights.” One book that particularly 
influenced her is Disposable People: New 
Slavery in the Global Economy, by Kevin 
Bales, about 21st century human traf-
ficking. Bourbeau organized a speakers’ 
forum centering on the topic in college 
last April.
 There’s as yet no significant other 
in Bourbeau’s life, although she enjoys 
getting together with friends when there’s 
time. And there is one hobby close to 
her heart. Bourbeau loves painting and 
used to take art classes. “I wish I could 
do more,” she says.

Barbara Trainin Blank is a freelance writer 
in Harrisburg, PA.

from Clemson University, along with 
four other nationally known expert train-
ers, came together in December 2001 to 
train 30 people from across the Com-
monwealth to become certified trainers 
who would aid Pennsylvania schools in 
program implementation. This effort was 
supported by the Governor’s Commu-
nity Partnership for Safe Children, the 
Pennsylvania Department of Education, 
and the Center for Safe Schools. Since 
then, numerous other national Trainings 
of Trainers have been held throughout 
the United States. 
 Interest in this topic is far reaching 
in the U.S., as evidenced by the multi-
tudes of books, curricula, magazine and 
newspaper articles published in the past 
few years. Nearly 30 states have recently 
adopted anti-bullying legislation, with 
Pennsylvania’s anti-bullying legislation 
pending. The Health Resources and 
Services Administration (HRSA), part of 
the U.S. Department of Health and Hu-
man Services, launched the second tier 
of its National Bullying Public Awareness 
and Prevention Campaign geared toward 
“tweens,” or kids between the ages of 9 
and 13. And interest goes beyond the 
school house; residential settings and 
community groups are seeking informa-
tion, as are workplaces. Unfortunately, 
the “bully” exists in every age-group.
 It’s time we pay attention to the 
deep hurts of those children who are 
victimized, to the needs of the kids who 
abuse others to gain attention or power, 
and to the vast majority of students in 
schools, neither victimized nor bully-
ing, who stand on the sidelines, decid-
ing how to react as they witness these 
offenses; deciding how school life ought 
to be. And for those of us who were once 
bullied ourselves, or who are parents 
or professionals concerned about the 
well-being of young people in today’s 
challenging world, we move with deter-
mination toward social justice in schools, 
where all children should feel included, 
welcome, happy, and safe.
 For more information regarding the 
Olweus Bullying Prevention Program, 
please contact Family-Child Resources at 
(717) 757-1227.
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Books

Be a Book Reviewer
 If you are a social worker or 
social work student who loves to read, 
let us know your areas of interest and 
send us a short sample of your writing. 
We will then consider you when we 
are assigning books for review in The 
New Social Worker and on our Web 
site. Send writing sample, interest list, 
credentials, and contact information to 
lindagrobman@socialworker.com.
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Professor in the Social Work Department at
State University of New York at Plattsburgh.  
Her main areas of interest include issues 
regarding immigrants and refugees, spiritual-
ity and social work, and international social 
work. 
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Wear these buttons 
proudly! 

I	am	a	Social	Worker!	Red with 
yellow lettering. 10 buttons for $10. 
Quantity discounts available. 

I am a 
Social 

Worker!

Shipping to U.S. addresses: add $4.75 for first set of 10, $1 for each add’l set. (Contact 
us for shipping outside the U.S.) Include name, address, and phone number of person to 
whom buttons should be sent. Call 717-238-3787 for rush order prices or to place credit 
card orders. Please include payment. Check, money order, Mastercard, Visa, American Express, 
and Discover accepted.

Order	today	from:	
White	Hat	Communications

P.O.	Box	5390
Harrisburg,	PA	17110-0390

Brisson, P. (illustrated by Caple, L.) 
(2004). Mama Loves Me From Away. Hon-
esdale, PA: Boyds Mills Press. 32 pages, 
$15.95 hard cover. 

 This picture 
book, geared 
toward children 
ages 7 and 
up, tackles the 
difficult subject 
of a child’s 
separation from 
her incarcer-
ated mother. 
Sugar and her 
mom share the 

same birthday. “You’re the best present 
I ever had,” Mama tells Sugar. But on 
this particular birthday, they are not able 
to celebrate in their usual way. On this 
birthday, Sugar takes three long bus rides 
with Grammy to take Mama her birth-
day card. 
 The book does not delve into details, 
such as why Sugar’s mother is in prison. 
Its focus is on the relationship and how 
Sugar copes with her mother being away. 
It portrays “Mama” as a loving and at-
tentive mother who misses spending time 
alone with her daughter.
 This story could be used by social 
workers to spark discussion with children 
whose parent is far away, especially if 
the parent is in prison. A social worker 
might read this book to or with a child, 
and then discuss how the story is similar 
to or different from the child’s own expe-
rience. Such a discussion could then lead 
to an exploration of the child’s feelings 
about the situation.

