
Winter 2015
Volume 22, Number 1

FEATURES
Achieving Racial Equity 

Through Social Work:

Undoing Racism

Turn Up the Tech in 

Social Work

Social Work Goes 

to the Movies

Reviews

In This Issue
•	 Ethics of Impairment and Self Care

•	 Doing Family Therapy as a New Social Worker

•	 5 Ways To Ace Your Social Work Job Interview

•	 What Is Readability and Why Should It Matter 

to Social Workers?

•	 Thinking Like a Social Worker To Pass Your 

Licensing Exam

     
                   ...and much more!

Student Role Model: 
Taja Towne

BSW students at the University of Wisconsin—River Falls packed food boxes for “Feed My Starv-
ing Children,” a Minneapolis charitable relief organization.



The Days in the Lives of Social Workers Series
Order all 4 for $70 plus shipping!

RIDING THE MUTUAL AID BUS 
AND OTHER ADVENTURES IN 

GROUP WORK
A “Days in the Lives of Social Workers” 

Collection
Edited by Linda May Grobman, ACSW, LSW, 

and Jennifer Clements, Ph.D., LCSW

Groups come in all 
kinds. Therapy groups. 
Support groups. Task 
groups. Psychoeduca-
tional groups. Online
groups. Play groups. 
Experiential groups. 
The list goes on. Re-
gardless of what setting 
you are in, if you are 
a social worker, you 
will work with groups at some time in your 
career. By reading the stories in this book, 
you will have a greater perspective on so-
cial work with groups. The diversity of the 
chapters, fields of practice, types of group, 
and populations will give you a greater idea 
of the power of group work. It can be quite 
an adventure! Developed in collaboration 
with the International Association for Social 
Work With Groups (IASWG).

ISBN: 978-1-929109-33-3, 2012, $22.95 plus 
shipping, 312 pages

DAYS IN THE LIVES OF 
SOCIAL WORKERS 

58 Professionals Tell “Real-Life” 
Stories from Social Work Practice 

Edited by Linda May Grobman, ACSW, LSW

“Thank you for ... the collection of ‘typical 
days’ from social workers! The students loved 
it.” Naurine Lennox, Associate Professor and 
Chair, St. Olaf College Dept. of SW
Fourth edition of our “best-seller.” 58 so-
cial workers tell about their “typical” days 
in first-person accounts that cover a wide 
spectrum of practice settings and issues. 

Settings covered in cat-
egories of health care, 
school social work, chil-
dren and families, dis-
abilities, mental health, 
substance abuse, pri-
vate practice, criminal 
justice, older adults, 
management, higher 
education, and commu-
nities. Many rich case 

examples. Lists social work organizations 
and recommended readings. 

ISBN: 978-1-929109-30-2, 2012, $21.95 plus ship-
ping, 433 pages

See our website for info on 
our free e-mail newsletter, 

job listings, discussion board, 
and more.

Send order form and payment to:
WHITE HAT COMMUNICATIONS, P.O. Box 5390

Harrisburg, PA 17110-0390
Telephone orders (MC , Visa, Amex, Discover): 717-238-3787 Fax: 717-238-2090 

Online orders: http://shop.whitehatcommunications.com

ORDER FORM
Please send me the following publications:  _____________________________________________
________________________________________________________________________________  
Shipping to U.S.: $8.50 first book/$1.50 per add’l book. Canada: $14 first book/$4 per add’l book. Other coun-
tries: contact us for rates.
PA residents: add 6% sales tax to total cost of book(s) plus shipping.
Enclosed is a check for $______ made payable to “White Hat Communications.” 
I want to pay with my: Mastercard  Visa  American Express   Discover Card

Card #  _________________________________________________________________________

Expiration Date ___________________________________________________________________

VISA/MC/Discover: 3-digit # on back of card_____ AMEX: 4-digit # on front of card____

Name as it appears on card _________________________________________________________

Signature ________________________________________________________________________

SHIP TO:  NAME __________________________________________________________________

ADDRESS _______________________________________________________________________

ADDRESS _______________________________________________________________________

CITY/STATE/ZIP __________________________________________________________________

TELEPHONE NUMBER ____________________________________________________________
Billing address for card (if different from above) ________________________________

N
SW

0115

MORE DAYS IN THE LIVES OF 
SOCIAL WORKERS 

35 “Real-Life” Stories of Advocacy, 
Outreach, and Other Intriguing Roles 

in Social Work Practice

Edited by Linda May Grobman, ACSW, LSW

Now read about more 
social work roles and 
settings in this volume 
that builds on the narra-
tive format introduced 
in DAYS IN THE LIVES 
OF SOCIAL WORK-
ERS. Roles include: 
working on a national 
level, program develop-
ment and management, 

advocacy and organizing, policy from the 
inside, training and consultation, research 
and funding, higher education, roles in the 
court system, faith and spirituality, domestic 
violence, therapeutic roles, and employment 
and hunger.

ISBN: 978-1-929109-16-6, 2005, $16.95 plus ship-
ping, 252 pages

Macro 
roles and 

more

DAYS IN THE LIVES OF 
GERONTOLOGICAL
SOCIAL WORKERS 

44 Professionals Tell Stories 
From“Real-Life” Social Work 

Practice With Older Adults

Edited by Linda May Grobman, ACSW, LSW, 
and Dara Bergel Bourassa, Ph.D., LSW

Highlights experiences 
of social workers in di-
rect and indirect prac-
tice with and on behalf 
of older adults. Read 
about social workers 
in communities; hospi-
tals, hospice, and home 
health; nursing homes; 
addictions, mental 
health, homelessness; 

international settings; research; policy and 
macro practice; and others. Photos by social 
worker/photographer Marianne Gontarz 
York are featured.

ISBN: 978-1-929109-21-0, 2007, $19.95 plus 
shipping, 313 pages



CONTENTS

FEATURES

THE NEW SOCIAL WORKER®

Winter 2015
Volume 22, Number 1

Student Role Model: 
Taja Towne
Meet Taja Towne, MSW student at the 
University of Pennsylvania School of Social 
Policy and Practice. 
by Barbara Trainin Blank
page 3

Ethics Alive! Being Conscientious: Ethics of Impairment and 
Self Care
Nobody is perfect. What are our ethical obligations when we are 
experiencing physical, emotional, social, or spiritual distress that 
impairs our ability to practice social work competently?
by Allan Barsky
page 4

In the Field: Doing Family Therapy as a New Social 
Worker: The Do’s and Don’ts

For many new social work-
ers, working with families has 
become an uphill struggle. Still, 
families need help and new 
social workers are trained to 
help—so how do we mix the 
two? 
by Mercedes Samudio
page 6

Social Work Career Connect: 5 Ways To Ace Your Social 
Work Job Interview
The interview is not just about letting the employer know you 
are qualified for the job, but also about the importance of mak-
ing a connection, so the interviewer feels comfortable with you 
and wants to hire you.
by Valerie Arendt
page 8

What Is Readability and Why Should It Matter to Social 
Workers?
Writing may not be part of your job description, but in most 
social work settings, writing is part of the job. Unfortunately, 
most of us don’t learn about making our writing readable 
while in school.
by Natalie Ames
page 10

Working With Refugees: International Social Work Without 
Leaving Home 
Interest in international practice among social workers has been growing 
in recent decades. You can do international work without leaving home.
by Michele Kelly
page 14

Achieving Racial Equity Through Social Work: Undoing 
Racism
Racial equity work requires recognizing systemic oppression and 
changing the way systems function. To do this, we must be guided by 
a set of principles that help us identify barriers and pitfalls, and lead 
us in learning skills and strategies to transform institutional systems.
by Mary Pender Greene, Sandra Bernabei, and Lisa V. Blitz
page 17

So You Think You Want To Be a Social Work Academic?
What does it take to become a social work professor?
by Micheal Weuste and Danny Villa
page 18

Social Work Goes to the Movies: ReMoved Raises Foster 
Care Awareness
ReMoved features a young girl who is taken into foster care. The 
short film has been seen more than three million times on Vimeo 
and is used as a training tool.
by Addison Cooper
page 20

Gaining Acceptance to an MSW Program: Tips for BSW 
Students
Applying to graduate school is a bit daunting for many. Don’t delay. 
Just get started!
by Laura Lewis and Bora Pajo 
page 23

The Critical Importance of “Thinking Like a Social Worker” 
To Pass Your Licensure Exam
Tips and tricks that help you 
guess the answers to exam ques-
tions are dangerous. Learn to 
think like a social worker to pass 
the exam. 
by Susan Mankita
page 26

Turn Up the Tech in Social Work: Teaching Parents About 
Their Young Digital Natives, Part 1
Most parents did not grow up in the digital age, but their children 
create whole worlds and friendship circles through the Internet.
by Ellen Belluomini
page 28

On Campus ........................................................page 22
Reviews ..............................................................page 30
Classified Ads ....................................................page 32

DEPARTMENTS 



2     The New Social Worker     WInter 2015

Winter 2015
Vol. 22, Number 1

Publisher/Editor 
Linda May Grobman, MSW, ACSW, LSW

Contributing Writers
Valerie Arendt, MSW, MPP
Allan Barsky, JD, MSW, Ph.D.
Sandra Bernabei, LCSW
Ellen Belluomini, LCSW
Barbara Trainin Blank
Lisa V. Blitz, Ph.D., LCSW-R
Addison Cooper, LCSW
Mary Pender Greene, LCSW-R, CGP

THE NEW SOCIAL WORKER® (ISSN 1073-
7871) is published four times a year by White 
Hat Communications, P.O. Box 5390, Har-
risburg, PA 17110-0390. Phone: (717) 238-3787. 
Fax: (717) 238-2090. Send address corrections 
to: lindagrobman@socialworker.com

Advertising rates available on request.

Copyright © 2015 White Hat Communica-
tions. All rights reserved. No part of this 
publication may be reproduced in any form 
without the express written permission of the 
publisher. The opinions expressed in THE 
NEW SOCIAL WORKER are those of the 
authors and are not necessarily shared by the 
publisher.

Photo/art credits: Image from BigStockPhoto.com © 
Jeff Wasserman (page 4), l lisafx (page 6), fuzzbones 
(page 8), carmendorin (page 10), csuzda (page 12), 
belinda_bw (page 15), firebrandphotography (page 18), 
nickylarson974 (page 23), alphaspirit (page 26).

Editorial Advisory Board
Vivian Bergel, Ph.D., ACSW, LSW
Joseph Davenport, Ph.D.
Judith Davenport, Ph.D., LCSW
Brad Forenza, MSSW
Mozart Guerrier, MSW
Sam Hickman, MSW, ACSW, LCSW

Send all editorial, advertising, subscrip-
tion, and other correspondence to: 

THE NEW SOCIAL WORKER
White Hat Communications

P.O. Box 5390
Harrisburg, PA 17110-0390

(717) 238-3787 Phone
(717) 238-2090 Fax

lindagrobman@socialworker.com
http://www.socialworker.com

http://www.facebook.com/newsocialworker
http://www.twitter.com/newsocialworker

Print Edition: 
http://newsocialworker.magcloud.com

The publisher/editor

Write for The New Social Worker
 We are looking for articles from social work practitioners, students, and educators. 
 Some areas of particular interest are: social work ethics; student field placement; 
practice specialties; social work careers/job search; technology; “what every new social 
worker needs to know;” and news of unusual, creative, or nontraditional social work.
 Feature articles run 1,500-2,000 words in length. News articles are typically 100-
150 words. Our style is conversational, practical, and educational. Write as if you are 
having a conversation with a student or colleague. What do you want him or her to 
know about the topic? What would you want to know? Use examples.
 The best articles have a specific focus. If you are writing an ethics article, focus 
on a particular aspect of ethics. For example, analyze a specific portion of the NASW 
Code of Ethics (including examples), or talk about ethical issues unique to a particular 
practice setting. When possible, include one or two resources at the end of your 
article—books, additional reading materials, and/or websites.
 We also want photos of social workers and social work students “in action” for our 
cover, and photos to accompany your news articles!
 Send submissions to lindagrobman@socialworker.com.

Publisher’s Thoughts
Dear Reader,

 The new year, 2015, is upon us! Thank you for joining 
us as we see what is in store for our 22nd year of publica-
tion.
 In the last issue, we introduced our new column, 
“Achieving Racial Equity Through Social Work.” This 
series continues on page 17 with a look at undoing rac-
ism. If you watch the news, you know that there are many 
examples in the headlines of the last couple of years that 
illustrate how much work we still have to do in this area. 
As social workers, our Code of Ethics mandates that we be 
involved in this work. This column provides a framework 
for thinking about, talking about, and taking action on these important issues.
 Families are complicated. Many new social workers want to work with fami-
lies but find this to be a challenge. Mercedes Samudio (page 6) provides a list of 
do’s and don’ts to help you get started. Ellen Belluomini (page 28) also provides 
some guidelines for working with parents and their digital native children.
 If you are interested in international social work, there is a way to do this 
work without leaving the U.S. Michele Kelly explains what is involved in refugee 
resettlement work in her article on page 14.
 Communicating concisely and clearly is an important skill for social workers. 
We think about our verbal communication with clients and co-workers, but writ-
ten communication is just as important. Natalie Ames helps social workers think 
about readability of their writing on page 10. 
 In the area of career advancement, Valerie Arendt looks at job interview 
skills on page 8, and Susan Mankita provides ideas about thinking like a social 
worker to pass your licensure exam on page 26. This issue also features articles 
on becoming a social work academic (page 18) and getting accepted to an MSW 
program (page 23). And don’t miss Addison Cooper’s movie column.
 Enjoy the articles, and then go to our website and share them with friends, 
colleagues, and classmates.
 To subscribe to THE NEW SOCIAL WORKER’s Social Work E-News and 
notifications of new issues of the magazine, go to the “Subscribe” link on our 
website at http://www.socialworker.com. (It’s free!)
 Until next time—happy reading!
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Taja Towne
by Barbara Trainin Blank

 The military’s loss 
was social work’s gain. 
When she was 17, Taja 
(pronounced Tay-ya) 
Towne was pursued by 
recruiters and consid-
ered joining the service. 
The Tucson, Arizona, 
native grew up in a mili-
tary family that extolled 
the virtues of such a life, 
such as seeing the wider 
world. Her brother is in 
the Army, her mom is in 
the Air Force Reserves, 
and her father is retired 
Navy. 
 Towne’s parents 
preferred she wait until 
age 18 to sign up. By 
that time, the academi-
cally oriented young 
woman was already at 
Arizona State Univer-
sity. 
 Now she is pursu-
ing her MSW at the 
University of Pennsyl-
vania in the advanced 
standing program. She 
will graduate in May. 
  Why social work? 
Even as a child, she 
“always had a need to 
help people.” In fact, 
Towne says, she’s been 
told she has an “overac-
tive empathy mode.”
 Originally, Towne 
majored in sociology 
and psychology in col-
lege, but she realized 
that social work seemed 
to encompass every-
thing. “Even though it’s 
a high-burnout field, 
there are so many things 
you can do in it, and 
you can always change,” 
she says.
 Change is some-
thing she was ambiva-
lent about. As much as 
she admired her parents’ 
career choice, Towne 
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said active duty military “can be really 
hard on kids,” even if it’s the military 
person rather than the entire family who 
moves around. 
 “My mom went to boot camp for 
four months at 34. I was 9, and my 
brother was 6,” says Towne. 
 Even more challenging were her 
mother’s two deployments to Iraq, one of 
which occurred when Taja was 16. “We 
didn’t live on base, and there’s definitely 
a need for a support system [for military 
families],” she explains. 
 There were a few benefits. Towne’s 
parents had established a rule that she 
couldn’t go for her driver’s license before 
learning to drive a stick shift. When her 
mother was deployed, the rule had to be 
broken. “I needed to drive, and I had 
to drive my mother’s mini-van—not the 
greatest thing,” she says. Her mother’s 
boot camp experience also helped 
Towne become more independent. 
 Although she didn’t move around a 
lot the way many military kids do, Taja 
developed a global perspective. Her 
internship is with the Pennsylvania Im-
migration and Citizenship Coalition, as 
an advocate for immigrant and refugee 
rights. 
  “I am helping advocate for immi-
grants and encouraging them to advocate 
for themselves,” Towne says. “It would 
be unrealistic to expect the Dream Act to 
pass in Pennsylvania by the time I gradu-
ate, but I would like to see it on track.”
Concurrently, she is a remote volunteer 
specialist for the Crisis Text Line in New 
York City, doing crisis intervention and 
suicide prevention for young adults 13-25 
via text messaging.
  “Kids today are not likely to call 
by phone if they’re in crisis,” she says. 
“They are much more comfortable 
texting, and the texts go right to my 
computer.”
 Pursuing a macro emphasis in her 
MSW program, Towne is also glad the 
Crisis Text Line helps keep her clinical 
skills sharp. 
 Her employment record has been 
diverse. During a year she took off be-
tween college and graduate school, Taja 
served as a high-needs case manager/
intensive care manager at the Arizona’s 

Children Association. From August 2012 
to May 2014, she worked at the UMOM 
New Day Center, a homeless shelter.
“It is important not to let people you are 
trying to help fall between the cracks,” 
she says.
 Previously, Towne was a research 
aid at the Dean Scholars Program, study-
ing relationships of Mexican-American 
teens to create a culturally competent 
dating violence prevention program. 
“Prevention programs typically catered 
to white youth,” Towne says. “They 
didn’t take into account the machismo 
of the culture, and also what generation 
American the young people are.”
  Anastasia Shown, MSW, a lecturer 
at UPenn’s School of Social Policy and 
Practice who taught Towne in the course, 
“International Social Work: Practicing 
in the Global South,” sees the MSW stu-
dent as a natural leader. “She regularly 
shares information with her classmates 
about global events and opportunities,” 
Shown says. 
 Taja also has organized events on 
and off campus and attends events to 
stay informed about global issues and 

Taja Towne

Towne continued on page 25
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Nobody is perfect. We all have bad 
hair days...or worse. We might 
have the flu or another physical 

illness. We might be suffering emotion-
ally from marital discord or loss of a par-
ent. We might be experiencing financial 
hardships. We might be dealing with an 
existential crisis, wondering about our 
purpose in life or as a professional social 
worker. So, what are our ethical obliga-
tions when we are experiencing physical, 
emotional, social, or spiritual distress?  
 The NASW Code of Ethics (2008) 
informs us that our primary obligation is 
to our clients (Standard 1.01). Unfortu-
nately, it does not provide much guid-
ance on what to do if personal problems 
are interfering with our professional 
responsibilities to our clients, or to our 
employer and the profession of social 
work. Although it is not explicitly stated 
in the Code of Ethics, I would submit that 
self care is an ethical obligation, implic-
itly required by Standard 1.01 and other 
ethical obligations to which we aspire.
 The primary ethical standard on 
impairment is 2.09, which states:

(a) Social workers who have direct knowledge 
of a social work colleague’s impairment that is 
due to personal problems, psychosocial distress, 
substance abuse, or mental health difficulties 
and that interferes with practice effective-
ness should consult with that colleague when 
feasible and assist the colleague in taking 
remedial action.
(b) Social workers who believe that a social 
work colleague’s impairment interferes with 
practice effectiveness and that the colleague 
has not taken adequate steps to address the 
impairment should take action through ap-
propriate channels established by employers, 
agencies, NASW, licensing and regulatory 
bodies, and other professional organizations.

 Basically, these provisions require 
social workers to address impairment in 
their colleagues. The underlying concern 
is protection of clients. If a worker’s 
impairment affects the quality of service, 
then the client is at risk. If we have an 
obligation to deal with a colleague’s im-
pairment, then why not have an obliga-
tion to deal with our own? 
 Perhaps it sounds obvious. If a social 
worker is unable to perform her profession-

Being Conscientious: Ethics of 
Impairment and Self Care

by Allan Barsky, J.D., MSW, Ph.D.
al duties in a competent manner, of course 
the worker will do whatever is necessary 
to take care of herself before returning to 
work. Unfortunately, there are a number 
of circumstances in which workers might 
continue to work despite impairment:

•	 A worker with depression or burn-
out might lack awareness about the 
existence or consequences of this 
condition.

•	 A worker who contracts a sexually 
transmitted disease might be too em-
barrassed to disclose this condition 
to anyone at the workplace.

•	 A worker going through a high con-
flict divorce might be too financially 
distressed to afford taking a leave 
from work.

 
In each 
of these 
cases, the 
worker 
continues 
to work, 
putting 
clients at 
undue risk. 
Given the 
inter-
personal 
nature of social work practice, it is 
important to consider the psychosocial 
consequences of impairments. Some con-
ditions, such as burnout, might result in 
depersonalization or lack of caring with 
clients. Other conditions might result in 
over-identification or problematic coun-
tertransference with clients. Although 
one could argue that the aforementioned 
workers are not intentionally harming 
clients, consider what strategies they 
could use to pre-empt the harm: self 
awareness, supervision, feedback from 
colleagues, and therapy.
 It is easy to say that social workers 
need to be aware of impairments and 
take action to ensure that they are not 
putting clients at risk because of any 
impairment. In practice, however, raising 
self awareness may be challenging. Some 
conditions, including addictions, develop 
slowly and insidiously. It may be hard 

for a worker to discern when drinking 
problems have developed to the point at 
which they are affecting work. Alterna-
tively, a worker may be in denial about a 
problem because it is too hard (psycho-
logically or culturally) to admit to having 
a problem. One method that workers 
can use to raise awareness of possible 
impairments is to conduct periodic  self-
assessments of their conscientiousness. 
 Conscientiousness refers to the attend-
ing to one’s job or duties in a manner 
that is careful, attentive, thorough, and 
ethical. Conscientiousness has been 
found to be one of the best predictors of 
professionalism in health care practice 
(Burford, Carter, Morrow, Rothwell, 
Illing, & McLachlan, 2011). Rather than 
asking, “Do I have an impairment that 
is affecting my practice?” workers can 
ask themselves the following types of 
behavior-oriented questions:

•	 Have I been showing up to work on 
time (or have I had a pattern of miss-
ing appointments or showing up late)?

•	 Have I been completing all my work 
tasks?

•	 Have I been completing my work 
tasks in a rigid or minimal manner?

•	 Have I been maintaining a profes-
sional appearance, including how I 
dress and groom myself?

•	 Have I been adhering to the highest 
principles of ethical practice (includ-
ing maintaining client confidential-
ity, demonstrating respect for clients, 
and avoiding boundary violations)?

•	 Have I been following best practices 
and evidence-based interventions 
with clients?

•	 Have I been acting in a way that 
clients and co-workers can trust me 
as a reliable social worker?

•	 Have I been taking steps to continu-
ously improve my competence and 
the effectiveness of my practice? 

 Answering “no” to any of these 
questions may indicate a need for further 
exploration and action. As the Transtheo-
retical Model of Change suggests, you do 
not need to admit having a problem to 
commit to making changes (Prochaska & 
Norcross, 2002).

Ethics Alive!
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 Ongoing supervision is a vital 
mechanism for raising awareness about 
the presence and potential impacts of a 
worker’s impairments. Although a super-
visor’s role does not include providing 
therapy to supervisees, supervisors do 
have a responsibility to monitor worker 
issues that may affect practice with 
clients. Ideally, the worker has a trusting 
relationship with the supervisor, making 
it easier for the supervisor to address pos-
sible impairment concerns with supervis-
ees. If a worker does not take appropri-
ate action to address concerns that are 
affecting clients, supervisors may impose 
corrective or disciplinary actions—includ-
ing suspension or dismissal.  
 Supervisors do need to follow rel-
evant agency policies and laws, including 
the Americans with Disabilities Act. This 
statute may require offering accommoda-
tions for workers with disabilities (which 
may include various physical or psycho-
logical impairments). Ideally, the worker 
and supervisor work collaboratively on a 
plan that allows the worker to obtain the 
help or support he needs, as well as ensur-
ing clients receive the services they need.
 In some instances, colleagues may 
provide you with feedback regarding 
concerns that are affecting the quality 

of your practice. When confronted, you 
might be inclined to respond defensively. 
Listen carefully to feedback from co-
workers. If you feel defensive or appre-
hensive about talking further with them, 
simply thank them for their feedback. 
Then, find someone with whom you 
would feel safe discussing these concerns 
further—perhaps a supervisor, trusted col-
league, or a therapist.
 There is a saying that goes, “The 
cobbler’s son has no shoes.” Similarly, 
many social workers do not access the 
biopsychosocial help they may need for 
their personal or family concerns. If you 
have biopsychosocial concerns that may 
be affecting practice, make sure to access 
help as soon as possible. Early interven-
tion may prevent much greater problems. 
Many agencies have an employee as-
sistance program or insurance that covers 
various forms of help. Helping yourself 
helps you and your clients. From an ethics 
perspective, it is also the right thing to do!
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In the Field

I hate doing family therapy!” a col-
league of mine once said during 
group supervision. She was sitting 

across from me, and even though her 
comment was harsh, I could see in her 
eyes and expression that it wasn’t anger 
coming through, but frustration and 
despair. “I’d rather meet with the kid 
individually than to deal with the chaos 
that is going on at the kid’s home.” She 
finished her statement, and everyone else 
in the group nodded in agreement. This, 
my fellow social workers, is how some of 
us have come to view family therapy and 
treatment—as a burden!
 I started out wanting to save the 
world—not unlike many other social 
workers who make the arduous jour-
ney through rigorous undergraduate 
and graduate work. And, like others, I 
thought that if I could just impart my 
clinical understanding and cultural expe-
rience with people, I could cure mental 
illness and save individuals one session 
at a time. But, as I settled into my first 
position out of graduate school—a com-
munity mental health agency providing 
services to children and families—I began 
to realize how ill-prepared I was to begin 
working with the populations we all had 
our hearts set on saving! 
 For many new social workers, work-
ing with families has become an uphill 
struggle fraught with missed appoint-
ments, hard-to-reach parents, children 
who can only be seen during school 
hours, and family members who some-
times undermine the clinician’s treat-
ment with their own views about mental 
health. Still, families need help and new 
social workers are trained to help—so 
how do we mix the two? 

The Do’s and Don’ts of 
Family Therapy
 Family therapy is a type of group 
psychotherapy that involves the treat-
ment of two or more family members 
during the same session. Sounds pretty 
easy, right? Just provide the same type of 

treatment you would give an individual 
to multiple people, right? Well, not quite.
 Families have their own culture 
that includes not only gender, sexual 
orientation, race, and socioeconomic 
status, but also themes, roles, myths, and 
a developed family concept that perme-
ates all treatment. They have a resiliency 
that allows them to “absorb the shock of 
problems and discover strategies to solve 
them while finding ways” to meet the 
whole family’s needs (Van Hook, 2008, 
p. 11). But it can be tough and challeng-
ing to engage families, and it requires 
a clinician to have “a willingness to ap-
proach your anxiety” (Taibbi, 2007, p. 4).

DO Understand the Family’s 
Identity
 One of the main things that you 
must do when you begin family work is 
to look at how families identify them-
selves. A common mistake of most new 
social workers is to look at the family 
through the lens of services the family 
has or their current living situation. The 
best way to learn how a family identi-
fies itself is to simply ask: “Would you 
say that your family is close or distant?” 
“Can you detail everyone you consider 
‘family’?” You’d be surprised by the 
answers you receive that can help inform 
treatment and give you a chance to use 
informal supports to help the family.

DON’T Chase Chaos
 When working with families, one 
of the many barriers that tend to arise 

is that they have an uncanny knack for 
pulling clinicians into their chaos. It 
can be even more difficult to avoid the 
chaotic atmosphere of a family when you 
are doing home visits. The best remedy 
for managing the family’s chaos and your 
own anxiety is this: develop a concrete, 
succinct treatment plan that details each 
family member’s role in treatment and 
each family member’s goals for treat-
ment. As families begin to succumb to 
life stressors, it will be easier to redirect 
the family back to the treatment plan and 
even link the family’s stressors with what 
they are working on with you.
 

DO Respect the Family’s 
Current State
 As new social workers, we have a 
tendency to want to tell our clients what 
to do—not in an offensive way, but in a 
naïve, overtly helpful way that allows 
us to share our information and train-
ing. Although that’s all well and good, 
it does not serve the family, nor does it 
help develop the therapeutic alliance 
you’ll need to do deeper work. Being 
able to respect where each member of 
the family is in his or her current level 
of functioning and being able to speak 
to that level of functioning will show 
that you are not there to run the fam-
ily’s life, but rather you are there as a 
support for the family to heal and grow. 
When you are feeling tempted to give 
suggestions to the family on ways to im-
prove their functioning, a good rule of 
thumb is to ask: “Can the family sustain 
this suggestion without help from me?” 
If the answer is no, then be patient as 
the family develops a new understand-
ing of its current challenges and the 
solutions to them.

DON’T Judge the Family’s 
Current Skill Set
 When working with families, it’s of-
ten easy to see the patterns and decisions 
that have led the family to its current 
state of functioning. We are trained to see 

Doing Family Therapy as a New Social Worker: 
The Do’s and Don’ts

by Mercedes Samudio, MSW
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the systems that affect families and are 
given the tools to set the family on the 
right course. But hold on, grasshopper! 
Being able to be present with the family 
exactly where they are and guiding them 
to be a functional family is a very fine 
line, and it all starts with honoring the 
family’s current set of skills. Van Hook 
(2008) suggests that the clinician’s role in 
the family is to join with the family and 
enable its members to experience new 
ways to function. Through your work 
with the family, they will begin to prac-
tice new behaviors. But you have to do 
one more thing before you can just jump 
in and get to practicing new skills.

DO Develop a Therapeutic 
Alliance

 Remember in the last paragraph 
when we talked about joining with a 
family so they can begin to experience a 
new way to function? Well, that all occurs 
when you are able to build a therapeu-
tic alliance with the core family and its 
extended support systems. The therapeu-
tic alliance will help create a safe space 
where each family member can not only 
practice new skills, but also process bar-
riers to mastering those skills. This is the 
part that many new therapists get hung up 
on—being able to actively engage with a 
family that may be resistant to treatment. 
A few key ways to develop a positive alli-
ance, or join, with the family include:
•	 Being on time and present during 

the session;
•	 Actively listening and asking for 

clarification instead of assuming;
•	 Being flexible with the family’s 

schedule;
•	 Delivering value to the family by 

triaging needs (remember Maslow?); 
and

•	 Allowing the family’s voice to be 
heard in treatment.

DON’T Ignore Cultural 
Influences 
 The buzz word of our profession 
is cultural sensitivity, right? And, more 
than likely, each class in your graduate 
program expected you to take a cultural 
perspective in applying theory to prac-
tice. But as you work with families, the 
cultural lens has to become one of your 
sharpest assessment tools. Looking at 
everything from race, gender, and socio-
economic status to religious ideals, family 
rituals, and external support systems will 

help you get a good picture of a family’s 
culture. I encourage new clinicians to 
not get hung up on what they think are 
going to be cultural barriers. Take inven-
tory of your own ideas about culture 
and process them in supervision so you 
can come to families ready to hear and 
observe their cultural perspectives. One 
suggestion is to do a cultural assessment 
of a family that goes deeper than the 
intakes you perform in your agency. In 
this assessment, be sure to include all the 
aforementioned items, as well as the fol-
lowing aspects of a family’s culture:
•	 Previous negative experiences in 

treatment;
•	 Coping efforts and beliefs about 

hope;
•	 Family organization (communica-

tion, leadership, roles); and
•	 The family’s basic needs.

DO Develop a Strategic 
Treatment Plan
 Going back to making sure that 
you do not get caught up in the family’s 
maladaptive level of functioning, making 
sure that you have a strategic treatment 
plan that details the goals of treatment can 
be one of the keys to facilitating successful 
family therapy. The treatment plan should 
illustrate a clinical loop: assessment, 
diagnosis, goals, and termination. In the 
assessment, you’ll gather all the important 
information about the family (history, 
resources, needs, and commitment to 
treatment). Next, you’ll assign a mental 
health diagnosis to the identified patient 
(usually the person on your referral) that 
you establish from the assessment. Then, 
you’ll use the assessment and diagnosis 
to create a goal that will help the fam-
ily decrease symptoms and/or increase 
coping strategies. Last, you should discuss 
termination in this plan, so you and the 
family understand that treatment is not 
indefinite and will eventually end once 
goals are met. This clinical loop will help 
you to assess the progress of the fam-
ily’s treatment and allow you to pinpoint 
where adjustments need to be made as 
you traverse through treatment. Another 
benefit to developing a strategic treatment 
plan is that you can use the plan to discuss 
the family’s symptoms and progress ef-
ficiently during your supervision.

DON’T Underestimate Your 
Countertransference
 We all come from families. And if 
truth be told, a lot of us came into this 

field as a result of our experiences with 
our own families. Honoring this truth can 
help you build a therapeutic awareness, 
so you can begin to understand your 
motivations and difficulties in providing 
effective family therapy. When we work 
with families, it’s not always obvious 
where the barriers to treatment can pres-
ent themselves. As clinicians, we have a 
tendency to look to the families we work 
with to find answers to barriers in treat-
ment. However, we can also look within 
ourselves to see that our own perspec-
tives, experiences, and beliefs about 
families come into the way we provide 
services to families. It is important to 
discuss this countertransference with 
your supervisor, to rule out whether your 
experiences are shaping the treatment of 
the families you serve. And it is impor-
tant to be honest with yourself about how 
your own family history and experiences 
motivate your work with families, so you 
do not force or undermine a family’s 
treatment.
 The work we do with families can 
be transformative and life-changing. 
Whether you’re partial to family work 
or not, thinking about these Do’s and 
Don’ts as you serve families will give 
you a framework with which to do effec-
tive, meaningful work in our communi-
ties. 
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Congratulations! Your amazing 
résumé and cover letter worked. 
You got the interview! 