Reviewed by Linda May Grobman, ACSW, 
LSW, publisher/editor of THE NEW 
SOCIAL WORKER.

http://shop.socialworker.com/BooksGeneral-1000-1563979667-Mama_Loves_Me_from_Away.html
mailto:lindagrobman@socialworker.com
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For more information contact:

612-330-1520
elllingsl@augsburg.edu

www.augsburg.edu/msw 

• Emphasizes responsibility to both the local
and global communities

• Promotes problem solving within a holistic
systems framework

• Offers convenient weekend classes and a
cohort model featuring small class sizes

Master of Social Work

http://www.augsburg.edu/msw
mailto:elllingsl@augsburg.edu
www.augsburg.edu/msw
http://www.roberts.edu
http://www.smith.edu/ssw
mailto:sswadmis@email.smith.edu
http://www.smith.edu/ssw
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Electronic Connection

 National law enforcement leaders 
released a poll last year showing that one 
in three teens and one in six preteens 
have been victims of cyber bullying. The 
leaders estimate that more than 13 mil-
lion children aged 6 to 17 were victims 
of cyber bullying. More than 2 million 
of those victims told no one about the 
attacks. 
 Utah Attorney General Mark Shurtleff 
and Charlotte Chief of Police Darrel 
Stephens released the poll and called 
on every school in America to have a 
proven bullying prevention program. 
 Key findings of the poll of 1,000 
kids nationwide were: 

One-third of all teens (12-17) and 
one-sixth of children ages 6-11 have 
had mean, threatening, or embar-
rassing things said about them 
online. 
10 percent of the teens and four 
percent of the younger children 
were threatened online with physi-
cal harm. 
16 percent of the teens and preteens 
who were victims told no one about 
it. About half of children ages 6-11 
told their parents. Only 30 percent 
of older kids told their parents. 
Preteens were as likely to receive 
harmful messages at school (45 
percent) as at home (44 percent). 
Older children received 30 percent 
of harmful messages at school and 
70 percent at home. 
17 percent of preteens and seven 
percent of teens said they were wor-
ried about bullying as they start a 
new school year. 

 The poll was conducted by Opinion 
Research Corporation for Fight Crime: 
Invest in Kids, a national, nonprofit, bi-
partisan organization of more than 3,000 
police chiefs, sheriffs, prosecutors, other 
law enforcement leaders and violence 
survivors. Fight Crime: Invest in Kids 
takes a hard look at the research to find 
out what works to prevent kids from 
turning to a life of crime. 
 At a news conference, 15-year-old 
cyber bullying victim Kylie Kenney 
described a Web site that called for her 

•

•

•

•

•

death and the years of threatening and 
embarrassing phone calls and e-mails 
that she received from classmates. She 
was forced to transfer schools twice, as 
well as be home schooled for a semester.
 “No child should have to endure the 
cyber bullying I endured. I was scared, 
hurt, and confused. I didn’t know why it 
was happening to me. I had nowhere to 
turn except to my Mom. I am speaking 
out now because I want other kids who 
are bullied online or on their cell phones 
to know that they should tell their par-
ents or other adults. You don’t have to 
put up with it. Something can be done,” 
said Kenney. 
 Cyber bullying is the use of elec-
tronic devices and information, such as 
e-mail, instant messaging (IM), text mes-
sages, mobile phones, pagers, and Web 
sites, to send or post cruel or harmful 
messages or images about an individual 
or a group. This is a freer form of bully-
ing than traditional physical or name-
calling attacks, as the individual respon-
sible can be anonymous. Also, unlike 
standard bullying, there is no respite or 
refuge for the victims, since cyber bully-
ing can go on 24 hours a day and invade 
a victim’s home. 
 “While millions of America’s kids 
are being attacked by e-mail, phone, text 
message or on web sites, cyber bully-
ing must be arrested,” said Shurtleff. 
He called on every school to adopt a 
comprehensive anti-bullying program. 
 Research has found that the Olweus 
Bullying Prevention program started in 
Norway and now implemented in South 
Carolina, Pennsylvania, and other states 
has the strongest results on reducing bul-

lying. More information on this program 
can be found at http://www.fightcrime.org. 
 Stephens said that cyber bullying 
can be a crime, and research shows that 
bullying can lead to later crime. 
 Stephens released 10 steps to pre-
vent cyber bullying. Key steps include: 

Teach your kids to tell adults if 
they’re bullied 
Every school must have a proven 
anti-bullying program 
Watch for signs that your child may 
be a victim 
Keep computers in common areas 
of homes 

 “America’s law enforcement leaders 
are providing families with 10 practical 
steps to delete cyber bullying from the 
current favorites list. Congress can take 
one step by passing bullying prevention 
legislation so every school in the country 
will establish a proven anti-bullying 
program,” Stephens said. 
 Rep. John Shimkus (R-Ill) has intro-
duced a bill to help schools to establish 
proven bullying prevention programs. 
 David Kass, Executive Director of 
Fight Crime: Invest in Kids, said “In 
the coming school year, 13 million kids 
will be victims of cyber bullying. Law 
enforcement leaders across the coun-
try urge that every school in America 
should have an Olweus Bullying Preven-
tion program to keep kids safe.” 

•

•

•

•

One of Three Teens and Six Preteens Victims of Cyber Bullying

For More Info on 
Cyber Bullying

Cyberbullying.us
This site, maintained by Justin W. 
Patchin, Ph.D., and Sameer Hinduja, 
Ph.D., two criminal justice educators, 
is “a central repository and informa-
tion clearinghouse for the phenom-
enon of cyberbullying.” Here, you can 
find news items, upcoming confer-
ences and workshops, anecdotes, 
resources, and links on cyberbullying.

Fundraising Online: Using 
the Internet to Raise 
Serious Money for Your 
Nonprofit Organization
by Gary M. Grobman 
and Gary B. Grant

a new book from the 
publisher of The New 
Social Worker

Read about ways to 
raise funds for your 
nonprofit organization, 
using the power of the 
Internet.

Order from: 
www.whitehatcommunications.com/store

http://cyberbullying.us
http://www.whitehatcommunications.com/store
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NEW BOOK—From the publisher of THE NEW SOCIAL WORKER®

DAYS IN THE LIVES OF 
GERONTOLOGICAL SOCIAL WORKERS: 

44 Professionals Tell Stories From “Real-Life” Social Work Practice With Older Adults
Linda May Grobman, MSW, ACSW, LSW, and Dara Bergel Bourassa, PhD, MSW, LSW, Co-Editors

 The third volume in the Days in the Lives of Social Workers series focuses on social workers’ experiences with 
older adults. This collection of first person narratives brings to life the variety of ways in which social work-
ers work with and on behalf of this growing population. The stories describe micro, mezzo, and macro level 
gerontological social work.
 Gerontological social work is a growing and exciting practice specialty! The stories told in this book will 
transform your thinking about what this type of work entails. You will gain a better understanding of the issues 
facing older adults and their social workers, and you may be inspired to pursue this career path.  
 Organizations, Web sites, additional readings, and a glossary of terms are included to assist readers in further 
exploring these areas of social work practice.
 Stunning photographs by social worker/photographer Marianne Gontarz York are featured to expand read-
ers’ visual images of real people as they grow older. These photos depict older adults in a positive and realistic 
manner, whether they are active, frail, receiving care, or giving care.

Available NOW from:
WHITE HAT COMMUNICATIONS

P.O. Box 5390  •  Harrisburg, PA 17110-0390

Telephone  orders (MC , Visa, Amex, Discover): 
717-238-3787     Fax: 717-238-2090   

Online orders: http://www.socialworker.com
linda.grobman@paonline.com

PART 1—COMMUNITY
Chapter 1—The Blessings of Meals on Wheels   
Chapter 2—Adult Protective Services   
Chapter 3—Working With Immigrants in a Community Senior Center  
Chapter 4—When the White Cane Comes in Handy:
    Helping Older Adults Navigate the Health Care System  
Chapter 5—Geriatric Community Care Management  
Chapter 6—Community Senior Services  
Chapter 7—Best Practices in a Community Setting  
Chapter 8—A Day in the Life of a NORC  
Chapter 9—Gas Masks, Self-Affirmation, and War in Israel  