 Now the pressure is on for you to 
stand out from your fellow candidates 
and show the employer you are the right 
fit for the job. The interview is not just 
about letting the employer know you are 
qualified for the job, but also about the 
importance of making a connection, so 
the interviewer feels comfortable with 
you and wants to hire you.
 Organizational culture is important, 
and the individuals interviewing you 
want to work with someone they get 
along with, trust professionally, and plan 
on spending many hours a week with.  
Most people are at their jobs eight hours 
a day or more. Don’t you want to work 
with people you respect and can get 
along with?
 First impressions are critical. I am 
usually nervous in an interview (who 
isn’t?!), but I found when I did my 
research, prepared, and practiced my 
responses, I felt more at ease and could 
concentrate more on connecting with 
the interviewer, which is essential. Here 
are some tips that will help you ace your 
social work interview.

1. Research.

 Everyone knows they should 
research the company and position they 
are getting ready to interview for. Don’t 
wait until the night before your interview 
to start preparing. Every organization has 
a different culture. Try to find out all you 
can before you walk in the door. Learn 
everything there is to know about the 
organization and the position. Try to talk 
to people who work there. Study the or-
ganization’s website, annual report, staff 
list/structure, and most importantly, the 
job description. Follow the organization 
on social media and familiarize yourself 

with other aspects of the company, so 
you can mention in the interview that 
you know they just had their annual 
fundraiser and hope it went well! 
 Research questions to answer:
•	 What does the organization do?
•	 What clients does it serve? 
•	 Who works there? 
•	 Who might be interviewing you?
•	 What skills are needed for the posi-

tion?

2. Prepare.

 I can’t stress enough how important 
it is to prepare for each and every inter-
view. To excel in your interview, do your 
internal research and homework before 
you walk in the door:

 a. Know Yourself. Inventory your 
skills, experience, strengths and weak-
nesses. Review the job description, your 
résumé, and cover letter. Remind your-
self of your professional history and how 
it relates to the job you are seeking. This 
will help you if the interviewer throws 
you a curve-ball question about your past 
work history.
 b. 60-Second Presentation Statement. 
Similar to your networking elevator 
speech and résumé professional summa-
ry, the presentation statement will be the 
basis for answering the standard opening 
request: “Tell me a little about yourself.”  
This is your chance to tell the interviewer 
about your background and experience. 
Think of this presentation as a 60-sec-
ond “sound bite”—a brief description of 

your career objectives and the strengths 
you can offer a potential employer. It 
is a verbal version of your well-thought 
out résumé. I can’t stress enough how 
important it is to practice this and keep 
it to 60 seconds or so. I once interviewed 
an individual who talked for 20 minutes 
after being asked this question. I know 
the applicant was nervous, but we didn’t 
get to any of the interview questions.
 c. PAR Stories. Stories are more 
memorable than generalities. Most of the 
questions you will be asked, especially 
behavioral questions, can be answered 
using the PAR stories formula. In a PAR 
story, you will describe:
•	 Problem that existed
•	 Actions you took to address the 

problem
•	 Results you achieved solving the 

problem
 Have a variety of PAR stories ready. 
I promise you this will make it easier to 
answer a number of questions.
 d. Anticipate questions and script 
responses. The National Association of So-
cial Workers has a list of great questions 
employers may ask during a social work 
interview (see http://careers.socialworkers.
org/findajob/interviewQs.asp). “Tell me 
some of your weaknesses” is a favorite 
question to ask during an interview. Be 
prepared to answer all of these questions, 
and try to anticipate additional questions 
the interviewer may ask you that are spe-
cific to the job. You can’t predict every 
question, but being proactive in your 
preparation will only help you. Actually 
writing down your answers to review will 

5 Ways To Ace Your 
Social Work Job 

Interview
by Valerie Arendt, 

MSW, MPP

Social Work Career Connect
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help you remember and come up with 
honest answers quickly.
 Be prepared for behavioral interview 
questions. The rationale for this type 
of question is that knowing how you 
performed in the past will help give the 
employer a sense of how you might do in 
the future. Some examples of behavioral 
interview questions are:
•	 “Tell me about how you worked 

effectively under pressure.” This is a 
big one for social workers, because 
many of us work in crisis situations. 
Employers want to make sure you 
can handle stressful situations and 
take the time for self-care. They 
don’t want to hire someone who will 
burn out quickly.

•	 “Have you ever made a mistake?” 
Yes, we all make mistakes. Give a 
great PAR story about a mistake 
you made and how you success-
fully solved and learned from the 
problem.

•	 “Give an example of a goal you 
reached.” Employers want to know 
you are motivated and will be a 
productive employee.

•	 “How do you handle conflict/dif-
ficult situations?” Everyone has had 
a difficult situation with co-workers 
or clients. Communicate how you ef-
fectively diffused the situation.

•	 “Tell me about a time you went 
above and beyond the call of duty.” 
Social workers go the extra mile all 
the time, but be sure to craft a good 
response so the interviewer knows 
you are willing to make the extra ef-
fort but won’t be taken advantage of.

 You can answer all of these ques-
tions using a PAR story!
 e. It’s not all about you. “Tell me about 
a time when you worked on a team.” 
Most social workers work in a team 
environment. Make sure to give credit 
to your team and how you successfully 
worked together. Stay far away from 
talking politics or religion, and don’t 
share opinions unrelated to the position. 
Don’t ever bad-mouth a former boss or 
co-worker. This is an automatic “no” in 
my book. Answer these questions before 
the interview:
•	 Think of concrete examples of your 

involvement in teamwork. What did 
you do to contribute to the work, 
and what did you do to maintain 
team cohesion?

•	 Think about how you acknowledge 
and act upon the opinions and ideas 
of others.

•	 Come up with examples of the ways 
in which you’ve helped colleagues to 
overcome work obstacles.

•	 Think about difficult situations 
in teams. How have you handled 
these? Were you a contributor of dif-
ficult behavior sometimes, and if so, 
what have you learned from that?

 f. Ask great questions. You should 
have a list of questions to ask during or 
at the end of the interview. If you come 
up with thoughtful questions about the 
position or organization, the interviewer 
will know you did your research and 
are genuinely interested in the position. 
Interviewers expect you to ask questions, 
so be prepared. Even if they have suc-
cessfully answered all your questions by 
the end of the interview, you should still 
ask them something relevant. Example 
questions you could ask:
•	 “Who held this position previously? 

Why is he/she leaving the role?” 
This will give you some insight into 
whether they have high turnover 
and whether you really want to work 
for this company. 

•	 “What do you like most about work-
ing for this company?” If the person 
interviewing you can’t answer this, 
consider that a red flag.

•	 “Can you walk me through the 
typical day of someone in this 
role?” This is important to ask. Even 
though most social workers don’t 
have a “typical day,” you want to 
know what you might be doing ev-
ery day at your job, don’t you?

•	 “What is the typical caseload for 
this position?” If they offer you a 
position with a caseload of 100+ 
but pay you next to nothing, you do 
not want this job. You are a social 
worker, and employers should 
respect your degree, experience, and 
expertise. You have earned it!

 If you aren’t given the opportunity 
to ask questions, this is another red 
flag, as it may be an indication that the 
employer does not consider employees’ 
questions and concerns to be significant.

3. Practice. Practice. Practice. 

 Rehearse your 60-second presenta-
tion statement, PARs, and answers to any 
questions you think they may ask. Do 
this out loud with someone, if you can. 
This can help with nerves, confidence, 
and timing of your responses. You want 

to tell as much about your skills and 
experience as possible, but spending 
10 minutes answering one question in a 
30-minute interview does not bode well. 
Clean and concise answers are great, 
and the less rambling you can do, the 
better. You don’t want to sound con-
trived or rehearsed, but you do want to 
feel prepared to answer questions with 
confidence.

4. Focus on leaving a 
positive, lasting impression. 

 “Anything else you would like to 
say?” If you felt the interview went 
well or if you stumbled a bit, always be 
prepared to have a closing statement to 
communicate to the interviewer that you 
can do the job and would be a great fit 
for the organization. Of course, send a 
handwritten thank you note to everyone 
who interviewed you as soon as possible.

5. You are also interviewing 
them. 

 Take note of how the organization 
treats you during the interview and an-
swers your questions. If something feels 
off or uncomfortable during the inter-
view, you may not want to work there. 
Use your keen social work instincts! 
I have been in a situation where the 
interviewer was rude and disrespectful, 
and I learned quickly that I did not want 
to work there. If you are unemployed, 
turning down a job is very hard, but it 
is important to find the right fit for you 
instead of having to leave a horrible situ-
ation in six months.

 If you don’t get the job, it won’t 
hurt you to ask the hiring manager 
for feedback. It could be that you just 
weren’t a right fit for the organization or 
the position. Don’t ever burn any bridges 
if you weren’t chosen for the job. They 
may have another opening you would be 
perfect for in the future, and you hope 
they remember you from your interview, 
connection, and thank-you note!

Valerie Arendt, MSW, MPP, is the Associate 
Executive Director for the National Asso-
ciation of Social Workers, North Carolina 
Chapter (NASW-NC). She received her dual 
degree in social work and public policy from 
the University of Minnesota and currently pro-
vides membership support, including résumé 
review, to the members of NASW-NC. 
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Readability describes how easily 
people can read and understand 
printed text (McLaughlin, 1968). 

If you’re like many social workers, you 
probably haven’t thought about the 
readability of the print materials your 
agency provides to clients. I speak 
from experience. When I was assigned 
to write a series of “easy-to-read” fact 
sheets for people with limited literacy 
skills, I knew nothing about readability. 
Once I learned how to make my writing 
readable, it hit me that in many years of 
social work practice, I had given clients 
hundreds of pieces of written information 
without ever considering how easily they 
could read and understand them. 
 Writing may not be part of your 
job description, but in most social 
work settings, writing is part of the job. 
Unfortunately, most of us don’t learn 
about the importance of readability or 
how to make our writing readable while 
we’re in school. Standard writing as-
signments, such as research papers and 
literature reviews, do not prepare you for 
the professional writing social workers 
do in practice. Too often, the academic 
writing that earns good grades consists of 
enough long words and long sentences 
to fill a specific number of pages. When 
you write for readability, your goal is not 
to fill pages or to demonstrate how much 
you know. Your goal is to identify what 
your audience needs to know and to give 
them that information clearly, simply, 
and concisely.  

Why Should It Matter?
 Readability should matter to social 
workers because many of our clients are 
poor, and people who are poor are more 
likely to have limited literacy skills (Cor-
ley, 2003; White & Dillow, 2005). Nearly 
half of adult welfare recipients have not 
graduated from high school, and approx-
imately 70% of these individuals have 
limited literacy skills (National Center for 
Education Statistics, 2003). If you give 
clients brochures, booklets, and flyers 
with information they can’t comprehend, 
they won’t benefit from or be able to 
use that information. If eligibility criteria 
or application instructions are buried 
in unnecessary details and complicated 

language, people may be discouraged 
from applying for services or taking part 
in programs your agency offers. 
 It is important to note that it’s not 
just people who are poor, or those with 
low educational attainment, who benefit 
when you offer them readable materials. 
Although people who are poor may be 
more likely to have difficulty with read-
ing, there are many other individuals in 
this country who are not good readers. 
In fact, many Americans read four to five 
grade levels lower than the highest grade 
they completed in school (Doak, Doak, 
& Root, 1996). This means that you 
probably have clients with a high school 
diploma or GED who actually read at 
only a 7th or 8th grade level. 
 It’s not surprising that social workers 
are unaware of readability as an issue. 
We don’t learn about it in school, and 
there isn’t much research for us to turn 
to. The little research that has been done 
on social service agency materials found 
them to be written at well above the U.S. 
Department of Education’s recommend-
ed 8th grade level (see King, Winton, 
& Adkins, 2003; Mavrogenes, Hanson, 
& Winkley, 1977; Wilson, Wallace, & 
DeVoe, 2009; Yick, 2008). The research 
suggests that social workers should be 
checking their agencies’ print materials 
for readability. 
 Here’s the good news if the materials 
your agency gives to clients are in need 
of improvement. You can learn how to 
make them more readable. Like every 
new skill, it does take some time and 
effort to change the way you write. As 
I learned myself, there’s a side benefit 
to making that effort. When you learn 
to write clearly enough for clients with 
limited literacy skills to understand what 
you write, you improve the clarity of all 
of your professional writing.

Tips for Improving 
Readability
 The first step is to review your 
agency’s existing materials and answer 
two basic questions about each piece:

1. Who is your target audience? 
 The target audience is the people 
you’re trying to reach—clients, prospec-

tive volunteers, the general public, other 
professionals, and so forth.

2. What is the purpose of the material? 
 The purpose is what you want your 
audience to know or to do after reading 
it. 

Separate Need-to-Know 
Information From Nice-to-
Know Information
 Any time your audience includes 
people with limited literacy skills, it’s 
critical that you limit the content to what 
they need to know in order to benefit 
from or use the information (Doak et 
al., 1996). This means resisting the 
temptation to include every detail you 
know. People who do not read well will 
not have the patience or the skill to sift 
through information that’s of no im-
mediate interest or use to them. They’ll 
give up before they locate or understand 
need-to-know information, such as: who 
to call for financial assistance, or when 
the food pantry is open, or where to find 
shelter from an abusive partner. 
 Too often, social service agency ma-
terials contain a lot of nice-to-know infor-
mation that could be eliminated. Clients 
do not need to know who the agency’s 
director is, how many clients the agency 
assisted last year, when and how the 
agency was founded, or what the staff 
members’ educational backgrounds are. 
Yet, I have seen all of that information in 
brochures meant to inform clients about 
agency services. Including that kind of 
nice-to-know information is like ex-
plaining to someone who wants to heat 
lunch in an unfamiliar microwave how 
microwave ovens work. All they need to 
know to cook their lunch is which button 
to push.

What Is Readability and Why Should 
It Matter to Social Workers? 

by Natalie Ames, MSW, Ed.D.
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Reading Grade Levels
 Readable materials should be writ-
ten no higher than the 8th grade reading 
level, according to the U.S. Department 
of Education. The closer they are to the 
5th grade reading level, the easier they 
will be for people with limited literacy 
skills to comprehend (Doak et al., 1996; 
National Work Group on Literacy and 
Health, 1998). This does take practice! 
You’ll probably have to rewrite more 
than once to get the reading level below 
8th grade, but don’t get discouraged. The 
more you do it, the easier it becomes. 
Remember, you spent many years in 
school learning to read and write at 
much higher reading levels than what 
you’re aiming for. 

Tips for Lowering Reading 
Levels
•	 Use short words and short sentences. 

It’s easier for poor readers to deci-
pher short words and follow short 
sentences.

•	 Write in a conversational style. It’s 
easier for poor readers to follow text 
written in a conversational style. 
This doesn’t mean using slang. It 

does mean that if you read what 
you’ve written out loud, it should 
sound pretty close to the way you 
speak.

•	 Use active voice. Active voice is 
more direct and uses fewer words 
than passive voice. If you’ve forgot-
ten the difference between active 
and passive voice, look it up. It re-
ally does make a difference.

•	 Use plain language. Avoid acronyms 
and jargon. People outside your 
agency won’t understand the abbre-
viations and “social work speak” you 
use with your colleagues. 

 It’s not difficult to measure reading 
grade level if you have an electronic ver-
sion of your text. You can paste your text 
into any of the free online readability 
calculators listed at the end of this article 
and get an estimate of reading grade 
level in a few seconds. For text you don’t 
have in electronic format, you can use 
the SMOG (Simple Measure of Gobble-
dygook) formula to hand-calculate 
reading level. You’ll find instructions at 
http://www.readabilityformulas.com/smog-
readability-formula.php. 

Formatting to Increase 
Readability
 You may think that lowering the 
reading grade level is all it takes to make 
text easy to read. Although that’s very 
important, there is more to readability 
than a low reading grade level. The 
way you format and lay out the text can 
either help people to read it or discour-
age them from trying. Incorporating 
the guidelines below is critical if you’re 
trying to reach people with limited 
literacy skills. As an added benefit, these 
guidelines will make your agency’s print 
materials easier for everyone to read.

•	 Use at least a 12-point font. Small 
print discourages poor readers. It is 
also difficult for many older indi-
viduals to see.

•	 Use plenty of white space. Lots of 
print with little white space looks 
intimidating.

•	 Use bolding or underlining to em-
phasize important points. 

•	 Use plenty of subtitles to prepare 
readers for what to expect.

•	 Use ragged right margins. Justified 
text (i.e., text with even right mar-

Writing Clearly for Clients and Colleagues

“ If you have ever waded through a convoluted memo, a rambling case summary, or a
poorly organized training manual, you know how important it is for written materials to
state clearly and concisely what readers need to know. Whether your audience is made up
of colleagues, volunteers, legislators, agency administrators, or the general public, the less
time and effort it takes for them to understand your message, the more likely they are to
read it!” —from the preface

Visit www.lyceumbooks.com/shop to purchase a copy.
Use discount code write15 to save 20% when you order before March 1, 2015!

This guide by Natalie Ames and Katy FitzGerald has everything a professional needs to know
about communicating clearly, including:
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FOR MORE INFORMATION PLEASE VISIT OUR WEBSITE
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2015 paperback, 165 pages, ISBN 978-1-935871-65-1, $34.95

� discussions about understanding reading levels, how to measure
readability, and writing for individuals with limited literacy skills

� checklists to set and gauge readability
� a review of grammar and punctuation rules
� a list of suggested plain-language word substitutions

� tips on avoiding jargon and acronyms
� illustrations of the importance of selecting appropriate design,

font, and graphic elements
� before-and-after examples of writing tips in practice
� exercises for practicing literacy skills

http://www.lyceumbooks.com
http://www.lyceumbooks.com/shop
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gins) has variable spacing between 
letters and words. It’s harder to 
read because it’s hard for the eye to 
follow.

•	 Do not use ALL CAPS. Their block 
shapes are more difficult to decipher 
than lower case letters.

•	 Do not use fancy fonts. Fancy fonts 
(including italics) take longer to read 
and decrease comprehension. The 
best fonts for readability are Times 
New Roman, Garamond, Cambria, 
and Georgia.

•	 Do not use more than one font. 
Combining different fonts will make 
your text look busy and confusing.

(adapted from Doak et al., 1996)

Using Illustrations
 Illustrations can make a flyer or bro-
chure more attractive and eye-catching, 
which may encourage people to pick 
it up. Do not use illustrations just to 
“fancy up” a brochure. The key is to use 
graphics that are related to the text. They 
improve readability by illustrating the 
messages in the words. If you only have 
access to graphics unrelated to the text, 
do not use them. If you use images of 
people, be sure they look like the people 
you’re trying to reach and that they’re 
culturally appropriate. 

Online Readability 
Calculators

SMOG Online Readability Calculator. 
Available at: http://www.wordscount.info/
wc/jsp/clear/analyze_smog.jsp 

ReadabilityFormulas.com. Available at: 
http://www.readabilityformulas.com/free-
readability-calculators.php 

Online-Utility. Available at: http://www.
online-utility.org/english/readability_test_
and_improve.jsp
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Interest in international practice 
among social workers has been 
growing in recent decades. Ac-

cording to McLaughlin (2012), paid 
international humanitarian jobs are 
highly competitive. Furthermore, it 
is difficult to get an international job 
unless one has years of international, 
as well as domestic, social work expe-
rience (McLaughlin, 2012). With this 
Catch-22, how does one get the inter-
national experience that is required for 
the international job? And, the domes-
tic social work experience? It might 
surprise social workers interested in 
international practice that there are op-
portunities to obtain experience in both 
international and domestic social work 
without ever leaving the United States. 
These opportunities can be found in 
work with refugees at one of the many 
refugee resettlement programs scattered 
throughout the United States. 

Refugees Defined

 Refugees are a special group of 
migrants. The term is noted in the 1951 
Convention and Protocol Relating to the 
Status of Refugees, which established 
the Office of the United Nations High 
Commissioner for Refugees (UNHCR). 
It defines a refugee as someone who 
“owing to a well-founded fear of being 
persecuted for reasons of race, religion, 
nationality, membership of a particular 
social group or political opinion, is out-
side the country of his nationality, and 
is unable to, or owing to such fear, is 
unwilling to avail himself of the protec-
tion of that country” (UN Convention 
on the Status of Refugees, 1951).
 Lee’s (1966) classical theory of 
international migration is referred to 
as the push-pull theory. It posits that 
people migrate in response to “push” 
factors in the country of origin and/or 
“pull” factors in the country of destina-
tion. Push factors are generally negative, 
such as poor economic conditions, lack 
of opportunity, discrimination, political 
oppression, and war (Congress, 2009; 
Potocky-Tripodi, 2002). Refugees are 
viewed as being “pushed” out of their 
countries by oppression and war. 

 Currently, there are approximately 
12 million refugees worldwide. Most 
recent refugees have been from Afghan-
istan, Rwanda, Bosnia Herzegovina, 
Liberia, Iraq, Somalia, Sudan, Eritrea, 
Angola, and Sierra Leone. 
 The UNHCR has three “durable 
solutions” for refugees. One solution is 
for the refugee to voluntarily return to 
his or her country of origin. The vast 
majority of refugees prefer to return to 
their home country when conditions 
there allow. Another solution is for the 
refugee to integrate into the host coun-
try where he or she has sought initial 
protection. Some refugees cannot go 
home or are unwilling to do so because 
they will face continued persecution. 
Then, the UNHCR will help resettle 
refugees in a third country as the only 
safe and viable durable solution. 
 There are 10 traditional countries 
of resettlement: Australia, Canada, Den-
mark, Finland, the Netherlands, New 
Zealand, Norway, Sweden, Switzerland, 
and the United States. The United 
States is the world’s largest country of 
resettlement. It routinely accepts more 
refugees for resettlement than all the 
other countries combined. 
 The UNHCR works with the 
United States government to identify 
those refugees most urgently in need of 
resettlement. The Department of State’s 
Bureau for Population, Refugees, and 
Migration (PRM) oversees The U.S. 
Refugee Admissions Program through 
U.S. embassies worldwide. The State 
Department determines refugee admis-
sion levels and develops application 
criteria. Applicants for refugee admis-
sion to the U.S. must meet the following  
four criteria: 

1. meet the definition of a refugee as 
determined by U.S. government 
officials; 

2. be among those refugees deter-
mined by the President to be of 
special humanitarian concern to the 
U.S.; 

3. be otherwise admissible under U.S. 
law; and 

4. not be firmly resettled in any for-
eign country.  

 The State Department then pres-
ents eligible cases for adjudication by 
officers of the Department of Homeland 
Security United States Citizenship and 
Immigration Services (DHS/USCIS). 
DHS/USCIS officers travel to the coun-
try of asylum to interview refugees who 
fall within the priorities established for 
the relevant nationality or world region. 
The DHS/USCIS officers then inter-
view potential applicants to determine 
whether or not they are refugees as 
defined under U.S. law.
 Refugees are then selected by the 
United States government officials. 
Upon completion of security and medi-
cal screenings, the DHS/USCIS officer 
may approve the refugee’s application 
for resettlement. Upon approval, ar-
rangements are made for the refugee’s 
referral to and placement with a U.S. 
voluntary agency. 

The Role of Volags

 These voluntary agencies or 
“volags,” are non-governmental orga-
nizations that are mostly religious or 
community-based organizations and see 
the care of resettling refugees as part 
of their core mandate. The most active 
volags are the United States Confer-
ence of Catholic Bishops (USCCB), 
Lutheran Immigration and Refugee 
Services (LIRS), International Res-
cue Committee (IRC), World Relief, 
Immigration and Refugee Services of 
America (IRSA), Hebrew Immigrant 
Aid Society (HIAS), and Church World 
Service (CWS). In addition, the Domes-
tic and Foreign Missionary Service of 
the Episcopal Church of the USA and 
the Ethiopian Community Development 
Center (ECDC) are also active. 
 The volags are expected to provide 
the following services to the refugees 
approved for resettlement: sponsor-
ship; pre-arrival resettlement planning; 
reception upon arrival; basic needs 
support for at least 30 days, including 
housing, furnishings, food, clothing, 
and community orientation; English 
language classes; and case management 
with referrals to social service provid-

Working with Refugees:  
International Social Work Without Leaving Home 

by Michele Kelly, Ph.D., LCSW
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ers, including health care providers and 
employment counselors. 

Stages of Migration

 The process of migration consists 
of three major stages. These stages are: 
premigration and departure, transit, 
and resettlement. The premigration and 
departure stage involves the decision-
making process of who leaves and who 
is left behind. This stage entails many 
losses with numerous separations from 
family and friends. Furthermore, refu-
gees do not know when, if ever, they 
will be able to return to their countries. 
Thus, leaving behind family and friends 
is particularly painful, as they know 
they may never see them again. 
 Refugees often leave under hurried, 
chaotic, and dangerous conditions. In 
many cases, refugees flee in the midst 
of armed conflict. They may witness or 
be victims of violence during this time. 
In some cases, refugees leave in mass 
movements. Because refugees flee under 
chaotic conditions, they usually must 
leave all of their possessions behind. 
 The Kosovar refugees with whom I 
worked described soldiers knocking on 
the door and orders to leave their home 
immediately or face death. Most left 
leaving all of their possessions behind, 
including their identity papers. 
 The transit stage involves the 
journey—safe or perilous, short or long 
in duration. Many Vietnamese “boat 
people” with whom I worked told of 
perilous journeys through shark-infested 
and pirate-controlled waters of South-
east Asia. Many told of losing family 
members in the ocean. This stage may 
also involve a stay in a refugee camp 
or detention center of short or long 
duration. Many of these “boat people” 
ended up in refugee camps in Hong 
Kong and various countries in Southeast 
Asia. Then, the refugees had to wait for 
a foreign country’s decision regarding 
their final relocation. Many Vietnamese 
refugees waited years before they were 
able to relocate to a third country, such 
as the United States. 

Resettlement

 The resettlement stage is the stage 
during which a social worker in the U.S. 
will encounter and work with refugees. 
Some of the tasks that a social worker 
will need to attend to are reception 

upon arrival, basic needs support for 
at least 30 days, and case management 
with referrals to various social service 
providers. There are many cultural and 
emotional issues that need to be ad-
dressed, as well. Such issues include the 
discrepancy between expectations and 

reality; opportunities available; stress 
and the migration process; adaptation to 
the cultural norms of the new coun-
try; health and mental health issues; 
language, education, and employment 
issues; changing family dynamics; and 
finally, the relations between newcom-
ers and established residents. 
 Although I was acquainted with 
several Lost Boys of the Sudan and was 
told of the limited educational opportu-
nities available to them in the Kakuma 
refugee camp in Kenya, I was impressed 
with how seriously they took the edu-
cational opportunities available to them 
once they resettled in the U.S. and how 
they struggled while both working and 
attempting to meet their educational 
goals. Many succeeded. Several became 
physicians, nurses, and social workers. 
 It is easy to underestimate the 
difficulties that refugees face in resettle-
ment and adaptation. Almost all face 
what one Vietnamese scholar called the 
“seven main agonies” (Congress, 2009) 
of resettlement: culture shock; a lan-
guage barrier; collapse of their support 
systems, including family; loss of status, 
loneliness, and cultural disorientation; 
lifestyle differences and value differ-
ences; unemployment or underemploy-

ment; and often, resulting emotional 
and mental health problems.  
 Social workers encountering refu-
gees during resettlement or in the years 
following the official resettlement period 
will need to assist them in coping with 
these multiple cultural and emotional 
challenges, as well as their needs for 
help with housing, job searching, and 
other basics (Healey, 2008).
 Opportunities are available in the 
United States at the many refugee re-
settlement programs scattered through-
out the country. After several years of 
working with refugees, one can gain 
the experience that will well position 
oneself for international humanitarian 
work—and all without leaving home. 
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Racial inequity is rooted in 500 
years of history, encompassing all 
of American history and en-

trenched in American culture. Achieving 
racial equity is complex and multifac-
eted. Good intentions and strong desires 
for social justice are not enough. Targets 
and goals for change are not enough. 
Diversity is not enough. Cultural compe-
tency is not enough.
 Racial equity work requires recog-
nizing systemic oppression and changing 
the way systems function. To do this, we 
must be guided by a set of principles that 
help us identify barriers and pitfalls, and 
lead us in learning skills and strategies 
to transform institutional systems. We 
follow a set of ten principles outlined by 
the People’s Institute for Survival and 
Beyond (http://pisab.org/our-principles). In 
each column, we will discuss one of these 
principles, offering our insights into how 
to put them into action.
 We begin with the most fundamental 
principle: Undoing Racism. 
 Why are social justice ethics, diver-
sity goals, and cultural competency not 
enough to undo racism? While neces-
sary, they fall short because they do not 
address root causes of inequity and fail to 
understand the complexity of how racism 
permeates all aspects of society. In his 
book Racism Without Racists, Eduardo Bo-
nilla Silva (2013) delineated four ideologi-
cal frames that help make sense of racial 
inequities. These frames—cultural racism, 
abstract liberalism, naturalization, and 
minimization—create a solid, yet flexible, 
structure that upholds racism. 
 Cultural racism is the assumption that 
some races of people are naturally infe-
rior. Thus, subtle assumptions of inferior-
ity and superiority are built into culture 
and transmitted through normal social 
functioning. Stereotypes are a good 
example. Stereotypes come from some 
fraction of truth, so when we are taught 
to look for something, it is easy to see. 
For example, if I am taught that Black 
men are violent, my attention is drawn to 
examples of violence in the Black com-
munity. In so doing, I underplay the vio-
lence perpetrated by White men, and fail 

to notice the far more common examples 
of Black men being peaceful and gentle. 
We oppose cultural racism by learning 
to recognize the subtle ways in which we 
are taught to see the negative qualities of 
a group, and understanding how cultural 
racism interacts with the other frames. 
 Mary: Abstract liberalism describes 
justice-minded White people who subtly 
oppose practical approaches to address-
ing structural racism. I see this often 
when consulting with organizations that 
state they want to increase staff diversity. 
Organization leaders believe that they 
want to hire staff of color, but cannot lo-
cate qualified applicants. Once they learn 
recruitment strategies to attract people 
of color, they feel that those who apply 
just do not measure up. Some quality or 
perceived skill deficit makes them less 
appealing than other applicants—who just 
happen to be White. We oppose this by 
developing organizational definitions of 
“strong candidates” through an anti-
oppressive multicultural lens. We need 
leaders and staff who reflect the com-
munity served. These diverse views and 
experiences strengthen both the services 
and the organization.
 Sandy: Naturalization is the idea that 
racial inequality is a natural occurrence. 
I think about our deeply segregated 
communities. Because those of us who 
can live anywhere often choose to live in 
communities with others like ourselves, 
we assume others make similar choices. 
Segregation, however, is a direct result 
of intentional practices that parallel the 
days of redlining and Jim Crow. As a re-
sult, people of color can become trapped 
with limited access to quality education, 
job networking, nutritious food, and 
youth enrichment—and are exposed to 
trauma, stress, and loss associated with 
poverty, even if they themselves are not 
poor (Abramovitz & Albrecht, 2013). The 
health and mental health consequences 
are well documented. We oppose this by 
teaching each other about the real cause 
of these inequities and taking responsibil-
ity for creating change. 
 Lisa: Minimization, the notion that 
racial discrimination is no longer a cen-

tral factor in social troubles, is something 
I hear frequently from people who say 
poverty is the real problem. Those who 
work closely with people in financially 
poor communities know the brutality of 
poverty, but may minimize the inter-
secting brutality of racism. The facts, 
however, are clear. Wealth and poverty 
gaps; disproportionately negative out-
comes in criminal justice, education, and 
child welfare; and disparities in health 
and mental health all point to one thing: 
the darker your skin, the worse off you 
are. That’s racism. We oppose this by 
knowing the facts and educating others 
to include them as allies in the work. 
 Curious about your own uncon-
scious bias? Check out Harvard Implicit 
Bias Test (see https://implicit.harvard.edu/
implicit/takeatest.html).
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So you’ve entered into or finished 
your MSW. You likely have expe-
rienced the excitement of higher 

education and have observed your profes-
sors and thought, “That was stimulat-
ing. I wonder what it takes to become a 
professor.”

Qualities of a Good Professor

 To begin, keep in mind that much 
of the following can be generalized to 
encompass virtually all academic fields. 
However, what is unique to the programs 
that cater to training in the helping profes-
sions is the desire for faculty who possess 
graduate and/or post-graduate experience 
in the field. So, in the context of social 
work, what do faculty search committees 
look for? Beyond pragmatic expertise, 
there are a number of characteristics that 
a faculty member should possess. Educa-
tional researchers Ramsden, Margetson, 
& Clarke (1995) note that good faculty: 
•	 are good learners. For example, they 

learn through their own reading, by 
participating in a variety of profes-
sional development activities, by 
listening to their students, by sharing 
ideas with their colleagues, and by 
reflecting on classroom interactions 
and students’ achievements. Good 
teaching is therefore dynamic, reflec-
tive, and constantly evolving.

•	 know how to modify their teaching 
strategies according to the particular 
students, subject matter, and learning 
environment.

•	 encourage learning for understanding 
and are concerned with developing 
their students’ critical thinking skills, 
problem-solving skills, and problem-
approach behaviors.