PART 2—HEALTH CARE—HOSPITALS, HOME HEALTH, AND HOSPICE
Chapter 10—Firsts: Mrs. Blue Visits the ER   
Chapter 11—Social Work in Outpatient Rehabilitation   
Chapter 12—Hospital Social Work: A Fast-Paced Environment   
Chapter 13—Welcome to Geriatrics! Life as a VA Social Worker    
Chapter 14—Do Unto Others: Life Lessons Learned
    as a Medical Social Worker   
Chapter 15—A Typical Day: Social Work in Home Health  
Chapter 16—A Day in the Life of a Hospice Social Worker
Chapter 17—The Need for Hospice Social Workers in Skilled Nursing Facilities  

PART 3—NURSING HOMES
Chapter 18—Social Work in a Nursing Home 
Chapter 19—The Mount    
Chapter 20—Life as a Nursing Home Administrator   
Chapter 21—Investigative Social Work: The NursingHome Surveyor  
Chapter 22—A Day in the Life of an Ombudsman

ISBN: 978-1-929109-21-0 •  September 2007  •  5.5 x 8.5  •  $19.95 plus shipping

Chapter 23—Long Term Care Ombudsman: Another Perspective 

PART 4—SPECIAL POPULATIONS
Chapter 24—Working With Geriatric Inpatients in Acute Mental Health  
Chapter 25—Stella’s Orchestra: Social Work in RuralGeriatric Mental Health    
Chapter 26—Social Work at the Alzheimer’s Association   
Chapter 27—Parkinson’s Disease and Social Work Practice   
Chapter 28—A Social Work Perspective onGeriatric Addictions    
Chapter 29—Working With Homeless Older Adults   

PART 5—NONTRADITIONAL METHODS AND SETTINGS
Chapter 30—Tapping Into the Creative Parts: Art Therapy With Older Adults    
Chapter 31—Integrative Touch and the 15-Minute StressOut    
Chapter 32—A Win-Win Partnership: IntergenerationalSocial Work   
Chapter 33—Social Work in a Law Firm   
Chapter 34—Geriatric Care Management in Private Practice   
Chapter 35—Caregiver Psychoeducational Support Groups:
    Gerontological Social Work in Business and Industry   

PART 6—POLICY AND MACRO PRACTICE
Chapter 36—Community Organizing in State Government 
Chapter 37—Gray and Gay: Lesbian, Gay, Bisexual, andTransgender Aging  

PART 7—STUDENT, EDUCATOR, AND RESEARCHER
PERSPECTIVES
Chapter 38—Field Placement in Geriatric Case Management
Chapter 39—A Graduate Student’s  Experience in the
    Hartford Practicum Partnership Program   
Chapter 40—Learning the Ropes as a BSW Intern 
Chapter 41—Teaching Aging by Concept and Example  
Chapter 42—One Day in the Life of a Qualitative Researcher  
Chapter 43—Racism Oral History  
Chapter 44—Centenarians in India: Secrets to Long Life 

APPENDICES

Table of Contents

ABOUT THE EDITORS
Linda May Grobman, MSW, ACSW, LSW, is the publisher, editor, and founder of The 
New Social Worker magazine. She edited the books Days in the Lives of Social Workers 
and More Days in the Lives of Social Workers, and co-authored the book The Social 
Worker’s Internet Handbook. Linda received her MSW from the University of Geor-
gia and has practiced in mental health and medical settings. She is a former staff 
member of two state chapters of the National Association of Social Workers.

Dara Bergel Bourassa, PhD, MSW, LSW, is Assistant Professor and Director of the 
gerontology program at Shippensburg University Department of Social Work and 
Gerontology. She received her BSW and MSW from the University of Pittsburgh 
and her PhD from the University of Maryland, Baltimore, where she completed 
her dissertation entitled, “Compassion Fatigue as it Relates to Adult Protective 
Services Social Workers.” She became interested in working with older adults dur-
ing her undergraduate social work field placement in a suburban hospital.

http://www.socialworker.com/home/Publications/Social_Work_Books/Days_in_the_Lives_of_Gerontological_Social_Workers/
http://www.socialworker.com
mailto:linda.grobman@paonline.com
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NON-PERSONNEL

HTTP://SOCIALWORKEXAM.
COM	
Social Work Exam Prep Review. 
Prepare right on the Internet!! 
Multiple choice exam banks, Timed 
Questions, Secrets to Passing, DSM-
IV Terms, Notables, all Online and 
Interactive. Reveal strengths and 
weaknesses so you can map your 
study strategy. Check out our FREE 
QUESTION SAMPLER!! 
Licensure Exams, Inc.