•	 demonstrate an ability to transform 
and extend knowledge, rather than 
merely transmit it. They draw on 
their knowledge of their subject, their 
knowledge of their learners, and their 
general pedagogical knowledge to 
transform the concepts of the disci-
pline into terms that are understand-
able to their students.

•	 show respect for their students. They 
are interested in both their profes-
sional and their personal growth, 
encourage their independence, and 
sustain high expectations of them.

Typical Faculty Responsibilities

 Depending on the institution, most 
faculty members will be evaluated for 
promotion or for new one-year or multi-
year contracts. Universities often have 
the expectation that faculty will provide 
quality teaching, scholarship, and service.  
 You are likely familiar with the teach-
ing aspects. However, think of the tech-
niques of communication and interaction 
you had with your faculty that helped you 
the most. It is not unusual to take some 
training in teaching and regularly update 
your teaching techniques along with stay-
ing fresh in your area of expertise. 
 Most universities require scholarship, 
and they define that by their own stan-
dards. In Tier One schools, you will find 
that this involves a greater emphasis on 
grants, research, and publication. Other 
programs are more liberal in their defini-
tion of scholarship. 
 Service to the community involves 
more than engaging with students through 
lectures or office hours. Faculty members 
are asked to serve on various department 
and university committees to improve the 
curriculum or to address other concerns 
of the university. Student development 
and discipline, faculty governance, and 
the development of new programs are just 
a few of the many examples of these types 
of service-oriented activities. 
 Additionally, faculty members are 
expected to share their expertise by 
participating in endeavors such as serving 
on external committees, editorial boards, 
consultations, or community service proj-
ects. Important to social work is working 
toward accreditation or “reaffirmation of 
accreditation” with the Council on Social 
Work Education (CSWE). This is the na-
tional standard benchmark for programs, 
and in many states, graduation from a 

CSWE-accredited school is necessary 
for licensure. This is a continuing large 
project for faculty. 

Do I Want To Be at a 
Research Institution or a 
Teaching College? 

 If your ambition is to focus predomi-
nantly on research, consider applying to 
schools that have a notable graduate-level 
culture. For example, the 10-campus 
University of California (2004) system 
is regarded as “...the primary state-
supported academic research institution” 
(para. 3), placing a high emphasis on 
scholarship that confers a majority of 
doctoral-level degrees according to the 
California Master Plan. Other institutions, 
such as the 23-campus California State 
University (2006), engage in scholarship 
but focus on it to a lesser degree. Instead, 
the CSU system is noted for being “...the 
state’s largest preparer of teachers” (para. 
1). Larger school systems tend to provide 
lecture hall-type courses that can accom-
modate hundreds of students at a time. 
For those more interested in the teaching 
aspect of academics, community colleges 
and liberal arts schools typically focus ex-
clusively on undergraduate teaching and 
are often smaller in class size. What seems 
to fit for you?

What is an Adjunct Professor 
or a Guest Lecturer? 

 Also known as “part time” or “associ-
ate” faculty depending upon the setting, 
adjuncts are often hired on a contractual 
basis to develop and/or teach selected 
courses in their areas of expertise. Adjuncts 
possess the same educational requirements 
as traditional full-time faculty, although 
some may only hold master’s degrees if 
teaching at a community college or teach-
ing undergraduate courses. However, they 
typically do not hold any responsibilities 
beyond teaching, and they are generally 
hired contingent upon the scheduling 
needs of the setting. Although adjunct 
faculty positions do not offer the same ben-
efits afforded to full-time employees, they 
offer greater flexibility in selecting where 
and what to teach (Korkki, 2010). 

So You Think You Want To Be a Social Work Academic?
by Micheal Weuste, Ph.D., MSW, LCSW, and Danny Villa, Ph.D., MSW, MA
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 Another position is the guest lecturer, 
who brings a certain expertise to a pro-
gram and is typically contracted for one 
year for full-time teaching. 
 Being an adjunct or guest lecturer can 
be good ways to get started in academia.

Assistant and Associate 
Professor

 The assistant professor is traditionally 
regarded as the entry-level position for 
recent doctoral graduates or post-doctoral 
trainees. Most social work programs 
require faculty to hold a doctoral degree 
in a field similar to social work. CSWE ac-
creditation standards state that the Ph.D. 
in social work is preferred. An assistant 
professor is nobody’s assistant. Instead, 
she or he is a professor at the beginning 
of the promotion ladder. Most assistant 
professors do not have tenure.
 An associate professor position is the 
next step up from an assistant professor. 
This title often includes tenure for job 
security and increased freedom. The tim-
ing for possible promotion to an associate 
professor position varies from school to 
school, but the U.S. Bureau of Labor Sta-
tistics (BLS) states that a 7-year time frame 
is typical (U.S. Bureau of Labor Statistics, 
n.d.). As a professor, you’ll be expected 
to complete research and writings. This 
work keeps you current with field trends, 
research, and topics. You’ll probably be 
required to seek publication for your 
work, as well. 

Full Professor

 Promotion to full professor status 
reflects years of distinguished and sus-
tained academic involvement. Individual 
institutions might vary on the specific 
length of time in years until promo-
tion from associate to full status, but the 
process will typically involve a rigorous 
and multi-dimensional assessment of the 
candidate’s scholastic, teaching, and ser-
vice endeavors. For example, tenure-track 
faculty who successfully transition to full 
professor at Purdue University “...should 
be recognized as authorities in their fields 
by external colleagues…and be valued for 
their intramural contributions as faculty 
members” (p. 2). Full professors typically 
engage in increasing administrative duties 
and appointments, such as serving as an 
academic chair or committee member.

What Is Tenure?

 Receiving tenure is a large hurdle 
for many professors, involving a culmi-
nation of years of work. Having tenure 
means that your job is secured. Most 
associate professors who have tenure are 
better able to take on controversial issues, 
unique courses, and alternative teaching 
methods, because of the security of the 
position. Once tenured, schools cannot 
terminate your position without significant 
cause. However, the BLS states that some 
colleges are moving away from having 
tenured faculty, and the colleges that do 
offer tenure may only offer it for a specific 
percentage of positions, or faculty may be 
reviewed every five years. 

More Information

 If this article has piqued your interest, 
you may wish to explore more resources. 
Here are a few.

General Information

Council on Social Work Education   
http://www.cswe.org/

Educational Portal: http://educationportal.
com/articles/How_to_Become_a_College_Pro-
fessor_Education_and_Career_Roadmap.html

Some Nuts and Bolts

Forbes on Getting the Job. http://www.
forbes.com/sites/quora/2012/04/13/how-does-
one-become-a-professor-at-universities-such-as-
harvard-stanford-caltech-and-mit/

What Does it Pay?

U.S. Bureau of Labor Statistics  
http://www.bls.gov/ooh/Education-Training-
and-Library/Postsecondary-teachers.htm
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You may have seen ReMoved al-
ready. Since its recent release, the 
haunting, award-winning short 

film about a girl taken into foster care 
has been seen more than three million 
times on Vimeo, and it is already being 
used as a training tool for foster care and 
adoption agencies who want to help their 
prospective foster and adoptive parents 
understand the emotional impact of fos-
ter care from the perspective of a child.

 The film features a young girl who 
is separated from her parents as a result 
of domestic violence in the home. She 
is separated from her baby brother and 
is placed in a foster home, and although 
the home is loving, sometimes the girl’s 
behaviors reflect anger and pain. Eventu-
ally, she is reunified with her brother in 
the foster home and begins to have hope 
for her future. 
 The film is the product of Na-
thanael and Christina Matanick, two 
20-something filmmakers from South-
ern California. They were surprised by 
the widespread acceptance of their first 
film, and in response to feedback from 
viewers, decided to make a sequel. The 
second film—at present, titled ReMoved 

Part 2—was funded through a successful 
Kickstarter campaign. It will continue 
to focus on the girl in foster care, while 
also exploring the perspectives of adults 
involved in her case, including birth par-
ents, foster parents, and social workers. 
 In addition to its applicability to my 
work as a foster care and adoption super-
visor, ReMoved also illustrates the poten-
tial of film as a tool for systemic change. 
Christina Matanick, who wrote the first 
film, explained that she and her hus-
band were inspired to make a film about 
foster care because of the training they 
received en route to becoming foster 
parents themselves. One of the agency 
social workers showed them a slideshow-
type presentation that included written 
and spoken statements of children in 
foster care. The children’s emotions had 
such an impact on them that they wanted 
to find a way to bring that experience to 
the larger public.
 Christina Matanick explains, 
“People interact with foster kids all the 
time but don’t understand their experi-
ence. I don’t think the experience of 
kids in foster care is public knowledge, 
and ReMoved is intended to help change 
that.” 
 The Matanicks have big plans for 
the sequel. They hope that the film can 
have an impact on all segments of its 
audience. They want foster parents to 
understand and have patience for the 
challenging behaviors of kids in care. 
Christina conveys her vision for foster 
care, saying, “If there are more than 
enough families that are willing to serve 
as foster parents, then counties can select 
the best-suited families. We hope the film 
encourages families to consider foster 
parenting.”
 The Matanicks’ vision for the film 
also extends to families who have had 
children removed and taken into foster 
care. Christina relates feedback she re-
ceived from one woman whose children 
were taken into foster care years ago. 
Although she had reunified with her 
children, she had perceived tension be-
tween them and herself about their time 

in foster care, and ReMoved helped them 
understand each other. 
 Christina hopes these films can en-
courage people to identify and process the 
abuse and neglect they’ve experienced, 
because by processing it, they become 
less likely to repeat it. The filmmakers 
hope the film ultimately improves the 
lives of children by improving foster care 
and helping to prevent abuse. Christina 
says, “We’re dreaming big, but film is 
powerful, and it shapes culture. We re-
ally believe that things can change. Film 
has a way of helping people understand 
what’s happening, in a way that other 
media doesn’t.”
 The Matanicks hope that their films 
are seen by many more millions, and 
that they are used as tools by foster and 
adoption agencies. They explain that it’s 
people and communities, rather than 
films, who create change in the world, 
“but if ReMoved can inspire people, it can 
be part of a cumulative effort to making 
systemic changes.” It can accomplish this 
as it connects powerfully and emotion-
ally with its audiences.
 So far, reports are that it has been 
doing that. 
 For more information, see http://
removedfilm.com/.

Addison Cooper, LCSW, is 
the founder of Adoption at 
the Movies (www.adoption-
lcsw.com), where he invites 
families to use film to engage 
each other in important 
conversations. Find him at 
www.facebook.com/AdoptionAtTheMovies or 
on Twitter @AddisonCooper.

ReMoved Raises Foster Care Awareness
by Addison Cooper, LCSW
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 Please send us a short news article about your group’s activities. 
Also, send us photos of your club in action—we may even feature you 
on our front cover!
 It’s easy to share your club’s activities with our readers. Send your 
news/photos to: 

Linda Grobman, ACSW, LSW, Editor/Publisher
THE NEW SOCIAL WORKER
P.O. Box 5390, Harrisburg, PA 17110-0390
or to lindagrobman@socialworker.com

Greetings From the Phi Alpha 
Honor Society for Social Work

  Happy New Year from Phi Alpha Honor Society for Social Work. 
We are excited to announce three new programs:
 Chapter grants—promotes and support chapters’ engagement in service learn-
ing. The program supports activities consistent with the mission of promoting: (1) 
humanitarian goals and (2) bonds among students. Chapters are to be funded up 
to $1,000 to conduct service projects in their communities. $6,000 will be awarded 
each academic year. Chapters submit a brief account following the service project.
 Student membership support—is designed for students eligible for Phi 
Alpha membership whose situation makes it a challenge to pay membership fees. 
Each chapter receives two memberships per academic year at no cost. Chapters 
are responsible for any chapter fees. 
 Chapter support—supports chapters in organizing membership and new 
member recruitment. Running through April 2015, chapters may ask for and re-
ceive up to $100 toward an event or meeting. Chapters are asked to organize mem-
bership and invite students who are eligible to join Phi Alpha. Funds may be used 
for refreshments, materials, or other items. Chapters will also receive a Phi Alpha 
tabletop display. Chapters submit a brief account following the event or meeting.
 Please do not hesitate to contact me for more information at PhiAlphaInfo@
etsu.edu.

Kind regards,
Tammy Hamilton, Executive Secretary

PhiAlphaInfo@etsu.edu

THE SOCIAL WORK GRADUATE SCHOOL 
APPLICANT’S HANDBOOK

Second Edition
by Jesús Reyes

Now available in Kindle format at Amazon.com AND 
in print at Amazon.com or shop.whitehatcommuni-
cations.com

THE NEW SOCIAL WORKER® Magazine’s 
Back-to-School Guide for Social Work 
Students
Edited by Linda May Grobman and Karen Zgoda

Available in Kindle format at Amazon.com and in 
other ebook formats at Smashwords.com

by Gary M. Grobman, Ph.D.

The definitive hand-
book on starting and 
running a nonprofit 
corporation in the 
U.S., this is a valuable 
resource for nonprofit 
executive staff, non-
profit board members, 
attorneys who practice nonprofit law, 
accountants who advise nonprofit 
organizations, and students in nonprofit 
management.

The Nonprofit Handbook is must reading. 
While it will have value as a reference tool 
to be consulted when needed, I highly recom-
mend that you read the book cover-to-cover 
to familiarize yourself with the panoply 
of issues that face the modern nonprofit in 
every state of our United States.

Joe Geiger, former Executive Director
PA Association of Nonprofit Organizations 

(PANO)

2011, $34.95 plus $8.50/shipping to 
U.S. addresses

Available at Amazon.com or 
shop.whitehatcommunications.com 

THE NONPROFIT HANDBOOK
Everything You Need to 

Know to Start and Run Your 
Nonprofit Organization

6th Edition

•	 Incorporate	your	organization
•	 Apply	for	state	and	federal	tax	exemptions
•	 Manage	volunteers	and	paid	staff
•	 Stay	fiscally	accountable	and	legally	sound
•	 Fundraise	like	the	pros

Gary M. Grobman

Everything You Need to Know to Start and Run
Your Nonprofit Organization

6th EDITION

Completely updated and revised!

The Nonprofit
Handbook

Business/Nonprofit Management 
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THE NONPROFIT 
HANDBOOK
6th Edition

Updated and Expanded

The	definitive	handbook	on	starting	and	running	a	nonprofit	cor-
poration	in	the	United	States,	this	is	a	valuable	resource	for:

•	nonprofit	executive	staff
•	nonprofit	board	members
•	attorneys	who	practice	nonprofit	law
•	accountants	who	advise	nonprofit	organizations
•	persons	who	plan	to	form	a	new	nonprofit	organization
•	students	in	nonprofit	management

ORDER FROM:
White Hat Communications
P.O. Box 5390
Harrisburg, PA 17110-0390
http://www.whitehatcommunications.com

ABOUT THE AUTHOR
Gary	M.	Grobman	teaches	nonprofit	management	at	the	Ph.D.	and	Master’s	
level	as	an	adjunct	professor	at	several	universities.	He	received	his	Ph.D.	in	
Public	Administration	from	Penn	State	University,	his	M.P.A.from	Harvard	Uni-
versity’s	Kennedy	School	of	Government,	and	his	B.S.	from	Drexel	University.	
His	experience	includes	13	years	as	executive	director	of	a	statewide	nonprofit	
in	Pennsylvania.	For	more	than	a	decade,	he	has	been	writing	about	the	non-
profit	sector	for	various	publications.	Among	his	other	books	are	The Nonprofit 
Management Casebook,	Fundraising Online: Using the Internet to Raise Serious 
Money for Your Nonprofit Organization (co-authored	with	Gary	Grant),	Improving 
Quality in Your Non-Profit Organization,	and	the	popular	textbook	Introduction 
to the Nonprofit Sector.

The Nonprofit Handbook	 is	 a	 very	 practical,	
comprehensive,	succinct,	clear,	and	up-to-date	
guide	on	the	nitty	gritty	of	administering	a	non-
profit	organization.	It	also	provides	the	general	
background	one	needs	to	manage	wisely	in	this	
sector.	The	book	is	nicely	grounded	in	practi-
cal	experience,	theory,	law,	and	contemporary	
sources	of	data	and	expertise.	A	copy	belongs	
on	the	desk	of	every	nonprofit	manager.

Dennis	Young,	Ph.D.,	President
National Center on Nonprofit Enterprise

The Nonprofit Handbook	is	must	reading.	While	
it	will	have	value	as	a	reference	tool	to	be	con-
sulted	when	needed,	I	highly	recommend	that	
you	read	the	book	cover-to-cover	to	familiarize	
yourself	with	the	panoply	of	issues	that	face	the	
modern	nonprofit	in	every	state	of	our	United	
States.