PERSONNEL

Community	Mental	Health	Coun-
seling outreach program seeking 
qualified LCSW, LMSW, LMFT, 
LAPC, LPC, CACI or CACII for 
contract position. Applicants should 
have a minimum of 2 years of experi-
ence working with youth who have an 
SED diagnosis and are willing to work 
with clients in their home and in their 
communities. Valid driver’s license & 
transportation required. 
http://www.TinawaneFamilySRVC.com
Serious applicants please call 770-969-
4526.
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JOB SEEKERS: 
search our jobs database
e-mail jobs to yourself or to a friend
receive job listings by e-mail
apply for jobs directly from the 
SocialWorkJobBank site
post your confidential résumé
visit our Online Career Center

EMPLOYERS: 
post your job openings
receive online applications from job seekers
search our résumé database
check for our monthly special discounts

•
•
•
•

•
•

•
•
•
•

Find your next job at

SocialWorkJobBank.com
THE NEW SOCIAL WORKER’s 

full-featured, interactive online job board

REGISTER TODAY! 
All Job Seeker services are FREE!

SOCIAL WORK EMPLOYERS, 
PUBLISHERS, SCHOOLS!  

If you are looking for new social work staff, want to let 
social workers know about your books or products, or 
would like to provide information about your school’s 
undergraduate or graduate programs, please con-
tact Linda Grobman for information on advertising in 
our publications. Job listings can be advertised on our 
Web site (SocialWorkJobBank.com) and in our e-mail 
newsletter, The Social Work E-News. Ask about banner 
advertising on our Web sites!

Phone: 717-238-3787 • Fax: 717-238-2090
linda.grobman@paonline.com 

Need a gift 
for the social worker who 

has everything?

www.cafepress.com/
socialworker

mugs, tote bags, and 
more—with a social work twist!

http://socialworkexam.com
http://www.TinawaneFamilySRVC.com
mailto:linda.grobman@paonline.com
http://www.cafepress.com/socialworker
http://www.socialworkjobbank.com


From the publishers of THE NEW SOCIAL WORKER®
DAYS IN THE LIVES OF SOCIAL WORKERS 
54 Professionals Tell “Real-Life” Stories From Social Work Practice
3rd Edition

Spend a day with 54 professional social workers, each in a different setting. Take a look at the ups and downs 
and ins and outs of their real-life days in the “trenches” of social work practice.

Each chapter presents a first person look at social work practice, with the following areas represented: 
health care, HIV/AIDS, schools, children/youth/families, disabilities, mental health, substance abuse, private 
practice, criminal justice, older adults and the end of life, management, veterans and the military, higher edu-
cation, international social work, and working in communities.

This book is the ultimate guide to social work careers. Whether you are  a social work student, an expe-
rienced professional wishing to make a change in career direction, or just thinking about going into the 
field, you will learn valuable lessons from the experiences described in DAYS IN THE LIVES OF SOCIAL 
WORKERS.

The third edition contains six new chapters, expanding the sections on international social work, health care social work, older adults, and chil-
dren/youth/families. The chapter on disaster mental health has been updated to include content on the writer’s experiences related to 9/11. 

Edited by Linda May Grobman, ACSW, LSW
Founder, publisher, and editor of THE NEW SOCIAL WORKER.

ISBN: 1-929109-15-6 2005    Price: $19.95     410 pages   Shipping/Handling: add $7.00/first book, $1.00/each additional book in U.S.
Canadian orders: add $11.00/book. Other orders: add $15.00/book. If ordering from Pennsylvania, add 6% sales tax.

Send order form and payment to:
WHITE HAT COMMUNICATIONS, P.O. Box 5390

Harrisburg, PA 17110-0390
Telephone  orders (MC , Visa, Amex, Discover): 

717-238-3787     Fax: 717-238-2090   
Online orders: http://www.socialworker.com

Please send ___ copies of DAYS IN THE LIVES OF SOCIAL WORKERS, ____ 
copies of MORE DAYS IN THE LIVES OF SOCIAL WORKERS, _____ copies of DAYS 
IN THE LIVES OF GERONTOLOGICAL SOCIAL WORKERS (see page 31.)
Enclosed is a check for $______ made payable to “White Hat Communica-
tions.”  
I want to pay with my:   MC   Visa   American Express    Discover