Joe	Geiger,	Executive	Director
Pennsylvania Association of

Nonprofit Organizations (PANO)

The Nonprofit Handbook includes:

•	information	about	current	laws,	court	decisions,	and	regulations	that	apply	to	nonprofits
•	practical	advice	on	running	a	nonprofit	corporation
•	sample	corporate	bylaws
•	sources	of	information	on	how	to	start	up	a	new	nonprofit
•	Web	site	addresses	for	key	state	government	offices	pertaining	to	nonprofits

$34.95 U.S.

Board members of the Associated Students 
of Social Work (ASSW) at California State 
University—Long Beach (CSULB) School of 
Social Work are shown with apparel they sell 
as a fundraiser for the organization. Many of 
the school’s 500+ MSW and BASW students 
proudly wear their t-shirts and sweaters to 
campus each week.

California State University 
Long Beach Social Work 
Students
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Senior year is quite challenging and 
extremely busy with an internship, 
coursework, trying to fit in extracur-

ricular activities, and—for many—a part-
time job or family responsibilities. To 
top it all off, the question of what’s next 
after undergraduate school looms large. 
Some anxiety is typical, whether you 
are the student who has long known that 
graduate school is the next chapter and 
has already been searching for the best 
fit of schools, or whether you are a senior 
still debating what to do after gradua-
tion. This article provides suggestions to 
help students reduce their anxiety about 
applying to graduate school, whether it 
is during their senior year or down the 
road.

Don’t Delay—Just Get Started
      Applying to graduate school is a bit 
daunting for many. Fear of not being 
accepted, fear of not succeeding aca-
demically, costs, and making the time to 
do the necessary research and complete 
the application process are a few of the 
factors that stand in the way of get-
ting started. For those who have done 
poorly academically in undergraduate 
programs, apprehension may be valid. 
If you are doing well in an accredited 
undergraduate social work program, 
in all likelihood you will get into an 
MSW program, albeit maybe not your 
top choice. You will never find out un-
less you apply. Also, if you are doing 
well academically in an undergraduate 
program, you should be equipped for 
success in an MSW program. Time and 
again, we have heard alumni talk about 
how prepared they were for graduate 
studies. Don’t let fear keep you from get-
ting started. 
      The costs of an MSW program are 
a real concern for many, but for most 
should not be the reason not to ap-

ply and see what kind of financial aid 
package is available. Applying is not 
committing to matriculate, so there is no 
need to put off getting started because 
you don’t know how you will pay for 
it. Although some students do have 
financial obligations that are prohibi-
tive, this is not true for most. Students 
are sometimes surprised at the financial 
assistance provided. And although it is 
still an expensive endeavor in the short 
run, graduate education has significant 
long-term benefits.
      Finding the time to research institu-
tions and apply is another hurdle, but 
we make time for what is most impor-
tant to us. Your education is of utmost 
importance. It is ideal if you get started 
researching potential graduate schools 
during your sophomore or junior year, 
but very often, students enter their senior 
year before getting serious about getting 
into graduate school. This is not too late. 
You just need to move it to the front 
burner and make it a priority. 
   

Which Program Is Right For 
Me? 
      An initial way to develop a list of 
programs that appeal to you is to browse 
the websites of different universities. 
Also, use your networking skills. Your 
current professors can be a great re-
source. They may be able to suggest 
schools for you to look into. They can 
tell you about where they went to gradu-
ate school, and although the culture of 
their alma maters may have changed 
since they attended, they may still know 
and be able to put you in touch with 
faculty there. Your faculty can also put 
you in touch with alumnae from your 
undergraduate program who attended, 
or are attending, the graduate schools 
that are of interest to you. 
       There are many factors to consider 
as you begin your search. Make a list of 
priorities. What are you looking for in a 
graduate program? Here are some fac-
tors to consider as you start your search:
•	 areas of interest in terms of faculty 

research, i.e., if there a good fit with 
what your topical interests are (read-
ing faculty profiles online will give 

an idea of faculty interests)
•	 opportunities for MSW students to 

work closely with faculty on projects
•	 internship opportunities  
•	 opportunities for a joint master’s (if 

you are interested)
•	 geographic location
•	 reputation
•	 size
•	 culture, e.g., diversity of student 

body
•	 balance in focus on research vs. 

teaching 
•	 what the program’s focus is in terms 

of rural/urban, clinical/community 
development

•	 whether it is online, campus based, 
or a blend

•	 financial aid offered
•	 test scores or grades required
•	 job placement rate
•	 application deadlines
     You can stay organized by creat-
ing a spreadsheet with the factors you 
want to consider and then filling it in 
for each school. It is ideal to keep your 
pool of potential universities broad to 
begin with, and then narrow it down, 
acknowledging practical limitations (fear 
of venturing away from home does not 
count) you have in regard to geography, 
financial resources, and family responsi-
bilities.  
      There is no magic number of schools 
for your long list, nor is there a rule 
for the exact number of applications to 
make. Once you come up with five to ten 
programs of interest, a discussion with 
your advisor or faculty member may 
help you in deciding how many, and 
which ones, you will look into further. If 
there are no serious constraints, consider 
attending a graduate school away from 
home and expanding your horizons. 
The program itself is key, but moving 
to a new location opens the door to a 
new culture, new experiences, and new 
perspectives. If you have never lived on 
your own, this is a great opportunity to 
get to know yourself better. 
      Websites are good for general 
information, but once you decide which 
schools make the first cut, talking to 
faculty and students at your potential 

Gaining Acceptance to an MSW Program: 
Tips for BSW Students

by Laura Lewis, Ph.D., LSW, and Bora Pajo, Ph.D.
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picks can provide perspectives and 
answer questions that can help refine 
your search even more. Setting up school 
visits in which you talk to admissions 
staff, faculty, and students is the ideal, 
but this is not always feasible. Short of an 
on-site visit, reaching out to the program 
director or e-mailing a faculty member 
or two at the school is a good way to get 
a better sense of what the program might 
be like. Moreover, you can get a sense of 
how competitive the admissions pro-
cess is and ask questions that were not 
answered on the school’s website. 
      After gathering the information 
for your short list, which may now be 
three to seven schools, carefully read 
through the application process for each 
program. It may be helpful to lay out an-
other spreadsheet for each of the schools 
you are applying to, with the following 
information: 
•	 the application deadline
•	 contact information
•	 admission requirements
•	 what process is used for acquiring 

letters of recommendation
•	 writing sample, if required
•	 statement of purpose
•	 where to send transcripts
•	 any other requirements listed for the 

application process

Statement of Purpose or 
Personal Statement
      A Statement of Purpose or Personal 
Statement is standard, although not all 
programs ask for exactly the same mate-
rial. Many schools also ask the applicant 
to discuss a social issue. Whatever the 
specific request for this section entails, 
follow the directions closely. If different 
schools ask for different information in 
the essay, it is important to not use the 
same essay for each, but to tailor them 
accordingly. Although all parts of the ap-
plication are important, this section will 
take the most time and effort. It provides 
an opportunity for the selection commit-
tee to get to know who you are and what 
you will bring to the program and the 
profession. 
       We have watched students labor 
over these statements (often more so 
than any paper they write for a class) 
to get them just right. It is a lot of work 
and a good learning experience. It will 
take numerous drafts to develop a well-
crafted essay, so don’t procrastinate. Set 
a time, sit down, and just get some ideas 
on paper. Once you have completed a 

solid draft, find a trusted classmate, men-
tor, parent, or staff at the writing lab to 
review it and give feedback. Work on it 
some more, and then approach a profes-
sor or two and ask if they will provide 
feedback. Timing is the key. Avoid ask-
ing professors at the end of a term, and 
don’t give it to them a day or two before 
you want it to be completed. 

Letters of Recommendation
       Similarly, letters of recommendation 
are an important part of your applica-
tion package. At the same time you are 
researching schools, think about which 
faculty members to ask for letters. Most 
often, three letters are required. Some, if 
not all, must be from faculty. Once you 
know who you want to ask, ask them if 
they are willing to write recommenda-
tions for you. Let them know at this time 
that you are just giving them a heads-up, 
and that you will be sending a request 
in writing via e-mail. You will want to 
give those you ask at least three weeks 
advance notice. Also, ask those who 
agree to write letters if they would like a 
résumé, any information about you, or 
any information regarding the programs 
to which you are applying. 
 Let the faculty member know if you 
will be sending the reference form online 
or if you will be providing it in paper 
form. If it is a paper form, the student is 
often required to gather the recommen-
dations and send them together with the 
other application material. Sometimes, 
the instructions are for the recommender 
to send the recommendation directly 
to the program. If the latter is the case, 
make sure to provide a stamped, ad-
dressed envelope, so the recommender 
can easily send it directly to the school.
       Students who leave asking for letters 
of recommendation to the last minute 
risk being told “no” by one or more fac-
ulty members, or worse, the faculty may 
agree to do one but not have ample time 
to write a quality letter. Worse still, the 
faculty member may not get the recom-
mendation completed by the deadline. 

Other Considerations and 
Miscellaneous Tips 
      Some graduate programs offer as-
sistantships or other programs, such as 
Title IV-E (for those interested in child 
welfare) that help with expenses. Not all 
graduate assistantships and special funds 
are listed on websites, so it is important 
to inquire about this. Some programs 

have paid internships, and others don’t. 
Some programs are affiliated with 
research centers that take on research as-
sistants at the MSW student level. Again, 
these are often not advertised on the 
website, so make sure to ask about them. 
       Study abroad experiences are excel-
lent opportunities for growth and under-
standing of the profession at a different 
level from what you can get otherwise. 
If this is something you desire, it is wise 
to ask about these opportunities before 
finalizing your decision about where to 
apply. 
      A final tip: confirm with the pro-
grams your application packets are 
complete once you believe everything is 
in, even if you sent it all together in an 
envelope. It does not happen often, but 
there are times when all the application 
materials sent do not get to the intended 
recipient, or they don’t all end up to-
gether in the correct file. With online ap-
plications, the school may have a system 
that notifies you that everything is in, but 
do not count on that. 
      Once you complete your applica-
tions, a weight will be lifted from your 
shoulders, and all that is left is the 
waiting. If you are not accepted, it is 
appropriate to contact the school and 
find out what prevented acceptance. This 
information may be very useful in help-
ing you improve your overall application 
package. Use it to your advantage. 
 If you have done well academi-
cally, been involved in extracurricular 
activities, can demonstrate a passion and 
commitment to the social work field, and 
have followed the above suggestions, 
chances are good that you will be head-
ing off to graduate school. 

Laura Lewis, Ph.D., LSW, is a professor 
of sociology and social work at Mercyhurst 
University. She helped initiate and is engaged 
in a community-wide movement that serves as 
a catalyst for fostering system alignment to ad-
dress poverty and improve the community.   

Bora Pajo, Ph.D., is an assistant professor 
of sociology and social work at Mercyhurst 
University. A key area of interest, and one in 
which she has completed, is the use of psychi-
atric medication in children diagnosed with 
emotional and behavioral problems.

Share this issue of THE NEW 
SOCIAL WORKER with your 
friends, colleagues, and 

classmates!
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values, learning from non-academic 
sources as well as her classes and intern-
ships.
 “Taja is respected by her peers,” 
continues Shown. “She is well liked in 
her cohort of students. There is a grow-
ing interest in international issues such as 
immigrant rights and working overseas. 
Taja is active in these discussions, and 
her peers learn from her past experi-
ences living and working in the U.S. 
Southwest.”
 Taja is or has been a member of the 
Students for International Social Work 
club; NASW; National Society of Colle-
giate Scholars; Golden Key International 
Honor Society; and United Nations As-
sociation, Greater Philadelphia Chapter.
As part of her global approach, Towne is 
working at becoming multilingual. She 
has started studying German and wants 
to tackle French and Spanish next.  She 
is also enrolled in the Intercultural Bud-
dies Program on campus. 

 When she has free time, Taja invests 
her considerable energy in running—an 
activity she calls her “self care.” She also 
loves collecting classic novels. “One goal 
I have is to have a house with a library,” 
she says. 
 Towne has an “adorable” canine 
companion, a mix of miniature pincher. 
“I put up with Lucius,” she says with a 
laugh.
 She is considering the field of policy 
analysis and might begin by seeking a 
fellowship—maybe in DC, with its wealth 
of think tanks and government agen-
cies. International social work with an 
emphasis on human rights also appeals 
to her. “With globalization increasing, it’s 
important to be more culturally aware,” 
Towne says. “Maybe I’d do aid work.”
 Even though she didn’t travel as 
part of a military family, she’s likely to 
in the future.
   
Freelance writer Barbara Trainin Blank, 
formerly of Harrisburg, PA, now lives in the 
greater Washington, DC, area.

Towne continued from page 3

Veterinary Social Work is an area of social work practice that 
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There are certainly a lot of tips 
and tricks for passing social work 
licensure exams floating around 

in the licensure prep stratosphere. A 
few of them are not skill related at all.  
Silly recommendations such as “if you 
don’t know, pick only Cs” or “always 
assess first” are some common, but 
dangerous, examples.  I’ve worked with 
enough retakers to know that these are 
failing test-taking strategies. Although 
it is certainly true that we should assess 
before taking any action, in most cases, 
looking for the word “assess” will not 
help you to find the correct answer. In 
fact, any strategy that encourages you 
to stop thinking cannot work. The folks 
who write the Association of Social Work 
Boards (ASWB) exam questions are wise. 
Because they are social workers, like you, 
they’ve attended all the prep courses and 
read much of same material that you 
have. It is their obligation to ensure that 
you won’t get the right answer simply by 
guessing. They will and they must find 
ways to ensure that only thinking social 
workers pass. 

Why Mnemonic Devices Like 
“ASPIRINS” Can Get You in 
Trouble
 For the many nervous social workers 
who fear they will not remember neces-
sary knowledge, there are a wealth of 
mnemonic devices—initials—written by 
colleagues with good intentions. There 
is nothing inherently wrong with finding 
creative ways to memorize important 
information. Mnemonics are one way 
to trigger your memory of important 
concepts that are frequently tested on a 
licensure exam. Unfortunately, they are 
often remembered literally—and when 
one only remembers key words, and 
applies them to the exam without careful 
thinking and reasoning, it is too easy to 
be tripped up by the item writing social 
workers whose task it is to separate the 
colleagues who aren’t thinking from 
those who are.  

The Licensure 
Exam Will 
Test You on 
Important Social 
Work Practice 
Principles
 If you are a fan of the aforemen-
tioned devices, I strongly suggest that 
you replace these shortcuts with a deeper 
understanding of what each of the trigger 
words that you find in your mnemonic 
actually stands for. If taken thoughtfully, 
many of them are essential principles of 
good social work practice. 
 If you think about it, in our profes-
sion, what else is more important than 
thinking like a social worker? Thus it is, 
not surprisingly, a necessity to be “social 
work-y” to accurately answer licensure 
exam questions. 
 I offer you, below, a partial set of 
wise and time tested “social work-y” 
practice principles. Your knowledge of 
these important social work concepts is 
often tested on licensure exams. Some 
questions will ask you directly about one 
of these professional practices. Remem-
ber—even when the question doesn’t 
directly focus on one of these principles, 
many choices can be ruled out because 
they represent bad practice—things that a 
social worker shouldn’t or wouldn’t do.
 

Values of the Profession
 Social workers believe in the basic 
worth, dignity, and uniqueness of the 
person. Social workers individualize. We 
recognize that every person has value, 
even if they have made mistakes. Rule 
out choices that involve treating people 
as unimportant, minimizing human 
worth, or clustering people together in 
ways that do not honor their value.

Social workers honor a client’s 
right to self-determination.
 A core principle of social work is 
that we believe that people who become 
our clients have wisdom about their own 
choices for their own lives. Rule out 

choices that deny or minimize a compe-
tent client’s right to make choices based 
on his or her own values

Social workers work to advance 
social justice.
 Promoting social justice is one of 
social work’s primary purposes. When 
we become aware of injustices, we must 
take steps to address them. Rule out any 
choices that ignore unfairness, or disen-
franchise populations, or treat people un-
justly. If you are reading a question and 
thinking, “That is just wrong,” look for a 
social justice solution. Work your way up 
through the chain of command to ensure 
fair and equitable treatment and services 
for all people. 

Social workers must ensure the 
safety of individuals as well as the 
larger society. 
 Making sure that no harm comes to 
our clients, or to children, or to vulnerable 
others, is a major part of our professional 
responsibility. This balancing act means 
that we must be vigilant in our efforts to 
keep people safe—both physically and 
emotionally—while remaining tuned in to 
our obligations to the common good. The 
exam can test this in several ways:
 Abuse: If a social worker suspects 
the abuse of a child or vulnerable adult, 
we must report it. Be careful to ensure 
that it is likely to be abuse. Although it 
is not necessary to prove abuse prior to 
reporting (and that is beyond your scope, 
unless you are the investigator), it is 
important to clarify situations that might 
be explained in another way, prior to 
reporting. Rule out choices that do not 
follow reporting laws. Consider choices 
that seek clarification if there is doubt 
about whether this is abuse
 Duty to Protect/Warn: If clients 
lead us to believe they are a danger to 

The Critical Importance of 
“Thinking Like a Social Worker” 

To Pass Your Licensure Exam
by Susan Mankita, LCSW
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themselves or to others, we must ensure 
their safety, or warn others in harm’s 
way. Although we may need to clarify 
whether there is actual danger, once we 
are aware, we have a duty to warn and 
a duty to keep our clients alive. Rule out 
choices that do not adhere to these legal 
and ethical guidelines. Consider choices 
that take immediate steps to ensure 
safety.

Social Work’s Domain and 
Scope of Practice

Social workers are experts in 
social work. 
 Rule out choices that go beyond 
our scope and domain. If a client is in 
need of medical or legal help—we are not 
experts. If the thing that must happen 
next cannot be done by a social worker, 
consider referring to the professional 
who is most qualified to address it.

Different social work roles require 
different responsibilities.
 Social workers work in many differ-
ent settings. Although many of our skills 
are generalizable and can be used across 
settings, there are some unique settings 

that require more specialized skill sets. If 
the question identifies “a social worker 
in a hospital,” it is unlikely that the cor-
rect choice will involve doing long-term 
counseling (although the correct answer 
may involve referring for counseling). 
Rule out any choices with practices that 
would not be done by a social worker in 
that setting or role.

Social workers practice within their 
own areas of competence.
 As professionals, our training varies.  
We should not take on a client who is 
in need of a program we do not offer 
or a service we haven’t been trained 
to provide. Rule out choices that place 
the social worker in a position of doing 
something he or she is untrained for 
or inexperienced in. Any choice that 
requires social workers to provide ser-
vices that are beyond their skill level or 
outside of their scope of competence is 
probably wrong.

A Final Caution
 Taking the above selection of prac-
tice principles literally is just as dan-
gerous as looking for the actual words 
from your mnemonic devices within the 

choices and picking them, without think-
ing about whether they are applicable to 
the question. The selected practice prin-
ciples above are merely filters through 
which to see potential choices. They are 
often representative of things we would 
consider best practices. It is important to 
note that although these are important 
practice guidelines for social work, exam 
questions can be written to test them as 
rules, or the questions can be written to 
test the exceptions to these rules. This is 
another important reason for reading 
and thinking very carefully about what 
each question is asking you.  
 The next installment of this series 
will focus on another set of important 
social work practice principles and will 
look more deeply into how the licensure 
exams test social work rules and excep-
tions to those rules.

Susan Mankita, LCSW, teaches licensure 
prep courses and has helped more than 170 
individual social workers around the country, 
including more than 100 re-takers, pass their 
social work licensure exams in the past eight 
years.  Her e-mail address is SusanLCSW@
aol.com.
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Parenting in a technological society 
is a more complex topic than I 
could have imagined when I read 

parenting books during my pregnancy. 
My daughters spent their young years 
growing up in two different decades. 
The first decade of my first child’s life, 
in 1991, did not offer many digital toys 
to hold her attention. Television and 
our land line reigned supreme for both 
rewards and consequences. My next 
daughter was born in 2004. Her first 
decade saw the invention of the smart-
phone, tablets, and a boom in social 
media options. Technology transformed 
my parenting. 
 As a social worker, I started integrat-
ing technology assessment and education 
into family sessions around 2004. One 
thing remains a constant; most parents I 
work with do not understand the impact 
of technology on their children. Most 
parents remain ignorant to their chil-
dren’s behavior online. 
 Minecraft, Club Penguin, Neopets, 
Webkinz, YouTube, and similar websites 
offer a portal into the digital world for 
young children. Most parents did not 
grow up in the digital age, but their 
children create whole worlds and friend-
ship circles through the Internet. The 
value of these technologies in children’s 
lives is hotly debated. A report by the 
National Association for the Education 
of Young Children describes studies 
tracking the negative effects of technolo-
gy usage by children, including a link to 
childhood obesity, sleep and attention 
issues, and a decrease in academic per-
formance. Digital assessment, education, 
and intervention are now a mandatory 
part of family therapy or parental skill 
building. 
 Here are six basic parenting areas to 
address with the families you serve.

1. Boundary assessment/plan

 Often, I see parents complain about 
their children’s immersion in technology. 
Digital use is almost always associated 
in some way with the initial reason the 

family system seeks help. One of the 
first things we do is create a map of the 
child’s digital usage and behaviors. The 
parent’s homework is to track usage, 
frequented websites/apps, behaviors, and 
locations of use. Behaviors exhibited can 
include anger about boundaries, discon-
nection from family unit, or anxiety 
about not being able to use “X” tech-
nology. Education of parents includes 
parameters of digital tools according to 
appropriate age of introduction, goals of 
digital tools for development, and risk 
factors associated with each tool. The 
parents then consider monitoring and 
boundaries for use. 

2. A new type of quality time

 Encourage a period each day when 
the parents engage with their children 
and technology. Children love teach-
ing their parents about what they are 
doing online. Parents can form a new 
appreciation for their children when they 
see their child’s imagination manifest in 
Minecraft or what makes them giggle on 
YouTube. This quality time should not 
take the place of quality time with their 
children exclusive of technology.

3. Healthy online relationships 

 It is never too early to teach children 
about positive relationships. Many chil-
dren enter online relationships playing 
in massively multiplayer online (MMO) 
gaming sites or by starting their first 
social media accounts. The social worker 
can help parents educate their children 
in understanding appropriate commu-
nication guidelines. Teach an approach 
to parents focusing on building trust and 
openness about the child’s online activi-
ties. Parents can participate or observe 
their child in games to model effective 
communication. Social workers can 
discuss with parents the need for rules on 
manners, spelling correctly, social cues, 
cooperative play, and safety. Social work-
ers should stress the parents’ open and 
non-judgmental communication during 

tech time. Children will want parental 
participation if it is positive and fun.

4. A balanced approach to 
technology

 I bet everyone reading this survived 
car rides without a phone or tablet to 
play with in the back seat. Parents have 
busy lives, and technology is an easy out. 
A child should be able to self soothe with 
multiple formats. Sometimes parents 
need permission to withhold technology, 
letting their children create solutions to 
their boredom. A balanced approach 
to technology periods, quality attention 
by parents, and technology-free play 
establish multiple avenues for a child’s 
ability to divert and soothe him- or 
herself. Once again, the emphasis is on a 
connected relationship.

5. Appropriate consequences

 Offer parents the option of shifting 
consequences to a strengths-based orien-
tation. Children respond well to an earn-
ing approach. Tying wanted behaviors 
to tech time encourages positive conduct 
with a reward the children enjoy. This 
approach helps place natural limits on 
technology time. The family can create 
a chart with many options for earn-
ing through chores, positive attitudes, 
language, and to alter negative behavior. 
Help parents create an effective amount 
of time given for each area. This will 
not work if parents are giving large time 
blocks. Parents can delay usage as a con-
sequence of negative behavior, but they 
should not take away time earned. The 
most important aspect of this technique is 
following through. If the parents do not 
notice the “good” behavior consistently, 
the method will not work. 

6. A product of their 
environment 

 Children are products of their 
parents’ patterns for technology use. 

Teaching Parents About Their Young Digital Natives, Part 1
by Ellen Belluomini, LCSW

Turn Up the Tech in Social Work
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Discussion of these patterns helps the social worker identify the 
difference between engaged, disengaged, and enmeshed family 
systems. The family system cannot change if a parent continues 
spending eight hours a day playing World of Warcraft on the 
computer or texts during family time. Using motivational inter-
viewing techniques can help parents commit to their own shift 
in positive digital behaviors. 

7. Continuing education

 Technology changes rapidly. When working with families, 
include education for parents on using helpful websites and 
blogs for keeping up with the trends affecting their children. 
 For practitioners, being up to date on the research about 
effects, risks, and current fads for children is an ethical obliga-
tion. Many times, a technology component surfaces during my 
assessment of the presenting problem with a child or family. 
Being educated on digital practices enables you to provide a 
competent practice with your families.  

Ellen M. Belluomini, LCSW, received her 
MSW from the University of Illinois, Jane 
Addams School of Social Work and is currently 
a doctoral student at Walden University. She 
is a lecturer at Dominican University. She has 
developed online and blended curricula with an 
emphasis on integrating technology into human 
services practice. She writes a blog, Bridging 
the Digital Divide in Social Work Practice, to 
increase awareness about technology’s uses. She 
presents and consults on various issues related to social services. Her 
clinical work has been in private practice, management of nonprofit 
agencies, and programming for vulnerable populations.

The PhD in Family Studies program at Montclair State University 
offers a unique interdisciplinary and critical lens for analyzing the 

challenges to, and promoting the well-being of, all types of families 
across the life span, across cultures and throughout the world.  
Our doctoral students learn to become effective change advocates 
for improved family life through research, scholarship, program 
development and evaluation research.

Our faculty has a distinguished record research that in the areas of  
parenting, siblings, relational aggression, adolescent development,  
intimate partner violence, immigrant families, transition to young 
adulthood, aging family relationships, substance abuse, depression and 
suicide, LBGT-headed households, family stress, African American  
families, and first-generation college students, and in program  
development and evaluation.

Graduates of the program will have a wide range of professional 
opportunities, including careers as:� 

  Academic faculty members

� • Program administrators

� • Researchers and evaluators

� •  Policymakers focused on children, 
youth, adults, older adults and families.

To Apply:

Applications are being accepted for fall admission only.

The final application deadline for fall admission is February 1.

College of Education and Human Services
montclair.edu/cehs/ | 973-655-6905
email: phdfamilystudies@montclair.edu

It’s All Here. Montclair State University

PhD in Family Studies 
Making a difference in the lives of  
families, children and communities

 College of Education and Human Services          

Family and Child Studies is an interdisciplinary field that teaches you how 

to understand individuals, families and communities holistically. Our holistic 

approach incorporates research from psychology, social work, sociology,  

economics, history, women and gender studies, biology and many other fields.

Social justice is a core strength of our PhD program in Family Studies.  

Our students learn to use a social justice perspective to understand and 

help strengthen diverse individuals, families and communities through 

research, policy, and prevention and education programming.

Our faculty has a distinguished research record in the areas of  

development across the lifespan/life-course; close relationships, marriage 

and family interactions; prevention, developmental systems science and 

translational science; and diversity, marginalization and resilience.

Graduates of the program will have a wide range of professional  

opportunities, including careers as:

• Faculty in higher education

• Grant writers

• Government and nonprofit agency directors

• Program administrators

• Researchers and evaluators

• Policy makers

To Apply:

Applications are being accepted for fall admissions only.

The final application deadline for fall admission is February 1.

College of Education and Human Services

phdfamily@montclair.edu | 973-655-4171

montclair.edu/cehs

  College of Education and Human Services

PhD in Family Studies
Strengthening diverse individuals,  
families and communities

For All Juniors and Seniors—Radio Show on 
Selecting a Social Work Graduate School, 

February 23, 2015

 Wondering how you are going to select an MSW gradu-
ate program from the 233 colleges and universities that have 
CSWE accredited programs? Information and answers are 
coming your way on Tuesday, February 23, at 9:00-11:00 
p.m. EST (6:00-8:00 PST). At that time, a special edition of 
Raportee on The-American-Family BlogTalk Radio offers “CSWE 
Presents: Selecting am MSW Graduate Program.” Join Coun-
cil on Social Work Education President Darla Coffey; Linda 
Grobman, Editor of The New Social Worker; graduate faculty 
member Bruce Friedman; and Raportee co-hosts Terry Keller 
and Dennis Cogswell, also graduate faculty members, in a 
discussion of how to choose from the 233 CSWE-accredited 
MSW programs. Call in at 347-327-9168 with your comments 
and questions.
 At 10:00 p.m. EST, Terry Keller and Duane Breijak, of 
Thirty Below, will lead a panel of present and immediate past 
MSW students in a discussion of their ideas about how to 
choose the MSW program best for you. Join them with your 
questions and comments at 347-327-9168.
 Full listening information is on the website at http://www.
The-American-Family.com.

http://montclair.edu/cehs
http://montclair.edu/cehs
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Reviews
What Every Mental Health Professional Needs 
to Know about Sex, by Stephanie Buehler, 
Springer Publishing Company, New York, 
2013, 328 pages, $60.00.

 “In our 
culture, no 
one escapes 
having 
some form 
of sexual 
damage,” 
writes 
Stephanie 
Buehler in 
the book 
entitled 
What Every 
Mental 
Health 
Profes-
sional Needs to Know about Sex (2014, p. 
3). This comprehensive guide provides 
an in-depth look at a variety of sexual 
issues both for the client and clini-
cian alike. Readers are provided with 
an array of sexual topics that occur in 
clinical practice settings including how 
to assess sexual problems, an overview 
of psychosexual development across the 
lifespan, issues specific to certain groups 
(i.e., women’s sexual health problems), 
and ethical considerations in sex therapy. 
Although this book is written by a sex 
therapist, it is applicable to any mental 
health professional working with clients 
of any age. 
 Buehler's organization of the 
content is well constructed, easy to 
follow, and provides both depth and 
breadth to sexual issues that occur in 
professional practice. One of the best 
attributes of this book is the inclusion 
of “step into my office” sections in 
several chapters, which  provide the 
reader with a clinical case example 
and discussion of how to best approach 
a specific sexual issue. 
 To treat sexual concerns that arise in 
practice, mental health professionals must 
be aware of their own beliefs, values, 
and knowledge (or lack thereof) of sex. 
Thus, each chapter includes questions 
and activities for the reader to complete 
and encourages them to become more 
comfortable with addressing sexual issues 
in clinical practice. 

 Each chapter provides educators 
and supervisors with a framework for 
assisting students and newer clinicians to 
gain more self-awareness of their internal 
conceptions and frameworks for address-
ing sex. 
 This book will help mental health 
professionals at all stages of their careers 
learn how to address sex in a comfort-
able and effective manner in clinical 
practice. It provides useful, practical 
information on development across the 
lifespan to assessment and interventions 
for specific sexual concerns that will aid 
in the development of clinical skill. It is a 
practice guide to aid in the development 
of clinical skill. It challenges personal 
beliefs and biases about treating sexual 
health concerns and provides a much-
needed resource for anyone who wants 
to become more familiar with how to 
effectively address sexual health topics in 
mental health related settings. 

Reviewed by Elizabeth Russell, Ph.D., LCSW, 
Assistant Professor, Nazareth College, Roches-
ter, NY.

The Ethics of Private Practice, by Jeffrey 
E. Barnett, Jeffrey Zimmerman, & Steven 
Walfish, Oxford University Press, Cary, North 
Carolina, 2014, 192 pages including refer-
ences, paperback, $45.00.

 I have taught a few courses on eth-
ics for NASW. So I have a collection of 
books on ethics. This is probably the best 
ethics book that is focused on private 
practice. I must admit it is applicable in 
any setting. 
 The book covers every aspect of pri-
vate practice. The authors have not left a 
stone unturned. They even include when 
ethics meets legal problems. They start 
with beginning a practice, which cov-
ers issues such as licensure, supervision, 
choosing a practice, practice in health 
care settings, ethics and legal teams, loca-
tion, and office setting.
 The book contains nine chapters, 
including the previous chapter discussed, 
covering clinical practice, documentation 
and record keeping, dealing with third 
parties and protecting confidentiality, 
financial decisions, staff training and of-
fice policies, advertising and marketing, 
continuing professional development, 
and leaving a practice. APA, NASW, 
AAMFT, and ACA all have specific 
codes of ethics covering the topics listed 
above.
 Additionally, the authors have de-

scribed informed consent in great detail. 
They write that, at a minimum, informed 
consent will include a description of the 
services offered, likely fees and relevant 
financial arrangements, frequency of 
appointments and scheduling practices, 
confidentiality and its limits, possible 
risks and benefits of treatment, reason-
ably available alternatives and their likely 
risks and benefits, what to do should 
an emergency arise, as well as how and 
when to contact the clinician in between 
treatment sessions.
 The authors state that informed con-
sent should be conducted verbally and in 
writing, with a written agreement signed 
by the client. In addition, the client must 
be competent to give consent (cognitively 
and emotionally, as well as legally). Clini-
cians must actively ensure the client’s 
understanding of what they are agreeing 
to, and consent must be given voluntarily.
 It would be interesting to do an 
anonymous survey (just numbers, no 
names) of how many clinicians practice 
informed consent as written above. I 
suspect that many clinicians do part of 
the list, but not all of it. 
 The other part that I really appreci-
ate is that at the end of every chapter, 
there is a bulleted summary of topics 
discussed, including: 

•	 ethical challenges
•	 key points to keep in mind
•	 practical recommendations
•	 pitfalls to avoid
•	 relevant ethics code standards from 

each of the professional associations

 Whether you are about to start a 
private practice or are a seasoned private 
practitioner, it should benefit you to re-
view this book. This is a book that should 
be in every clinician’s library.