Card #  _____________________________________________________

Expiration Date _______________________________________________

VISA/MC/Discover: 3-digit # on back ____  AMEX: 4-digit # on front ____

Name as it appears on card _____________________________________

Signature ____________________________________________________

NAME ______________________________________________________

ADDRESS ___________________________________________________

ADDRESS ___________________________________________________

CITY/STATE/ZIP ______________________________________________

TELEPHONE NUMBER ________________________________________

             DAYS IN THE LIVES OF SOCIAL WORKERS
35 “Real-Life” Stories of Advocacy, Outreach, 

and Other Intriguing Roles in Social Work Practice
Linda May Grobman, ACSW, LSW, Editor

More

Using the same first-person narrative format as the popular DAYS IN THE LIVES OF SOCIAL WORKERS, this new 
volume allows the reader to spend a day with 35 professional social workers, each in a different setting. In this 
book, the editor provides more of a focus on macro social work roles than in the first, although this volume 
also includes “micro”-level stories, and illustrates ways in which social workers combine macro, mezzo, and 
micro level work in their everyday practice.

 The macro roles presented in 
MORE DAYS IN THE LIVES OF SOCIAL 
WORKERS fall into several categories. 
They include political advocacy, com-
munity organizing, management/admin-
istration, program development, training 
and consultation, working in national organizations, higher education, 
research, and funding.
 Additional roles presented include several specialized roles and innova-
tive fields of practice, including social work in the court system, domestic 
violence, employment and hunger, various therapeutic roles, and faith-based 
settings.
 Each chapter includes “Think About It” discussion questions. Biblio-
graphic references and additional resources for students and other readers 
can be found in the appendices.
 This easy-to-read, hard-to-put-down book will make a welcome supple-
ment to the theory found in your course’s textbook. Find out how social 
work managers and practitioners put theory into practice on a day-to-day 
basis!

ISBN: 1-929109-16-4  Publication Date: 2005  $16.95
Shipping: add $7.00/first book, $1.00/each additional book in U.S.
Canadian orders: add $11.00/book  Other orders outside the U.S.: add $15/
book. If ordering from Pennsylvania, add 6% sales tax.

For more information about books in the Days in the Lives of Social Workers series, see http://www.daysinthelivesofsocialworkers.com

http://www.daysinthelivesofsocialworkers.com
http://www.socialworker.com
http://www.daysinthelivesofsocialworkers.com


THE NEW SOCIAL WORKER® 
Continuing Education Program

Keep up with your profession
(and get credit for it)

with THE NEW SOCIAL WORKER.

We have partnered with CEU4U.com to provide online testing, so you can receive 
continuing education credit for reading your favorite magazine.

Continuing education credit is available 
for reading this issue of THE NEW SOCIAL WORKER.

It’s as easy as 1-2-3.

Read the articles in this issue of THE NEW SOCIAL WORKER magazine. 
Go to http://www.ceu4u.com/tnsw and register/pay the fee for the course 
that corresponds with this issue. (After you get to the site, click on “Social Work,” 
and then find the course under “The New Social Worker Magazine.”) You will 
automatically receive a 15% discount for this and all courses that you register 
for through this link.
Take the post-test and print out your certificate. 

The courses are approved by the Association of Social Work Boards 
(ASWB). Please see the CEU4U.com site (http://www.ceu4u.com/tnsw—
look under course info/accreditations) or contact your state social work 
licensing board to find out if the credits are approved in your state.

In addition to courses based on THE NEW SOCIAL WORKER magazine, 
CEU4U.com offers a wide variety of courses that are approved for social 
work continuing education credit. Go to http://www.ceu4u.com/tnsw and 
browse through the social work section, and receive a 15% discount.

If you would like to continue reading THE NEW SOCIAL WORKER, 
we can remind you when each new issue is available. Just go to the subscription page on 
SocialWorker.com and sign up to receive free e-mail reminders and tables of contents for 
each quarterly issue. This way, you will be sure not to miss out on any of our great articles! 

LINKS:
To subscribe to THE NEW SOCIAL WORKER (free):
http://www.socialworker.com/home/menu/Subscribe/

To get continuing education credit:
http://www.ceu4u.com/tnsw  (The New Social Worker readers receive 15% discount on all 
courses when using this link.)

1.
2.

3.

http://www.ceu4u.com/tnsw
http://www.ceu4u.com/tnsw
http://www.ceu4u.com/tnsw
http://www.ceu4u.com/tnsw
http://www.socialworker.com/home/menu/Subscribe/
http://www.ceu4u.com/tnsw
Linda Grobman
Note to Readers
Continuing education credit for this issue is available now. Please go to http://www.ceu4u.com/tnsw (click on Social Work and look for "The New Social Worker"). Thank you!