Reviewed by Mila Ruiz Tecala, LICSW, 
DCSW, private practitioner.

Career Reflections of Social Work Educators, 
by Spencer J. Zeiger. Lyceum Books, Inc., Chi-
cago, 2010, 229 pages, $44.95 softcover.

 Sixty-six social work educators 
from 62 different institutions in 35 dif-
ferent states spent almost an hour each 
in conversation with the author during 
his sabbatical year in 2005 and 2006. 
All participants had at least 10 years’ 
experience as a social work educator, and 
more than two thirds had lengthy stays as 
faculty at a single institution. This book 
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distills their wisdom for ready consump-
tion.
 The participants answered a variety 
of questions. Why did they become edu-
cators? Why have they continued in this 
role? What surprised them for good or ill 
during their careers? What did they know 
of academic politics before choosing this 
career? What advice would they offer 
search committees and others pursuing a 
career as a social work educator? What 
are the pros and cons of working in one 
institution for a long period of time? 
Their answers were grouped into 13 short 
chapters with a minimal amount of edito-
rializing by Zieger.
 There really is something in this book 
for every person interested in knowing 
more about social work education. As a 
fifth-year junior faculty member, I found 
that the initial chapters moved along slow-
ly for me, but I can see how they might 
be valued by someone considering a new 
career. I passed over the explanations for 
this career choice, duration, and pleas-
ant surprises rather quickly, but began to 
warm to new insights when the subject 
turned to problems and negative surprises, 
particularly those that dealt with toxic 
colleagues and departmental discord. I 
was intrigued by Zeiger’s discussion of the 
work of adulthood, which is his phrase for 
the developmental process by which the 
competitive, goal orientation of graduate 
school ideally morphs into mutual respect, 
inclusion, and reciprocity. 
 I believe the last four chapters are 
the most valuable. Zeiger's advice for 
those looking to enter social work educa-
tion should be read by every candidate 
before applying for a job. Search commit-
tees should give careful consideration to 
the chapter on conducting a search. The 
chapter about transitioning into a faculty 
position, as well as the concluding chap-
ter about winding down a career, will be 
well-received by readers in those stages 
of life. I found each of these chapters to 
provide practical, concrete advice that 
was sensitive to the values of social work 
and sprinkled with just a touch of ideal-
ism. I do take comfort in the fact that a 
social work educator with 20 years of 
experience can still embrace aspirations 
that some might consider unrealistic.
 Although the participants were quite 
diverse, my impression was that this is 
the generation of social work educators 
who entered academe after a maturing as 
social work practitioners. As anyone who 
attends a professional social work confer-
ence might note, the younger genera-

tion of social work academics are more 
comfortable with research than they are 
with practice. Accordingly, I suspect 
replication of this study with this younger 
generation might produce substantially 
different perspectives. Even so, this is a 
useful book for social work educators and 
those considering this career. 

Reviewed by Peter A. Kindle, Ph.D., CPA, 
LMSW, assistant professor at The University 
of South Dakota. Kindle can be contacted by 
e-mail at Peter.Kindle@usd.edu. 

Legacies of the War on Poverty, by Martha J. 
Bailey and Sheldon Danziger (Eds.). Russell 
Sage Foundation, New York, 2013, 324 pages, 
softcover, $39.95.

 
Legacies 
of the War 
on Poverty 
examines 
the last 
50 years 
of social 
welfare 
policy and 
its impact 
upon us 
today. It 
is a col-
laborative 
approach 
to refute 

the idea that President Lyndon B. John-
son’s war on poverty was a disaster, and it 
accomplishes this with empirical data and 
analysis. 
 Legacies is split into three parts, each 
with its own chapter’s focus. The chapters 
of Part One focus on social issues with 
Head Start, primary education, secondary 
education, and workforce development 
programs. Chapters in Part Two examine 
the safety net for families in regard to 
food and finances, the safety net for se-
niors in regard to resources such as social 
security, and the sufficiency of housing 
programs. Chapters in Part Three exam-
ine the healthcare system in regard to the 
health insurance of adults and children, 
saving the last chapter for Medicare and 
Medicaid. 
 Each chapter starts by giving a brief 
history and introduction to the social 
welfare program in question, provides data 
in various forms (graphs, percentages), 
and concludes with notes and references. 
Although the book contains numerous data 
tables in each chapter, these may be a chal-

lenge for those with little experience with 
statistical analysis. The editors compensate 
for this, however, by tying the data in with 
the book through convenient intervals. A 
nice complement that the book provides 
is its periodic points that address public 
opinion, senatorial debate, and stigmas sur-
rounding the welfare system.
 Legacies of the War on Poverty begins 
abruptly with a quote from President John-
son, some research data, and a social wel-
fare timeline, but one thing that’s missing 
is a foreword by the editors. A foreword 
would be a nice addition to this book, 
as it would give readers the opportunity 
to learn more about why the book was 
written. Another section of the book that 
seems to be missing is a conclusion, as the 
book ends abruptly after the final chapter. 
One important note about the book that 
readers may find ungratifying is that it 
seems to focus more on the funding for 
government programs rather than giving 
a first person look at the individuals living 
in poverty. Although Legacies could be 
improved upon, its greatest accomplish-
ment is that it can be understood in crystal 
clarity, as the editors’ use of grammar has 
resulted in a book that will be readable 
throughout the ages.
 Legacies of the War on Poverty is a great 
all-around textbook for social workers and 
non-social workers alike, as this book has 
something for everyone. It is best suited 
for students or political activists, as its 
research and statistical data can be invalu-
able whether a person is writing a college 
paper or fighting for social justice. Regard-
less of one’s intended use, it is a wonderful 
book for anyone who is interested in social 
justice, whether the reader is involved with 
social work, or would like to learn more 
about social welfare as a whole. 

Reviewed by Garrett Hanson, Master of Social 
Work student, the University of South Dakota. 
He can be reached at Garrett.Hanson@coyotes.
usd.edu.

Be a Book Reviewer for 
THE NEW SOCIAL WORKER!

 If you are a social work practitio-
ner, educator, or student who loves to 
read, let us know your areas of interest 
and send us a short writing sample. 
We will then consider you when we 
are assigning books for review in The 
New Social Worker and on our website. 
Send information to: lindagrobman@
socialworker.com



32     The New Social Worker     WInter 2015

CL
AS

SI
FI

ED
 A

D
S NON-PERSONNEL

HTTP://SOCIALWORKEXAM.COM 
Social Work Exam Prep Review. Prepare right on the 
Internet!! Multiple choice exam banks, Timed Questions, 
Secrets to Passing, DSM-IV Terms, Notables, all Online 
and Interactive. Reveal strengths and weaknesses so 
you can map your study strategy. Check out our FREE 
QUESTION SAMPLER!! 
Licensure Exams, Inc.

Join Peeradigm and meet with your peers in live, online 
meetings. Bring a case to review or come with a profes-
sional/practice question. Get feedback from the first 
session. Share and learn new approaches to therapy and 
assessment for ongoing professional support and develop-
ment. For all licensed mental health professionals.  
www.peeradigm.com   info7@peeradigm.com

3 CEU Online Course: Meditation, Breathing and 
Yoga for Anxiety, Depression and Stress by D Cohen, 
LCSW. Approved for Social Workers, Psychologists 
and Nurses for license renewals by multiple boards. 
Learn specific breaths and tools to help clients with 
racing thoughts and self-defeating patterns. Visit http://
www.ToolsforStressRelief.com for free case studies and 
examples.

Network With The New Social Worker!
 As of January 5, 2015, 
we have reached 89,946 fans 
(or “likers”) of our page on 
Facebook at http://www.facebook.
com/newsocialworker.
 Besides providing informa-
tion about The New Social Worker 
magazine, the page has features 
of a typical Facebook timeline. 
We list upcoming events and 
send updates to our “likers” 
when there is something inter-
esting happening!
 Are you on Facebook? Do 
you love The New Social Worker? 
Show us how much you care! 
Be one of our Facebook “likers” 
and help us reach 100,000 (and 
beyond)!
 We also have a Facebook 
page for our SocialWorkJobBank.
com site! Go to http://www.
facebook.com/socialworkjobbank to 
“like” this page. New job postings 
at http://www.socialworkjobbank.com 

are now automatically posted to the 
Facebook page, as well.

Facebook address: http://www.facebook.com/newsocialworker
Also check out our other pages: 

http://www.facebook.com/socialworkjobbank
http://www.facebook.com/newsocialworkerbookclub
http://www.facebook.com/whitehatcommunications

AND...look for The New Social Worker’s group on LinkedIn.com:
http://www.linkedin.com/groups?gid=3041069

Twitter: http://www.twitter.com/newsocialworker

Google+: https://plus.google.com/+Socialworkermag/posts

 Finally, stay up-to-date on our 
latest books at http://www.facebook.
com/whitehatcommunications.
 In addition, we’d like to know 
how you are using Facebook. 
Have you found it a useful tool 
for networking with social work 
colleagues, searching for a job, or 
fundraising for your agency? Write 
to lindagrobman@socialworker.com 
and let us know.

The New Social Worker® 
in Print!

Back by popular 
demand! We are 
pleased to announce 
that The New Social 
Worker magazine is 
available in print. If 
you love the feeling of 
curling up with a hard 
copy of your favorite 
magazine, head over to http://newsocialworker.magcloud.
com today! Several back issues are now available in this 
full-color, high quality print format.

http://newsocialworker.magcloud.com
Contact lindagrobman@socialworker.com 

for details on bulk orders.

Annual volumes of The New Social 
Worker are available at Amazon.com—a 
whole year (4 issues) in one beautiful 
bound volume for each year since 2010. 
You can find these bound volumes 
at: http://www.amazon.com/author/
lindagrobman
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IS IT ETHICAL? 101 Scenarios In Everyday Social Work Practice
A Discussion Workbook
by Thomas Horn, MSW, RSW

   What would you do if you were asked to be your hairdresser’s social worker? How about if you developed a 
crush on a client? Or if you unexpectedly received a $100 check in the mail from an agency to whom you had referred 
a client?
   Social work is filled with these kinds of questions. They come up every day in professional life. Will your students 
be prepared to make the ethical decision?
   Very few social workers go to work looking for ways to exploit, manipulate, or mislead the people with whom 
they work—clients, colleagues, managers, the government, or the general public. Yet, it is possible to cross into unethical 
behavior unintentionally, often as a result of poor decisions that are misguided. The line between ethical and unethical 
can become blurred.
   This workbook provides students with 101 different everyday scenarios and challenges them to think about what 
the ethical and unethical choices might be in each situation. Through examining these scenarios on their own and in 
discussion with classmates and others, they will become more familiar with how to apply the ethical guidelines and 

standards that they will be required to follow as professional social workers.
   Space is provided after each scenario for readers to write their own responses as they prepare to discuss the scenario with classmates, 
supervisors, and others. There is space for students to write their own scenarios, as well.
   Resources are listed, including Code of Ethics Web addresses for nine different social work associations, as well as ethics journals.

“...if you need a resource to begin a discussion of ethics in a classroom or agency in-service, this workbook qualifies 
for Social Work Ethics 101.” Paul Dovyak, ACSW, LISW-S, University of Rio Grande, Journal of Social Work Values and Ethics

ABOUT THE AUTHOR
 Thomas Horn, MSW, RSW, is a Registered Social Worker (RSW) with both the Ontario College of Social Workers and Social Service Workers (OCSWSSW) 
in Ontario, Canada, and the General Social Care Council (GSCC) in England. Tom is also a graduate member of the British Psychological Society. He has worked 
in the social services field for more than 20 years in a variety of settings, including residential developmental care, residential and outpatient child and adolescent 
mental health, residential drug/alcohol treatment, and inpatient psychiatry. Currently, Tom works with an inpatient forensic mental health team at a large psychiatric 
hospital in Ontario. He routinely provides field supervision to social work students at the undergraduate and graduate levels. 

THE FIELD PLACEMENT SURVIVAL GUIDE
What You Need To Know To Get the Most From Your Social Work Practicum
2nd Edition

Field placement is one of the most exciting and exhilarating parts of a formal social work education. It is also 
one of the most challenging. This collection addresses the multitude of issues that social work students in field 
placement encounter, including choosing a placement, getting prepared, using supervision effectively, working 
with clients, coping with challenges, and moving on to a successful social work career. 

This collection is a goldmine of practical information that will help social work students take advantage of all 
the field placement experience has to offer. Each chapter (many written by seasoned experts in field educa-
tion; others by students) presents a different aspect of the practicum and offers students insight into the 
importance of both the challenges and the joys of this unique learning experience.

This book brings together in one volume the best field placement articles from THE NEW SOCIAL WORKER. 
Packed with practical, essential information for every student in field placement! 

“As an older (52), non-traditional student working my internship for my B.A. in social work, I ordered your book. It was so reassuring that others had survived 
and gone on to successful careers!”

Linda Chamberlain

Edited by Linda May Grobman, ACSW, LSW
Founder, publisher, and editor of THE NEW SOCIAL WORKER.

ISBN: 978-1-929109-26-5  2011  Price: $22.95   284 pages  Shipping/Handling: add $8.50/first book, $1.50/each additional book in U.S.
Canadian orders: add $14.00 first book, $4 each add’l book. Other orders: contact us. If ordering from Pennsylvania, add 6% sales tax.

Order from White Hat Communications, PO Box 5390, Harrisburg, PA 17110-0390
http://shop.whitehatcommunications.com  717-238-3787 (phone)  717-238-2090 (fax)
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PRAISE FOR THE BOOK

“As someone near the end of a long career in social work and social work education, I found 
the stories of Ogden Rogers in his collection, Beginnings. Middles, and Ends, to reflect so 
much of my own experience that I literally moved back and forth between tears of soulful 
recognition and laugh-out-loud moments of wonderful remembrances. There is something 
truthful and powerful about the artist who is willing to put a masterpiece together and leave 
the telltale signs of failed attempts. Too many who reflect on their past do so to minimize 
imperfection, setting standards unreachable by others. Ogden Rogers has charted a course 
of professionalism that encourages creativity, allowing for errors, and guided by honest 
reflection and dedication to those whom he would serve. This read is a gift to all, whether 
they are starting or ending their journey of service to others.”

Terry L. Singer, Ph.D., Dean, Kent School of Social Work, University of Louisville

“I found the stories humorous, sometimes painful, and incredibly honest and real. There 
is really nothing else out in our literature that is quite like this. It reminds me of when we 
teach the art and science of social work practice—this is the art.”

Jennifer Clements, Ph.D., LCSW, Associate Professor, Shippensburg University

“...a profound piece of creative literature that will reinstill idealism within senior social 
workers who are on the threshold of being cynical about their work.”

Stephen M. Marson, Ph.D., Professor, University of North Carolina Pembroke

“Recommended reading for new social workers, experienced social workers, friends and 
families of social workers, and future social workers because of the variety of anecdotal 
case presentations and personal perceptions. Truly open and honest portrayals of social 
work and the helping professions with touching, easy-to-read entries fit within the beginning, 
middle, and ending framework. This book is suggested for both public and academic libraries 
to support the career services and/or professional development collections.”

Rebecca S. Traub, M.L.S., Library Specialist, Temple University Harrisburg 

Beginnings, Middles, & Ends
Sideways Stories on the Art & Soul of Social Work

Ogden W. Rogers, Ph.D., LCSW, ACSW

     A sideways story is some moment in life when you thought you were doing 
one thing, but you ended up learning another.  A sideways story can also be a 
poem, or prose, that, because of the way it is written, may not be all that direct in 
its meaning. What’s nice about both clouds, and art, is that you can look at them 
and just resonate. That can be good for both the heart and the mind.
     Many of the moments of this book have grown from experiences the author 
has had or stories he used in his lectures with students or told in his office with 
clients. Some of them have grown from essays written for others, for personal or 
professional reasons. They are moments on a path through the discovery of social 
work, a journey of beginnings, middles, and ends.
     With just the right blend of humor and candor, each of these stories contains 
nuggets of wisdom that you will not find in a traditional textbook. They capture 
the essence and the art and soul of social work. In a world rushed with the il-
lusion of technique and rank empiricism, it is the author’s hope that some of 
the things here might make some moment in your thinking or feeling grow as a 
social worker. If they provoke a smile, or a tear, or a critical question, it’s worth it. 
Everyone makes a different journey in a life of social work. These stories are one 
social worker’s travelogue along the way.

ABOUT THE AUTHOR

Ogden W. Roger s , 
Ph.D., LCSW, ACSW, 
is Professor and Chair of 
the Department of Social 
Work at The University 
of Wisconsin-River Falls.  
He has been a clinician, 
consultant, educator, and 
storyteller.

For the complete 
Table of Contents of 

Ogden Rogers’ 
Beginnings, Middles, & Ends 

and other information 
about this book, see:

beginningsmiddlesandends.com

Available directly from the publisher 
now! Available in print and Kindle 

editions at Amazon.com.


